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Abstract. The article considers effective ways to reduce academic stress
among students preparing for the test called “English Language” of the Unified
National Testing (UNT). In particular, it highlights the issue of optimizing the
workload and decreasing the psychological stress of students thanks to a special
preparation program with specified terms. The scientific work is based on
textbooks and test descriptions, which have been selected according to the test
content structural requirements.

The content of the material for studying the English language includes
such domains as vocabulary and orthography, morphology, syntax, synthesis, and
analysis, as well as reading. These domains comprise systematically specified
topics, which makes it possible to study the test material comprehensively and
constantly develop competencies in the subject field.

The aim of the research is to systemize materials used in English
language textbooks and pedagogical-methodological collections according to
the requirements of the UNT and offer ways to master it aimed at preventing
students’ academic stress.

As a research method, one can use analysis, systematization, classification,
and quantification. The students’ level of material mastery was estimated in terms
of their mastery coefficient, which was calculated based on the proportion of
correctly completed tasks to the total number of tasks.

Scientific novelty of the research includes conducting a systematic analysis
and classification of materials from English language textbooks according to the
requirements of the UNT and suggesting a way to reach material mastery for
high school students thanks to specially developed tasks. A preparatory process
was conducted in three main stages — planning the preparation, working with the
experimental group, and analyzing results and drawing conclusions.

Keywords: Unified National Testing, English language preparation,
academic workload optimization, test-related stress, academic stress reduction,
structured learning plan, English language, high school students

Introduction

Nowadays, high stakes exams represent an essential instrument in modern
educational systems and in the evaluation of foreign language proficiency
in particular. Tests are associated with important consequences for students
(admission to university, graduation, scholarships, future career, etc.). Therefore,
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such language assessment represents a special type of high-forced sociolinguistic
setting, affecting language learning process and behavior.

In terms of applied linguistics, high-stakes testing results in a highly
structured communicative environment where language usage is strictly restricted
to standardized format, tasks, and scoring.

The study investigates how stress-management practices affect students’
performance in the English section of Unified National Testing (UNT), focusing
specifically on vocabulary and orthography, morphology and syntax, synthesis
and analysis, reading comprehension. The researcher will investigate how test-
oriented training and affective management facilitate effective demonstration of
existing language competencies.

Moreover, the study aims to determine recurring errors made due to cognitive
overload and time constraints in the English section of UNT. The researcher will
examine how structured preparation, test familiarity, and blended approach affect
test-taking performance under conditions of anxiety. Self-regulatory language
abilities and control of linguistic performance will be evaluated based on non-
clinical measures of stress. Finally, the study will identify the role of stress
reduction strategies in increasing assessment validity and reliability.

Unlike the previous studies concerned exclusively with language anxiety or
general language development, the present research focuses on test-induced stress
as a source of construct-irrelevant variation that distorts language performance of
test takers. Moreover, the methodology employed in the current study differs from
other works in its combination of linguistic and self-regulatory measures as well
as introduction of structured, blended approach to test preparation. In particular,
the study will emphasize the need for comprehensive grammar revision as a basis
for test success. Finally, the present research will constitute one of the pioneering
works dedicated to stress management in the English part of UNT.

The findings may provide practical recommendations for teachers and
educational administrators involved in examination preparation.

Teachers modify their teaching methods according to the demands of
upcoming tests, focusing on language proficiency (accuracy, speed, familiarity
with the task types) while ignoring communicative possibilities (fluency, creative
usage of language). Thus, the test situation turns into a prevailing communicative
environment that learners get accustomed to not only learning grammar and
vocabulary but also mastering specific discursive practices [1].

The Unified National Testing represents a high-stakes test that plays
a critical role in accessing higher education institutions in Kazakhstan. Being
extremely important for students’ further lives, the examination causes serious
mental tension, especially in the English section where linguistic skills and
cognitive control under time constraints determine the success rate.

In case of the English section of UNT, stress occurs not only due to test-
taking experience but also because of the socially constructed nature of test
situations, determined by institutional expectations, parental pressure, and
societal views on academic success.
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Test-related stress has been discussed by numerous researchers studying
the problem of second language acquisition and development. Krashen proposed
the hypothesis of an affective filter claiming that anxiety, fear of failure, and poor
self-image inhibit learners’ access to linguistic input and restrict the production
of language output during testing. Several subsequent studies confirmed that
increased anxiety negatively affected speaking, writing, and reading performances
in second languages [2].

The same effect can be explained with reference to cognitive load theory,
suggested by Sweller. High stress level takes up working memory necessary
for processing information, making language users face problems with lexicon
access, grammar, and text understanding. Empirical evidence in the field of
language testing proved that time constraints and test anxiety increase number
and frequency of errors, impairing the quality of performance [3].

From the perspective of language assessment literature, test validity
is ensured by the fact that the results of a test truly reflect learners’ linguistic
competence without being influenced by any other factors such as anxiety or
unfamiliar task types. This point was argued by Bachman and Palmer who
emphasized the necessity of distinguishing between language competence and
psycholinguistic performance [4]. Similar conclusions were reached by Green
and Fulcher who stated that test literacy and familiarity with different task types
were crucial for better test performance [5].

A growing body of empirical literature devoted to the problem of stress
reduction shows that exam preparation, repeated test taking, and self-regulatory
strategies reduce test anxiety. Furthermore, blended learning approach and
guidance decrease the level of mental stress and improve language performance
under pressure [6].

As noted by Suleimenova, anxiety in foreign languages is a common
psychological phenomenon experienced by students while taking language
tests and learning grammar. Anxiety impedes fluency and accuracy as well as
limits learners’ desire to demonstrate their linguistic competence, despite being
competent enough [7].

According to Serikova and Mynbayeva, high academic stress levels
impair cognitive flexibility and emotions necessary for successful test taking.
Pedagogical techniques aimed at stress reduction result in greater learner self-
confidence and better academic performance [8].

Materials and methods

Fortheresearch,an experimentdesign combining quantitative and qualitative
approaches to analyze learners’ language performance was selected. In particular,
pre-test and post-test were used to explore changes in language performance after
employing the prepared instruction and stress reduction techniques. This design
choice was dictated by some practical limitations associated with the possibility
of forming randomly chosen control and experimental groups due to their limited
number of participants.
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This study is based on official documents regulating the English component
of the UNT in Kazakhstan. The primary sources include 32 English textbooks
approved by the government of Kazakhstan and official UNT test specification
published by the National testing center.

According to the official test specification, the test versions include 3 types
of items, with each of them belonging to one of the following difficulty levels:
basic (Level A), intermediate (Level B), and advanced (Level C). Specifically,
50% of all questions are basic-level items intended to check the basic level of
knowledge of students, including identification of familiar language structures,
performing assigned tasks, and applying elementary concepts. Moreover, 30%
of all items belong to the intermediate difficulty level and require applying
core concepts to novel situations, analyzing and comparing different pieces of
information, as well as providing simple conclusions. Finally, 20% of items
belong to the advanced difficulty level requiring advanced cognitive skills of
identifying complex linguistic phenomena, applying different types of knowledge
to solve problems, as well as providing analytical conclusions.

The UNT English test includes 40 items: 25 multiple-choice questions with
one correct answer, one contextual task including 5 multiple-choice questions
with one correct answer, 5 tasks with one or more correct answers, and 5 matching
tasks. All kinds of questions test both language knowledge and its applications.

Based on the previously mentioned materials, the researcher developed a set
of instruction guidelines and stress reduction methods that will allow evaluating
the connection between the structured preparation and linguistic performance of
learners.

According to the content domains specified in the official UNT materials,
namely vocabulary and orthography, morphology, syntax, synthesis, and analysis,
reading, 80 topics were identified and categorized. These topics were selected
and grouped depending on the test specifications and linguistic skills required to
perform successfully.

Table 1- Classification of course content

Main category Topics
Vocabulary and | The Alphabet. Phonetics; Types of Syllables; Compound nouns; Abstract
orthography nouns; Quantifiers; Numerals; The usage of numbers; Compound adjectives;

Gradable and Non-gradable adjectives; Exclamation; Quite / Rather / Fairly /
Pretty; Affixes (prefixes, suffixes); Dependent prepositions; Prepositional
phrases; Degrees of certainty;

Nominalization

Morphology Nouns (countable / uncountable / singular / plural); Possessive case; Articles
(1,2); Both

/ Either / Neither / All / None / Whole; Every / Each / Other / Others; Pro-
nouns; Adjectives (degree and sequence); Adjective complements; Adverbs;
Degrees and sequence of adverbs; Modals (present and past); Phrases
expressing modality;

Infinitives; Gerunds; Difference between infinitive and gerund; Tenses of in-
finitive and gerund; Participles (I, 11, Perfect)
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Syntax There is / There are; Prepositions of time, place and movement; The sen-
tence. Word order; Transitive and intransitive verbs; Tenses (Present Simple,
Continuous; Past Simple, Continuous; Perfect forms; Future forms); State
verbs; Used to / be used to / get used to; Moods (imperative, subjunctive,
indicative); Types of questions; Passive

voice; Cleft sentences; Complex object; Complex subject; Impersonal sen-
tences; Personal and impersonal constructions; Causative construction
Synthesis and | Comparisons (like / as); Comparative constructions; Apposition, Condi-
analysis tionals (Zero, First, Second, Third, Mixed); Inversion in if-clauses; Relative
clauses; Defining and non- defining clauses; Clauses of purpose, result, time,
reason, concession, contrast and place; Pre-modifying and post-modifying
noun structures; Reported statements, commands and

questions

Reading The context; Textual referencing; Topic-based reading texts

The study employed a structured instructional framework based on officially
approved UNT English materials, including textbooks and test specifications.
Eighty topics were systematized across the main content areas to reflect the
linguistic skills assessed in the UNT English section. These topics were distributed
over a 16-week instructional period, with five topics covered each week. Relevant
content from the textbooks was synthesized into instructional presentations,
ensuring comprehensive coverage of the required language components.

For each topic, homework assignments were designed and compiled in PDF
format to provide consistent practice opportunities and reinforce the material
covered during instruction.

Vocabulary items were grouped into 16 thematic units (Nature and Ecology;,
Time and Finances; Trips and Sightseeing, Wildlife; Creatures; Innovation
and Technology, Fashion and Apparel; Arts and Entertainment;, Phrasal Verbs
I; Society; Leisure and Activities, Phrasal Verbs II; Idioms; Expressions, Body
Parts; Health and Treatment) to support systematic lexical development.

Results and Discussion

In general, test anxiety significantly impacts language processing, as it
hampers language processing at multiple linguistic levels. Firstly, in terms of
lexical processing, anxiety leads to hesitations and prevents the quick recall of
vocabulary; thus, testees resort to shallow semantic processing and superficial
connections between words. Secondly, at the level of grammatical processing,
anxiety encourages simplification and contributes to more errors in tense use,
agreement, and function words. Thirdly, in the case of discourse-level processing,
testees tend to apply the strategies associated with test-taking, which include the
identification of keywords rather than understanding textual coherence.

The research project relied on the application of blended learning to address
academic anxiety in students preparing for the English test in UNT. The project
involved a structured instructional experiment with 12 learners enrolled for the
English section of the UNT exam. The intervention was designed in compliance
with the principles of blended learning, implying combining the use of in-class
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activities and videos, electronic resources, and online tests for enhancing content
mastery and decreasing academic anxiety.

For four months (16 weeks), a total of 80 topics (organized in accordance
with the main UNT content areas: vocabulary and orthography, morphology,
syntax, synthesis and analysis, and reading) were covered by learners. The
following materials were applied to cover each topic:

- Video Lessons: Pre-recorded video lessons were produced for all topics.
Every lesson included detailed explanations about grammar and techniques to
perform well in UNT test as well as the elements designed to alleviate students’
anxiety. To improve students’ motivation, every lesson ended with motivational
quotes that were aimed at building up confidence and reducing fear. Videos were
regularly sent to students via Telegram channels.

- Homework Assignments: Exercises corresponding to particular topics
were prepared based on approved textbooks. Students should complete 3-4
various tasks, e.g., multiple choice questions or written tasks for each topic. The
list of homework exercises was compiled in PDF documents.

- Vocabulary Practice: Thematic units of 5 vocabulary topics each were
created and uploaded to Quizlet. Every vocabulary item included its translation,
explanations, and image, as needed.

- Formative Assessments: Quizizzes were created for every topic based on
UNT test structure. Every quiz was composed of 40 multiple choice, matching
exercises, and questions with several correct answers. Quizzes helped students
monitor their progress and calculate percentage scores.

During the trial period, the participants should actively engage in all
elements of blended learning process described above:

1. Take notes independently at home for every topic.

2. Repeat grammatical structures verbally during class.

3. Complete all exercises and show them to the instructor offline.

4. Learn vocabulary through Quizlet by using translations, explanations,
and images.

5. Take Quizizzes every week and evaluate your performance by yourself.

6. Conduct an item analysis and learn from mistakes.

By using pre-recorded video lectures and completing online quizzes, the
instructor and the learners could save the time spent on classroom teaching and
focus on practice. In other words, integrated instructional model helped combine
flexibility and traditional approaches in learning.

Throughout the course of 16 weeks, the following performance metrics
were recorded:

- homework submission rates and exercise quality;

- Quizizz test participation rates and scores in percentages;

- vocabulary acquisition (through the analysis of Quizlet);

- active class participation and topic explanation skills.

Finally, after applying performance criteria and evaluating students’ work,
improvements were achieved.
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Quizizz results

Learning Vocabulary

Doing Hometask and work with mistakes

Retelling what did they understand

Writing summary and taking note from
videolessan

0% 205 40k  60%  80% 100% 120%

December M MNovember W October M September

Figure 1 — Students’ progress over the four months

The obtained findings indicate that students maintained consistently high
rates of task completion throughout the instractional period. Specifically, the most
stable parameters were indicators of summary writing and video lesson note-
taking, which varied from 88% to 98%. In addition, there were some reductions
in the percentage indicators of retelling comprehension, home tasks completion
and mistakes correction, and vocabulary learning in October and December.
However, in November, the students showed an essential improvement in those
skills, demonstrating an average range of 90-94%. The gradual improvement in
Quizizz results indicates that digital learning tools contributed to higher student
motivation and engagement. Although slight declines in vocabulary, retelling
were observed in December due to increased academic workload and fatigue,
students maintained a consistently high level of overall achievement.

During the learning process, the Student Survey Results served as a basis
to collect the necessary feedback from students concerning difficulties associated
with the learning process and effectiveness of the developed program. There are
three main dimensions that were assessed as follows: level of content difficulty,
clarity of explanations provided by the tutor, and the progress made by the
students in the process of preparing for the Unified National Testing (UNT).

The findings suggest that grammar complexity and limited study time
were the main learning challenges. Nevertheless, video lessons, homework,
vocabulary practice and quizzes supported self-regulated learning by heping
students monitor their progress and improve specific language competencies.
The instructional approach contributed to:

- minimize students’ stress related to preparation for the test;

- monitor personal progress of the students;

- effectively manage one’s time and prioritize tasks to be completed,;
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- get thorough and detailed information about complicated grammatical
constructions used in UNT tasks.

As aresult, after the four-month intervention, the student performance was
compared with the official results of UNT English section. In order to obtain the
Post-test scores, one needed to enter the results on the official site of National
Testing Center, indicating overall percentages achieved by students individually.
Thus, the analysis of Pre-test and Post-test scores for all 12 students demonstrates
that:

- Vocabulary and orthography. The improvement in lexical retrieval and
spelling is explained by the regular training conducted by means of thematic
Quizlet sets.

- Morphology and syntax. The students became better at applying grammar
rules while creating correct sentences and avoiding mistakes related to verb
tenses, articles, and agreement.

- Synthesis and analysis. The skills required to synthesize and analyze the
given information are improved due to regular tests and quizzes performed by
the students.

- Reading comprehension. More efficient processing of the information and
increased accuracy in extracting main ideas, logical connections, and inferential
meanings.

pre test 60% post test 80%

m number of questions = number of questions

» Maximum score = maximum score

» score obtained = score obtained

Figure 2 — Comparative performance in vocabulary and orthography
The increase in results from 60% to 80% indicates substantial progress;

however, achieving a full score proved challenging due to the inherent complexity
and variability of lexical choice and form.
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pre test 10024 post test 100%

® number of questions = number of questions
= maximum score = maximum score

» score obtained = score obtained

Figure 3 — Comparison of synthesis and analysis

This result indicates that students did not experience difficulty with this
content, and the limited number of questions did not negatively affect their
performance or lead to lower indicators.

pre test 67% posttest

» Number of questions - number of questions

. maximum score
m Maximum score u

i score obtained
» score obtained u

Figure 4 — Changes in learner performance in morphology

Analysis of the assessment data collected before and after the instructional
program revealed noticeable positive changes in student’s performance with
average achievement levels rose by 22 percentage points during the intervention
period. This progress indicates that the integrated instructional approach not only
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enhanced students’ engagement and motivation but also contributed to deeper
understanding, retention, and application of complex grammatical concepts.

pre test 65% post test 75%
o Number of questions » number of questions
L m aximum score » Maximum score
. Score obtained » 5core obtained

Figure 5 — Growth in syntax scores

Following the instructional program, the participants achieved higher
average scores, improving from 65% at the initial assessment to 75% at the final
assessment. This change reflects the overall progress of the cohort.

pre test 40% post test 80%
® number of gquestions ® number of questions
B maximum score B maximum score
m score obtained ® score obtained

Figure 6 — Changes in learner performance in reading

The reading module was tested through five questions (items 26-30) out
of the total forty questions. In the pre-test results, there were twelve students
who scored an average of two out of five, demonstrating that the students had
initial problems in searching for text information. With reading guidance and
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note taking, the post-test mean score rose to four out of five points. This implies
that the specific task practice made it easier for the students to understand the text
and answer test items.

For the sixteen-week period and during the January Unified National
Testing, the English subtest scores of all twelve participants were collected from
the National Testing Center. The total score for the Unified National Testing
English test is fifty points.

Table 2- Distribution of students by English section score ranges

English section score Number of students Percentage of students
50 —45 2 17%
44 - 40 5 41%
39-35 2 17%
34-30 2 17%
29 - 25 1 8%
24 -20 0 0%

In relation to the theme, this article sheds light on the importance of
understanding stress as an intervening variable in language testing. From the
perspective of the English section of the Unified National Testing model, test
performance should not only be regarded as an indicator of language abilities [9].
Test performance should be seen as an outcome reflecting language knowledge,
cognitive limitations, emotion regulation, and conditions under which testing
occurs. Test stress reduction measures such as proper preparation, test taking
awareness, and self-regulation techniques are important for improving test scores.

It is empirically proven that increased levels of test anxiety lead to reduced
working memory capacity, information processing, and attention, which are
necessary for efficient performance in language tasks. Regarding foreign language
assessment, anxiety has been shown to influence learners’ true language level,
leading to poor test results despite good preparation [10].

Conclusion

The history of attempts to develop means to facilitate personal development
is relatively long when considered in international terms. As psychological and
educational progress advances internationally, different programs and approaches
emerge with the primary goal of increasing quality of life and facilitating personal
development [11].

The current paper examines the effect of stress reduction on language
achievement in terms of the English portion of the Unified National Test. It is
found that a certain set of skills, techniques, and tools for test preparation allows
for a notable improvement in test takers’ performance in terms of vocabulary,
orthography, morphology, syntax, synthesis and analysis, and reading
comprehension in high stakes testing. Quantitative analysis yielded moderate to
practically significant effects, suggesting that stress reduction allows for better
access to existing knowledge and abilities.
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Furthermore, there is no reason to suggest that performance improvement
could be attributed to the amount of instructional input given the fact that test
preparation in this case focused mainly on developing linguistic skills necessary
for Unified National Testing English test, and not for any other task or situation.
Thus, performance improvement reflects increased processing efficiency, fewer
errors in performance variance, and enhanced cognitive stability. These results
provide empirical evidence that test anxiety can act as an intervening variable
which can distort language performance to a large extent.

In terms of pedagogy, the results show how different affective and cognitive
states can influence language use and acquisition by studying lexical choices,
grammar mistakes, and discourse-level comprehension in stressful conditions. In
particular, language performance mistakes made during tests do not necessarily
reflect insufficient knowledge but a result of a systematic attempt by the learner
to cope with cognitive stress in a certain linguistic environment.

Overall, the paper stresses the importance of introducing stress awareness
into assessment procedures and preparation process. High stakes tests need to
be treated as not just tests but as linguistically active environments, which will
benefit from test takers being prepared for stress reduction before entering the
testing phase. Stress reduction—focused preparations, blended learning, and self-
regulation learning practices make it possible to increase validity of assessment
and to achieve more equal testing.

In particular, the results obtained allow educators to suggest that it is
possible to reduce test-induced performance disparities in a valid manner and
without lowering assessment criteria and thus contribute to more equal language
tests and higher levels of assessment. Possible future research directions could
include longitudinal studies, studies using a larger number of participants, and
test-comparison designs.
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AFBUIIIBIH TIJII BOUBIHIIIA ¥YBT-FA I[AFILIHIILIK YJAEPICIH
OHTAﬁJIAHI[LIPY: OKY KYKTEMECI MEH AKAJAEMUSIJIBIK
KYM3EJIC MOCEJIEJEPI
Taybae XK.!, *KanbiOek A.?

L*291-dapadu areinaars! Kasak ¥ aTreik YauBepcureTi, Anmarsl, Kasakcran

Anjaarna. Maxkanaga bipeiarait yiaTTeiK Tectineyneri (¥bT) «Arpuimibia
TIT» TIOHIHE JaWbIHAANATBIH  OKYIIBLIAPIBIH — aKaJAeMHSUIBIK — KYW3EICiH
TOMEHJIETY/IIH THUIMJI >KOJIJapbl KapacTbIpbulaJbl. ATanm aWTKaH[a, HAKTh
Mep3iMJiepre HEri3/eNreH apHaiibl JalbIHIBIK OardapiaMachl apKbLIbl OKY
KYKTEMECIH OHTAMIaHABIPY JKOHE OKYIIbUIAPABIH ICHUXOJIOTHSIIBIK KYW3eiCIH
a3zaliTy MaceseciHe Ha3ap aydapblUiajibl. 3€pTTEy KYMBICHI TECT Ma3MYHBIHBIH
KYpBUIBIMJIBIK ~ TajanTapblHa COWKEC IPIKTENreH OKYJIBIKTap MEH TecCT
cunarraMasapblHa HET13/IeJIreH.

AFBUIIIBIH TUIIH OKBITYFa apHaJIFaH MaTepHaJlIblH Ma3MYHbI JIEKCUKA MEH
opdorpadusiabl, MOpHOIOTHSIHBI, CHHTAKCUCT1, CHHTE3 OCH TaJiayibl, COHail-
aK OKbUIBIMIBI KaMTHAbL. byn Oemimzaep XyleneHAIpUIreH TaKblpblTapIaH
TYpazbl, COHABIKTaH TECT MaTe€pUaJIbIH aH-)KaKTbl MEHIepyre »oHe MOHMAIK
KY3bIpEeTTEep/il AKYHel Typle JaMbITyFa MyYMKIHJIIK Oepe/i.

3epTTeyiH MaKcaTbl — aFbUIIIBIH TUI OKYJIBIKTapbhl MEH OKY-9IICTEMEIIIK
KypaJiiapeiHaarel Marepuanaapasl ¥bT TamanrapblHa COHMKEC KyHeney KoHe
OKYIIBLIAP/IbIH aKaJIeMUSUTBIK KYW3ETICIHIH alIblH aiyFa OarbITTaliFaH OJap/Ibl
MEHTEePY TOCLIICPIH YCHIHY.

3epTTey oaicTepl peTIHE Tallay, )Kyieney, KIKTey *KoHe CaHJIbIK Oarasay
KOJIJIaHBUIbI. MaTepuanabsl MEHrepy JIeHIr el 1ypbiC OpbIHJIAIFaH TarchbipMaiap
CaHBIHbIH JKajIbl TalCbhlpMajiap CaHbIHA KaTbIHACHI HETI31H/AE €CEenTelIreH
MEeHrepy K03 UIIUEHTI apKbLIbl AaHBIKTAJIJIBI.

3epTTeymiH FBUIBIMU SKAaHAJIBIFBl aFBUINIBIH TUTI  OKYJIBIKTapbIHAAFbI
Martepuannapapl ¥bT TtanmanrapbiHa coiikec »KyMeni Tangay MEH KIKTEy.l
KYPri3yZle >KOHE apHalbl 931pJIEHI'€H TalchipMajap apKbUIbl JKOFApbl CHIHBII
OKYILIBUIAPBbIHBIH MaTepuajbl MEHIrepy ICHIeliH apTThIpy TOCUIIH YChIHYJA
kepiHenl. JlallbIHABIK yaepici YII Heri3ri ke3eH OOMbIHIIA KYy3ere achbIpbUIIbL:
JMAlBIHABIKTBl JKOCHapiay, SKCHEPUMEHTTIK TOIIEH J>KYMBIC JKYpPridy >KoHE
HOTHOKEJIEp/Il TaJlJam, KOPBIThIHIBLIAP JKacay.
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Tipek ce31ep: ¥YITTHIK OipbIHFall TECTIEY, aFbUIIIBIH TITIHE TaWBIHIBIK,
OKy JKYKTEMECIH OHTaWJIaHIBIPY, TECTUIK CTPECC, aKaJeMHSUIBIK KYyH3eic,
KYPBUIBIMIQJIFaH OKY KOCHaphI, aFbUTIIBIH TiJT1, )KOFAPhI CHIHBII OKYIIBLIAPHI

ONITUMM3AIINA ITPOIIECCA ITOATOTOBKH IO AHINIMHCKOMY
A3BIKY K EAMHOMY HAHIMOHAJIBHOMY TECTUPOBAHMUIO:

YYEBHASI HATPY3KA Y AKAJIEMAYECKHWHA CTPECC
Tay0aeB XK.', *KanbiOek A.
I *2Ka3zaxckuit HanmonaneHblil YHUBEpCUTET UMEHU Alb- Dapadu
Anmarel, Kazaxcran

AHHoTaunusi. B crartbe paccmarpuBaroTcs 3QQEKTHBHBIE CIOCOOBI
CHIDKEHHMS aKaJeMHUYECKOTO CTpecca y YYaIlMXCs, TOTOBSAIIMXCS K TECTy
«Anrmmiickuii  s3bik»  Exunoro  HammonaneHoro tectupoBanusi  (EHT).
Oco0oe BHMMaHue yaensieTcsl ONTUMU3AIUKY YUYeOHON Harpy3KH U CHUKEHHIO
TICUXOJIOTMYECKOTO HAIPSsDKEHHsST OOYYaloOUIMXCsl TOCPEICTBOM  CIEIUATBHOM
MpOTrpaMMbI TIOATOTOBKU C YETKO OIpEeNeNEéHHBIMH CcpokaMu. MccienoBanue
OCHOBAaHO Ha y4eOHUKaX U OMHCAHUSIX TECTOB, OTOOPAHHBIX B COOTBETCTBUU CO
CTPYKTYpPHBIMHU TPEOOBAaHHUSIMHU COAEPIKAHUS TECTUPOBAHMUS.

Copepxkanue yuyeOHOro Mmarepuajia Mo AHMIMMCKOMY SI3BIKY BKIIFOUAET
TaKWe pas3ziesbl, Kak JeKcuka u opdorpadus, MopQosorus, CHHTAaKCHC, CHHTE3 U
aHaJIn3, a TAK)KE YTEHUE. DTH Pa3/ielibl OXBAThIBAIOT CHCTEMATU3UPOBAHHBIE TEMBI,
YTO TO3BOJIIET KOMIUIEKCHO M3y4aTh TECTOBBIH MaTepHall M IMOCIEI0BATEIbHO
pa3BUBaTh NPEAMETHBIE KOMIIETEHIIHH.

Henbp wuccrnenoBaHus 3aKIIOUAETCS B CHUCTEMAaTH3allMM MaTepUalIOB
y4eOHUKOB W Y4eOHO-METOAUYECKHX IOCOOMH MO aHIIIMICKOMY SI3BIKY B
coorBercTBUM ¢ TpeboBanussmu EHT, a takke B pa3paborke crmocoOoB uX
OCBOEGHHSI, HANpPaBJICHHBIX Ha TMPEAYNpPEeKICHHE aKaJeMHUYECKOro cTpecca y
yUaIIuXCS.

B kauecTBE  METOMOB  HMCCIENOBAaHUS  WCIOJB30BAaHBl  aHAJU3,
cucTeMaTn3alus, Kiiaccu(huKaIus 1 KOJMMYeCTBEHHAs OI[eHKa. YPOBEHb YCBOCHHUS
MarepHasa Ompeiessics ¢ TOMOIIBI0 KOd(pPHIIMEeHTa yCBOCHHS, PACCUNTAHHOTO
KaK OTHOIIEHHE KOJIMYECTBA MPABUIHHO BBHITIOJTHEHHBIX 3a/laHUH K UX 00IIeMy
YHCITY.

Haydnast HOBU3HA HCCIIEIOBAHMS 3aKITIOYAETCS B IPOBEICHIH CHCTEMHOTO
aHanmM3a ¥ KIacCH(PUKAUMU MaTepHalioB Y4YeOHHKOB AaHIJIMICKOTO SI3bIKA
B coorBeTcTBUU C TpeboBanmsamu EHT, a Taxke B mpemiokeHHH crocoba
JOCTH)KEHUSI BBICOKOTO YPOBHSI YCBOCHHMS MaTepuaa CTaplIeKIacCHUKAMH
MOCPE/ACTBOM  CHEIMaIbHO pa3paboTaHHbIX 3anaHuid. [loAroroBUTENBHBIN
MpoIlecC  OCYHIECTBISUICS B TPU  OCHOBHBIX dJTama:  IUJIAaHUPOBaHUE
MOJTOTOBKH, paboTa ¢ SKCIEPUMEHTAILHOW TPYNIION M aHalu3 pPe3ylbTaToB C
(bopMyTupOBaHHEM BBIBOJIOB.

70 BULLETIN of Ablai Khan KazUIRandWL



OPTIMIZING ENGLISH LANGUAGE PREPARATION FOR UNIFIED NATIONAL TESTING: ...

KuaroueBsbie cioBa: EquHoe HanmMoHaIbHOE TECTUPOBAHME, IOJArOTOBKA
[0 aHIIUKWCKOMY $I3bIKY, ONITUMU3ALIMS YYEOHON Harpys3ku, SK3aMEeHAllMOHHBIN
CTpecc, akKaJeMHUYeCKHH CTpecc, CTPYKTYpUPOBaHHBIM yueOHBIH ILIaH,
AHITIMICKHN SA3BIK, yYaluecs CTapUINX KJIACCOB
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