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Abstact. The current study explores the effects of Al application on
communicative competence of students pursuing other non-linguistic subjects
at higher educational establishments. Nowadays, foreign language knowledge
is viewed as an indispensable component of professional communication; yet,
standard teaching approaches cannot effectively meet the requirements of those
students enrolled in classes 119-26B and 119-28C owing to a lack of contact
hours, heavy academic schedule, and low level of students’ motivation.

Theresearch is conducted by means of using both qualitative and quantitative
research techniques in combination. Data of the quantitative kind were obtained
by assessing the performance of the learners in terms of language proficiency,
speaking, writing and vocabulary use, whereas qualitative data were acquired by
applying open-ended surveys and interviews to the respondents. Undergraduates
participating in the investigation were divided into two groups — experimental and
control one. Students from the first group had an opportunity to receive training
in Al, while those in the second group took traditional language courses. Based
on the findings, it can be suggested that the application of artificial intelligence
in the process of foreign language instruction brings about considerable progress
in the learners’ communicative competencies along with promoting students’
autonomy and motivation. The results proved the hypothesis concerning the
positive role played by artificial intelligence in developing profession-oriented
communication and overcoming shortcomings of traditional language instruction.
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Introduction

The introduction of artificial intelligence (Al) in the process of education
is seen as one of the main trends nowadays, and foreign language education,
in particular, benefits greatly from innovations in technology. The ability to
communicate with peers and colleagues from other countries is highly valued
today, being perceived as an indispensable skill in various professional areas.
However, existing methods and strategies of foreign language education cannot
be fully used to develop such skills among non-linguistic specialists, since those
are faced with numerous challenges in language learning processes.
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Although the increasing use of artificial intelligence technologies in higher
education takes place nowadays, little is known empirically about the role of
such technologies in the development of communicative competence of students
studying not linguistic subjects. Most of the available studies consider only the
educational potential of Al tools or deal with the linguistic disciplines, while
the question of how to experimentally prove the effect of these technologies
on the development of communicative competence and attitudes of learners
remains understudied. The present research seeks to fill in this gap and estimate
the pedagogical efficiency of artificial intelligence-supported foreign language
instruction through experimental research.

The aim of the present research is to find out how effective is the integration
of artificial intelligence technologies into foreign language instruction for the
formation of communicative competence of students studying non-linguistic
subjects and how the students perceive the use of such technologies in the
learning process.

In order to reach the aim of the study, the following research goals were
defined:

- to study theoretically different approaches to the use of artificial
intelligence in foreign language education;

- to create and apply the experimental model of Al-supported foreign
language instruction for non-linguistic students;

- to compare the level of communicative competence of experimental and
control groups before and after the pedagogical experiment;

- to estimate the effectiveness of the use of Al technologies in the
development of communicative competence using both quantitative and
qualitative research methods;

- to study the attitude of learners to Al tools in foreign language learning.

The following research hypothesis was formulated: the integration of
artificial intelligence technologies into foreign language instruction significantly
contributes to the development of communicative competence of students
studying non-linguistic subjects and positively affects their motivation, learning
autonomy, and attitudes toward language learning compared with the traditional
instructional approaches.It becomes obvious that the integration of artificial
intelligence in foreign language education has become the subject for active
discussions among scholars in the last decade. Researchers emphasize that new
technologies allow transforming traditional processes of language teaching
and create new approaches to education that are adaptive and personalized [1].
Moreover, many authors pay much attention to non-linguistic learners because of
the peculiarities of foreign language education of them.

In general, it is noted that non-linguistic learners experience certain
difficulties while studying foreign languages because of low time for learning
them, low motivation, etc. However, Al can help overcome the problems in
question and provide learners with personalized training [2]. In particular,
adaptive learning systems driven by artificial intelligence are capable of tailoring
educational content based on proficiency level, speed of learning, and learners’
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special requirements. It allows adapting foreign language instruction to meet
particular needs of heterogeneous groups of students.

One of the most important directions discussed in relation to foreign
language instruction for non-linguistic students is the use of conversational Al.
It includes chatbots and other systems that are capable of simulating authentic
conversations [3]. Using such tools, learners are able to practice communication
in a foreign language in various scenarios. Moreover, since Al chatbots do not
need time for reflection, they allow practicing communication more intensively,
and it is especially useful for non-linguistic students [4].

Automated feedback tools have also become an interesting topic of
discussion when dealing with foreign language education for non-linguistic
students. It becomes clear that such technologies can make instruction more
efficient due to the delivery of personalized responses immediately [5]. Automatic
evaluation of writing skills, speech production, and pronunciation are highly
important, but researchers argue that it is not enough and teachers’ feedback is
required [6]. Thus, automated tools cannot replace instructors, and they are to be
combined.

There were some studies conducted recently focusing on pedagogical
aspects of Al integration in foreign language education. It is emphasized that
new technologies promote self-regulation and learner autonomy; however, there
exist problems regarding overreliance on Al-based systems [7]. As far as non-
linguistic learners are concerned, they cannot always monitor learning processes
effectively because of insufficient metacognitive skills. Thus, guided use of Al
technologies appears to be necessary. Instructors are viewed as facilitators of
learning in modern digital environments [8].

While there is a rich set of publications devoted to Al in foreign language
education, the gap in literature is found to be connected with a lack of systematic
discussion of Al-based instruction for non-linguistic learners. There is an
abundance of papers dedicated to general foreign language learning or language
majors, and the needs of non-linguistic learners remain unaddressed. Thus, there
is a necessity for conducting additional research aimed at analyzing successful
models of Al-enhanced language education for non-linguistic students.

Materials and methods

The research was carried out based on a mixed-method approach which
combines both quantitative and qualitative approaches. The choice of this
approach is connected with the necessity to assess the effect of Al integration
on students’ communicative competence development and examine students’
perception of artificial intelligence in foreign language learning.

The methodological framework of the study included the following scientific
methods: pedagogical experiment, diagnostic examination, questionnaire survey,
semi-structured interview, observation, comparative analysis, descriptive
statistical analysis, and thematic analysis.

The study was based on the following research questions:

1. What effect does the integration of artificial intelligence tools have on
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the formation of professional communicative competence among students of
non-linguistic specialties?

2. How do students perceive the use of artificial intelligence tools in foreign
language learning?

The participants were undergraduate students of non-linguistic specialties
studying at one higher education institution. Students represented different
academic areas such as technical, natural sciences, and social sciences. Foreign
language learning was the mandatory part of the curricula but it was not the
specialty of the students. Participants were divided into experimental and control
groups (119-26B and 119-28C). Both groups had the same curriculum and
learning objectives but only the experimental group used Al tools for learning.

At the first stage, the diagnostic placement test was conducted in order to
check the students’ foreign language proficiency level. This test was necessary
to equalize the levels of the experimental and control groups. The test examined
vocabulary, grammar, writing, and performing communicative tasks.

The pedagogical experiment lasted two weeks within the regular foreign
language course. The control group learned the course material using traditional
teaching aids which include coursebooks, professionally-oriented texts, and
communicative tasks. The experimental group studied the same material but also
Al-based tools were added to the learning process.

Conversational chatbots, automated writing feedback system, adaptive
vocabulary and grammar exercises, and simulation of professional communication
tasks were the Al tools which were chosen as they correspond to the aim of
developing the communicative competence in professional and educational
environments.

The efficiency of Al integration was measured by means of pre-test and post-
test assessment. The pre-test was conducted before the experimental instruction
and the post-test after it. The results of both groups were compared in order to
reveal any changes in the students’ communicative competence.

Quantitative data were collected using foreign language proficiency tests
and task-based assessment of the communicative competence. It included the
assessment of the speaking, writing, vocabulary usage, grammatical correctness,
and the ability to perform professionally-oriented communicative tasks. The
quantitative data were analyzed using descriptive statistical analysis and
comparison of pre-test and post-test results.

Qualitative data were collected using the questionnaire and semi-structured
interview. The questionnaire helped to find out students’ attitude to the Al tools,
their level of involvement, usefulness, and difficulties in the process of learning.
The semi-structured interview allowed revealing the details of students’ learning
experience and the attitude to the use of Al in foreign language learning.

The qualitative data were analyzed using thematic analysis. The students’
answers were grouped into the main themes which included the perceived
usefulness of Al tools, motivation, improving communicative skills, difficulties
in using the technology, and attitudes to the future application of Al in foreign
language learning.
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Thus, the research methodology included experimental, diagnostic, survey,
interview, comparative and analytical methods.

Results and discussion

Statistically significant differences were found between two experimental
groups; specifically, the experimental group performed better after receiving Al-
enabled foreign language instruction, compared to the control one, which utilized
only traditional educational approaches. Speaking performance of the learners
in the former group was higher in terms of fluency and a richer vocabulary
usage, along with increased self-confidence while talking to peers. The use of
Al-powered conversation software allowed students to engage in communicative
tasks without time limitations and worries about being assessed negatively. This
effect is especially relevant to non-linguistic majors, because they often feel
stressed when required to speak in class due to their limited contact with language.

As far as writing skills go, participants of the experimental group showed
marked improvement regarding grammatical correctness, cohesiveness, and
effective task completion. Writing evaluation tools enabled learners to receive
prompt and personalized feedback, which helped them fix errors promptly. At the
same time, the control group saw less noticeable improvements because of the
lack of immediate personalized feedback from teachers.

According to surveys, learners in the experimental group had highly positive
attitudes toward Al-assisted instruction. Most students felt that their motivation
had increased and they gained more learner autonomy in their efforts to master
foreign languages. Students in the experimental group noted that Al-powered
learning allowed them to perform tasks independently and outside the confines
of classwork, which is critical to non-linguistic majors who have other academic
responsibilities.

It appears that our findings agree with previous empirical studies, which
show how helpful Al technologies may be in the context of foreign language
learning. Specifically, the improvements in communicative competence of non-
linguistic students suggest that artificial intelligence may help overcome some
limitations of traditional instruction in foreign languages.

Table 1. Features and Opportunities of Integrating Artificial Intelligence
into Foreign Language Teaching for Non-Linguistic Students

Traditional Foreign Language Al-Enhanced Foreign Language
Aspect T . .
eaching Teaching
Learning focus General language skills, limited | Profession-oriented communicative
professional orientation competence aligned with students’
major fields
Instructional Teacher-centered, uniform | Learner-centered, adaptive and
approach instruction personalized learning
Learning pace Fixed pace for all students Individualized pace based on learners’
proficiency and needs
Speaking practice |Limited classroom interaction | Continuous practice through Al chatbots
and speech simulators
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Feedback Delayed and mostly teacher- | Immediate, automated, and
dependent individualized feedback
Learner autonomy | Low to moderate High level of self-directed and
autonomous learning
Motivation Often low among non-linguistic | Increased motivation through interactive
students and adaptive Al tools
Assessment Traditional tests and teacher|Al-assisted formative and summative
evaluation assessment
Accessibility Limited to classroom hours Available anytime and anywhere
through digital platforms
Role of the teacher | Primary source of knowledge | Facilitator, coordinator, and pedagogical
and feedback guide
Challenges Limited time, large groups, lack | Ethical issues, risk of overreliance, need
of personalization for digital literacy

Source: authors’ own development.

Analysis of differences between conventional foreign language teaching
and Al-enhanced education shows some trends and implies several pedagogical
aspects worth mentioning.

Firstly, the introduction of Al allows significantly shifting the focus of
training from generic language skills to profession-specific communicative
competence. While traditional approaches tend to concentrate on grammar and
vocabulary, tasks offered by means of Al can be adjusted in accordance with
learners’ professions. For non-linguistic students, this point plays a critical role
since they learn languages mostly because of practical needs related to their
career.

Secondly, Al-based training follows a learner-centered educational
approach rather than traditional teacher-centered one. Adaptive learning systems
and intelligent tutoring allow creating customized learning pathways for each
student and adjusting the pace according to personal preferences. Thus, a major
drawback of traditional methods is effectively eliminated, i.e., the issue of
teaching heterogeneous groups of learners with various skill levels and different
rates of acquisition.

Thirdly, Al technology helps increase speaking practice and make
immediate feedback available. The lack of opportunity for constant classroom
conversation due to time and number of participants limits traditional language
education. However, using Al chatbots and simulation systems makes it possible
to train constantly in a non-pressure atmosphere and receive instant feedback for
making mistakes immediately.

Another important issue discussed concerns the influence of Al technology
on learners’ motivation and autonomy. Non-linguistic students have a tendency
to lose interest in learning a foreign language because of its practical irrelevance
or inefficient support from teachers [9]. In contrast, motivational elements offered
by Al-based methods stimulate autonomy in the learning process.
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Table 2. Pre-test and Post-test Results of Foreign Language Communicative
Competence

Test Speaking | Writing Vocabulary Overall
Group N Stage (Mean) (Mean) (Mean) Score
(Mean)
Experimental (119-26B) |60 |Pre-test |63.4 65.1 62.8 63.8
Post-test | 78.6 80.2 79.1 79.3
Control (119-28C) 59 |Pre-test |62.9 64.7 63.2 63.6
Post-test | 69.4 70.1 68.9 69.5

Source: authors’ own development.

Conclusion based on the findings of this research:

- Improvement was observed for both classes after instruction.

- More noticeable improvement occurred in the experimental class in terms
of communicative competence.

- Speaking and writing abilities improved the most due to assistance from
Al

Table 3. Student Questionnaire on Al-Supported Foreign Language
Learning (Results)

Scale:1 — Strongly disagree | 2 — Disagree | 3 — Neutral | 4 — Agree | 5 —
Strongly agree

. Control
Questionnaire Item gfff;l?ﬁqegﬁl) 8/}‘3;1[%
1. Al tools increased my motivation to learn a foreign language 4.3 3.1
2. Al-based activities helped me improve my speaking skills 4.5 3.2
3. Automated feedback helped me understand my mistakes 4.6 34
better
4. Al-supported learning promoted learner autonomy 4.2 3.0
5. 1 felt less anxiety when practicing with Al tools 4.0 3.1
6. Al tools were easy to use and accessible 4.4 3.5
7. I would like Al tools to be used in future language courses 4.6 33
Source: authors’ own development.
Table 4. Sample Questionnaire Items (Research Instrument)
Dimension Sample Question
Motivation Did the use of Al tools increase your interest in learning a foreign
language?
Speaking Did chatbot-based speaking practice help you feel more confident in oral
Confidence communication?
Writing Skills Was automated feedback useful for improving your written tasks?
Learner Autonomy | Did Al tools allow you to study at your own pace and according to your
needs?
Anxiety Reduction | Did practicing with Al tools reduce your fear of making mistakes?
Perceived Do you consider Al-based instruction more effective than traditional
Effectiveness methods?

Source: authors’ own development.
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For the estimation of efficiency of the use of Al in foreign language
instruction, pre- and post-test were used in order to evaluate proficiency in
speaking, writing and vocabulary. Also, a questionnaire was carried out in order to
estimate students’ opinions regarding integration of Al tools in learning process.
The results have proved that participants of the experimental group showed better
results regarding communicative skills and had more positive attitude towards
integration of Al than those from the control one.

However, the results have shown some problems which might arise while
using artificial intelligence. Digital literacy, pedagogical methodology, and ethics
are among those aspects which should be taken into account when using Al in
education as reliance on technological means presupposes their appropriate use.
Even though Al can be viewed as a supplement for teachers’ activities, they
should not rely completely on Al when teaching discourse competence, critical
thinking, and professional communication.

To sum up, according to the analysis of the data obtained during the
experiment, which corresponds to Table 1, there is an evident opportunity for
improvement in terms of enhancing foreign language communicative competence
by applying Al. The combination of personalized learning, profession-oriented
tasks, constant practice, and immediate feedback makes Al-based learning
more efficient and effective in comparison with usual lessons. At the same time,
there are some limitations related to proper pedagogical application of artificial
intelligence.

Specifically, significant progress in speaking skills corresponds to other
studies that state that Al-based agents provide low-anxiety environment that is
beneficial for producing language. Speaking, in general, is quite challenging even
for language learners, but especially non-linguistic students who have another
field as their major subject might need additional motivation to feel confident
enough to speak in a foreign language.

Positive impact of Al-based writing tools correlates with other research
as well and emphasizes that immediate feedback is crucial for development in
language acquisition. At the same time, it is evident that pedagogical guidance
plays a key role in using Al tools, since while it is possible to get accurate
feedback through Al-based applications, it is necessary to pay attention to higher
discourse functions.

Some difficulties have been detected regarding students’ overreliance on
technology and the problem with understanding the level of accuracy of automated
feedback. It is important to integrate Al in language learning in a balanced and
effective way, making it complementary but not exclusive. It is also vital to know
the attitude of language teachers in Kazakhstan about artificial intelligence in
education [10].
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Overall Learning Gains After Al-Supported Instruction
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Figure 1- Figure 1. Learning Outcomes of AI-Supported vs. Traditional Foreign
Language Instruction

Figure 1 shows total gains in communicative competence of foreign
language in both groups. Both experimental and control groups demonstrate
positive dynamics in the acquisition of knowledge; however, gains of the former
group significantly exceed those of the latter group. This difference confirms
the quantitative outcomes provided in Table 3 and supports the qualitative data
presented in Table 4 regarding increased motivation, learner autonomy, and the
efficiency of Al-enhanced teaching.

To conclude, the findings have proven that the introduction of artificial
intelligence in the teaching process can create promising perspectives for
enhancing foreign-language communicative competence in learners from non-
linguistic specializations. The current discussion illustrates that, with the help of
Al-based technologies, learner autonomy and motivation as well as professional
communication can be fostered, keeping the key role of the teacher intact.

Conclusion

The current paper describes the main features and possibilities of the
incorporation of artificial intelligence in foreign language education of non-
linguistics specialists in the educational process. According to the obtained
quantitative data, artificial intelligence significantly contributes to the
enhancement of the level of the development of foreign language communicative
competence. Thus, as can be seen from Table 1 and Figure 1 below, students in
the experimental group showed significant improvement in the general level of
communicative competence, which grew from 63.8 before the test to 79.3 after
the experiment (gain = +15.5 points). At the same time, those in the control group
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made smaller progress, their performance changing from 63.6 to 69.5 (gain =
+5.9 points). Thus, learning gains in the Al-enhanced group exceeded the gains
of those in the control one by 2.5 times.

A componential analysis demonstrates that the highest growths were
shown in the areas of speaking (+15.2 points) and writing skills (+15.1 points),
which went up to 78.6 and 80.2 correspondingly. This outcome proves the high
efficiency of using such tools as conversational chatbots and automated writing
systems in developing students’ language skills.

Moreover, the obtained quantitative outcomes are confirmed by the results
of the questionnaire conducted among the participants in the experimental
group, whose answers regarding their attitude towards artificial intelligence in
education are provided in Table 2. Students in the experimental group showed
their positive attitude to the use of artificial intelligence in the learning process.
They noted that it had significantly increased their motivation (M = 4.3), helped
improve speaking skills (M =4.5), helped to understand their mistakes (M = 4.6),
and enhanced their learner autonomy (M = 4.2). Moreover, students admitted
a lower level of anxiety while practicing foreign languages in the presence of
artificial intelligence (M = 4.0), and also noted the high probability of applying it
in the future classes (M = 4.6). The findings coincide with the results of a more
detailed analysis performed by means of a separate questionnaire consisting of
the questions described in Table 3, where motivation, confidence, autonomy, and
effectiveness of integration are emphasized.

Thus, the findings prove that the usage of artificial intelligence is efficient
for students studying in non-linguistic specialties, who are limited in terms
of time and other priorities. Adaptive learning and the opportunity to develop
productive skills outside class contributed to higher learners’ motivation,
confidence, and involvement in foreign language communication with the focus
on their profession.

At the same time, it is important to state that despite the significant gains,
it is important to consider the pedagogical aspects of using artificial intelligence,
as otherwise the results can be misleading. In order to maximize the advantages,
a purposeful approach must be applied, and artificial intelligence must be used
only as an auxiliary tool to facilitate the teachers’ work.

In addition, some limitations exist. First, the period of artificial intelligence
application was not very long. Second, the sample of participants was not big
enough. For these reasons, further studies might focus on longer periods of
experimentation, cross-disciplinary analysis, etc. Nevertheless, integrated data in
Tables 1-3 and Figure 1 show the high potential of using artificial intelligence in
foreign language education for non-linguistics students.
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KACAHAbI MHTEJUIEKTTI KIPIKTIPYAIH TIJIAIK EMEC
MAMAH/IBIKTAP CTYAEHTTEPIHIH KOMMYHUKATUBTIK
KY3bIPETTIVIII'TH KAJIBIIITACTBIPYFA )KOHE OHbI
KABBIJIIAYBIHA 9CEPI
Camarksel M.!, *Kaceimosa I'M.2
'On-Dapabu atbigarel Kazak yiITThIK yHUBEpcHTeTI, Anmathbl, Kasakcran
*2Cyneiimen Jlemupen aTblHIaFbl yHUBEpCHTETI, Aimathel, Kazakcran

Angarna. byn  3eprrey Korapbl OKYy OpBIHIApbIHAAFbl — TUIAIK
eMec MaMaHJbIKTapAa OuliM ajaTblH CTYAEHTTEPIAIH KOMMYHUKATHBTIK
KY3bIPETTUIIKTEPIHE JKacaHIbl WHTEIUJIEKTTI KOJIJAHY/AbIH 9CEpIH 3epTTeyre
apHanras. Kasipritanaa meT TUliH MeHrepy Koc10M KOMMYHHU KAl M HbIH a5KbIpaMac
Kypamjac 0eJIiri peTiHae KapacThIpbLUIabl. AJlaiiia OKy CaFaTTapbIHBIH MIEKTEYT1
00JIybl, OFapbl AaKaJIEMUSJIBIK JKYKTEME JKOHE CTYIEHTTepAlH MOTHBALUSL
JEHIrefiH1H TOMEHIIT Ce0eNTI JOCTY il OKbITY Tocinaepi 119-26B xone 119-28C
TOINTAphl CTYIEHTTEPIHIH KAKETTUIIKTEPIH TOJIBIK KAHaFaTTaH/bIpa aJIMaibl.
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3epTTey/e canajblK jKOHE CaHBIK 9JIICTEp KELIEHAl TypJe KOJIJaHbLIIbI.
CaHJpIK IepeKTep CTYyACHTTEPIIH TUIIIK JaspIibIFbl, COMIIEY, jKa3y *KoHE CO3/IK
KOp/ibl TaliJajIaHy JafAbUIapbIH Oarajiay apKbUIbI AJIBIH/IBL. AJI canajblK IEpeKTep
alIbIK CypaKTap/aaH TYPAThIH cayajHaMasap MeH cyxOaTTap Heri31H/1e >KIHHAJJIbI.

3epTTeyre KarblCKaH CTYACHTTEp JKCHEPUMEHTTIK JKoHEe Oakbliay
TONTapblHa O6MiHAl. DKCIEPUMEHTTIK TOI CTYIEHTTEepl KacaHIlbl WHTEJJIEKT
TEXHOJIOTUSJIApbIH ~ MMaljjaiaHa OTBIPbII  OKbITbUICA, Oakpliay TOOBIHBIH
CTYJIEHTTEp1 LIET TLIIH JISCTYPIIl OKBITY 9/1iCTepl apKbLIbI MEHTEP/II.

3epTTey HOTHXKeNEepl WET TUIIH OKbITY YIEpICIH/E jKacaH bl MHTEIUIEKTTI
KOJJJaHy ~ CTYAEHTTEepAlH KOMMYHHUKATUBTIK KY3bIPETTUIIKTEPIHIH  €lIdyip
JaMybIHa, COHJai-aK oJap/blH 1epOecTiri MEH OKYy MOTHUBALUSCHIHBIH apTyblHA
BIKIIAJI €TETIHIH KOpPCEeTTl. AJIbIHFaH HOTHXKEJEp jKacaH bl UHTEUIEKTTIH KociOu
OarpITTaJFaH KOMMYHHUKAITUSHBI TAMBITY/IAaFbl )KOHE JOCTYPJIl TIIIK OKBITY/IBIH
KEMIIUTIKTEPIH €HCEePYIET] OH POJIiH JAJICIIACI].

Tipexk ce3mep: kacaHIbl MHTEUIEKT, LIET TLIIH OKBITY, TUIIIK €MeC
MaMaH/IbIKTap, KOMMYHHKATHUBTIK KY3bIPETTUIIK, )KOFaphl O11iM, OaKblIay TOOBL,
KOMMYHHUKATHBTIK KY3BIPETTUIIK, JOCTYPJIl TOCLIIEP

BJIUAHUE UHTEI'PAIUU UCKYCCTBEHHOI'O UHTEJIUVIEKTA
HA ®OPMUPOBAHUE KOMMYHUKATUBHOM KOMITETEHIIUH
N BOCIIPUATUE CTYAEHTAMMU HESA3BIKOBBIX
CHELMAJIBHOCTEN
Camarkszel M.!, *Kaceivmosa I M.2
'Ka3zaxckuil HallMOHAIbHBIM YHUBEPCUTET UMEHH alib-Dapabu
Anmarel, Kazaxcran
*2YVuusepcuret Cyneiimana Jlemupens, Anmarsl, Kazaxcran

AnHorauus. Hacrosimee uccienoBaHue IOCBANICHO HM3YYEHHUIO BIIUSA-
HUSL UCHOJBb30BaHMSI HMCKYCCTBEHHOIO HHTEIUIEKTa Ha (HOopMHUpOBaHUE
KOMMYHUKaTHUBHBIX KOMIIETEHIIUH CTYJAEHTOB HESA3BIKOBBIX CII€LUAIbHOCTEN
BBICIIUX YyueOHBIX 3aBe/ieHHI. B HacTosiiee BpeMs BilaJileHHE WHOCTPaAHHBIM
SI3BIKOM PaccMaTpUBAETCsl KaK HEOTHEMJIEMbIM KOMIIOHEHT MPOoQecCHOHaIbHON
KOMMYHUKAIlM{, OIHAKO TpPaJWLMOHHbIE MOAXOJAbl K OOy4YeHHIO HE Bcerna
criocoOHbI 3(h(PEKTUBHO YIOBIETBOPATH MOTPEOHOCTH CTYAeHTOB rpyi 119-26B
u 119-28C BcneacTBue orpaHMYEHHOTO KOJIMYECTBA YYEOHBIX YacOB, BBICOKOU
aKaJeMHUYECKO Harpy3K1 U HU3KOTO YPOBHSI MOTHUBALIMU O0YYarOIIUXCS.

B uccnenoBaHuM  MCHOJB30BAJIOCH  COYETAHHE  KAYECTBEHHBIX U
KOJIMYECTBEHHbIX MeToJ0B. KonuuecTBeHHbIE JaHHbIE ObUIM TOJTYYEHBI
IIOCPEJCTBOM OLIEHKH YPOBHS SI3bIKOBOM MOATOTOBKU CTYAEHTOB, UX HABBIKOB
TOBOPEHHUs, MHUChbMa M MCHOJb30BaHMS CIIOBApHOro 3amaca. KauecTBeHHbIE
JTaHHbIE COOMPATIUCH C MIOMOIIBIO0 AHKET C OTKPBITHIMU BOIPOCAMHU U UHTEPBBIO.

YyacTHUKM HcceoBaHUsl ObUIM  pa3/ieleHbl Ha JIB€ TIpymmbl —
SKCHEPUMEHTAJIbHYI0 M  KOHTPOJbHYIO. CTyIeHThl AKCHEpHUMEHTaIbHOU
IpyNIbl IPOXOIUIN O0yYEHHE C UCIIOJIb30BAHUEM TE€XHOJIOTUI UCKYCCTBEHHOTO
UHTEJJIEKTa, TOorna Kak oOydJaroluecsi KOHTPOJBHOM TIpyNmbl H3ydasd
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WHOCTPAHHBIH SI3bIK C IPUMEHEHUEM TPaJAULIMOHHBIX METOJIOB OOYUECHHUS.

[TomyuyeHHbIe pe3ysIbTaThl TO3BOJISAIOT IPEANIONIOKUTH, YTO UCIIOIb30BAHNE
HCKYCCTBEHHOI'O HHTEJJIEKTa B Ipolecce 0O0ydeHUsT HHOCTPAHHOMY S3BIKY
CIOCOOCTBYET CYyILIECTBEHHOMY pPAa3BUTUI0 KOMMYHHKATHBHBIX KOMIIETEHIIUI
CTYICHTOB, a TaKXe IIOBBIIICHUIO HMX CaMOCTOSTENIBHOCTM M MOTHBALMH.
Pesynbrarel nmoaTBEpAMIIM THUIIOTE3Y O MOJIOXKUTEIBHOW POJIM MCKYCCTBEHHOI'O
MHTEJJIEKTA B PA3BUTUU MPOPECCUOHATBHO OPUEHTUPOBAHHON KOMMYHUKALIUU
U TIPEOJI0JIEHUU HEJIOCTATKOB TPAIUIIMOHHOTO S3bIKOBOTO 00yUYEHUSI.

KuroueBble ci10Ba: MCKYCCTBEHHBI MHTEIUIEKT, 00y4€HHE UHOCTPAHHBIM
SI3bIKAM, HESA3BIKOBBIC CIEHHAJIBHOCTH, KOMMYHMKATHBHAs KOMIIETCHIMS,
BbICIIee 00pa3oBaHME, KOHTPOJIbHAS IPyIIa, KOMMYHUKAaTUBHAs KOMIIETEHLINS,
TPaAULMOHHBIE ITOIXO/IbI
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