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Abstract. The article is devoted to the issue of developing ethnocultural
competence of teachers in the context of the integration of the national education
system into the global educational space. The theoretical and methodological
foundations of ethnocultural education are examined, and the significance of
folk pedagogy and ethnopedagogy in the professional training of teaching staff
is revealed. Based on an analysis of psychological and pedagogical studies by
domestic and foreign scholars, the essence of the concept of “ethnocultural
competence” is yrouHeHa, and its relationship with cultural and ethnopedagogical
competence is identified. The structural components of ethnocultural competence
are defined, including a personal-humanitarian orientation, a systemic perception
of ethnocultural reality, the ability to integrate ethnopedagogical experience, and
creativity in pedagogical activity. The experience of research conducted in the
Kyrgyz Republic is analyzed, and shortcomings in the preparation of university
students for the implementation of ethnocultural education tasks are identified. The
necessity of systematic and purposeful formation of ethnocultural competence in
future teachers as the most important component of their professional readiness
is substantiated.
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Introduction
In studying the problem of forming ethnocultural competence under
contemporary conditions, a special place is occupied by issues examined in the
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following areas: the professional training of future teachers; the development of
methodologies for forming ethnocultural competence; the development of ways
to activate ethnocultural activity within the holistic pedagogical process of higher
education institutions; the development of pedagogical technologies that promote
the formation of ethnocultural competence; and the systematization of continuity
in the formation of ethnocultural competencies at various levels of education
(preschool, primary general, basic general, secondary complete, initial secondary
vocational, and higher professional education), among others.

A future teacher, acting as the main subject of the holistic pedagogical
process and implementing educational, upbringing, and developmental tasks that
reflect the leading strategy of modern education (especially in terms of spiritual,
moral, and cultural development), must possess knowledge, skills, abilities, and
capacities, among which ethnocultural ones become a priority [1, p. 79].

Atpresent, recognition of the importance of the phenomenon of ethnocultural
competence and the perspective of its study is carried out through the prism of
the integration of modern education into the global educational space, where
virtually the same key terms gain relevance, but from different positions and
within other academic definitions.

The analysis of psychological and pedagogical sources made it possible to
identify the following theoretical aspects in the study of the problem of forming
ethnocultural competence among future teachers: a broad historical period and an
empirical foundation thatserved as the basis for the emergence of ethnopedagogical
theory (J. A. Comenius, who, based on the generalization of the experience of
family upbringing in working families, proposed and developed the idea of the
“Mother School”; when substantiating the principle of conformity to nature, he
took into account folk experience, and his didactic rules were presented in the
form of folk aphorisms; J. H. Pestalozzi, who in his works presented pedagogical
conclusions in the form of folk pedagogy as aresult of generalizing the pedagogical
experience of the peasant family, embodying the dream of a school that would
correspond to the needs of the people; K. D. Ushinsky, who considered folk
pedagogy to be one of the most important factors under the influence of which
national pedagogical science was formed and concluded that there is no universal
system of education suitable for all ethnic groups; G. N. Volkov, who was the
first to use the term “ethnopedagogy,” investigated the dialectical relationship
between folk pedagogy and scientific pedagogy, revealed the content, and
defined the essence of the concept of “ethnopedagogy” [2]; E. Izmailov, who
studied the folk pedagogy of the peoples of Central Asia and Kazakhstan; A. A.
Alimbekov, who examined issues of forming future teachers’ readiness for the
aesthetic education of primary school students based on the traditions of folk
pedagogy and also developed conceptual ideas of ethnopedagogical training
within the system of higher pedagogical education [3, 150 p.]; A. T. Kaldybaeva,
who identified the scientific and pedagogical foundations for using the ideas of
folk akyns in educating young people, and others).

As a result of the conducted research, the structural components of
ethnocultural competence were identified as follows: a personal and humanistic
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orientation of ethnocultural activity; a systemic perception of ethnocultural reality
and systemic ethnocultural activity within it, which ensures the possibility of a
holistic, structured vision of the logic of ethnocultural elements of the pedagogical
process and an understanding of the trends and patterns in the development of
the system of strategic design of youth ethnocultural development; the ability to
integrate others’ experience (the capacity to correlate one’s own ethnocultural
activity with what has been developed at the level of national and world
ethnoculture; to form innovative experience, generalize it, and transmit it to
others); and creativity as a mode of existence within ethnoculture (the desire
and ability to create a new ethnocultural reality at the level of goals, content,
technologies, and others).

It should be noted that all components of ethnocultural competence are
interrelated and form a complex structure that determines the personal and
activity-based characteristics of the individual [4, p. 81].

Thus, ethnocultural competence manifests itself and can be assessed only
in the process of ethnocultural activity. As the authors’ experience shows, the
components of ethnocultural competence identified in the course of the research
can be formed at a sufficient level through various forms of instruction and
participation in planned sociocultural activities.

Materials and Methods

Ethnocultural competence, as a component of professional competence,
has not been the object of close attention in contemporary professional pedagogy.
For this reason, we consider this concept schematically, linking its study with
related notions such as “cultural competence,” “ethnopedagogical culture,”
“ethnopedagogical competence,” and others.

The first scholar to draw attention to the concept of “cultural competence”
of the individual was A. Ya. Flier. The well-known cultural theorist defines it as
a sufficient degree of socialization and enculturation of an individual that allows
them to freely understand, use, and variably interpret the entire body of everyday
(non-specialized) and specialized knowledge that constitutes the norm of general
social erudition in a given environment, as well as the totality of rules, models,
laws, customs, prohibitions, and so forth. In the structure of an individual’s
cultural competence, A. Ya. Flier identified the following components: attitudes
toward institutional norms of social organization; attitudes toward conventional
norms of social and cultural regulation; attitudes toward short-term but highly
relevant models of social prestige (fashion, image, symbols, social statuses,
intellectual and aesthetic trends, etc.); and the level of completeness and freedom
in mastering the languages of social communication.

Relying on the theoretical studies of A. Ya. Flier, T. K. Solodukhina suggests
that an individual’s cultural competence expresses the degree of their familiarity
with the social experience of the nation, the norms of interpersonal relations, and
the evaluative hierarchies shaped by this experience [5]. First and foremost, this
includes the experience of ethnic pedagogy. G. N. Volkov introduced the concept
of “the pedagogical culture of a people’ into scientific discourse, defining it as a
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sphere of the material and spiritual culture of a people that is directly connected
with the upbringing of children [6, p. 256].

V. A. Nikolaev introduced the term “ethnopedagogical culture,” defining
it as a socio-pedagogical phenomenon that characterizes the degree to which the
traditional pedagogical culture of a people has been mastered, the understanding
of the educational essence of its values, and their adequate use in contemporary
teaching and upbringing practice.

M. G. Kharitonov expanded the concept of “ethnopedagogical culture”
by introducing the term “ethnopedagogical competence.” Ethnopedagogical
culture presupposes that a teacher possesses a system of knowledge underlying
the implementation of the educational process based on traditional pedagogical
culture in accordance with modern humanistic orientations. The author identifies
ethnopedagogical education and ethnopedagogical outlook of the teacher, that is,
awareness of the most relevant problems of student instruction; ethnopedagogical
thinking, which reflects a specific style of thinking oriented toward finding ways
to optimally organize the learning process using folk educational experience; as
well as ethnopedagogical experience, i.¢., the ability to make ethnopedagogically
sound decisions. Accordingly, a teacher’s ethnopedagogical competence includes
knowledge of the goals of teaching academic subjects based on traditional
pedagogical culture, their specific content and priorities in modern conditions;
psychological mechanisms of mastering ethnopedagogical knowledge and
ways of applying it in the learning process; ethnopedagogical concepts and
factors; criteria for assessing the didactic and developmental value of various
ethnopedagogical content; the most typical methods of working with different
ethnopedagogical materials; and effective methods of teaching traditional
pedagogical culture (tools, organizational forms of instruction and assessment)
to various categories of learners, differentiated both by learning ability levels and
by the nature of their cognitive interests [7, p. 91].

Summarizing the above, “ethnocultural competence” is understood by
us as an integrated personal quality that characterizes the degree to which an
organizer has mastered the artistic culture of a people, as well as their theoretical
and practical readiness to transmit its values, integrate the ideas of ethnopedagogy
and modern pedagogical theory in the ethnocultural formation and development
of learners, and foster a culture of tolerant attitudes toward a multiethnic
environment.

Results and Discussion

The formation of teachers’ ethnocultural competence is determined by a
process in which the teacher’s inner essence is transformed through cognitive and
spiritual—practical activity based on a system of value orientations of traditional
culture that correspond to the nature-congruent development of all spheres of
personality: cognitive, moral-volitional, activity-based, and emotional [5, p. 153].

The level of development of teachers’ ethnocultural competence depends
on socio-cultural and psychological-pedagogical prerequisites, which are
understood as teachers’ readiness for professional activity aimed at engaging
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the population of the region in the social design of the region’s ethnocultural
development. Such readiness is characterized, first and foremost, by well-formed
personal structures, knowledge of the traditional culture of the people and the
patterns of ethnocultural development, mastery of ethnopedagogical experience,
and a creative approach to ethno-educational design.

The concept of “ethnocultural competence” is a complex individual
and professional formation that integrates professional theoretical knowledge,
practical skills and abilities, ethnocultural values, and a conscious choice of
behavioral models. The competence of an organizer of ethnocultural design
represents the aspiration and ability to realize one’s potential (knowledge, skills,
personal qualities) in the course of ethnopedagogical activity, while recognizing
its socio-cultural significance, personal responsibility for the results of this
activity, and the necessity of its continuous improvement.

In recent years, the problem of forming ethnocultural competence in
the Kyrgyz Republic has been studied by educational researchers in various
contexts: the development of conceptual ideas of ethnopedagogical training
within the system of higher professional education of the Kyrgyz Republic (A.
A. Alimbekov); the influence of the ideas of folk akyns on the upbringing of
youth (A. T. Kaldybaeva); ethnopedagogical ideas in the works of Ch. Aitmatov
and their interpretation in the learning process (A. Zh. Muratov); ethnocultural
lexicography in fostering ethnotolerance (M. Kh. Manlikova); preparation of future
teachers for using the traditions of folk pedagogy in school (N. K. Dyusheeva);
the formation of communication culture in preschool children in the Kyrgyz
family (S. Dzholdoshbekova); environmental education based on progressive
ideas and experience of Kyrgyz folk pedagogy (I. Daminova); preparing students
for the moral and aesthetic education of primary schoolchildren through Kyrgyz
musical folklore (N. S. Shadiev); the formation of tolerance among primary
school students on the basis of folk pedagogy (K. M. Mitalipov); moral education
of students through folk didactic works (Zh. Zh. Turgunbaeva); the formation of
social activity in primary school students through Kyrgyz folk pedagogy (E. S.
Sabyrova), and others [3, p. 18].

Overall, these studies are united by a focus on ethnopedagogical training or
on the process of forming certain personal and professional qualities of learners
based on Kyrgyz folk pedagogy.

The above-mentioned scholarly studies in Kyrgyzstan are also united by the
problem of multicultural education, within which issues of forming ethnocultural
competence among preschool children, adolescents, and students of secondary
vocational educational institutions are addressed. However, the issue of forming
ethnocultural competence among university students has not been the subject of
special investigation in these studies.

The main objectives of ethnocultural education include:

— the education of a multicultural personality: creating conditions for
individuals to identify with their native culture and to assimilate other cultures,
with an orientation toward dialogue between cultures and their mutual enrichment;

— the formation of a multilingual individual: preparing citizens capable
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of effective communication in their native, state, and Russian languages, thereby
implementing a model of “dual loyalties”—toward one’s own ethno-national
group and toward the state. In real practice, this may involve effective proficiency
in three, four, or more languages.

Serious research and specific recommendations are required on the
following issues:

— the consolidation of efforts of government bodies, educational and
scientific institutions, educational establishments, national and cultural centers,
public associations and organizations, and political parties in regulating interethnic
relations in the educational sphere;

— the preservation of the ethnocultural specificity of peoples under
conditions of scientific and technological progress, urbanization of lifestyles, and
the development of the ethnoprotective functions of national culture to counteract
cultural assimilation;

— the development of pedagogical and psychological aspects of
mechanisms for forming interethnic adaptation;

— the existence and satisfaction of ethnolinguistic needs, and others.

Thus, the problem of forming ethnocultural competence, being highly
multifaceted, currently requires further research in the context of integration into
the global educational space [8, p. 114].

The insufficient development of this problem gives rise to difficulties in
its practical solution. Nevertheless, the means of folk pedagogy remain the main
regulator in the formation of moral, cultural, and spiritual values of youth and the
younger generation as a whole. At the same time, an analysis of syllabi, university
teaching and methodological complexes, curricula, the experience of university
instructors, educational activities, and the results of students’ pedagogical
practice reveals serious gaps, indicating the need for purposeful formation of
ethnocultural competence in future teachers.

Conclusion

Thus, summarizing the above, we believe that today there is an
especially pronounced trend toward the formation of ethnocultural competence
in future teachers who possess models of ethnic culture and the ability to
transmit ethnocultural experience to the younger generation, thereby ensuring
comprehensive education, development, and upbringing of the individual. This
process involves the formation of an integrative characteristic that presupposes a
high degree of theoretical, practical, and personal preparedness of future teachers
for the full implementation of the tasks of ethnocultural education of secondary
school students, in accordance with national educational ideals and with due
consideration of the ethnopedagogical characteristics of their development.

REFERENCES
[1] T'pebennuko M. B. OcHOBBI ceMelHHOM MeIaroruku U YTHOTIEIarOTUKH.
— M.: [IpocBemienue, 1994. — 272 c.
[2] Bepexnona JI. H., Ha6ox U. JI., llernmoB B. W. DTHONenaroruka /
VY4eOHuk 1u1st By30B. — M.: Akanemus, 2013. — 240 c.

20 BULLETIN of Ablai Khan KazUIRandWL



DEVELOPING OF ETHNOCULTURAL COMPETENCE AMONG TEACHERS OF ...

[3] AnumbexoB A. Teopus U npakTUKa THONEAATOTUYECKON OATOTOBKU
YUHUTEIS B CUCTEME BBICHIETO TMEAarormueckoro oopasosanus: MoHorpadus. —
bumkek, 2009. — 150 c.

[4] AOnmynBaxaboBa  3.I. dopMupoBaHUE  AITHOIEIATOTHYECKOM
KOMIIETEHTHOCTH Oyayliero memarora B Tpolecce npodecCuoHaIbHOM
noarotoBkw //Ilenarornyeckoe oopazoanue u Hayka. —2019. — Ne 6. — C. 78-83.

[5] CnacténunB. A., Umxkaxkosa I. 1. OTHOenaroruka: yaeoHoe nocoodue.
— M.: Akagemus, 2003. — 192 c.

[6] Bonko I'H. OtHomemaroruka: ydeOHOe mocobue. — YeOokcapsr:
Uysauickuii roc. yH-1, 1999. — 256 c.

[7] XaputronoB M.I. DtHomenmarormueckoe Hacienue [.H. Bomkosa //
[Temaroruka. — 2012. — Ne 1. — C. 57-63.

[8] CokomoBa T.B. OrHomemarormueckass MOATOTOBKAa  OyayIiero
yuuTeIsl B YCJIOBUSX COBpEeMEHHOro odpaszoBanus // BectHuk Yysaiickoro
rocyAapCTBEHHOTO negarornyeckoro yuusepcurera um. U. 5. Axosnesa. —2017.
—Ne2(94). - C. 112-118.

REFERENCES

[1] Grebennikov 1.V. Osnovy semeynoy pedagogiki i etnopedagogiki
(Fundamentals of Family Pedagogy and Ethnopedagogy). — M.: Prosveshcheniye,
1994. — 272 s. [in Rus]

[2] Berezhnova L.N., Nabok I.L., Shcheglov V.. Etnopedagogika
(Ethnopedagogy) / Uchebnik dlya vuzov. — M.: Akademiya, 2013. — 240 s.
[in Rus]

[3] Alimbekov A. Teoriya i1 praktika etnopedagogicheskoy podgotovki
uchitelya v sisteme vysshego pedagogicheskogo obrazovaniya: Monografiya
(Theory and Practice of Ethnopedagogical Training of Teachers in the System of
Higher Pedagogical Education: Monograph). — Bishkek, 2009. — 150 s. [in Rus]

[4] Abdulvakhabova Z. G. Formirovaniye etnopedagogicheskoy
kompetentnosti budushchego pedagoga v protsesse professional’noy podgotovki
(Formation of Ethnopedagogical Competence of Future Teachers in the Process
of Professional Training) //Pedagogicheskoye obrazovaniye i nauka. —2019. — Ne
6. —S. 78-83. [in Rus]

[5] Slastonin V.A., Chizhakova G. I. Etnopedagogika: uchebnoye posobiye
(Ethnopedagogy: a textbook). — M.: Akademiya, 2003. — 192 s. [in Rus]

[6] Volkov G. N. Etnopedagogika: uchebnoye posobiye (Ethnopedagogy: a
textbook). — Cheboksary: Chuvashskiy gos. un-t, 1999. — 256 s. [in Rus]

[7] Kharitonov M. G. Etnopedagogicheskoye naslediye G. N. Volkova
(Ethnopedagogical legacy of G. N. Volkov) //Pedagogika. — 2012. — No 1. — S.
57-63. [in Rus]

[8] Sokolova T.V. Etnopedagogicheskaya podgotovka budushchego
uchitelya v usloviyakh sovremennogo obrazovaniya (Ethnopedagogical training
of future teachers in the context of modern education) // Vestnik Chuvashskogo
gosudarstvennogo pedagogicheskogo universiteta im. I. YA. Yakovleva. — 2017.
— N 2(94). — S. 112-118 [in Rus]

Series “PEDAGOGICAL SCIENCES” Ne 4 (79) 2025, pp. 15-23 21



Kaldybaeva A.T.

3AMAHAYH KAFJTAUBIHJIA KbIPFBI3CTAH IEJATOI' TAPBIHBIH
9THOMOJAEHU KY3BIPETTIJIIT'TH KAJIBIIITACTBIPY
*Kanszl6ae13a A.T!
*IN1. ApaGaeB aTbIHIAFbl KbIPFBI3 MEMIIEKETTIK YHHBEPCHTETI,
bimkek, Kpipreizcran

Anaarna. Makana YITTBIK OiTiM  Oepy JKYHECiHIH oJeMIiK OimiM
KEHICTITIHE MHTErpalMsyIaHybl JKaFdaiblHIa TIeIarorTapiblH 3ITHOMOJCHU
KY3BIPETTLIITIH KaJBINTACTHIPYIABIH ©3€KTI MOCENIECiHE apHAJIFaH. DTHOMOICHU
OutiM OepymiH TeOPHSUIBIK-9/IICHAMAIIBIK HETi3/Iepl KapacThIPBUIBIN, IeIaror
KaJpiapael KociOW Jaspiiayjia XaJblK TeIarorukachl MEH 3THOIEIarOrMKaHbIH
MaHBI3bl amiblll  KepceTineni. OTaHOBIK JKOHE MIETEAIK FaJIbIMIAPIbIH
TICUXOJIOTUSJIBIK-TIEIarOTUKAJIBIK 3€PTTEYJICPIH Talaay HETI31HJIe «ITHOMOJICHU
KY3BIPETTITIK»  VFBIMBIHBIH ~MOHI  HAKTBUIAHBIN, OHBIH MOJCHH JKOHE
STHOIEArOTUKAJIBIK KY3BIPETTUIIKIICH OaiJIaHbIChl alKbIH 1A 1a/1bl. DTHOMOICHU
KY3BIPETTITIKTIH KYPBUIBIMABIK KOMIIOHEHTTEPI aHBIKTAJBIN, OJIAp TYJIFAJIBIK-
T'YMaHUTAPJIBIK OaFBITTBUIBIKTBI, STHOMOICHH IIBIHIBIKTHI JKYHei KaObUIIay/Ibl,
ATHOTIEIArOTUKAJIBIK TOXKIPHOCHI MHTErpalHsiIay KaOUIEeTiH )KOHE IMeJarOr MKaJIbIK
KBI3BMETTET1  KpeaTWBTUTKTI  KamTuabl.  KpIpFbei3  PecmyOmukachiHaarbl
3epTTeyiep TOKIPpUOECi TalJaHbIN, >XOFAphl OKY OPBIHIAPHI CTYASCHTTEPIH
ATHOMOJICHH TOpOHME MIHACTTEPIH XKYy3ere achipyFra Jaaspriaydarbl KEMIIUTIKTEp
aHbpIKTanFaH. [lemarorrapapiH KociOu MasipabIFEIHBIH MaHBI3IBI Kypamaac 0eiri
peTiHIe ONapAbIH ATHOMOJICHHM KY3BIPETTUIITH KXYHel opi MakcaTThl TypIe
KaJIBITITACTHIPY/IBIH KQXKETTUIITT HeT13ee 1],

Tipexk ce3mep: >THOMOACHH KY3BIPETTUIIK, ASTHOIEIArOTHKA, XaJIbIK
MearOTMKachl, TEAArorTiH KOoCiOM MaspibIFbl, TOJUMOJEHU OuTiM  Oepy,
JTHOIIEJArOTUKAJIBIK MOJICHUET, IOCTYPJII MOJICHUET, MOJICHHETTEP JIUAJIOTBI

®OPMHUPOBAHWE YTHOKYJIBTYPHOM KOMITETEHIIUH
Y HNEJATOI'OB KbIPTBI3CTAHA B COBPEMEHHBIX YCJIIOBUSAX
*Kannei0oaesa A. T.!
*IKbIpreI3cKHii TOCYIapCTBEHHBIN yHUBEpCHTET M. M. Apabacsa,
bumikek, Keiproizcran

AnHoTtanusi. CTaThsl MOCBSAIICHA aKTyaIbHOU TpoOsieMe (hopMUPOBAHUS
STHOKYJIBTYPHOH KOMIIETEHIIMM Yy TI€IaroroB B YCIOBUSAX HHTErPaldu
HAI[MOHANILHOM  cUCTeMbl 00pa3oBaHHMsS B MHpPOBO€ oOpa3oBaTeiIbHOE
MpoCTpaHCTBO. PaccmarpuBaioTcs TEOPETHUKO-METOAOJIOIMYECKHE OCHOBBI
STHOKYJIBTYPHOTO 00pa30BaHusl, paCKphIBAE€TCS 3HAYEHUE HAPOIHOM MeAaroruku
Y 3THOMEJAroTuK B MPoeCCHOHATBHON MOATOTOBKE MEJarorndeckux KaJapoB.
Ha ocHoBe aHanu3a ncuxosoro-ne1arornyeckux UCccie0BaHuN OTeUeCTBEHHBIX
U 3apyOeXHBIX YUYEHBIX YTOUHSAETCA CYIIHOCTh TIOHSTHUS «3THOKYJIBTypHas
KOMITETEHTHOCTbY, BBISIBIIIETCS €TI0 CBSA3b C KYIBTYPHOM U 3THONEIArOrn4ecKon
KOMITETEHTHOCThI0. OrmpeneseHbl CTPYKTYPHbIE KOMIOHEHTHI 3THOKYJIBTYPHOU
KOMITETEHTHOCTH, BKJIIOYAIOIIME JTUYHOCTHO-T'YMaHUTApHYIO HaNpaBiIe€HHOCTb,
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CUCTEMHOE BOCIPHUSATUE OSTHOKYIBTYPHOH peaJbHOCTH, CIIOCOOHOCTh K
HWHTETPAIMK THOTEIArOrnYeCKOTO OMbITa U KPEaTUBHOCTh B TIEIarornyecKoi
nesaTeabHOCTH. [IpoaHanmu3upoBaH ONBIT HccienoBaHUid B KbIprei3ckoit
PecmyOnuike, BBISIBIIEHBI HEIOCTATKH B IOATOTOBKE CTYICHTOB BY30B K peain3aluu
3aJ1a4 STHOKYJIBTYpPHOTO BocruTanusi. O60cHOBaHa HEOOXOAMMOCTh CUCTEMHOTO,
[[EJICHANIPABICHHOTO  (OPMHUPOBAHUS  ATHOKYIBTYPHOH  KOMIIETEHTHOCTHU
OyAylIuX MEeAaroroB Kak BaKHEWIEH cocTaBmsiouiel ux mpodeccruoHalbHON
TOTOBHOCTH.

KitoueBble ci10Ba: STHOKYIBTYpHAash KOMIIETEHIUS, STHOIEAArOTHKa,
HapoIHas Ie1aroruka, npodeccroHaabHas [IOJITOTOBKA rmemarora,
MONUKYJABTYpPHOE 00pa3oBaHKe, ITHOMEAATOTHYecKas KylIbTypa, TPaauIlMOHHAS
KyJIbTypa, AUAIOT KYJIBTYp

Received /Maxana mycmi / Cmamusa nocmynuna: 23.06.2025.
Accepted / Kapusanayea kabvinoanowt / [lpunama xk nyonukayuu: 26.12.2025.

Information about author:

Kaldybaeva Aychurok Toktopolotovna — doctor of pedagogical sciences,
professor, of the Kyrgyzstate university named by I. Arabaev Ten.: 0772219667,
aikadem_007@mail.ru

Aemop mypanvt manimem:

KangpibaeBa Aituypex TOKTOMONOTOBHA — MEAATOTMKAa FHUIBIMAAPBIHBIH
nokropbl, M. ApabGaeB arbiHIarbl KpBIPFBI3 MEMIIEKETTIK YHUBEPCHUTETIHIH
npodeccopst Ten.: 0772219667, aikadem 007@mail.ru

Hughopmauyusa 06 asmope:

KanapibaeBa Aituypek TOKTOMOIOTOBHA — JOKTOP MEAArOrHuecKUX Hayk,
npodeccop KbIprei3ckoro rocygapcTBeHHOToO yHuBepcuTeTa uM. M. Apabaesa
ten.: 0772219667, aikadem 007@mail.ru

Series “PEDAGOGICAL SCIENCES” Ne 4 (79) 2025, pp. 15-23 23



