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Abstract. This article presents a bibliometric review of publications on
pedagogical hermeneutics indexed in the Scopus database for the period 2005-
2025. The relevance of the study stems from the growing interest in hermeneutic
approaches in education and the lack of systematic quantitative analyses in this
area. The aim is to map the intellectual landscape of pedagogical hermeneutics
by identifying key authors, publications, prominent journals, contributing
countries, core concepts, and evolving thematic areas. Bibliometric methods
were employed using the Bibliometrix package in the RStudio environment.
A total of 195 publications, retrieved using the keywords “pedagogical” and
“hermeneutics”, were analysed. The results highlight the most cited articles, the
most productive research centres, and the overall developmental dynamics of
the topic. Additionally, co-authorship networks, co-citation analysis, thematic
evolution maps, and strategic diagrams were constructed to effectively assess
the maturity, development and relative significance of various research areas.
The findings show that interpretation in teaching, dialogic approaches, the
phenomenology of education, and teacher training occupy central positions in
the field. The results indicate the formation of a sustainable and interdisciplinary
research cluster. This analysis provides a solid foundation for further theoretical,
methodological, and empirical research in pedagogical hermeneutics.
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Introduction

Hermeneutics, as a philosophical and methodological tradition, occupies
an important place in the humanities and, in recent decades, in education. It has
attracted particular attention in the context of pedagogy, where the interpretation
of text, experience, and meaning becomes an integral part of the educational
process. Pedagogical hermeneutics proposes viewing learning not as the
transmission of information, but as a dialogic and interpretive event in which
knowledge emerges through interactions between teacher, student, and context.
Over the past two decades, interest in hermeneutics in education has grown
significantly. Researchers are increasingly turning to hermeneutic approaches
to understand learning interactions, teacher training, curriculum development,
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and the subjective experiences of educational participants. However, despite the
availability of both theoretical and applied publications, systematic bibliometric
reviews in this field are currently extremely scarce. This complicates assessing the
degree of development of the topic, identifying leading authors and approaches,
and constructing a comprehensive picture of its evolution.

The object of this study is the corpus of scientific publications on the topic
of pedagogical hermeneutics, presented in the Scopus database for the period
2005-2025. The subject of the study is the structure, dynamics, and thematic
directions of the scientific field reflecting the hermeneutic approach in pedagogy.

The purpose of this article is to use bibliometric analysis to identify
key concepts, authors, sources, countries, and thematic clusters that shape the
intellectual landscape of pedagogical hermeneutics. In accordance with this goal,
the article addresses the following objectives:

- to determine the dynamics of publication activity and key sources;

- to identify the most influential authors and co-author networks;

- to analyze the key themes and concepts presented in publications;

- to visualize the thematic structure and strategic directions of research;

- to identify promising and underdeveloped areas in the field of study.

The article consists of the following sections: introduction, description
of methodology, analysis of results (with visualizations), discussion of the
data obtained, and formulation of conclusions. The presented analysis will not
only systematize current scientific developments in the field of pedagogical
hermeneutics but also outline vectors for further research.

Hermeneutics is traditionally defined as the “art of interpreting” text,
which has been expanded to encompass all forms of human understanding [1].
According to classical authors (Schleiermacher, Dilthey, Gadamer), the primary
goal of hermeneutics is to reveal the meaning and conditions of understanding.
According to Gadamer, hermeneutics goes beyond the literal interpretation of
texts and encompasses all forms of cognition and understanding in any field
of knowledge [2]. An important insight is the proposition that any human
knowledge is inseparable from preconceived premises (prejudices): all acts
of thinking and cognition inevitably include unconscious “prejudices”, which
radically distinguishes hermeneutics from the classical Enlightenment paradigm
of objective knowledge [2]. Thus, hermeneutics views understanding as a
dynamic, historically and culturally conditioned process in which interpretation
is always involved. Gadamer emphasized that understanding occurs in dialogue
with prior experience and tradition, and it is this dialogic nature of understanding
that underlies philosophical hermeneutics [3, p. 428].

From a hermeneutic perspective, the learning process is viewed as dialogic
and interpretive. Gadamer noted that in any situation of understanding — whether
a text or spoken language — we engage in a “conversation” with the object:
understanding and interpretation are essentially dialogue. In the educational
context, this means that the teacher and student act as dialogue partners, jointly
constructing the meaning of the educational material. Pedagogical hermeneutics
rejects the traditional model of “knowledge transfer” from teacher to student
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and instead advocates for an open dialogue in which both parties question their
assumptions. For example, according to one Russian researcher, in such a model
of education, “the teacher and student engage in mutual creativity”: the role of
the teacher shifts to creating conditions for the “merging of horizons” — when
the perspectives of the participants in the dialogue are intertwined and mutually
enrich each other [4, p. 260].

Inpractical terms, hermeneutics aims to develop teachers’skills in facilitating
such dialogic processes and teaching students reflective thinking. Tahzeeb et al.
emphasize that the application of hermeneutic principles in teaching can improve
the effectiveness of teaching: it teaches students to independently explore and
relate knowledge, transforming passive acquisition into an active cognitive
process [5, p. 568]. This creates a “broad reflective educational environment” that
fosters interpersonal understanding and connects lesson content with its context
[5, p. 571]. For teacher training, this means developing hermeneutic analysis
skills — the ability to identify hidden assumptions and semantic connections in
educational materials [5, p. 573].

An analysis of the English-language literature on pedagogical hermeneutics
reveals both significant achievements and notable limitations. The main research
foci remain understanding and interpretation in learning, the subjectivity of
educational experience, and meaning-making processes [6, p. 379]. However,
many studies remain at the level of theoretical declarations rather than providing
robust empirical validation or methodological operationalization.

A number of foundational works have shaped the field. Gallagher (1992)
conceptualizes education as the development of understanding capacities through
the lens of Bildung, positioning interpretation as a core educational activity
[7, p. 424]. While this work laid a strong philosophical foundation, it offers
limited concrete pedagogical strategies. Sotirou (1993) applies Gadamer’s triad
(understanding—interpretation—application) to reading and writing pedagogy,
emphasizing dialogic movement [8]. Nevertheless, her approach remains
largely text-centric and underestimates the role of non-verbal and digital forms
of educational experience. Kerdeman (1998, 2014) productively contrasts
hermeneutic understanding with instrumental control, highlighting the potential
of dialogic interpretation for learner agency [9, p. 253]. Yet her analysis is
predominantly philosophical and pays insufficient attention to the institutional
constraints of modern schooling.

More recent contributions demonstrate both continuity and new directions.
Ipperciel (2022) integrates Gadamerian concepts with Mezirow’s transformative
learning and Humboldt’s Bildung, deriving implications for higher education
[10, p. 149].

Thissynthesisis valuable, yetitremains largely Eurocentric and insufficiently
addresses cultural specificities of non-Western educational contexts. Simon and
Campano (2015) advance a hermeneutic approach to literacy pedagogy, stressing
culturally situated interpretive practices [11, p. 467]. Their work is strong in
linking theory to classroom inquiry but, like many Western studies, focuses
primarily on Anglo-American settings.

214 BULLETIN of Ablai Khan KazUIRandWL



BIBLIOMETRIC ANALYSIS OF PEDAGOGICAL HERMENEUTICS ...

Domestic (Russian and Kazakh) scholarship provides important
complementary perspectives, often with a stronger emphasis on practical
implementation in school and teacher education contexts. Zakirova (2015)
develops one of the most systematic theoretical frameworks of pedagogical
hermeneutics in the post-Soviet space, proposing specific principles, hermeneutic
techniques, and assessment tools for schools and universities [12, p. 21].

Her approach integrates emotional, spiritual, and cultural dimensions of
interpretation, which distinguishes it from many Western models that remain
more cognitively oriented. However, Zakirova’s model would benefit from
more extensive empirical testing across diverse educational settings. Medvedev
(2024) productively links philosophical hermeneutics with the daily scientific-
pedagogical activity of teachers, emphasizing the teacher’s reflective position
and the “merging of horizons” [4]. His work highlights the practical relevance
of hermeneutics for Russian-speaking educational systems, yet it remains largely
theoretical.

A critical comparison of international and domestic traditions reveals
several key tensions and gaps. Western literature tends to emphasize individual
agency, reflexivity, and resistance to instrumental rationality, while post-Soviet
studies more frequently stress the cultural-historical and value-based dimensions
of interpretation, as well as the teacher’s role as a facilitator of moral and
spiritual development. At the same time, both strands share a common limitation:
the scarcity of large-scale empirical studies that quantitatively or mixed-
methodologically assess the effectiveness of hermeneutic approaches on learning
outcomes, student reflection, or teacher professional development. Most existing
works are either purely philosophical or small-scale qualitative case studies. Doud
(1999) offers a practical classroom-level application of hermeneutic teaching
through the concept of “hermeneutic struggle” [13, p. 462-476].

Furthermore, despite the growing interest in the topic, the field remains
noticeably fragmented. Many studies are isolated from one another, and
several important directions — such as the digital transformation of education,
intercultural hermeneutics, and critical hermeneutics — are still significantly
underdeveloped. These gaps create promising niches for further research and
open new opportunities for both theoretical and empirical contributions.

Thus, while classical philosophical sources (Gadamer, Dilthey,
Schleiermacher) and contemporary studies provide a solid theoretical basis [1-
3], the field lacks systematic quantitative mapping and critical synthesis — a gap
this bibliometric study aims to address [14, p. 338-342].

Materials and methods

The bibliometric analysis was conducted on publications indexed in the
Scopus database. The search query included the keywords “pedagogical” AND
“hermeneutics” in the Title, Abstract, and Keywords fields for the period 2005-
2025. After removing duplicates and irrelevant documents, the final sample
consisted of 195 publications.
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Data processing and visualization were performed using the Bibliometrix
package (version 5.0) in the RStudio environment through the Biblioshiny
interface. Standard bibliometric indicators were calculated: publication dynamics,
citation counts, leading authors, journals, and countries. Co-authorship networks,
keyword co-occurrence networks, thematic evolution maps, and Callon’s strategic
diagrams were constructed using the Walktrap clustering algorithm on the 250
most frequent terms.

The study followed PRISMA guidelines for bibliometric reviews where
applicable. Limitations are associated with the use of a single database (Scopus),
the predominance of English-language publications, and the general constraints
of bibliometric methods, which do not replace qualitative content analysis.

Results and Discussion

The presented data covers 195 documents from 145 sources (primarily
journals) retrieved from the SCOPUS database for the period 2006-2024
(Figure 1). This collection demonstrates a healthy annual growth rate (9.75%),
indicating increasing research activity in the field of pedagogical hermeneutics.
The relatively young average age of the documents (6.76 years) indicates that the
literature is generally contemporary and reflects current debates.

Authors of single-authored docs International Co-Authorship

93 7.692 %

Author's Keywords (DE) References Document Average Age Average citations per doc

Figure 1 - Descriptive statistics of the bibliometric dataset: documents,
authorship, co-authorship, and citations

Co-Authors per Doc

1.94

An analysis of the most relevant sources in the publication corpus (Figure
2) reveals a multilingual, interdisciplinary, and geoculturally diverse landscape
in the field of pedagogical hermeneutics. The ten most productive journals serve
as the primary venues for dissemination, accounting for 36 documents (18.5% of
the total) and indicating a moderate concentration of publication activity typical
of emerging interdisciplinary fields.

In terms of the number of publications, the two leading journals (five
documents each) are the British Journal of Religious Education and Utopia y
Praxis Latinoamericana. This pairing highlights two distinct poles in the field. The
prominence of a leading British journal devoted to religious education underscores
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the strong link between pedagogical hermeneutics and issues of faith, values, the
interpretation of sacred texts, and worldview education. At the same time, the
dominance of Utopia y Praxis Latinoamericana — a journal focused on social
sciences, philosophy, and politics in the Latin American context — emphasizes
the relevance of hermeneutics for critically understanding the region’s social,
political, and educational realities.
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Figure 2 - Most relevant sources publishing

Figure 3 shows the most productive authors in the field of pedagogical
hermeneutics according to Scopus data for the period 2005-2025. Pallares-Piquer,
M. is the leading author with four publications, followed by Silva, G.T.R. with
three. The remaining authors — Casagrande, C.A., Chiva-Bartoll, O., Cardenas-
Garcia, M., Freitas, G.F., Friberg, F., Gennari, M., Gomes, L.B., and Gomez-
Ramos, D. — have two publications each.
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Figure 3 - Most prolific authors contributing to the topic of “pedagogical” and
“hermeneutics”.
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Table 1 presents the countries of affiliation of authors publishing on
pedagogical hermeneutics, ranked by the number of publications. Brazil leads with
42 publications, followed by the United States (38), Colombia (26), Spain (22),
and the United Kingdom (20). Sweden (13), Australia and Ecuador (10 each), as
well as Germany, Mexico, Norway, and Poland (7 each) also show considerable
research activity. A smaller yet consistent output is observed in Italy, South
Africa, and Ukraine (6 publications each), Canada (4), and Argentina, China,
Cyprus, and Venezuela (3 each). Croatia, the Czech Republic, Denmark, Finland,
and France each contributed two publications. Overall, research on pedagogical
hermeneutics has a distinctly international character, with particularly strong
contributions from Latin America and Europe.

Table 1. Leading countries by number of publications

COUNTRY FREQUENCY
BRAZIL 42
USA 38
COLOMBIA 26
SPAIN 22
UK 20
SWEDEN 13
AUSTRALIA 10
ECUADOR 10
GERMANY

MEXICO

Figure 4 shows the distribution of publications by country of affiliation
of the corresponding author. The United States and Brazil occupy the top two
positions, followed by the United Kingdom, Spain, and Sweden, and then by
Colombia, Canada, Germany, and Poland.

Most publications are single-country publications (SCPs), whereas multi-
country publications (MCPs) remain relatively uncommon, especially in Spain,
Finland, and Ecuador. Overall, research activity is heavily concentrated in
the United States, Europe, and Latin America, with only limited international
collaboration.
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Figure 4 - Geographic distribution of corresponding authors by country and
collaboration type.

Figure 5 presents the most highly cited publications in the field of
pedagogical hermeneutics. The most cited article is Lozano et al. (2017),
published in Sustainability, with 567 citations. This is followed by Ironside
(2006), published in Journal of Advanced Nursing, and Evans et al. (2019),
published in Sustainability, both with 106 citations. Husband (2020), published
in Education Sciences, received 85 citations, while Brodin (2018), published in
Higher Education, and Jackson (2011), published in British Journal of Religious
Education, each garnered 53 citations. The remaining publications (Bamber;
Hodgson; Churchill; Villalobos Antiinez) have between 34 and 45 citations each.
Overall, articles published in journals focusing on sustainable development and
education have exerted the greatest impact.

Series “PEDAGOGICAL SCIENCES” Ne 2 (81) 2026 219



Ashinova K., Umirkhanova Sh., Aitzhanova Zh.

Most Global Cited Documents
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Figure 5 - Most globally cited documents in the dataset.

Figure 6 presents the most frequently occurring author keywords in
publications on pedagogical hermeneutics. The keyword “hermeneutics” ranks
first (63 occurrences), confirming its central position in the corpus. It is followed
by “education” (31), “pedagogy” (21), and “human” (20), highlighting the strong
link between philosophical and educational contexts. Other frequently occurring
keywords include “article” (14), “humans” (14), “nursing” (12), “teaching”
(10), and “phenomenology” (9). Overall, the keyword analysis indicates that the
research centres on the interpretation of human experience, pedagogy, and the
philosophical foundations of education.
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Figure 6 - TreeMap of most frequent author keywords related to pedagogical
hermeneutics.

Figure 7 illustrates the evolution of trending research topics in pedagogical
hermeneutics from 2009 to 2023. In the early period (2009-2013), topics related to
nursing education (e.g., “nursing education” and “nursing student”) predominated.
Between 2014 and 2017, interest shifted toward methodology, phenomenology,
human experience, and qualitative research. After 2017, core concepts such as
“hermeneutics”, “teaching”, “pedagogy”, and “interpretation” gained prominence,
reflecting a stronger philosophical and pedagogical orientation. In the most recent
period (2020-2023), keywords such as “education”, “higher education”, and
“subjectivity” have risen to the forefront, indicating the growing application of
hermeneutic approaches in higher education. Overall, the evolution of trending
topics reveals a clear transition from applied medical and nursing contexts to
broader philosophical and educational dimensions of hermeneutics.

9 ¢
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Figure 7 - Temporal trends in the usage of key thematic terms across
publications

Figure 8 presents the keyword co-occurrence network for publications on
pedagogical hermeneutics. At the centre of the network are the most frequent and
highly interconnected keywords — “hermeneutics”, “education”, and “human”
— which constitute the conceptual core of the field. Four main clusters can be
identified around these central terms:

The green cluster is primarily associated with medical and nursing
education contexts (e.g., “nursing education”, “students”, “learning
and psychological aspects).

The blue cluster encompasses pedagogical and cultural themes (e.g.,

9 ¢e

“curriculum”, “teachers”, “Brazil”, and “pedagogics”).
The red and purple clusters represent philosophical and methodological

99 ¢6

perspectives (e.g., “pedagogy”, “methodology”, “philosophy”, “epistemology”,
and “transdisciplinarity™).
More specialised and peripheral concepts include “Heidegger”,
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“subjectivity”, “interpretation”, “transformation”, and “interculturality”.
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P
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Figure 8 - Co-occurrence network of keywords: thematic structure of the
literature.

222 BULLETIN of Ablai Khan KazUIRandWL



BIBLIOMETRIC ANALYSIS OF PEDAGOGICAL HERMENEUTICS ...

The central position of the keywords “hermeneutics”, “education”,
“pedagogy”, “interpretation” and “phenomenology” indicates that the field has a
clear philosophical-pedagogical core. The shift of research interest from nursing
education (2009-2013) to higher education and subjectivity (2020-2023) reflects
the transition of hermeneutic ideas from applied medical fields to the broader
problems of general pedagogy and teacher training.

Figure 9 presents the thematic strategy map (Callon’s centrality-density
diagram) derived from the bibliometric analysis of Scopus data. The horizontal
axis represents centrality (thematic importance/strength of external ties), whereas
the vertical axis represents density (internal strength/level of development). The
analysis was performed on the merged keyword field (250 most frequent terms)
using the Walktrap clustering algorithm.

The diagram is divided into four quadrants:

e Motor themes (upper-right quadrant) — highly developed and centrally
important themes: hermeneutics, qualitative research, psychology, pedagogy, and
higher education. These constitute the driving forces of the field.

e Basic themes (lower-right quadrant) — well-developed foundational
concepts: pedagogy, methodology, philosophy, subjectivity, and teachers.

e Niche themes (upper-left quadrant) — highly developed but peripheral/
specialised themes: education computing, philosophical aspects, and secondary
education.

e Emerging or declining themes (lower-left quadrant) — underdeveloped
themes: interculturalism, environmental education, and critical hermeneutics.

Overall, hermeneutics and qualitative research occupy the most central
and mature position in the field, serving as its conceptual cornerstone. Pedagogy,
philosophy, and methodology function as key transversal and supporting themes,
whereas emerging perspectives are primarily associated with intercultural and
critical hermeneutics.
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Figure 9 - Strategic diagram mapping centrality and density of thematic clusters
(motor, basic, niche, and emerging themes)

The location of “hermeneutics”, “qualitative research” and “higher
education” in the motor themes quadrant confirms their high maturity and
driving role in the field. At the same time, the emerging themes (interculturalism,
critical hermeneutics, environmental education) indicate promising directions for
further research, especially relevant for multicultural educational systems such as
Kazakhstan.

Conclusion

The bibliometric analysis of 195 publications on pedagogical hermeneutics
indexed in Scopus (2005-2025) confirmed the steady formation of this
interdisciplinary research field. The results convincingly demonstrate that
pedagogical hermeneutics is developing primarily as a philosophically grounded
practice of understanding, in which dialogue, interpretation and the subjectivity
of educational experience occupy a central place.

From apedagogical perspective, the dominance of the themes “interpretation
in teaching”, “dialogic approaches”, “phenomenology of education” and “teacher
training” indicates a profound shift in the understanding of the educational process
— from the transmission of ready-made knowledge to a joint interpretive event,
in which the teacher and student co-construct meanings through the “merging of
horizons”. This shift requires a fundamental change in the teacher’s professional
role: from a transmitter of information to a facilitator of reflective dialogue and
co-participant in the search for meaning.

The steady growth of publication activity and the concentration of research
in the clusters of higher education and teacher training show that hermeneutic
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ideas are moving from philosophical periphery to the core of modern pedagogical
theory and practice. The development of hermeneutic competence (the ability
to recognize one’s own prejudices, organize interpretive dialogue and work
with students’ life and cultural experience) should become one of the important
components of contemporary teacher education programs.

The strategic diagram highlighted well-developed motor themes as well
as promising but still insufficiently developed areas — critical, intercultural, and
digital hermeneutics. From a pedagogical perspective, this implies the need
for future research to focus on overcoming power asymmetries in educational
dialogue, adapting hermeneutic approaches to multicultural contexts, and
analysing digital educational environments.

At the same time, the emerging themes (interculturalism, critical
hermeneutics, and environmental education) point to promising directions for
further studies, which are particularly relevant for multicultural educational
systems such as Kazakhstan.

Thus, the findings of this study go beyond bibliometric mapping. They
provide a solid pedagogical rationale for the transition from traditional knowledge-
centered education to understanding-centered, reflective, and dialogic education.
Hermeneutics offers teachers not merely another methodological toolkit, but a
fundamentally different professional philosophy that strengthens the humanistic
and personal dimensions of pedagogical activity.

The scientific novelty of the work lies in the first systematic quantitative
and structural mapping of the pedagogical hermeneutics field using modern
bibliometric tools. The practical significance consists in the possibility of
using the obtained results for designing courses on philosophy of education,
developing hermeneutically oriented teacher training programs, and planning
further empirical studies.
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FbIJIBIMU KAPTAJIAY 9JIICTEPI HET'I3IH/E IIEJAT'OI'NKAJIBIK
IF'EPMEHEBTUKA TAKBIPBIBBIH/IAFBI 3BEPTTEVYJIEPIIH,
BUBJINMOMETPHUKAJIBIK TAJIAYbI
*Amunosa K.A.!, Ymupxanosa I11.A.2, AiiTkanosa XK.H.?

*1 Actana XasbIKapaJlblK yHUBepcuTeTl, ActaHa, Kazakcran
23Ka3ak YJITTBIK KbI3/1ap MeAarorukaiblK yHUBepCcHTeTi, Anmarsl, Kaszakcran

Anparna. byn wmakama 2005-2025 oxeuimap apanibiFbiHIA  Scopus
JEPEKKOPbIHIA HWHJIEKCTENTEeH TMeNarorukaiblK TEepPMEHEBTHKAa OOWBIHIIA
KapusjaHbIMJapFa apHajdfaH OWUOIMOMETPHUSUIBIK IOy OOJbII TaObLIa/bI.
3eprreydin e3eKTurri OutiM Oepy canachlHIa TEPMEHEBTHKAJBIK TOCLIACPTe
KBI3BIFYIIBUTBIKTHIH apTYBIMEH JKOHE OCHI OaFBITTA )KYHelli CAaH IBIK TaJ 1Ay IapabIH
KETKUTIKCI3AINIMEH Heri3lienel. 3epTTeyliH MaKcaTbl — HEri3ri aBTOpJap/bl,
MaHBI3Ibl JKapPHUAJIAHBIMAAP/IBI, JKETEKII JKypHAJIIapasl, KaTbICYIIbl eIep/i,
0acTel YFBIMJIap MEH 3BOJIIOLMSUIAHYIIBI TAKBIPBINTHIK OarbITTapbl aHBIKTAY
apKBUIBI IT€IarOrMKAJIBIK TePMEHEBTHKAHBIH 3MSTKEPITIK JTaH A THICHIH KapTara
tycipy. 3eprreyne RStudio opraceinparbl Bibliometrix makeriHn mnaiiganana
OTBIpbIN, OUOIHOMETPUSIBIK oaicTep KoiaaHbuiael. «Pedagogicaly xone
«hermeneutics» KT ce3aepi OoilbIHIIA ipiKTENreH OapiblFbl 195 sxapusiianbIM
Tanganasl. HoTwkenep eH kem Jolekce3 alblHFaH Makajdalapibl, €H OHIMJII
FBUIBIMH  OPTAaJIBIKTAp/bl JKOHE TAKBIPBINTHIH JKAIIbl JaMy JUHAMHKACHIH
ankpiHgaapl. COHBIMEH Karap, OIpJIeCKeH aBTOPJIBIK J>KEJIUIep, CoIuTaTanay
TaJAybl, TAKBIPBIITHIK YBOJIOIHSI KapTaJlapbl MEH CTPATETUSUIBIK JHarpaMMaliap
KYPBUIBII, 9PTYPJIl 3€pTTEy OarbITTapbIHBIH JKETLIY ACHICH1H, JaMy KapKbIHbIH
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YKOHE CaJIbICTBIPMaJIbl MaHBI3AbUIBIFBIH KEIIeH I OarajiayFa MYMKIHJIIK Oepl.
3epTTey HOTHKEeIepl OOMBIHINIA OKBITYJaFbl MHTEPIIPETALINS, TUAIOITIK TICUIIED,
OutiM Oepy (PEHOMEHOJIOTHSACHl KOHE MYyFaIIMIEPIl Jaspiay TaKbIpPbIITapbl
OCbl FBUIBIMU ©OpICTE JKETEKIl OpbIH aJaTbIHbl aHBIKTAJAbl. AJIBIHFAH
JIEpEeKTep MeJarorukajblK TeépPMEHEBTUKA cajachlHAa TYPaKThl opi MOHAPAJIBIK
3epTTey KIACTEpiHIH KaJbIITAChIl Kejle >KaTKaHbIH Kepcereni. JKyprizuiren
Tajajay NelarorukajblKk repMeHEeBTHMKa OoiblHIIA OoJallakTarbl TEOPUSUIIBIK,
O/lICHAMAJIBIK JK9HE IMITMPUKAJIBIK 3epTTeyiepre Oepik Heri3 Kajaaibl.

Tipek ce3aep: menarorukajiblK '€pMEHEBTHUKA; WUHTEPIpETALUs; TYCIHY;
outim Oepy utocodusach; OMOTUOMETPUSIIBIK Tajaay; SCOpus; TaKbIPBIMTHIK
KapTa; MyFaJliMJIep/il Aaspiay

BUBJIMOMETPUUYECKHUIN AHAJIN3 IIEJATOT MYECKOM
IFEPMEHEBTUKU C IPUMEHEHUEM METOAOB HAYYHOI'O
TEMATHYECKOI'O KAPTUPOBAHUA
*AmmnoBa K.A.!, Ymupxanosa I11.A.2, AiiTkanosa XK.H.?
*!MexayHapoaHblil yHuBepcurer Acrana, Acrana, Kazaxcran
23Ka3aXCKHii HAIIMOHAJILHBIN KCHCKHUH MeIarOrHueCKUil YHUBEPCHUTET,
Anmarel, Kazaxcran

AHHOTauus. J[aHHAsT CTaThs MpeACTaBIACT OMOTHMOMETPUYECKHN 0030p
myOMUKaIMiA 0 TIeJaroruiyeckoidl TepMEHEBTUKE, WHJIEKCHPOBAHHBIX B 0ase
naHHbIX Scopus 3a mepuon 2005-2025 romoB. AKTyalbHOCTH HCCIEAOBAHUS
oOycjoBiieHa pacTyUIMM MHTEPECOM K TIE€PMEHEBTHUYECKUM I[OJIX0JaM B
00pa3oBaHMM W OTCYTCTBHEM CHCTEMATHYECKHX KOJMUYECTBCHHBIX aHAIH30B
B 3T0i oOmactu. Llenpto paboThl sIBiIIETCA KapTUPOBAHUE WHTEIIEKTYaJIbHOTO
JaHamadTa TEeIarorudecKol TePMEHEBTHKH IYTEM BBISBICHHS KITFOYEBBIX
aBTOPOB, IyONMKAIUi, BEAYIIMX JKypHAJIOB, CTpPaH-yYacCTHHIl, OCHOBHBIX
KOHIICTIIIUN 1 YBOJIIONMOHUPYIOIINX TEMAaTHICCKUX HarpasieHuid. [[puMensumch
OnOIMOMEeTpUUYECKHE METOMbl C WCIOJb30BaHWEeM Tnakera Bibliometrix B
cpene RStudio. IlpoanamusupoBano B obmiel ciaoxxHocTu 195 myGnukarui,
OTOOpaHHBIX 10 KIIOYEBBIM clioBaM «pedagogical» u «hermeneuticsy.
Pesynbrarhl BBIACTSIOT HAMOOJIEEe IUTHPYEMBbIE CTaThi, HAanOO0JIee MPOTyKTHBHEIE
WCCIIE/IOBATEIbCKHUE IEHTPHI M OOIIYI0 IWHAMHKY pa3BUTHA TeMbl. Kpome Toro,
OBUIM TIOCTPOCHBI CETH COAaBTOPCTBA, AHAJIN3 COLIUTUPOBAHMUS, KAPThI YBOJFOIHA
TEMATUKU U CTPATETHYECKUE AUArpaMMbl ISl 3PPEKTHBHON OLIEHKU 3PEIOCTH,
pasBUTHS W OTHOCHTEIBHOH 3HAYMMOCTH PpA3IMYHBIX HCCIIEIOBATEIBCKUX
HarpaBlIeHUI. BBIsBICHO, YTO IEHTPAIbHBIE TTO3UIMH B TIOJI€ 3aHUMAIOT TEMBI
WHTEPIIPETAllMK B TIPEMOJaBAaHUH, JIUAJIOTOBBIC TOAXOABI, (hEHOMEHOJIOTHS
oOpa3oBaHMsl M TOArOTOBKAa YyuuTened. PesynbraTtel CBUAETEILCTBYIOT O
(OpMHPOBAHUN YCTOMYMBOTO W MEXIUCIUIUIMHAPHOTO HCCIIEAO0BATEIHCKOTO
kinactepa. [IpoBen€HHbBIN aHAM3 CIYKUT MPOYHOM OCHOBOHM ISl HAJIbHEHIINX
TEOPETUIECKUX, METOAOJIOTUIECKUX M SMIMPUICCKHUX HCCIIEOBAaHUI B 00IaCTH
MIeIarOTUIECKOM TepPMEHEBTHKH.
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