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Abstract. The purpose of this study is to examine the impact of integrating
traditional Kazakh music into the primary school curriculum on the formation of
students’ national values. The research takes into account the State Program for
the Development of Education of the Republic of Kazakhstan and the 2022 Model
Music Curriculum, as well as analyzes relevant scholarly sources on the topic.
A diagnostic methodology was developed to assess the level of national value
formation among primary school students, along with a value-oriented music
education program for grades 3—4 that incorporates Kazakh musical heritage into
standard music lessons.

Methods: The study combines theoretical and empirical methods, including
theoretical literature analysis, classification and modeling of types of national
values and elements of traditional music, as well as the application of a diagnostic
tool to assess the formation of national values among younger students. Fisher’s
angular transformation criterion was employed to analyze the effectiveness of the
formative experiment. The empirical research was conducted in a Kazakhstani
school-gymnasium among 100 students of grades 3—4, divided into two groups:
experimental (n=51) and control (n=49).

Results: At the initial stage, the levels of national value development
were comparable in both groups. After the intervention, the experimental group
demonstrated a significant shift toward higher levels of value formation compared
to the control group. The Fisher criterion revealed statistically significant
differences at the 1% level (¢ emp =2.435> ¢ 0.01 =2.31).

Thus, the systematic integration of traditional Kazakh music into
primary education contributes to the formation of national values through the
interconnection of cognitive knowledge, emotional engagement, and culturally
grounded behavior. The study supports the development of methodological
materials and teacher training programs in ethnopedagogy for primary education,
as well as the implementation of the developed value-oriented music education
program.

Keywords: national values, traditional music, Kazakh national instruments,
primary school children, pupils, music education, cultural identity, culture

Introduction
In the context of modernization and globalization of education in
Kazakhstan, the preservation and transmission of national values to younger
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generations remain a strategic priority. Due to the risk of losing ethnical identity
and traditions of Kazakh people, our country has been actively promoting learning
of Kazakh language and culture at different levels of education. Considering that,
different subjects at school, including languages, music, technology and arts,
should integrate Kazakhstani cultural components and topics.

Primary school is a crucial stage for the formation of moral and cultural
foundations. Integrating traditional Kazakh music into the curriculum offers a
powerful pedagogical tool to foster these values. Music, as a form of intangible
cultural heritage, reflects the worldview, traditions, and emotional code of the
nation. Therefore, its inclusion in primary education can significantly influence
children’s sense of identity and moral orientation, as well as arouse deep respect
and interest in learning about history and culture of their people and home land.

The State Program for the Development of Education and Science of the
Republic of Kazakhstan (2020-2025) and the Typical Curriculum for the subject
“Music” (2022) emphasize the integration of Kazakh traditional music as a core
component of value-based education [1], [2]. These policy documents highlight
the role of national heritage in shaping pupils’ moral and cultural identity, calling
for inclusion of folk songs, kui, and traditional instruments such as the dombra
and kobyz in school lessons. The aim is not only to develop artistic skills but also
to nurture patriotism, cultural awareness, and respect for ancestral traditions.

Materials and methods

Researchers worldwide emphasize the significance of cultural integration
in education. For instance, J.A. Banks emphasizes that effective education must
reflect the cultural diversity of students and actively promote equity, inclusion,
and social cohesion. His theory of multicultural education asserts that integrating
national and ethnic cultural content into curricula strengthens learners’ identity
and mutual respect among different groups. Banks highlights that teaching through
culturally relevant materials, such as traditional music, folklore, and art, helps
students connect intellectual learning with their cultural experiences, fostering
deeper understanding and engagement. He argues that when schools include
indigenous and local cultural expressions, they cultivate a sense of belonging,
moral awareness, and democratic values [3].

G. Gay (2020) argues that education becomes most effective when it
acknowledges, respects, and integrates the cultural backgrounds of students into
the learning process. She emphasizes that music, folklore, and traditions are not
supplementary, but essential pedagogical tools for connecting knowledge with
students’ lived experiences [4]. Applying this to Kazakh schools we can say that
incorporating traditional Kazakh music and instruments into the music lessons,
helps pupils see their cultural-national identity reflected in the curriculum,
strengthening engagement and motivation for study.

J.O. Jefferson, A.Z. Beatriz, etc, in their article summarized Vygotsky’s
contributions for the teaching and learning of the arts. The authors acknowledge
the fact that art is represented not only by paintings, but also music, films, and
other audio-visual materials. Considering art as a historical-cultural product,
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they note that when teaching the arts at school or in other settings, educators
also teach about culture and history [5]. For example, children get acquainted
with outstanding composers of the country and national songs. Thus, music
education at elementary school is closely related to the development of cultural
and historical awareness.

The article by O. Lisevych, N. Bilokonna, and O. Pavlyk explores how
integrating music with other school subjects can enhance the learning process
in the New Ukrainian School framework. The authors analyze theoretical
foundations and pedagogical approaches to integrated education, emphasizing
Carl Orf’s pedagogical system, which combines music, movement, and creativity.
They describe practical examples of integrating music with visual arts, literature,
nature studies, and design lessons to promote creativity, emotional engagement,
and holistic understanding among young learners. The study infers that such
interdisciplinary integration fosters students’ motivation, cognitive development,
teamwork, and creative expression, making learning more dynamic and student-
centered [6].

In Kazakhstan, studies by Aitbekova, Saparova, and Tulebaeva highlight
traditional art as a medium for moral upbringing. Traditional Kazakh music,
including kui, folk songs, and epic chants, embodies collective wisdom and
values such as respect, bravery, and harmony with nature.

In her monograph, Aitbekova (2018) develops an ethno-pedagogical
framework for moral education in primary school, emphasizing that national
culture and traditions are the primary sources of value formation. She argues
that children’s moral development must be grounded in Kazakh folk heritage
- songs, proverbs, rituals, and music - as they transmit the ethical norms and
collective wisdom of the nation. According to Aitbekova, the use of traditional
music, especially kui and folk songs, nurtures pupils’ emotional sensitivity,
patriotism, and respect for elders. She highlights that musical heritage functions
as an educational medium that harmoniously connects cognition, emotion, and
morality, thereby shaping a child’s inner world and identity. To sum up, the
author calls for the systematic integration of ethno-cultural materials into school
curricula [7].

Saparova (2020) explores the pedagogical role of traditional Kazakh art
forms, particularly music, oral folklore, and decorative crafts, as effective tools
for moral and spiritual education in modern schools. She argues that traditional
art embodies the ethical ideals, aesthetic norms, and worldview of the Kazakh
people, serving as a living medium through which national values are transmitted
to younger generations. In her analysis, music occupies a special place because
it connects emotional expression with moral reflection; through folk songs,
kui, and collective performance, pupils internalize universal and national
values. Saparova emphasizes that the inclusion of national artistic heritage in
the curriculum humanizes education, counterbalances excessive technocratic
approaches, and strengthens students’ cultural identity. She concludes that
teachers must use traditional music and art as a pedagogical strategy for fostering
moral consciousness and civic responsibility [8].
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In her article “The Subject Music: Modern Requirements to the Content
of School Music Education”, Sh.B. Kulmanova examines how the structure and
content of music education in Kazakhstan should evolve to meet contemporary
social and cultural needs. The research emphasizes the importance of music in
fostering students’ personal and creative development, grounding the curriculum
in traditional Kazakh music as a cultural foundation before expanding to world
classics and global music traditions. Kulmanova argues that music lessons must
nurture moral, aesthetic, and patriotic qualities, combining national heritage with
universal human values. The study highlights that effective music education
promotes emotional, intellectual, and social growth through integrative activities
like singing, listening, performance, and creativity, forming a holistic worldview
in students [9].

In this research qualitative methods were applied to examine the pedagogical
impact of traditional music on pupils’ value formation.

As an empirical base school called “Zhana Ghasyr” (New Century) school-
gymnasium #175 in Almaty was chosen, and 100 primary school children were
invited to take part in the study. To be more precise, students of the 3-4™ grades
(ages 8—10) were divided into two groups: control (49) and experimental (51).

Key methods used during research include:

1) Theoretical analysis of literature;

2) Classifying and modeling the types of national values;

3) A diagnostic methodology for assessing the level of formation of
national values of primary school pupils;

4) Designing a value-oriented curriculum on the subject “Music’ for 3-4™
grades with the integration of traditional music;

5) Methods of processing empirical data: Fisher’s angular transformation
criterion.

Procedure: Teachers integrated traditional music activities — singing folk
songs, listening to kui, and using traditional instruments — into weekly lessons.
Pupils’ responses were analyzed through observation and surveys.

Results and Discussion

Theoretical study. First of all, let us review the term “national values”. By
national values we can understand stable spiritual, cultural, moral, and social
orientations that are formed historically and reflect the identity, worldview, and
way of life of a nation.

In pedagogical and psychological research, especially in primary education,
national values are usually classified into several interrelated groups, namely:

1. Spiritual and Moral Values:

These values reflect the moral norms and ethical ideals of a nation. For
example, respect for elders, respect for parents and family, honesty and justice,
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kindness and compassion, responsibility and diligence, modesty, mutual
assistance [10]. We also can add love for learning and striving to the versatile
personal development.

2. Cultural Values:

Such values are related to the preservation and transmission of cultural
heritage. They include native language, traditional music and instrumental
compositions, folk songs and dances, national musical instruments, folklore,
national clothing and ornaments, along with the customs and traditions of people.

3. Historical and Patriotic Values:

These kinds of values form a sense of belonging to one’s people and
country, in our case Kazakhstan. They involve such significant features as respect
for national history, knowledge of national heroes and outstanding personalities
from Kazakhstan, pride to be a representative of a certain nationality and a citizen
of the country, love for homeland, respect for state symbols, etc.

4. Social Values:

Values of this type determine models of social behavior and are represented
by respect for people, animals, and nature, collectivism, unity and harmony,
tolerance, hospitality, respect for own and other cultures, peaceful coexistence,
as well as friendliness and respectful communication, following rules and norms
of the society.

5. Family Values:

Family values are especially important for primary school pupils. It is
important to teach children to value strong family ties, care for family members,
and support of relatives. Children also should get acquainted with family
traditions, their origin and bloodline, taught to live in harmony, mutual respect
and understanding.

6. Aesthetic Values:

The given values develop a sense of beauty and aesthetic taste. For
instance, appreciation of the beauty of traditional music and instruments, artistic
expressiveness of folklore, aesthetics of national art, harmony between humans
and nature, self-expression through art, including music.

7. Civic Values:

These values should be formed gradually, in an age-appropriate way. They
are similar to patriotic values, encompassing patriotism, respect for one’s country,
and love for the native land and hometown. Nevertheless, they also include a
sense of responsibility for the common good, abidance of social rules and state
laws, maintaining cleanliness and order both at home and outside.

The listed national values are represented in the schematic format, in
Figure 1.
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Figure 1 - General Classification of National Values

National values of different categories ought to be cultivated in the
personality since childhood. Family and school both should participate in the
spiritual and moral development of children.

Now let us consider formation of national values in the context of traditional
music integrated into music lessons at elementary school. Through traditional
music, pupils develop 7 main national values:

1) respect for historical and cultural heritage;

2) national and cultural identity;

3) emotional connection with the history of the nation (in our case,
Kazakhstani nation);

4) pride in national culture, famous people of the country, traditional
music;

5) motivation to preserve and transmit traditions of own people (Kazakh
or another);

6) curiosity, open-mindedness, and active participation in the educational
process;

7) appropriate social behavior and constructive communication skills.

It should be noted that traditional Kazakh music does not encompass all
songs in the Kazakh language. Traditional Kazakh music is a historically formed
musical culture of our people, closely connected with everyday life, worldview,
rituals, and upbringing. It includes specific genres, forms, and instruments, not
just any modern repertoire in the Kazakh language.

As such, modern songs (pop, rap, stage music), author-composed songs
without roots in folk tradition, and translations of foreign songs do not belong to
traditional music.

Traditional Kazakh music is characterized by the following aspects:

1. Vocal tradition:
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» Folk songs (khalyk ander1): Lyric, ritual, and historical songs, as well as
songs reflecting labor and daily life;

= Epic songs and zhyrs: (e.g., Koblandy Batyr, Alpamys Batyr);

» Terme and tolghau, related to didactic and philosophical genres;

= Lullabies (besik zhyry) carry an educational function from early childhood;

= Ritual songs are represented by wedding (zhar-zhar, betashar), funeral,
and other special day songs.

2. Instrumental music:

Kui (kily) — the core form of traditional Kazakh music. It is performed
on such instruments as dombra, kobyz, and sybyzgy [11]. Kuis express history,
character, way of life of Kazakh people nature, and moral values.

3. Traditional musical instruments:

Main Kazakh national instruments are dombra, kobyz, sybyzgy, zhetygen,
and shankobyz. There are also dangyra, dauylpaz, sazsyrnai, sherter, and tuyak
tas. They all can be grouped into string, wind, and percussion instruments.

The features of traditional Kazakh music are demonstrated in Figure 2.

VYocal tradition

(genres of songs)

* dombra, » Folk songs;

* kobyz, * Epic songs &
* sherter, zhyrs;

* sybyzgy, Aspects of * Terme &

* zhetygen, traditional tolghau;

* shankobyz Kazakh * Lullabies;

* dangyra music » Ritual songs

e N

National
musical

Instrumental
music

instruments

Figure 2 - Aspects of traditional Kazakh music

Vygotsky’s viewpoints on learning and developed theories highlight the
role of social interaction and culture integration in education. According to
Vygotsky’s cultural-historical theory, learning is mediated by cultural tools,
such as language, signs and music. The integration of national music aligns with
constructivist pedagogy, promoting experiential learning and development socio-
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emotional intelligence. When the music teacher encourages learners to sing
along, understand the music notes, or play national instruments, he or she helps
them approach the Zone of Proximal Development [12].

Empirical study. At first, the diagnostic experiment had to be done. For
this, the diagnostic methodology for assessing the formation of national values in
primary school pupils through traditional music was developed.

The purpose of this diagnostic methodology is to assess the level of
formation of national values in primary school pupils aged 8-10 years through
their knowledge, emotional attitude, and behavioral manifestations related to
traditional music and Kazakh culture.

The given methodology is based on:

1. Value-oriented education theory;

2. Ethno-pedagogical approach;

3. Cultural-historical theory (L. Vygotsky);

4. National identity and value formation concepts.

National values are considered as an integrated personal formation that
includes:

a. Cognitive awareness;

b. Emotional-value attitude;

C. Behavioral readiness.

Structure of the diagnostic test for assessing formation of national values of
pupils is explained in Table 1.

Table 1. Components of the diagnostic methodology for assessing national
values formation of pupils

Component Aspect assessed
Cognitive Knowledge and understanding of national culture and traditional music
Emotional-value Feelings, attitudes, and personal significance of traditional music
Behavioral Practical behavior and participation related to national values

As for the scoring system on these three parameters, it looks like this:

For the cognitive component max score one can get is 10;

For the emotional-value component maximum score is 15;

For the behavioral one the highest score is 20.

In total, study participants can get up to 45 points.

It should be noted that each parameter is assessed differently. For instance,
the first category of questions is represented by 10 multiple-choice questions
with one correct answer. For the second parameter, 5 Likert-scale statements
are suggested, while for the third component 10 situational or behavioral-choice
items (with illustrations) are given.

Interpretation of the results of the given diagnostic methodology according
to levels is given in Table 2.
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Table 2 . Levels of national values formation and their characteristics

Level Score Range Characteristics
High 34-45 Strong knowledge of national culture, positive emotional
attitude, active participation in traditional music activities
Medium 20-33 Basic understanding of national values, situational interest,
occasional participation
Low 0-19 Limited knowledge, weak emotional response, lack of
involvement

Next, the pedagogical formative experiment was conducted by us to
increase the degree of formation of national values in elementary schoolchildren
by means of the systematic integration of traditional music into music education
lessons.

For this purpose, a new value-oriented curriculum with the integrated
elements of traditional music on the subject “Music” for the 3-4™ grades was
developed. It was realized in the experimental group, whereas, the control group
studied under standard curriculum on Music for Kazakhstani primary schools and
gymnasiums. The contents of relevant textbooks and calendar-thematical plans
for two grades, as well as the presence of the traditional musical instruments were
taken into account.

Duration of the formative experiment: 2 months (8 weeks).

Frequency: 1 lesson (academic hour) per week.

Total number of lessons: 8 music lessons.

Research hypothesis: If traditional music is purposefully integrated into
the content, methods, and activities of elementary music lessons, then the level
of formation of national values (cognitive, emotional-value, and behavioral
components) in pupils will significantly increase.

The original curriculum is based on the structured pedagogical model,
which includes content, methods, forms, and conditions.

Each music lesson follows a value-oriented structure:

v’ Motivational introduction: (emotional engagement through music or
story)

v" Cognitive focus: (learning about cultural meaning, instruments, songs)

v’ Musical activity: (listening, singing, rhythm, movement)

V' Value reflection: (discussion, feelings, personal meaning)

v’ Behavioral reinforcement: (participation, respect, care for cultural
heritage).

At the final stage, after conducting the pedagogical formative experiment,
the designed diagnostic test was offered to the study participants.

The comparative analysis of the pre- and post-test results was done and
presented in both table and graphical forms (see Table 3 and Figure 3).
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Table 3 . Comparative analysis of the pre-test and post-test results of control
and experimental groups

Group Stage High level Average level Low level
Control (n=49) Pre-test 16.3% (8) 44.9% (22) 38.8% (19)
Experimental (n=51) 17.6% (9) 47.1% (24) 35.3% (18)
Control (n=49) Posttest 16.3% (8) 46.9% (23) 36.7% (18)
Experimental (n=51) 27.5% (14) 56.8% (29) 15.7% (8)

The comparative analysis of pre-test and post-test results in Table 3
demonstrates positive dynamics in both groups, with more pronounced changes
in the experimental group, which confirms the effectiveness of the formative
pedagogical intervention based on the integration of traditional music in
enhancing the formation of national values among elementary schoolchildren.

Atthe pre-test stage, both the control and experimental groups demonstrated
a similar distribution of pupils across the three levels of national values formation,
indicating comparable initial conditions. In each group, the dominant share of
participants was concentrated at the average level, accounting for nearly half of
the sample, while a smaller proportion of pupils remained at the low level. Only a
limited number of children in both groups showed a high degree of national values
formation. This close correspondence in percentages and numbers confirms the
equivalence of the groups before the formative experiment and suggests that no
statistically or pedagogically meaningful differences existed in parallel grades.

The post-test findings reveal divergent dynamics between the two groups.
In the control group, the changes were relatively modest: the proportion of pupils
at the high level remained almost unchanged, the average level showed a slight
increase, and the low-level category decreased only marginally. These shifts
reflect minor positive development. In contrast, the experimental group exhibited
pronounced improvements following the formative intervention. The share of
pupils at the high level increased substantially, more than half of the participants
achieved the average level, and the proportion of pupils with a low level of
national values declined sharply. This redistribution toward higher levels clearly
demonstrates the effectiveness of the realized curriculum and pedagogical model.

Proceeding to the next step, it is crucial to determine the effectiveness of
the implemented pedagogical model and curriculum. It was decided to calculate
Fisher criterion (@) and get statistical data for analyzing the significance of
changes in the indicators among control and experimental groups in national
values formation. The results of automatic calculation of Fisher criterion are
presented in Table 4.

Table 4 . Results of calculation of Fisher criterion to determine the
effectiveness

Groups “There is an effect”: high and | “There is no effect”: lower level Total
average levels
Control 31 (63.3%) 18 (36.7%) 49 (100%)
Experimental 43 (84.3%) 8 (15.7%) 51 (100%)
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The obtained axis of significance is shown in Figure 4.

Zone of
significance

Zone of
insignificance

1,64 2,31

Figure 4 — Axis of significance according to Fisher’s criterion
Answer: @*.mp = 2.435

The results of calculation of Fisher’s angular transformation criterion
demonstrate that the empirical value ¢*.mp =2.435 exceeds the critical value ¢*o.o1
= 2.31 (¢*emp > ©¥0.01) and lies within the zone of statistical significance. This
indicates statistically significant differences between the control and experimental
groups at the 1% significance level. Consequently, the null hypothesis is rejected.

Thus, the conducted pedagogical formative experiment, namely a value-
oriented curriculum with integrated traditional music, has proven to be highly
effective in forming national values of primary school pupils.

Conclusion

Integrating traditional music into primary education is an effective approach
for cultivating national values among young learners. It connects cognitive
learning with emotional experience, ensuring that cultural heritage becomes
a living part of pupils’ identity. The findings suggest the need for developing
specialized teaching materials and training programs for educators to incorporate
traditional art forms systematically. Future research could expand the study to
other regions and age groups to evaluate long-term impacts on students’ value
systems.

Here are two concise conclusion paragraphs based on the theoretical and
empirical results described in the article. They are written to align with academic
bulletin norms and can be used as a closing section or adapted as needed.

Theoretically, integrating traditional Kazakh music into elementary
education offers a robust framework for forming national values by linking
cognitive knowledge with emotional engagement and culturally grounded
behavior. The study clarifies how ethno-pedagogical approach - embedding kuis,
epic tunes, and traditional instruments within a standard music curriculum - can
scaffold value development of primary schoolchildren. This approach aligns
with national policy objectives and provides a coherent model for curriculum
designers seeking culture-integrated, value-centered music education in primary
schools.

Empirically, the formative experiment demonstrates that an eight-week,
value-oriented music intervention program led to measurable gains in national-
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values formation compared with standard instruction. The experimental group
showed a statistically significant shift toward higher-value levels, especially
in high-level attainment. The findings support the effectiveness of integrating
traditional musical heritage into primary education as a practical means to
strengthen cultural identity and national values among children, informing policy,
teacher training, and resource development for ethno-pedagogical education in
Kazakhstan.
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BACTAYBIII CBIHBIII OKYHIBIJIAPBIHBIH, YJITTBIK
KYH/IBIJIBIKTAPBIH JOCTYPII KASAK MY3bIKACBIH
HUHTET'PALLUSJIAY APKbBIJIBI KAJIBITITACTBIPY
*Kamza I'B.!, XKyma6aeBa A.E.2, Cakagonbekuc D.3
*12 AGait aTeiHarel Ka3zak YITTHIK NIEAarorukaiblK YHUBEPCUTETI,
Anmarsl, Kazakcran
> BunbHIOC yHUBepcHTeTi, BuibHtoc , JIutea

Anaarna. byn 3epTTeylmiH MakcaThl — JOCTYPJl Ka3aK My3bIKACHIH
OacTaybllll MEKTENTIH OKy OarjapiiamMachlHa €HTI3YIlH OKYIIbUIAPABIH YJITTHIK
KYHJBUIBIKTApBIH KaJbIITaCThIpyFa acepiH Kapactbipy. Kymbicra Kazakcran
PecnyGnukaceiabiH O611iM Oepy/il JaMBITYIIH MEMJICKETTIK OaraapiiaMachkl MEH
2022 xputrbl My3blka noH1 OOHBIHILIA YATUIIK OKYy Oarjapiamachl €CKEpuIil,
3epTTey TaKbIPbIObl OOWBIHIIA ©3€KTI FBUIBIMH JIEPEKKO3ACp TajdaH/bl.
bacrayplil ChIHBII OKYIIBUIAPBIHBIH YITTHIK KYHABUIBIKTAPBIHBIH KaJIbIITACy
JeHreiiH JMarHOCTHKajlayFa apHajfaH oJICTEeME JKOHE Ka3aK MY3bIKaJIbIK
MYpachlH CTaHIApTThl My3blKa ca0akTapblHa €Hri3eTiH 3—4 ChIHbIITapFa
apHaJiFaH KYHJbUIBIKKA OaFbITTaIFaH My3bIKa [19H1 OaFaapiaaMachl 931piaeH L.

Oxictepi: 3epTTey TEOPUSIIBIK KOHE IMIIUPHUKAIBIK 9JIICTEP/l OIpIKTIpei:
oneOMeTTIH TEOPUSUIBIK Tayljaybl, YITTBIK KYHIBUIBIKTAp MEH J9CTYpIl
MY3bIKaHBIH JJIEMEHTTEPIH JKIKTEY >KOHE MOJENbJCY, COHJai-aK OacTayblIl
CHIHBIII  OKYIIBUIAPBIHBIH ~ YJITTBIK  KYHJBUIBIKTAPbIHBIH  KaJbIITACybIH
Oaranayra apHaJIfaH AMArHOCTHKAJIBIK Kypaiabl KosjgaHy. KaibimracTeIpylibl
SKCHEPUMEHTTIH TUIMIUIIIH Tanjay yiuiH dumepnaid OyphlUTHIK TYPICHIIPY
KpUTepuiil naiganaHbUIAbl. OMIUPUKAIBIK 3epTTey KazakcraHgarbl MeKTel-
rumHazusga 3—4 ceiHbINTEIH 100 OKyIIBICHI apachlHIa KYPri3iiai, ojap exi
TomKa OeJIiH/1: IKCIEPUMEHTTIK (n=51) xoHe Oakbuiay TOOBI (n=49).

Hotmwxenep: bactankpel ke3eHIe €Kl TONTAFbl YITTHIK KYHIBUTBIKTAPABIH
JaMy JIeHreinepi mamanac Oomabl. ApanacygaH KeHiH IKCIEPUMEHTTIK TOT
Oaxpliay TOObIHA KaparaHJa >KOFapbl JEHIeWJeri KYHAbUIBIKTAp/bIH alKbIH
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ecyiH kepcerti. @umep kputepuiii 1% neHrediHge CTAaTUCTUKAIBIK MOHII
allbIpMallbUIBIKTBI aHBIKTaAbI (¢ emp = 2.435> ¢ 0.01 =2.31).

Ocpinaiiia, A9cTypil Ka3aK My3bIKachlH OacTaybllll Ou1IMre Kyieni Typae
€HI'13y KOTHUTHBTIK O1J1IM, SMOLMSUIBIK KaThICY KOHE MOJICHU HET13/1eJIT'eH MiHE3-
KYJIBIKTBIH OallyIaHbIChl apKbUIbl YJITTBIK KYHJIBUIBIKTApbl KaJbIITACThIpyFa
BIKITAJ eTefdl. 3epTTey OacTayslin O1iM Oepyae ATHOMENAroruka OarbIThIHAAFbI
oliCTeMENIIK Marepuaigap MEH MyFaliMJepll Jaaspiay OaraapiaMaiapblH
o3ipreyi, COHIa-aK KYHIBUIBIKKA OarbITTaIFaH My3bIKa IOHI OaraapiamMachiH
€HT13y/ll KOJIJaiibl.

Tipexk ce3aep: YITTBIK KYHIBUIBIKTAP, A9CTYPIl My3blKa, Ka3aKThIH YIITTHIK
acrnanTtapsl, 0acTaybllll CHIHBIN OKYLIbLIAPbl, OKYIIbLIAP, My3blKa OLTIMI, MOJIEHU
COMKECTIK, MOJCHHUET

O®OPMUPOBAHUE HALIMOHAJIBHBIX HEHHOCTEI71 YYAIIUXCS
HAYAJILHOM LIKOJIbI YEPE3 HUHTET'PALIUIO TPAIII/II_II/IOHHOI?I
KA3AXCKOM MY3bIKH
*Kamsa I'b.!, XKyma6aesa A.E.2, Cakanonsckuc D.3
*1L2Kazaxckuii HallMOHAJBHBIN MEeIarorndeCcKiil YHUBEPCUTET UMEHH Abas,
Anmarel, Kazaxcran
‘BunbHIOCCKHI YHUBEepcHTET, BuibHioc, JInTBa

AHHoTtauusi: llens gaHHOrO HCCIENOBaHHUS — PACCMOTPETH BIUSHUE
UHTErpaluy TPAJAULIMOHHONW Ka3aXCKOM MYy3bIKM B IporpaMMmy oOy4deHus
HayaJbHOW IKOJIBI Ha (OPMHUPOBAHUE HALMOHAIBHBIX LIEHHOCTEH ydaluxcs.
B pabore yunThIBalOTCSI rocyJapCTBEHHbIE MporpamMma pa3BUTHsI 00pa30BaHUs
PecnyOnuku Kasaxcran u Tunosast yueOHast mporpamma no my3sbike 2022 roaa, a
TaK)Ke aHAJIN3UPYIOTCSI AKTyaJIbHbIE HAyYHbIE HICTOYHUKH 110 TEME UCCIIC0OBAHUS.
Pa3paboranbl MeTOIMKA U151 TUATHOCTUKN yPOBHS (POPMUPOBAHN S HALTMOHAIIBHBIX
LEHHOCTEeH Yydyalluxcs MIIaJIIed IIKOJAbl M II€eHHOCTHO-OPHEHTHPOBAaHHAs
My3bIKaJlbHas ydyeOHas mporpamma 1o My3blke s 3—4 KJ1accoB, BHEAPAOILAs
Ka3aXCKO€ My3bIKaJIbHOE HacJleINe B CTaHJAapTHbIE YPOKU MY3BIKH.

Mertonsl: UccnenoBanre KOMOMHUPYET TEOPETHUECKUE M IMIIMPUUYECKUE
METO/Ibl, TaKue KaK TEOPETHUYECKUI aHalu3 JMUTepaTypbl, Kiaccuduxauus u
MOJICIMPOBAHKUE BUJIOB HALIMOHAIBHBIX LIEHHOCTEH U JIEMEHTOB TPaJAULIMOHHON
MY3bIKH, a TaK)K€ NPUMEHEHHE JMarHOCTUYECKOTO0 MHCTPYMEHTa JUIsl OLEHKU
(¢opMupoBaHUs  HAIMOHAJBHBIX ILIEHHOCTEH  MJIAAIIMX I[IKOJIBHUKOB U
KpuTepus yrioBoro mnpeoOpazoBanus Pumiepa s aHaiauza 3(dekTuBHOCTU
(hopMUPYIOLIETO SKCIIEPUMEHTA. DMIIUPUUECKOE HCCIIe0BaHUE ObUIO IPOBEICHO
B Ka3axcTaHCKou nikojie-rumMHazuu cpean 100 yqammuxcst 3—4-X Ki1accoB, KOTOPbIE
ObUIM pa3/esieHbl Ha JIBE IPYMIbI: dKCIIepUMeHTalbHas (n=51 ¥ KOHTpOJIbHAs
(n=49).

Pesynprarel: Ha crapre nokasarenu pa3BUTHSI HallMOHAJIBHBIX LIEHHOCTEH
y obeux ObuIM conmocTaBUMbIMU. [lociie BMemarenabcTBa 3KCIIEpUMEHTANIbHAS
rpynna npoAeMOHCTPUPOBaJia BhIPAXKEHHBIN CABUT K 00J€e BHICOKMM YPOBHSIM
LIEHHOCTEH, 10 CPABHEHUIO C Pe3yJbTaTaMu KOHTPOJIbHOM rpynmbl. Kpurepuit
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Oduiepa nokaszaj CTaTUCTUUECKH 3HAYMMBbIe paznuuus Ha ypoBHe 1% (¢ emp =
2.435> ¢ 0.01 =2.31).

Taxkum 06pazom, cuctemarnyeckas MHTErpalus TpaJIullMOHHON Ka3aXxCKOM
My3bIKM B 00Opa3oBaHHE Ha4yaJbHOM IIKOJBI CHOCOOCTBYET (POPMUPOBAHUIO
HallMOHAJIBHBIX LIEHHOCTEH 4Yepe3 CBS3bIBAHWE KOTHUTUBHBIX 3HAHUM,
SMOLIMOHAJIBHOTO BOBJICUEHUSI U KYJIBTYPHO OOOCHOBAaHHOIO IOBEIEHUS.
HccnenoBanue nopjaepkuBaeT pa3pabOTKy  METOJMUYECKHX  MaTepHalioB
U TporpaMM TIOATOTOBKM Yy4MTeNed B 00JacTH 3THO-NENAroruku s
HayaJIbHOTO 00pa30BaHMsl, a TAaK)Ke IPUMEHEHUE pa3pabOoTaHHOW IIEHHOCTHO-
OpPUEHTUPOBAHHOU MPOrpaMMbl OOYUYEHHUS MY3bIKE.

KuroueBble ciioBa: HalMOHANIbHbIE LIEHHOCTH, TPAJUIIMOHHAS MY3bIKa,
Ka3aXCKW€ HapOJHble WHCTPYMEHTBI, J€TH Ha4YaJbHOM UIKOJIbI, Yydalluecs,
My3bIKaJIbHOE 00pa30BaHUE, KyJIbTypHasi UACHTUYHOCTb, KYJIbTypa
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