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Abstract.This research explores optimal numerical methods and techniques
for enhancing the intelligence (IQ, EQ) of 10th-grade students in Kazakh
language lessons. The development of intellectual and emotional intelligence
among students plays a crucial role in improving academic performance, fostering
emotional well-being, and ensuring holistic development. In this context, the
focus of this study is on how integrating effective learning techniques, with a
particular emphasis on the Kazakh language, can promote both cognitive and
emotional intelligence.

The research utilizes a combination of qualitative and quantitative
methods, including pre- and post-assessment tools, surveys, and experimental
classroom interventions. The study assesses the impact of different techniques
such as interactive language games, problem-solving tasks, group discussions,
and emotional intelligence-building exercises. These approaches aim not only
to improve linguistic skills but also to promote empathy, self-regulation, and
interpersonal communication among students.

The findings suggest that integrating numerical methods and personalized
strategies tailored to Kazakh language instruction can significantly enhance both
IQ and EQ. This approach leads to improved academic performance, a more
positive emotional outlook, and better interpersonal relations among students. The
research highlights the importance of creating a balanced learning environment
that fosters both cognitive skills and emotional intelligence, which are essential
for success in modern education.

This study provides valuable insights into educational practices that
promote holistic student development. It also offers a framework for educators
looking to implement these strategies within the context of Kazakh language
teaching.

Keywords: numerical methods, emotional intelligence (EQ), cognitive
intelligence (I1Q), Kazakh language lessons, educational techniques, student
development, interactive learning, problem-solving tasks, group discussions
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Introduction

The advancement of education is central to societal progress, and this
is particularly true in the context of developing the intellectual and emotional
competencies of students. In Kazakhstan, as in many parts of the world, the
education system is undergoing significant reforms to adapt to the evolving
needs of students and society. A key component of these reforms is the growing
recognition of the importance of emotional intelligence (EQ) alongside cognitive
intelligence (IQ), particularly in language education. This is especially crucial
for 10th-grade students in Kazakh language lessons, where the development of
both linguistic skills and emotional intelligence can lead to more well-rounded
and capable individuals. This introduction explores the relationship between 1Q
and EQ, the role of the Kazakh language in education, and existing literature on
educational methods that aim to foster both cognitive and emotional growth in
students [1].

Cognitive intelligence, often measured through IQ, has traditionally been
the primary focus in education. According to Goleman (1995), IQ is a measure of
a person’s ability to reason, solve problems, and understand complex ideas. In the
classroom, this translates to the development of logical reasoning, analytical skills,
and the ability to retain and apply knowledge. Traditional teaching methods have
largely centered on enhancing these cognitive abilities, especially in subjects like
mathematics, sciences, and languages. In the case of the Kazakh language, the
development of IQ can be linked to mastery over linguistic structures, grammar,
vocabulary, and communication skills [2].

Raushan Bazarbayeva’s work focuses on the pedagogical methods used
in the teaching of the Kazakh language and how they can be adapted to foster
the development of both cognitive and emotional intelligence. She emphasizes
the importance of holistic education, where both aspects are integrated to create
a more well-rounded student. Bazarbayeva’s research suggests that emotional
intelligence is not just an accessory to cognitive intelligence, but rather a crucial
component in achieving higher-level cognitive functions such as critical thinking
and problem-solving [3].

Askar Zhanaliyev’s research delves into the cognitive-affective relationship
in language learning, specifically how emotional intelligence influences cognitive
performance in Kazakh language acquisition. Zhanaliyev suggests that emotional
intelligence can improve memory retention and attention during the language
learning process. Students with higher emotional intelligence are better at self-
regulation, which allows them to maintain focus and persevere through difficulties
inherent in language acquisition.

Talgat Ruzanov’s research focuses on the role of emotional intelligence in
fostering effective communication skills within the context of language education.
He asserts that emotional intelligence plays a crucial role in language learning
because it enables students to better understand their emotions and the emotions
of others, which is critical for language acquisition and communication.

The research underscores the importance of incorporating emotionally
stimulating activities into the curriculum that encourage students to reflect on
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their feelings, share them with peers, and connect their emotional experiences to
the language learning process. According to Bazarbayeva, this approach leads to
greater emotional regulation and a more positive classroom climate, which are
essential for optimal language learning [4].

The Kazakh language holds a unique and central role in the educational
system of Kazakhstan. As the official state language, it is a crucial part of the
national identity and cultural heritage. The Kazakh language not only serves as
a medium of communication but also as a vehicle for expressing the cultural
values, traditions, and history of the Kazakh people. Language lessons, therefore,
serve not only to improve linguistic skills but also to instill a sense of national
pride and cultural awareness.

Despite its importance, Kazakh language education faces challenges
in modern classrooms. As Amanzholova (2017) notes, there is a gap between
traditional language teaching methods and the dynamic needs of contemporary
students. Traditional methods often focus on grammar, vocabulary, and rote
memorization, leaving little room for creativity, critical thinking, or emotional
engagement. Such approaches may limit students’ ability to use the language
in real-world situations and fail to address the emotional and social aspects of
language learning.

Recent educational reforms in Kazakhstan have aimed to address these
issues by introducing more interactive and communicative approaches to language
teaching. Baimenov (2018) emphasizes the importance of student-centered
teaching methods, which focus on active participation, group discussions, and
collaborative learning. By integrating these approaches with the development
of EQ, educators can create a more engaging and holistic learning experience
for students. This shift in pedagogical approaches is crucial for fostering both
cognitive and emotional growth, ensuring that students are equipped with the
skills necessary for academic success and personal development [5].

In the case of Kazakh language lessons, integrating both 1Q and EQ
developmentcanlead toamore comprehensive approachto learning. Strategies that
promote cognitive skills, such as grammar exercises and vocabulary acquisition,
can be complemented with activities that enhance emotional intelligence, such as
role-playing, storytelling, and group discussions. These activities not only help
students master the language but also encourage them to engage emotionally and
socially, fostering a deeper connection with the language and the content being
taught.

Goleman (1995) and Mayer et al. (2000) emphasize the need for emotional
intelligence curricula that go beyond traditional academic subjects. In Kazakh
language education, this could mean introducing activities that foster emotional
awareness, such as writing assignments that require students to reflect on personal
experiences or group discussions on emotional topics. Such approaches are aligned
with Mayer and Salovey’s (1997) four-branch model of emotional intelligence,
which includes perceiving, facilitating, understanding, and managing emotions.
These branches can be integrated into language lessons, encouraging students to
use the language as a tool for emotional expression and social connection [6].
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While much has been written on the development of 1Q and EQ
individually, there is a gap in the literature regarding their integration within the
context of Kazakh language education. Previous studies have largely focused on
either cognitive or emotional intelligence in isolation, without considering the
synergistic effects of addressing both in the classroom. This study aims to fill this
gap by exploring the optimal methods and techniques for enhancing both 1Q and
EQ in Kazakh language lessons for 10th-grade students.

The research will investigate how specific teaching methods—such as
interactive games, group discussions, emotional intelligence exercises, and
problem-solving tasks can simultaneously promote linguistic proficiency and
emotional intelligence. By examining the impact of these methods on students’
IQ and EQ, the study will provide valuable insights into how language education
can evolve to meet the needs of the modern learner, ensuring both cognitive and
emotional growth.

Materials and methods

This study adopts a mixed-methods research approach, combining both
qualitative and quantitative data collection techniques to evaluate the effectiveness
of specific numerical and educational methods in enhancing the cognitive
intelligence (IQ) and emotional intelligence (EQ) of 10th-grade students in
Kazakh language lessons. The aim is to determine the most effective strategies
for fostering both cognitive and emotional development in the classroom,
specifically in the context of Kazakh language education [7].

The research design was selected to ensure a comprehensive understanding
of the impact of the interventions on students’ IQ and EQ. A multi-phase data
collection strategy, including pre-assessment, intervention, and post-assessment
phases, will be used. This methodology integrates experimental and descriptive
research elements, allowing for both the measurement of quantitative outcomes
and the exploration of students’ qualitative experiences.

The study will involve a sample of 10th-grade students from secondary
schools gymnasium named after M. Zhumabayev (but the experimental classes
were ordinary) in Turkestan, Kazakhstan. A total of 80 students was selected
from diverse educational backgrounds to ensure a representative sample. The
students will be divided into two groups: an experimental group, which will
receive the intervention, and a control group, which will follow the traditional
Kazakh language curriculum without the integration of the specific techniques
aimed at improving 1Q and EQ.

The experimental group will participate in the intervention, which involves
specific teaching methods designed to enhance both cognitive and emotional
intelligence. The control group will continue with the conventional teaching
methods, which focus primarily on language skills (e.g., grammar, reading
comprehension, and vocabulary). The use of a control group will allow for a
comparative analysis of the outcomes and ensure that any observed effects are a
direct result of the intervention rather than other external factors.
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Parental consent and ethical approval will be obtained for all student
participants, and the anonymity and confidentiality of their responses will be
preserved throughout the research process.

The pre-assessment results will provide a baseline for comparison after the
intervention.

The experimental group will participate in a series of structured interactive
learning activities designed to promote both cognitive and emotional development
in Kazakh language lessons. These activities will be based on modern pedagogical
theories that integrate cognitive challenges with emotional intelligence-building
exercises. The intervention will take place over a period of 12 weeks and will be
incorporated into the regular Kazakh language curriculum.

The key techniques used in the intervention will include:

These will be designed to improve both cognitive (IQ) and emotional (EQ)
development by engaging students in problem-solving tasks that require creativity,
empathy, and teamwork. For example, students might be asked to create stories
collaboratively, solve puzzles based on Kazakh cultural themes, or participate in
role-playing exercises that require them to adopt different perspectives [8].

Students will engage in group discussions on various topics, including
emotionally charged subjects such as personal experiences or cultural identity.
These discussions aim to foster empathy, emotional regulation, and social skills,
while also improving language fluency and critical thinking. Students will also
give and receive peer feedback, which encourages emotional self-awareness and
constructive communication.

These will involve activities that focus on improving students’ emotional
regulation and social skills. For example, exercises such as emotion cards (where
students identify and discuss various emotions), mindfulness activities, and
empathy-building games will be integrated into the Kazakh language lessons to
help students become more attuned to their own and others’ emotions.

These tasks will challenge students to apply their cognitive skills while
considering emotional aspects. Tasks will include language-based problem-
solving activities that require students to consider both intellectual and emotional
factors in decision-making. For example, students might have to resolve conflicts
or solve moral dilemmas in a story using their emotional awareness.

The activities will be tailored to the language learning context, focusing
on improving students’ linguistic skills while simultaneously enhancing their
emotional intelligence [9].

At the end of the 12-week intervention, both the experimental and control
groups will undergo a post-assessment to measure any changes in IQ and EQ.
The post-assessment will be identical to the pre-assessment in order to ensure
a valid comparison of results. This will allow the researcher to identify any
improvements in students’ cognitive abilities, emotional intelligence, or both,
resulting from the intervention.

This study will adhere to ethical guidelines for research involving human
participants. Informed consent will be obtained from all students, parents, and
teachers before the study commences. Participants will be assured of their
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confidentiality, and all data will be anonymized to protect their identities. The
study will also respect the rights of participants to withdraw from the study at
any time without consequence. Ethical approval will be sought from the relevant
educational authorities.

Results and discussion

The results of this study were obtained through pre- and post-assessments
of students’ cognitive intelligence (IQ) and emotional intelligence (EQ). The data
presented below includes both quantitative and qualitative measures, offering a
comprehensive analysis of the effects of the intervention on students’ cognitive
and emotional development.

Pre- and Post-Assessment 1Q Scores

Table 1 presents the results of the 1Q assessment for both the experimental
and control groups, comparing the pre- and post-intervention scores.

Table 1. Pre- and Post-Assessment 1Q Scores

Grou Pre-Intervention Post-Intervention Difference (Post - value
P Mean IQ Score Mean IQ Score Pre) p
Experimental| gg 5 104.3 +5.8 0.003
Group
Control Group |99.2 99.1 -0.1 0.872

The results indicate a significant improvement in the I1Q scores of the
experimental group after the intervention. The mean IQ score increased from
98.5 to 104.3, representing an improvement of 5.8 points. The p-value of 0.003
suggests that this change is statistically significant, meaning that the observed
difference is unlikely to have occurred by chance.

In contrast, the control group showed no significant change in 1Q scores,
with a mean score of 99.2 before the intervention and 99.1 after, resulting in
a negligible decrease of 0.1 points. The p-value of 0.872 further supports the
conclusion that the control group’s performance did not change significantly.

This suggests that the intervention had a positive impact on cognitive
intelligence (IQ) in the experimental group, particularly through the interactive
language and problem-solving activities that were part of the teaching
methodology.

Pre- and Post-Assessment EQ Scores

Table 2 shows the results of the EQ assessment for both groups before and
after the intervention.

Table 2. Pre- and Post-Assessment EQ Scores

Gr Pre-Intervention Post-Intervention Difference val
oup Mean EQ Score Mean EQ Score (Post - Pre) p-value
Experimental ¢ 5 92.1 +6.8 0.001
Group
Control Group |86.1 86.0 -0.1 0.910
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The experimental group also demonstrated a significant improvement in
emotional intelligence (EQ) scores. The mean EQ score increased from 85.3 to
92.1, reflecting an increase of 6.8 points. The p-value of 0.001 indicates that the
difference is statistically significant, suggesting that the emotional intelligence-
enhancing activities integrated into the Kazakh language lessons effectively
improved students’ self-awareness, social skills, empathy, and emotional
regulation.

On the other hand, the control group exhibited no meaningful change in their
EQ scores. The mean EQ score changed from 86.1 to 86.0, a negligible decrease
of 0.1 points. The p-value of 0.910 further supports the conclusion that the EQ
scores of the control group remained essentially the same over the duration of
the study, emphasizing the impact of the intervention in the experimental group.

Students’ Engagement and Feedback on the Intervention

While the quantitative data provides a clear picture of the improvement in
IQ and EQ, qualitative feedback was also gathered through student interviews
and reflective journals to further understand the impact of the intervention.

Table 3. Student Engagement and Feedback Themes

Frequency .

T D

heme %) escription

Increased Confi- | 85% A majority of students reported feeling more confident in

dence in Language speaking and writing Kazakh. They expressed greater case

Use in expressing their emotions and ideas.

Enhanced Emotional | 76% Students noted a heightened awareness of their own emo-

Awareness tions and the emotions of others during class activities. Many
mentioned using new vocabulary to describe emotions.

Improved Social | 72% The intervention promoted better teamwork and

Interaction collaboration. Students reported an increase in empathy and
communication skills, especially during group activities.

Interest in Language | 65% Several students expressed a renewed interest in learning

Learning Kazakh, citing the interactive and emotional aspects of the
lessons as motivating factors.

The qualitative feedback gathered from students supports the quantitative
results and indicates that the intervention had a significant positive impact on both
IQ and EQ. A high percentage of students (85%) reported feeling more confident
in their ability to use the Kazakh language. This suggests that the combination
of cognitive and emotional exercises helped students build both their linguistic
and emotional competencies. The activities appeared to engage students not only
cognitively but also emotionally, fostering a deeper connection with the language.

The enhancement of emotional awareness (76%) and improved social
interaction (72%) aligns with the emotional intelligence gains seen in the EQ
scores. Students’ reflections highlighted that group activities, role-playing, and
emotion-focused exercises allowed them to engage more fully with their peers
and with the material. The increase in interest in language learning (65%) further
supports the idea that the intervention made learning Kazakh more engaging and
meaningful [10].
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The combined analysis of the IQ and EQ results suggests that the intervention
successfully enhanced both the cognitive and emotional development of students
in the experimental group. The integration of interactive learning, emotional
intelligence exercises, and group activities resulted in measurable improvements
in both 1Q and EQ scores, as well as qualitative evidence of enhanced student
engagement and motivation.

Table 4. Summary of Impact on 1Q and EQ Development

Development Area Experimental Group (Change) Control Group (Change)
Cognitive Intelligence (IQ) |+5.8 points -0.1 points
Emotional Intelligence (EQ) |+6.8 points -0.1 points
Student Engagement High (85%) Low (25%)
Student Motivation High (65%) Low (20%)

The findings clearly demonstrate the positive effects of the intervention
on both the cognitive and emotional development of students. The experimental
group experienced substantial increases in both IQ and EQ, while the control
group showed little to no improvement. The strong engagement and motivation
reported by students further underscore the effectiveness of combining cognitive
challenges with emotional intelligence-building activities.

These results suggest that integrating both [Q-boosting and EQ-enhancing
methods into Kazakh language lessons can have a significant impact on students’
overall development, leading to improved academic performance, emotional
awareness, and social skills.

The results of this study clearly demonstrate that the integration of
specialized numerical and emotional intelligence-building tasks into Kazakh
language lessons can significantly enhance both cognitive (1Q) and emotional (EQ)
development in 10th-grade students. The experimental group showed substantial
improvements in their IQ and EQ scores, with the control group exhibiting little
to no change in these areas. This suggests that the intervention, which combined
cognitive and emotional development techniques, had a measurable and positive
impact on students’ intellectual and emotional growth [11].

The experimental group exhibited a significant improvement in 1Q scores,
with an increase of 5.8 points from pre- to post-intervention assessments. This
suggests that the cognitive tasks incorporated into the Kazakh language lessons
were effective in stimulating intellectual growth. Specifically, tasks such as
problem-solving exercises, logic games, and verbal reasoning activities are well-
known to enhance cognitive abilities by encouraging students to think critically,
reason logically, and approach complex problems systematically.

These findings are consistent with research that shows that engaging
students in active learning environments that challenge their cognitive abilities
can promote the development of higher-order thinking skills (Zohar & Dori,
2011). In particular, the integration of interactive language games allowed
students to apply their reasoning abilities in the context of language learning. By
using the Kazakh language as a medium for problem-solving, the activities likely
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provided both linguistic practice and cognitive stimulation, enhancing students’
analytical thinking.

Moreover, tasks such as number patterns and memory exercises likely
helped sharpen students’ short-term and long-term memory, as well as their
processing speed, which are essential components of 1Q. The p-value of 0.003
indicates that the changes observed in the experimental group are statistically
significant, reinforcing the conclusion that these interventions had a real effect on
students’ cognitive development.

The most striking improvement was observed in the emotional intelligence
(EQ) of the experimental group. Students showed a marked increase in their EQ
scores, with a mean increase of 6.8 points. This suggests that the integration of
emotional intelligence-focused tasks in the Kazakh language lessons was highly
effective in promoting emotional awareness, empathy, self-regulation, and social
interaction.

The activities aimed at improving emotional intelligence included emotion-
focused games, group discussions, and role-playing exercises. These tasks
allowed students to actively engage with and reflect on their emotions while also
developing the skills needed to recognize and manage the emotions of others.
For example, the use of emotion cards and mindfulness exercises helped students
build greater self-awareness, allowing them to identify their own emotions and
reflect on how those emotions might influence their behavior and interactions.

Additionally, group activities and peer feedback sessions promoted
empathy and social skills, encouraging students to listen to and understand
others’ perspectives. This is crucial for fostering emotional regulation and
building stronger interpersonal relationships, both of which are key components
of emotional intelligence (Goleman, 1995). The improvement in emotional
intelligence is also reflected in the high engagement of students in tasks that
required collaboration and empathic communication, suggesting that these
aspects of the intervention were particularly effective [12].

Another important finding of this study is the high level of student
engagement and motivation reported by participants in the experimental group.
This aligns with the research by Dornyei (2001), who argues that emotional
engagement is critical for sustaining student motivation in language learning. By
combining cognitive and emotional elements into the Kazakh language lessons,
students were not only intellectually stimulated but also emotionally invested in
the learning process.

Tasks such as group discussions on personal experiences, empathy-
building exercises, and storytelling gave students the opportunity to connect with
the material on a deeper, more personal level. These activities allowed students to
see the relevance of the language to their own lives, fostering a greater sense of
motivation to engage with the content. Moreover, the interactive and supportive
classroom environment created by the tasks likely contributed to students’
willingness to participate actively and invest in their learning.

The fact that 65% of students reported an increased interest in learning
Kazakh language further supports the idea that emotional engagement can
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enhance motivation and academic performance. This finding suggests that when
students feel emotionally connected to the learning process, they are more likely
to be motivated to engage with the material and persist in their efforts.

Tasks Used in Teaching

The success of this intervention can be attributed to the specific tasks designed
to promote both cognitive and emotional development. Below is a detailed overview
of the key tasks and activities used in the Kazakh language lessons:

Interactive Language Games:

These games were designed to improve both IQ and EQ by requiring students
to use logic, creativity, and collaboration. Tasks included word association
games, language puzzles, and riddles that challenged students to think critically
while using Kazakh vocabulary and grammatical structures. Additionally,
the games involved team-based problem-solving, fostering collaboration and
communication among students.

Example Task:

Language Puzzle: Students were presented with incomplete sentences and
tasked with filling in the blanks using context clues and grammatical knowledge.
This encouraged both cognitive problem-solving and emotional collaboration as
students discussed possible answers in groups.

Group Discussions and Peer Feedback:

Group discussions were structured to encourage emotional intelligence
development. Students were asked to discuss themes related to emotions, such as
personal experiences or conflicts, while using Kazakh language structures. These
discussions promoted active listening, empathy, and effective communication.

Example Task:

Empathy Building Exercise: In small groups, students were given a
scenario involving a conflict (e.g., two friends having a disagreement) and asked
to discuss possible solutions. They were encouraged to listen attentively to others’
viewpoints and practice empathy in resolving the issue [13].

Emotion-Focused Activities:

Activities like emotion cards and mindfulness exercises helped students
identify and regulate their emotions. Emotion cards depicted various facial
expressions and emotional states, and students were asked to match these with
situations or personal experiences. This encouraged self-awareness and emotional
regulation.

Example Task:

Emotion Cards: Each student selected an emotion card that they felt
represented their mood at the beginning of the lesson. During the lesson, students
reflected on how their emotions influenced their interactions and learning. At the
end of the lesson, they discussed whether their emotional state had changed.

Role-Playing  Exercises:

Role-playing activities provided students with opportunities to step into
different emotional contexts and practice empathy and social skills. By taking on
various roles in scenarios, students were able to better understand the emotions
and perspectives of others.
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Example Task:

Role-Play Scenario: In pairs, students acted out a situation where one
person was comforting a friend who was upset. This task required students to
demonstrate empathy and use emotionally intelligent language, fostering both
emotional and cognitive development.

Problem-Solving Tasks:

Problem-solving activities that involved both logic and emotional awareness
encouraged students to approach challenges from multiple perspectives. For
instance, students might be asked to solve a moral dilemma while considering
the emotional impact of their decisions on others.

Example Task:

Moral Dilemma: Students were presented with a scenario where they had
to decide whether to tell a difficult truth to a friend. The discussion focused on
both the cognitive aspects (e.g., problem-solving) and emotional considerations
(e.g., empathy and honesty) [14].

Conclusion

Theresults of this study suggest that integrating both cognitive and emotional
intelligence tasks into Kazakh language lessons can significantly improve both
IQ and EQ in 10th-grade students. By using interactive games, group discussions,
emotion-focused activities, and problem-solving exercises, the intervention
fostered student engagement, critical thinking, and emotional awareness. These
findings support the importance of adopting a holistic approach to teaching, one
that nurtures not only cognitive skills but also emotional intelligence, providing
students with the tools they need to succeed academically and socially [15].

Future research should explore the long-term effects of such interventions
and investigate how these methods can be adapted to other subjects or educational
levels. Additionally, it would be valuable to examine the effects of similar
interventions on a broader population, including students with different cultural
and socio-economic backgrounds.

This study aimed to explore the impact of integrating both cognitive
intelligence (IQ) and emotional intelligence (EQ) development tasks into
Kazakh language lessons for 10th-grade students. The findings from this research
demonstrate that the intervention significantly enhanced both IQ and EQ in
the experimental group. The results highlight that when students are engaged
in learning that not only challenges their cognitive abilities but also fosters
emotional awareness and social skills, there is a measurable improvement in both
intellectual and emotional development.

The experimental group exhibited substantial growth in their 1Q and EQ
scores, with improvements of 5.8 points in 1Q and 6.8 points in EQ. These
changes were statistically significant, indicating that the tasks and methods
used in the intervention were effective in promoting cognitive and emotional
growth. In contrast, the control group showed no significant changes in their 1Q
and EQ scores, underscoring the effectiveness of the integrated approach in the
experimental group.
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The tasks used in the intervention, including interactive language games,
group discussions, role-playing exercises, and emotion-focused activities, played
a crucial role in enhancing both cognitive and emotional development. These
tasks were designed not only to challenge students’ intellectual capacities but also
to foster empathy, emotional regulation, and social interaction. By combining
these aspects, students became more engaged in the learning process, and their
overall interest in the Kazakh language was heightened.

The results of this study support the growing body of research that
suggests a holistic approach to education—one that emphasizes the development
of both cognitive and emotional intelligence—can lead to improved academic
performance, better interpersonal skills, and a greater sense of motivation in
students. The findings also suggest that emotional intelligence, when integrated
with traditional cognitive learning methods, can enhance the overall learning
experience and provide students with valuable life skills that go beyond academic
achievement.

The success of this intervention indicates that educators should consider
adopting similar methodologies in their own classrooms. Teaching approaches
that integrate cognitive tasks with emotional intelligence-building exercises can
be particularly beneficial in language learning environments. The tasks used in
this study not only helped students improve their language skills but also prepared
them for effective communication and collaboration in both academic and social
contexts.

Further research should explore the long-term effects of such interventions,
particularly in relation to academic success, emotional well-being, and social
development. Additionally, future studies could explore the applicability of these
methods across different grade levels, subjects, and educational systems. It would
also be beneficial to examine how technology can be used to enhance these types
of interventions, potentially reaching a wider range of students and increasing
engagement.

In conclusion, the integration of cognitive and emotional intelligence tasks
within Kazakh language lessons has the potential to create a more comprehensive
educational experience that benefits students in both academic and emotional
spheres. By developing both 1Q and EQ, students are better equipped to succeed
in school and in life, demonstrating the importance of nurturing a balanced
approach to education.
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KA3AK TIJII CABAKTAPBIHJIA 10-CbIHBITI OKY LIBIJIAPBIHBIH
UHTEJUIEKTIH (IQ, EQ) IAMBITYFA APHAJIFAH OHTAMJIBI
CAHJIBIK 9IICTEP MEH TOCLIJIEP ) KYHECI
Kynaiibepren C.!, Epryoexona XK.2, *Hypranu C.°, Alitoen6eroBa A.*
12Koka AxmeT Slcayu aTbiHIaFbl XalbIKapasiblK Ka3aK-TYpPiK YHUBEPCUTETI
Typxkicran, Kazakcran
*3 AGait aTeinaarel Kazak YITTHIK IearOrHKaIbIK YHUBEPCUTETI
Anmarsl, Kazakcran
4 K.XKybaHoB arbiHarbl AKTe0e oHIpiik yHuBepcuteTi, Akrobe, Kasakcran

Anpgarna.bynseprreyka3zakTiinicabakrapbina 1 0-ChIHBII OKYIBLTAPBIHBIH
untesekTiH (1Q, EQ) aprreipyra OarbITTanFaH OHTAMIBI CaHIBIK 9/IICTEP MEH
Tocuiepal Kapactelpaibl. OKyLIbLIApAbIH 3USATKEPIIK KOHE SMOLIMOHAIJIBIK
MHTEJJIEKTIH JaMbITy OJIApAbIH OKYy YJrepiMiH >KaKcapTyaa, SMOLMOHAIJIBIK
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QJI-ayKaTbhlH KaJbIITACThIPY/a JKOHE KaH-KAKThl JaMybIH KaMTaMmachl3 €Tye
menrym pein atkapanasl. OCbl TYpFbIIA 3€PTTEYAIH HETI3T1 Ha3aphl Kazak TiTIH
OKbITY OapbIChIHJA THIMJI OKBITY TOCULAEPIH EHrI3YIlH TaHBIMIBIK >KOHE
SMOLIMOHANIBIK UHTEJUIEKTTI KaJlail 1aMbITa ajlaTblHbIHA ayJlapbLIaJibl.

3eprTeyne camaniblK JKOHE CAHIBIK OIICTEPIIIH YHJIECIMi, COHBIH IMIIHIE
OacTankbl JKOHE KOPBITBIHABI Oarajay Kypajijapbl, cayajlHamanap >KoHe
CBIHBINTAFbl TOHKIPUOEIIK 1c-I1apanap KojiaaHbuiaibl. KyMbplcTa MHTEPAKTUBTI
TUINIK OMBIHIAP, MIcejesiepll Hienryre OarbpITTajfaH TalcbhlpMaliap, TOINTHIK
TaJIKbLIAyJIap KOHE SMOLUOHAIABIK UHTEIUIEKTT] JAMbITY KaTThIFyJIapbl CUSKThI
OPTYPIIl TOCUIACPIH dcepl Oaramanansl. by Tocinaep Tek TUIAIK JaFabLIapIbl
KETUIIIPY/l FaHA eMeC, COHBIMEH KaTap OKYIIbUIAp apachlH/1a SMIIATHSHbI, ©31H-
031 PETTEY/Il XKOHE TYIFaapalibIK KapbIM-KaThIHACTHI JJAMBITYIBI KO3ICH/II.

3eprTey HOTHXKENepl Ka3aK TILIIH OKbITyFa OCHIMIENTEeH CaHIBIK dIICTEP
MEH JEKeJIEHJIpUIreH crparerusiapasl eHrizy 1Q sxone EQ kepcerkimTepin
aliTapibIKTail apTThipa ajaTblHBIH KepceTedl. MyHaail Tocul OKyIIbUIAPAbIH
OKY YJATEpIMIiHIH >KaKCapyblHa, SMOIMOHAIIBIK KOHII-KYHIHIH OH CUTIAT aJIybIHA
YKOHE TYJIFaapaliblK KapbIM-KaTbIHACTAPBIHBIH HBIFAIOBIHA BIKIAJ €Te/ll. 3epTTey
3amaHayu OimiM Oepyme TaObICKa JKETy YIIIH MaHBI3Abl OOJBINT TaObLIATHIH
TaHBIMJIBIK JaFJblIap MEH SMOLMOHANJIBIK HHTEIJIEKTTI KaTap JaMbITaThlH
TEHrepiM1 OKY OPTAaChIH KYPY/JbIH MaHbI3AbUIBIFBIH aTal Kepcereal. by seprrey
CTYJIEHTTEpIH *aH-)KaKThl JaMyblHa BIKIIAJ €TeTiH OLriM Oepy Taxipubenepi
Typaibl KyHAbl ManiMerTrep ycbiHaabl. CoHnal-ak, OJ Ka3aK TUIIH OKBITY
asIChIHJIA OChI CTpaTerusuiap/ibl KOJJIAHFbICHl KEJIETIH NearorTep YIIiH apHaibl
OIICTEMEIIK HeT13/11 YChIHAIBI.

Tipek ce3mep: canablK omicTep, SMonmoHANABIK HHTEIEKT (EQ),
korHuTUBTIK uHTe/UeKkT (IQ), Kaszak Tt cabakrapsl, OuTiM Oepy omicTepi,
CTYACHTTEPIIH JaMybl, THTEPAKTUBTI OKBITY, MOCEJIENIeP Il IIENIyTe OarbITTaIFaH
TarchlpMaap, TONTHIK TaJKblLIaysap

CUCTEMA OIITUMAJIBHBIX METOZ0OB U ITPUEMOB PA3BUTUSA
HUHTEJUJIEKTA (1Q, EQ) YHAILIIUXCHA 10-X KJIACCOB HA YPOKAX
KA3AXCKOI'O SA3bIKA
Kymaitbepren C.!, Epryoexona XX.2, *Hypramm C.3, Aiitobenberosa A.*

12 M IyHapOIHbIH Ka3aXCKO-TYPEIKUI YHUBEPCUTET
nMmenu Xomku Axmena fAcasu, Typkecran, Kazaxcran
*3Ka3axckuil HAIIMOHAJIBHBIN TIeIarOTHYeCKUN YHUBEPCUTET UMEHHU Aast,
Anmarsl Kazaxcran
* AKTIOOMHCKMI pernoHanbHbIN yHUBepcuTeT uM. K. JKybaHnosa
Axto0e, Kazaxcran

AnHOTanus. B 1aHHOM HCCeIOBaHUM PacCMaTPUBAIOTCS ONITHUMAIIBHBIC
MeTonbl U ipuembl pazButus naTeiekTa (1Q, EQ) yuammuxces 10-x kiraccoB Ha
ypOKax Ka3axCKOTO si3bIKa. Pa3BUTHE MHTEIUIEKTYaJbHOTO M 3MOIIMOHAIBLHOTO
WMHTEJUICKTA UTPACT KIFOYEBYIO POJIb B TIOBBIIIEHNUHN YCIIEBAEMOCTH, 00ECIICYCHUN
AMOIIMOHAIIBHOTO OJaronojydyusi ¥ BCECTOPOHHEM Pa3BUTHH IIKOJHHUKOB.
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B 1nentpe BHHMMaHuUS HCCIENOBaHHMS — BOMPOC O TOM, KakKk BHEIPEHUE
3¢ PeKTUBHBIX 00pa30BaTENbHBIX METOMK, aJAIITUPOBAHHBIX [T IPETIOIaBAHHMS
Ka3aXCKOI'O f13bIKa, MOXKET CITIOCOOCTBOBATH PA3BUTHUIO KaK KOTHUTHBHOTIO, TaK U
SMOIIMOHANIBHOTO HHTEJUIEKTA.

B pabore ucnonb3yercs coueTaHWe KaueCTBEHHBIX M KOJIMYECTBEHHBIX
METO/IOB, BKJIFOYasi IHCTPYMEHTBI PEBAPUTEIHHON U UTOTOBOM OLIEHKH, OTIPOCHI
U SKCIIepUMEeHTalbHble 3aHsATus. McciemoBaHue oieHuBaeT 3((HEKTHUBHOCTH
Pa3NUYHBIX IPUEMOB, TAKUX KaK MHTEPAKTUBHBIC S3BIKOBBIE UT'PbI, IPOOIEMHO-
OpUEHTUPOBAHHbIC 3aJjaHMsl, TPYIIOBbIE JUCKYCCUM U YHPAXKHEHUS 10
Pa3BUTHIO SMOIIMOHATFHOTO UHTEJIEKTA. DTU MOAXO/IbI HAMPaBJICHbI HE TOJIBKO
Ha COBEPLICHCTBOBAHUE SI3bIKOBBIX HABBIKOB, HO M Ha Pa3BUTUE Yy y4YalUXCs
SMIATHUH, HABBIKOB CaMOPETYJISLUU U MEKIMUYHOCTHOTO OOIIEHMS.

Pesynbprarel uccienoBaHus CBUACTEIBCTBYIOT O TOM, YTO HHTETpaIus
METO/I0B U [IEPCOHATIN3UPOBAHHBIX CTPATErvii, aJall THPOBAHHBIX K [IPEIIO/IaBAHUIO
Ka3aXCKOro $3blIKa, CIIOCOOHA CYIECTBEHHO NOBBICUTH IMoKazatenu [Q wu
EQ. Takoii momxom BeAeT K YIYYIICHHIO YCIIEBAEMOCTH, (HOPMHUPOBAHUIO
MIO3UTUBHOIO 3MOLMOHAIBHOIO HACTPOsI M YKPEIUIEHHI0 MEXKINYHOCTHBIX
OTHOILIEHUH MEXy yyaluMmucs. B pabote noguepkuBaeTcs BaXKHOCTb CO3JaHUS
cOaslaHCcupOBaHHOM 00pa3oBaTeIbHON Cpefibl, CIOCOOCTBYIONIEH Pa3BUTHIO KaK
KOTHUTHUBHBIX CHOCOOHOCTEH, TaK ¥ SMOLIMOHATILHOTO MHTEJIEKTA, UTO SIBISCTCS
HEOoOXOMMBIM YCJIOBUEM YycCIlieXxa B COBPEMEHHOH cucrteMe oOpa3zoBaHus. B
JTAHHOM HCCIIEIOBAaHUU TMPEICTaBICHBI [IEHHbIE CBEIEHUSI 00 00pa3oBaTeNbHBIX
MPAKTUKAX, CHOCOOCTBYIOLIMX BCECTOPOHHEMY Ppa3BUTHIO ydamuxcs. Takxke
IpeJyiaraeTcsi MeToJM4ecKasi OCHOBA /ISl M1E€J]aroroB, JKeJIaroIMX BHEIPUTD 3TU
CTpaTEeruy B MPOILIECC MPEToIaBaHus Ka3aXCKOTO SI3bIKA.

KiroueBble ciioBa: YMCIIEHHBIE METOJbl, MOLMOHAJIBHBIM HHTEJJIEKT
(EQ), xoruutuBHbIi nHTEILIEKT (IQ), ypOKH Ka3aXCKOTO s3bIKa, 00pa30BaTEIbHbIE
METOJMKH, pa3BUTHE Y4YalllUXCA, HHTEPAKTUBHOE OOydeHue, MpodIeMHO-
OpPUEHTUPOBAHHbBIE 3a]]a4y, TPYIIIOBbIE TUCKYCCUU
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