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Abstract. The significant impact of the digital transformation on the
youth society is felt by current students, which creates new challenges related
to their psychological and social well-being. This scientific article highlights
the problem of preventing cybercommunication addiction in the context of
the cybersocialization of university students. This article presents the results
of a systematic literature review and a pilot empirical study on the prevention
of cybercommunication addiction (CCA) among university students through
cybersocialization. The study’s novelty lies in its empirical verification of the
distribution of CCA symptoms (using a sample of 86 students at a regional
university in Kazakhstan) and the conceptual justification for a three-tiered,
structural and substantive prevention model integrated into cybersocialization
processes. The development of recommendations for implementing preventive
measures in higher education institutions has practical implications, contributing
to the development of conscious digital behavior and students’ skills for
coping with technological risks.The development of recommendations for the
implementation of preventive measures in the educational and educational
activities of universities is of practical importance, contributing to the education
of conscious digital behavior and the formation of skills for students to protect
themselves from cyber threats. The findings show us that the need for international
educational experience needs to be adapted to the educational environment
specifics in Kazakhstan. This research work aims to deepen the understanding
of digital socialization and formulate strategies for universities in Kazakhstan.
The practical significance lies in the specific recommendations for integrating
preventive measures into the educational process at universities.
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Introduction

Modern digital technologies have fundamentally transformed the patterns
of social interaction among students. These changes open up new opportunities
for online interaction and lifelong learning, but simultaneously pose specific
risks to an individual’s psychological and social well-being [1]. While virtual
space provides students with access to a wealth of educational resources, its
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inappropriate use leads to destructive behaviors, particularly an addictive fixation
on online and virtual communication.

The urgency of minimizing these risks stems from the fact that controlled
and constructive cybersocialization-understood as a targeted process of integrating
the individual into the digital space-is a fundamental condition for academic
success and the harmonious development of modern specialists [2]. With the
intensification of digitalization of education in the Republic of Kazakhstan,
this problem is acquiring national proportions. According to official statistical
reports from the Ministry of Digital Development, Innovation, and Aerospace
Industry of the Republic of Kazakhstan, internet penetration exceeds 92% of the
population, with the most active demographic group being young people aged 18
to 24, who spend an average of 5 to 7 hours online daily. The digital world offers
students new ways to learn, but it also makes it more difficult, for example, when
students become addicted to online chat and communication. The relevance of
reducing the associated risks is due to the dependence of cybercommunicative
students on the fact that effective cybersocialization - understood as regulated
and constructive participation in online interactions - is a necessary condition
for academic success and comprehensive development of the personality. The
implementation of this task requires the introduction of scientifically based
professional and pedagogical methodology aimed at prevention [3].

The rapid development of the digital society requires the improvement of
scientific and pedagogical practices in the process of training future specialists.
In addition, it is necessary to develop a structural-content model and determine
the pedagogical conditions for implementing complex educational and
preventive measures aimed at preventing cybercommunicative addictions among
university students [4]. Such scientific initiatives contribute to the development
of professional qualities of specialists, which corresponds to the strategic goals
of modernization of education and training, including within the framework of
the “Kazakhstan-2050” Strategy and compliance with state mandatory standards
of higher education.

The digital transformation of higher education means cyberspace has
become the primary environment for students’ communication and socialization.
Although this has expanded educational opportunities, it also carries the risk of
cyber-communication addiction-a harmful obsession with online communication
at the expense of academic, professional, and personal life.

According to our pilot study (n=86), conducted at a university in
Kazakhstan, 34.9% of students exhibit moderate or severe symptoms of cyber-
communication addiction, while 12.8% admit to checking messaging apps every
10—15 minutes while completing academic assignments. These figures confirm
the acute relevance of the problem, particularly in the Kazakhstani context, where
targeted prevention models are currently lacking.
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The aim of the study is to develop and justify a structural-content model for
the prevention of cyber-communication addiction among students through cyber-
socialization, based on a systematic review of the literature and pilot empirical
data. Within the framework of the review, the following main problem areas are
considered:

1.To conduct a systematic review of national and international publications
on methods for the prevention of cyber-communicative addiction.

2.To identify the spread and key behavioral characteristics of cyber-
communicative addiction among students.

3.Todevelopathree-levelpreventionmodelintegratedintocybersocialization
processes.

4.To formulate practical recommendations for higher education institutions
in Kazakhstan [5].

This article is structured thematically, which provides a careful consideration
oftheissues presented. The first section is devoted to the theoretical and conceptual
foundations, including issues related to definitions and conceptual apparatuses
of cybercommunicative addictions and cybersocialization. The methodology
used in the selection and analysis of sources is described in detail below. The
next section examines the impact of the digital society on students’ behavioral
attitudes in the Internet space, comparing international practices of prevention
with the results of Kazakhstani research.

Particular attention is paid to the classification of causes, symptoms, and
consequences of cybercommunicative addictions among students. In the future,
pedagogical and methodological approaches to prevention in higher education
will be considered. A separate section is devoted to structural-content models and
pedagogical conditions that ensure the implementation of effective preventive
programs and systems of psychological and pedagogical support.

A synthesis of the data obtained, implications for educational policy
and practice are presented, problems in preventive measures implementation
are emphasized, the recommendations for further scientific research are
proposed in conclusion. Despite the more common notion of Internet addiction,
cybercommunicative addiction focuses on problematic aspects of interaction
with social networks, chat rooms, and other interactive digital environments. At
first, the concept of Internet addiction was proposed in the works of K. Yang
[6]. Subsequently, in the course of research, more differentiated typologies
were proposed that distinguish certain types of dependence, including
cybercommunicative [7].

The diagnostic criteria for this type of addiction are often related to the
criteria for addiction to psychoactive substances, including salience, mood
changes, tolerance, withdrawal syndrome, conflict, and relapse [6]. At the same
time, there is an ongoing debate in the scientific community regarding uniform
diagnostic criteria for cybercommunicative addictions. The consequences
include academic underachievement, social isolation, emotional exhaustion,
thus disrupting the full integration of students into the university environment.
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Establishing a clear conceptual framework and diagnostic framework for this
type of addiction is a starting point for developing targeted prevention strategies.

The study defines the concepts of ‘internet addiction’, ‘digital addiction’,
‘cyber-communicative addiction’ and ‘cyber-socialisation’. Internet addiction is
viewed as a wide range of forms of addictive behaviour associated with the use
of the internet. Digital addiction is a broader concept, which includes addiction
to various digital technologies and services. Cyber-communicative addiction
is defined as a persistent need for constant online interaction via social media,
messaging apps and other communication platforms.

Cybersocialisation is interpreted as the process of learning norms, values and
behavioural patterns in the digital environment. Consequently, cybersocialisation
is not a form of addiction, but rather a socio-educational process which, under
certain conditions, can act as either a preventive factor or a risk factor for the
development of addictive behavior [2].

The destructive consequences of CCA manifest as declining academic
performance, progressive social isolation in the real world, and psycho-emotional
exhaustion, which hinders students’ full integration into the university environment.
For students, cybersocialization includes participation in digital educational
platforms, online interactions with peers and teachers, and participation in virtual
forms of cultural experience [8]. While there are obvious advantages (information
accessibility, development of soft skills), a lack of targeted psychological and
pedagogical support leads to the destruction of socialization, manifested in
the development of cybercritical thinking, vulnerability to cyberbullying, and
disinformation [9].

To deeply understand the nature of digital addictions, modern science relies
on a multi-methodological framework: qualitative methods (in-depth interviews,
focus groups) make it possible to explicate students’ internal motivation for
engaging in digital culture and identify latent psychological threats; mixed
methods integrate quantitative measurements and qualitative analysis to form a
verified picture of the prevalence of deviations.

The effectiveness of various educational approaches can be assessed
through experimental studies and intervention programmes. Foreign studies, for
instance, are increasingly focusing on cyber-counselling models. For example,
I. Gading developed and successfully tested a model of such counseling for
upper secondary school students, proving its high effectiveness and acceptability
in the digital age-which confirms its relevancy for the student environment as
well. R. Khayrutdinov and his colleagues also emphasize that digitalization
is transforming the essence of the university environment, eliminating the
boundaries between the physical and digital worlds, which requires a review
of approaches to engaging with students. In terms of research conducted in
Russia, the focus here is shifting towards the so-called ‘victimological’ aspects
of cyber threats. In particular, researchers L. Zanina, A. Miroshnichenko and O.
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Radchenko analyze in detail in their work such risks as bullying and trolling in
virtual space, proposing ways to mitigate them by creating a special mediative
environment in educational institutions. This data is particularly important for
equipping future professionals, especially teachers, with the necessary skills to
address cyber risks, ensure their own safety and assist others. [10].

Materials and methods

This study was carried out within the framework of mixed methods
methodology and included two consecutive stages: scientific-theoretical
(systematic literature review) and empirical-verification (pilot cross-sectional
study).

To ensure methodological transparency, reproducibility, and evidence-based
research, the first stage was conducted in strict accordance with international
protocols for systematic reviews (PRISMA). The selection procedure for scientific
sources included strict inclusion and exclusion criteria, multi-stage screening,
and an analytical coding procedure.

Criteria for inclusion of publications in the final review pool:

1. Type of publication: peer-reviewed scientific articles from journals
indexed in the Scopus, Web of Science, Google Scholar, eLibrary databases and
leading repositories of universities of Kazakhstan (included in the list of the
Kazakhstani rated journals).

2. Chronological interval: 2015-2025.

3. Language marker: Russian, Kazakh, English.

4. Subjectarea: availability of empirical data or substantiated methods for the
prevention of Internet addiction, social media addiction and cybercommunication
addiction.

5. Target group (sample): young people (university students) aged 18 to 25
years.

The search query was formed using logical operators and included the
followingkeydescriptors: “cybercommunicationaddiction”,“cybersocialization”,
“digital addiction prevention”, “students”, “cybercommunication addiction”,
“cybersocialization”, “higher education”.

The procedure for selecting (screening) sources is presented in the following
steps:

Step 1: An initial automated search of databases identified 312 potentially
relevant publications.

Step 2. Expert screening for duplicates excluded 48 sources, leaving 264
sources.

Step 3. Analysis of titles and abstracts for subject field and age group
resulted in the exclusion of 231 articles. The remaining 33 publications were
eligible for full-text analysis.
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Step 4. An in-depth full-text analysis for methodological rigor and validity
of results allowed us to form a final review sample of 15 articles, which were
subjected to a qualitative content analysis and classification procedure.

The second (empirical) stage of the study was conducted at the K. Zhubanov
Aktobe Regional University. The pilot study sample consisted of 86 second- and
third-year students from the Faculty of Pedagogy and Education Management,
studying in the following programs: “Pedagogy and Methodology of Primary
Education,” “Special Education,” and “Psychology.” Respondents ranged in age
from 18 to 21 years; the gender distribution was 63% female, 37% male.

We used a modified version of the Global Problematic Internet Use Scale
(GPIUS, S. Kaplan) as a diagnostic tool, adapted to measure how people interact
with major social media platforms and messaging apps (Instagram, WhatsApp,
and Telegram). It had 12 items grouped into two subscales: ‘Loss of control over
online communication’ (6 items) and ‘Negative consequences of internet use’
(6 items). The instrument’s reliability was confirmed by calculating the internal
consistency coefficient (Cronbach’s alpha = 0.87).

Empirical data was collected between February and March 2025 through
anonymous online testing on the Google Forms platform. Statistical analysis of
the results was performed using descriptive statistics and the Student’s t -test
for independent samples. Methodological limitations of the pilot study include
the local nature of the sample, the predominance of students majoring in the
humanities, and the use of self-reporting, which necessitates further large-scale
validation.

Results

Results of a systematic review.

Data collection consisted of a systematic collection of basic information
from each selected source. The study objectives, methodology, demographic
characteristics of participants, main findings were summarized, including
cybercommunicative addictions or cybersocializations, suggested prevention
strategies, as well as identified problems and recommendations. Comparative
analysis was used to differentiate Western and Asian approaches to prevention, as
well as to identify unique contributions of Kazakhstani scholars. The main goal
was to form a comprehensive understanding of the current state of knowledge,
identify gaps, and justify the development of professional pedagogical methods
of prevention.

Kazakhstani research in the field of cybercommunicative addictions and
cybersocialization, although relatively new in nature, introduces important
knowledge based on the local educational and cultural context. The main focus is
on the digitalization of education in higher education institutions of Kazakhstan,
taking into account its opportunities and challenges [1]. Scientists study the
specifics of digital transformation in the country, including pedagogical conditions
for the formation of digital competencies of students and future teachers [2].
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The development of structural and content foundations of educational prevention
measures is consistent with national strategic goals, such as the Kazakhstan-2050
strategy aimed at developing human capital [3].

Modern classifications of such addictions are mainly based on the types of
platforms used and the nature of online interactions.

One of the most common forms is social media addiction, where an
individual feels a need to constantly check notifications, post content, and
receive feedback. Often, the motivation is the desire for social validation, as
well as the fear of missing out on important information or events (the FOMO
phenomenon). of Missing Out) [11]. No less relevant is the addiction to online
games, especially those with a pronounced social component, in which many
users engage in them. In such cases, interaction with other users becomes the
dominant form of communication, replacing the real [5]. A special place is
occupied by addiction to messengers and online chats, manifested by constant
participation in text dialogues, group discussions, etc. video calls. At the same
time, there is a decrease in interest in live communication and social activity in
an offline environment [3]

Cybercommunicative disorders also differ in their structure from
cybersexual addiction, which is associated with excessive consumption of
pornographic content and participation in intimate online relationships. This form
is characterized by a high level of secrecy and can have a devastating impact on
the subject’s interpersonal relationships and psychological state.

One of the main risk factors is social isolation and feelings of loneliness,
especially in the early stages of learning.

A content analysis of the final 15 sources revealed that 11 studies
demonstrated the greatest preventative effectiveness of programs integrating
cognitive behavioral therapy (CBT), digital mindfulness techniques, and screen
self-restraint software tools [3—5]. Only four studies described the experience of
implementing preventative measures directly into the educational process at a
university (for example, by incorporating a special course, “Digital Hygiene,”
into the structure of psychology disciplines) [6, 7]. It is important to note that
none of the analyzed sources considered the phenomenon of cybersocialization
as a manageable, targeted preventative resource, which confirms the scientific
deficiency in this area and justifies the need to develop our model.

To systematize existing approaches and substantiate the place of
cybersocialization in preventive pedagogy, we developed a Comparative Matrix
of Preventive Approaches (Table 1).

Table 1. Comparative analysis of approaches to the prevention of digital
addictions in universities

Approach Key target setting Advantages Limitations and risks

Digital literacy Development of critical | Large scale, ease Weak influence on deep
information analysis, of integration into emotional habits and
technical safety training. | curricula. compulsions.

74 BULLETIN of Ablai Khan KazUIRandWL



CYBERCOMMUNICATIVE ADDICTION PREVENTION AMONG UNIVERSITY ...

Psychological Individual correction High therapeutic High resource intensity,
counseling of destructive efficacy. reactive (not proactive)
psychological patterns. nature.
Institutional Social-affective support |High engagement Direct dependence
mentoring for students at risk. through peer-to-peer | on the level of
technology. psychological
preparation of mentors.
Digital Wellbeing | Building digital Long-term positive | The need for strong
Courses hygiene habits and time |behavioral effect. institutional support for
management. the university.
Managed Transforming the digital | Systematicity, Requires a large-scale
cybersocialization |environment into a invisible integration |restructuring of the
space for personal and |into the student’s university’s digital
professional growth. everyday life. ecosystem.

Prevalence and behavioral markers of cybercommunication addiction
(pilot data)

An analysis of the empirical study results allowed us to capture the actual
quantitative indicators of the severity of CCD symptoms among Kazakhstani
students. High levels of symptom severity on the “Loss of Control” subscale were
found in 24.4% of respondents (21 students), whose average scores exceeded the
threshold (4.1 out of 6). The compulsive nature of gadget use is confirmed by
the fact that 12.8% of respondents (11 students) continuously monitor instant
messaging apps at 10-15 minute intervals during class time and independent
work.

No statistically significant gender differences in the level of addiction
were found A total of 21 students (24.4%) showed high scores on the ‘loss
of control’ scale (mean score 4.1 out of 6). Eleven students (12.8%) reported
checking messaging apps every 10—15 minutes while completing academic tasks.
No significant gender differences were found (t=0.54, p>0.05). Students in IT
courses spend more time on messaging apps (6.2 hours/day versus 4.8 hours/
day, t=2.01, p<0.05) but do not demonstrate a higher level of addiction according
to the GPIUS. The main motive cited was ‘fear of missing out on important
communication’ (FOMO)—67% of responses.

The clinical and pedagogical picture of CCA in students is reflected in the
following behavioral patterns that have a destructive impact on their life:

Psycho-emotional disruption is the increased anxiety, irritability, and
emotional instability during short-term loss of access to a mobile device or
network outages.

Social mimicry i.e. the desire to hide the true extent of one’s presence in
virtual space from loved ones and teachers, and a constant mental presence online
while in real society.

Academic regression is a decline in cognitive concentration, a reduction in
academic motivation, and the replacement of deep learning with superficial clip
reading of online content.
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Existential loneliness - a paradoxical increase in feelings of isolation and
lack of genuine emotional intimacy against the backdrop of hundreds of virtual
contacts [12].

Terminology: Distinguishing Key Concepts. This article employs the
following terminology:

Cyber-communicative addiction (CCA) is a form of behavioral addiction
characterized by the loss of control over the compulsive use of online
communication tools (social media, messaging apps, chat rooms), withdrawal
symptoms, and negative consequences for academic performance and social life
[6, 8].

Cybersocialization is the acquisition of norms, skills, and values necessary
for effective functioning in the digital environment /2, 9].

Prevention of cyber-addiction through cybersocialization involves the
targeted development of students’ digital competence, self-regulation, and
a reflective attitude towards online communication, thereby transforming
cybersocialization from a risk factor into a tool for prevention.

Indicators of cybercommunicative addictions and their impact on academic
performance and socialization. Cyberaddiction symptoms in students are reflected
in their behavior: they spend more time online, which affects their studies,
physical health and social life. Students become irritable and anxious without
using their gadgets. They try to keep their online activity a secret, constantly
thinking about it in real life. Addiction leads to lower academic performance
and motivation, as digital communication displaces real interaction. As a result,
students increasingly feel alone, as their online contacts do not provide true
intimacy [12]. Thus, recognizing behavioral indicators and being aware of their
consequences is a key element in developing early intervention and support
strategies for young students.

Methodological approaches to the prevention of cybercommunicative
addictions in higher education: a narrative analysis.

In the context of higher education, the formation of healthy digital behavior
of students requires not only situational intervention, but also the systematic
implementation of multi-level preventive strategies. Cybercommunicative
addiction - a phenomenon influenced by external and internal factors - requires
the integration of educational, psychological and value-moral approaches.
In this regard, they acquire special importance competency and axiological
methodologies, adapted to the context of the university environment.

Competency-oriented pedagogical interventions. The modern educational
process cannot remain outside the challenges of the digital age. A competency-
based approach to the prevention of cyberaddictions is aimed at developing the
knowledge, skills, and attitudes necessary for students to behave consciously,
critically, and ethically in the digital space [10].
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Discussion

Design of a structural and substantive model of prevention.

Based on a synthesis of theoretical data and empirical findings, we designed
and theoretically substantiated a three-tiered, structurally-contextual model for
the prevention of cybercommunication addiction, operating through mechanisms
of managed cybersocialization. The model’s core principle is to abandon the
strategy of prohibitions and embrace a strategy of semantic substitution and the
development of students’ digital autocompetence. We’ve developed a prevention
model built around three interconnected levels, each of which is totally integrated
into the university’s cyber environment. This model does not involve isolated
measures; on the contrary, it aims to make prevention an invisible but constant
part of students’ everyday academic and digital lives.

Level 1. Institutional-environmental (Macro level).

Focuses on transforming the university’s local regulatory and digital
environment. Implementation of the University’s Digital Code-a corporate
regulation outlining rules for environmentally friendly online communication
(for example, a ban on sending work-related and academic messages via instant
messaging apps at night to maintain students’ sleep hygiene). Technological and
pedagogical regulation of the educational process: implementation of the “20-
20-5” rule (after 20 minutes of continuous interaction with a laptop screen or
interactive whiteboard, there is a 20-second pause with focusing the gaze on a
distant object and a 5-minute “digital break” without gadgets).

Level 2. Educational and activity-based (Meso-level).

Aimed at modernizing the content of educational programs and developing
personal reflection. Integration of the specialized 8-hour training module
“Cybersocialization and Digital Well-being” into the invariant part of the
educational programs. The module’s content includes an examination of the
neurobiological mechanisms of addiction (the dopamine loop of attachment),
workshops on media design for personal information space, and exercises to
develop concentration and self-regulation. Enriching standard courses with
meaningful content: incorporating topics such as digital ethics, the psychology of
virtual communities, and information security into the programs of Psychology,
Pedagogy, Sociology, and Philosophy.

Level 1. Institutional-environmental (Macro level)
University Digital Policy
Communications Policies
Notification Management

Digital Breaks
Safe Digital Educational Environment
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Level 2. Educational and activity-based (Meso-level)
Course “Cybersocialization and Digital Well-Being”
Media Literacy
Digital Hygiene
Project-Based Learning
Marathons and Challenges

Level 3. Individual-subjective (Micro level)
Digital detox
Reflective journal
Tutoring
Counseling
STUDENT
digital self-regulation
attention management
digital well-being

EXPECTED RESULTS

—decrease in GPIUS

—decrease in FOMO

—Reducing compulsive message checking

—reducing the time of uncontrolled use of messengers
—development of digital self-regulation

—Shaping digital well-being

—Prevention of cybercommunication addiction

Figure 1. A structural and content-based model for the prevention of cyber-
communication addiction among students in a digital educational environment.

Level 3. Individual-subjective (Micro level).

It is aimed at targeted support for students with signs of cognitive
dysfunction and the development of skills for conscious self-restraint. The
“Mindful Digital Detox” program is a voluntary, two-week preventative program
that involves not a complete abstinence from technology, but rather a strict
optimization of communication traffic. Students maintain daily reflective journals
in closed Telegram channels, recording their emotional states while limiting their
online activity. Support from the university’s psychological service: organizing
anonymous individual and group cyber counseling aimed at addressing basic
psychological deficits (loneliness, insecurity) that trigger withdrawal into virtual
reality.

The model comprises three interrelated levels of preventive influence. The
external level is presented by institutional mechanisms for controlling the digital
educational environment. The middle level comprises educational activities
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aimed at developing digital literacy, digital hygiene, and self-regulation skills.
The central level focuses on individual support for students through tutoring,
reflective practices, and psychological support. The interaction between these
levels promotes digital well-being and helps to reduce cybercommunication
addiction.

Conclusion

This article presents, for the first time, an empirically grounded three-level
model for the prevention of cyber-communication addiction through guided
cyber-socialization, adapted to the context of Kazakhstani universities.

To implement the model, the following is recommended:

1. Include a module on digital self-regulation in teacher training programs.

2. Establish student ‘digital etiquette councils’ affiliated with the dean’s
offices.

3. Conduct annual monitoring of symptoms of cyber-communication
addiction using standardized scales (GPIUS).

4. Ensure the availability of psychological support without fear of
stigmatization.

5. Adjust the best international practices (cyber-counseling, digital detox)
to the cultural and linguistic context of Kazakhstan.

One of the most pressing challenges is the phenomenon of
cybercommunicative addictions - a specific type of problematic behavior
associated with the compulsive use of online communication resources and
social platforms, which negatively affects various areas of life. In the course of
the literature review, the complex nature of this phenomenon was systematically
understood, and pedagogical strategies aimed at its prevention were identified in
the context of the process cybersocialization.

An important aspect is the creation of accessible and non-stigmatizing
psychological and pedagogical support services in various formats - individual,
group and online. It is necessary to organize mandatory professional development
ofuniversity teachers and staff aimed at recognizing signs of addiction and learning
algorithms for referring students to specialists. The formation of a university
culture of digital well-being should be supported by information campaigns,
digital initiatives through detoxification and promotion of a balanced lifestyle.
An important measure is the development and implementation of institutional
rules governing the responsible use of digital technologies, the protection of
personal data and ensuring the safety of the online environment.

Together, these measures will contribute to increasing the personal and
professional stability of students, meet the strategic goals of modern education
systems, including the national program “Kazakhstan-2050”, and ensure the
formation of a healthy, productive experience of digital socialization of young
people.
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KHBEPOJIEYMETTEHY KAFJAMBIHIA YHUBEPCUTET
CTYAEHTTEPIHAEI'I KHUBEPKOMMYHUKATHUBTIK
TOYEJAIJIIKTIH AJIIBIH AJTY
CagpixoBa C.A.!, bazapbaesa A.1.2, *Kepumbaesa b.T.>, Kepum6ekos E.P.*
1’*3K.}K¥6aHOB aTeIHIaFel AKTOOE OHIpIiK yHUBepcuTeTi, AkTobe, Kazakcran
?Koska AxmeT Scayn arbiHgarbl XaabIKapaiblK Ka3aK-TYpiK YHHBEPCHTETI,
Typkicran, Kazakcran
*0.)KonibekoB areiHgarbl OHTYCTiK Ka3akcTaH meaarorukaibiK YHHBEPCHTETI,
[IemvkenT, Kazakcran

Amnjaarna. XKacrap KorambiHa ITUGPIBIK TpaHC(HOpMAITUSHBIH Al TapIIbIKTal
ocepiH Kaszipri CTyIeHTTEp ce3iHyae, Oyl oJapAblH TICHXOJOTHUSIIBIK JKOHE
QJIEYyMETTIK oJ-ayKaThblHa OalIaHBICThl JKaHAa KUBIHIBIKTAp TYFbI3ajbl. byi
FBUTBIMU MaKaJlaJla YHUBEPCUTET CTYIACHTTEPIHIH KHOEPIJIEyMETTeHY1 asChIH/A
KHOCPKOMMYHHKAITUSAFA TOYCIIUTIKTIH aJIIbIH aly MOceJeci KapacThIPbLIaIbl.
by makanana yHUBEpCUTET CTYIEHTTEP1 apachbIiHAa KUOEpaJeyMeTTeHY apKbliIbl
kuoepkommyHukarusara ToyenaumikTig (KKT) anmeia amy OoifbiHIma >xyieri
oneOueTTepre IIONY OHE NWJIOTTHIK SMIIUPHUKAIBIK 3€pTTey HOTHXKeNIepi
ycoeiHbUTFaH. 3eprreyaid kaHanbirbl KKT Genrinepiniy TapamybliH SMIUPUKAIIBIK
tekcepyzne (Kazakcrangarbl ailMakThIK YHUBEPCHUTETTIH 86 CTYACHTIHIH YATICIH
nalanany apKbUIbl) KOHE KHOEpoNeyMETTEHY NpOleCTepiHe OIpIiKTIpUIreH
YII JeHreimi, KYpbUIBIMIBIK J>KOHE MAa3MYHIBIK alJblH aly MOJEIiHIH
TYKBIPbIMIaMaJIbIK HeTi31eMecinie xarbip. JKorapbl OKy OphIHIAPbIHAA aJlJIbIH
ajy IIapajapblH €HTi3y OOWBIHIIA YCBIHBICTAPIbl 931pJCYIIH MPAKTHKAIBIK
MaHbBI3Bl Oap, OYWI caHajmbl HUQPPIBIK MIHE3-KYJIBIKTBI KOHE CTYACHTTEPIIH
TEXHOJIOTUSIIBIK TOYEKeJIepMEH Kypecy Har[blUIapblH JaMbITyFa bIKIAT €Tell.
VYHuBepcutertepaiy OuTiM Oepy ’koHE OLTiM Oepy KbhI3METIHIE aJJIbIH alTy
1iapajapblH €Hri3y OOMBIHIIA YCBIHBICTAPABI J3ipiey MpaKTHUKaIbIK MaHbI3Fa
ve, caHaibl MUQPPIBIK MIHE3-KYIBIKTHI TOpOHeNeyre >KOHE CTYACHTTEPAIH
KkuOepKayinTepZeH KOpFaHy JaF[bUIapblH KaJIbINTACTBIPyFa bIKIAT eTell.
3epTTey HOTHKEEP1 XallbIKapablK O1TiM Oepy ToKipuOeciHe TereH KaKeTTITIKTI
KazakcTtangarsl Ou1iM Oepy OpTaChIHBIH €pEKINEIIKTepiHe OCHIMICY KaXKET eKeHIH
kepcereni. by 3eprrey KyMbICh TU(PIBIK dJIEYMETTEeHY/II TePEHIPEK TYCIHYTe
xoHe KazakcraH yHHMBeEpCHUTETTEpl YIUIH CTpaTerusyapibl KalbIITacThIpyFa
OarpITTanFaH. [IpakTHUKaIbIK MaHBI3ABLUIBIFEI YHUBEPCUTETTEPHETT OUTiM Oepy
MPOLIECIHE aJ/IbIH ATy IapajiapblH €Hr13y OOMBIHIIIA HAKTHI YCHIHBICTAP 1A KATHIP.

Tipek ce31ep: KHOCPKOMMYHHMKATHBTIK TOYEAUIIK, aJJblH  aiy,
KHOepaneyMeTTeHy, CTyACHTTED, U PIIBIK CayaTThUIBIK, XKYHE1 10Ty, MTUIOTTHIK
3epTTey, KYPhUIBIMIBIK-Ma3MYH/IbIK MOJIETh

Series “PEDAGOGICAL SCIENCES” Ne 2 (81) 2026 83



Sadykova S.A., Bazarbayeva A.IL., Kerimbayeva B.T., Kerimbekov Y.R.

MMPOPUTIAKTUKA KHBEPKOMMYHUKATUBHOM
3ABUCUMOCTHU CTYAEHTOB BY30B B YCJIOBUSAX
KUBEPCOLUAJIM3ALIUN
CagpixoBa C.A.!, bazapbaesa A.1.2, *Kepumbaesa b.T.>, Kepum6Gekos E.P.*
1L#3 AKTIOOMHCKHH pernoHanbHbIi yHuBepcuteT umenn K. )KybanoBa,
Axto0e, Kazaxcran
MeskIyHapOIHBIN Ka3aXCKO-TYPEIKUi YHUBEpCUTET uMeHn X.A. ScaBu,
Typkecran, Kazaxcran
“1Osxn0-Kaszaxcranckuii megarornueckuii yausepcuter umenn O. XKannbekosa
IMIemvMienT, Kazaxcran

AHHOTaNUsl. 3HAYUTEIBHOE BIUSHUE NUPPOBONM TpaHchoOpMauu Ha
MOJIOJIE’KHOE OOIIECTBO OIIYIIAal0T COBPEMEHHBIE CTY/IEHTHI, UTO CO37a€T HOBBIE
BBI30BBI, CBSI3aHHBIE C MX MCHUXOJOIMYECKHM U COLHUAIbHBIM OJaromnoiydueM.
B nmanHoli HaydyHOW cTarhe oOcBemaercs mnpobiaema MpodUIAKTUKH
KHOEPKOMMYHHUKAIIMOHHONW 3aBUCUMOCTH B KOHTEKCTE KHOepcolMann3aiuu
CTYJIEHTOB By30B. B cTaThe nnpeicTaBneHbl pe3ynbTaTbl CHCTEMaTHUYECKOT0 0030pa
JUTEepaTypbl M MUIOTHOTO 3MIMPUYECKOTO MCCIEIOBaHUS IO MPOQHUIAKTHKE
kuoepkoMmyHukamonHo 3aBucumocTd (KK3) cpemm cryneHTOB By30B
MOCPENCTBOM KubOepcouuanuzanud. HoBu3HAa wuccienoBaHUsl 3aKIIOYaeTcs
B ADMIIUPHUYECKOM TpoBepke pacmupeneneHuss cumntoMoB KK3 (Ha BeiOOpKE M3
86 CTYIEHTOB pernoHANBHOTO yHHBepcuTeTa Ka3zaxcTaHa) M KOHIIENTYaJlbHOM
00OCHOBAaHMU  TPEXCTYNMEHYATOM  CTPYKTYpPHO-COAEpkKATeIbHOW  MOAEIH
PO UITAKTUKH, THTETPUPOBAHHOM B TPOIIECChl KnOepconuanmmn3aiuu. PazpadoTka
pEeKOMeHAalMi 10 BHEAPEHUIO MPOPUIAKTUYECKUX MEpP B BBICIINX YYEOHBIX
3aBeJICHUSX UMEET IPAKTUUECKOE 3HAYEHHE, CITIOCOOCTBYS Pa3BUTHIO OCO3HAHHOTO
1M (POBOTO MOBEACHUS M HABBIKOB CTYJICHTOB 110 IPEOI0JICHUIO TEXHOJIOTHYECKUX
puckoB. Pa3paboTka pexkoMeHaluii 0 BHEAPEHUIO MPOPUIAKTUIECKUX Mep B
00pa30BaTeIbHO-BOCIUTATEIbHYIO JESATEIIbHOCTh BY30B MMEET IMPaKTHUYECKOe
3HaYeHHUe, CIOCOOCTBYSI (POPMUPOBAHHIO OCO3HAHHOTO MU(PPOBOTO MOBEACHUS
Y HaBBIKOB CTYJEHTOB IO 3aluTe OT KuOepyrpo3. PesynbraThl McclieqoBaHus
MOKA3bIBAIOT, YTO MOTPEOHOCTh B MEXIyHApOIHOM OOpa3oBaTEIbHOM OIBITE
HEO0OXOAMMO aIaTUPOBATh K creruduke odOpazoBaTebHON cpeasl KazaxcraHa.
Lens panHOW pabOTHI — YIIyOWTH IMOHWMaHue IHU(POBOI colMaTU3AIUN
u pazpaborarh crpareruu ais yHuBepcutTeToB Kazaxcrana. Ilpakrtuueckas
3HAYMMOCTh 3aKJIOYAaeTCd B KOHKPETHBIX PEKOMEHAAIMSIX [0 HHTErpaluu
podUIaKTHYECKUX Mep B 00pa30BaTeNIbHbIN MPOIIECC B YHUBEPCUTETAX.

KiroueBble ci10Ba: KuOEpKOMMYHHUKATHBHAS 3aBUCUMOCTb, TPO(UITAKTHKA,
kuOepconuanu3anus, CTyAeHTbl, Lu(poBas rPaMOTHOCTb, CUCTEMATUYECKUU
0030p, MUJIOTHOE UCCIIEOBAHUE, CTPYKTYPHO-COJEpKaTeIbHAs MOJIEIb
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