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Abstract. The development of 2l1st-century skills—critical thinking,
creativity, communication, and collaboration (4C) is recognized as a key priority
inmodern language education and teacher training. However, empirical diagnostic
studies addressing the actual level and structure of 4C among students of language
specialties remain limited. This study aims to diagnostically assess the level of
development of the 4C components among students of language specialties and
to provide an empirical foundation for the design of a Continuous Professional
Development (CPD) model. A descriptive cross-sectional survey was conducted
among 135 students of language faculties majoring in Kazakh Language and
Literature, Russian Language and Literature, and Foreign Language: Two Foreign
Languages. Data were collected using an author-designed questionnaire based
on the 4C framework. Statistical analysis included Cronbach’s Alpha reliability
testing, descriptive statistics, level-based classification (low, moderate, high),
and Pearson correlation analysis. The results demonstrate acceptable to high
reliability of all four 4C scales (o = 0.676—0.875). Descriptive analysis revealed
a generally moderate to high level of 4C development, with the highest mean
scores observed for Collaboration (M = 4.77) and the lowest for Communication
(M =4.26). Level-based distribution showed that Communication and Creativity
contain the largest proportion of students at moderate and low levels, indicating
structurally vulnerable areas. Pearson correlation analysis revealed strong positive
relationships among all 4C components (r = 0.61-0.75, p < 0.01), confirming
their systemic and interdependent nature. The findings indicate a structural
imbalance in the development of 4C among students of language specialties and
provide strong empirical justification for the design of a holistic CPD model
aimed primarily at strengthening communicative and creative competencies
while maintaining integrated development of all 4C components.

Keywords: 4C, critical thinking, creativity, collaboration, CPD, language
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Introduction

Modern language education is oriented not only toward the development
of linguistic competence but also toward the formation of the so-called 21st-
century skills: critical thinking, creativity, communication, collaboration [1].
Future language teachers are expected to critically interpret information in both

Series “PEDAGOGICAL SCIENCES” Ne 3 (82) 2026 167



Yessenkulova A., Rizakhojayeva G., Kazykhankyzy L.

their native and foreign languages, design creative learning tasks, communicate
effectively, and work productively in a team [2].

Recent studies confirm the relevance of the 4C model for foreign
language education at both the school and teacher-training levels. In particular,
Salybekova et al. demonstrate that the integration of the 4C model into the
professional preparation of foreign language teachers significantly improves
their methodological readiness, reflective skills, and ability to implement student-
centered instruction [3]. However, the authors primarily focus on the pedagogical
training process itself, while the issue of large-scale diagnostic assessment of
4C development among students of language specialties remains insufficiently
addressed at the empirical level.

At the school level, Berkinbayeva et al. showed that the use of cooperative
learning, games, and case studies effectively enhances students’ communication,
collaboration, critical thinking, and creativity [4]. At the same time, the authors
note that the 4C model is still weakly implemented in real educational practice,
as curricula remain largely focused on subject knowledge. Moreover, this study
is limited to the school context and does not provide a comprehensive diagnostic
profile of 4C competencies among university students.

Thus, despite the growing body of research on 4C in foreign language
education, there is still a clear lack of large-scale diagnostic studies aimed at
identifying the actual level, structure, and interrelationships of 4C components
among students of language specialties. This gap determines the relevance of the
present research, which focuses on the empirical diagnosis of 4C as a foundation
for designing a CPD model.

Under these conditions, diagnostic research becomes particularly important,
as it enables the identification of the actual level and structure of 4C development
among students in language faculties and to use these data as an empirical basis
for the subsequent design of educational programs and professional development
models, including CPD. Recent empirical studies convincingly demonstrate
that innovative instructional models such as Discovery Learning, Cooperative
Learning, and Problem-Based Learning significantly enhance communication
and collaboration skills [5]. However, these studies are mainly focused on
pedagogical interventions and learning outcomes, whereas systematic large-scale
diagnostic assessments of students’ initial 4C levels remain limited, especially in
higher education and language teacher training.

At the same time, research on Continuous Professional Development
confirms its decisive role in improving the quality of teaching and strengthening
professional self-awareness. Vadivel and Namaziandost show that CPD promotes
reflective teaching, shared professional experience, and teachers’ confidence in
their own professional growth [6]. Nevertheless, most CPD studies primarily
examine teachers’ perceptions and attitudes, while the issue of diagnostic
justification of CPD through empirical assessment of students’ 4C competencies
remains insufficiently addressed.
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Thus, despite strong evidence that innovative learning models enhance
communication and collaboration, and that CPD contributes to teachers’
professional growth, there is still a clear methodological gap between pedagogical
effectiveness and diagnostic substantiation. This gap highlights the critical
importance of diagnostic studies aimed at identifying the real level, distribution,
and interrelations of the 4C components among students of language specialties
as a necessary foundation for evidence-based CPD model design.

The present study is devoted to the diagnostic investigation of the level
of development of the 4C components among students of language specialties
based on a questionnaire survey. The empirical basis of the study consists of
survey data from students of language faculties (approximately 135 respondents)
enrolled in the programs “Kazakh Language and Literature,” “Russian Language
and Literature,” “Foreign Language: Two Foreign Languages,” and related fields.

The aim of the study is to identify the level of development of the 4C
components (critical thinking, creativity, communication, collaboration) among
students of language specialties on the basis of a questionnaire survey as a
diagnostic foundation for substantiating the need to design a CPD model.

The object of the study is the process of professional training of students of
language specialties.

The subject of the study is the level of development of the 4C components
(critical thinking, creativity, communication, and collaboration) among students
of language faculties.

Objectives of the Study;

1. To analyze theoretical approaches to the concept of 4C in the context of
language education.

2. To develop and apply a diagnostic questionnaire to assess the level of
4C development among students of language specialties.

3. To determine the level of development of each 4C component (Critical
Thinking, Creativity, Communication, Collaboration) based on the survey results.

4. To identify strengths and problem areas in the structure of 4C among
students of language faculties.

5. To formulate conclusions and practical recommendations for the
development of 4C in the process of language teacher education.

The practical significance of the study lies in the possibility of using
the obtained diagnostic data for: adjusting educational programs in language
specialties; developing courses and training sessions aimed at enhancing soft
skills (4C); designing CPD models for students’ professional development;
improving the effectiveness of professional training of future language teachers
and philologists.

The present study is focused on a diagnostic analysis of the level of
development of the 4C components among students of language specialties as
an empirical basis for the subsequent design of a CPD model. The following
analytical directions were implemented:
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1. Reliability of the 4C diagnostic instrument, verified using Cronbach’s
Alphacoefficients forall fourscales (Critical Thinking, Creativity, Communication,
and Collaboration).

2. Current level of development of each 4C component, determined
through descriptive statistics (Mean, Standard Deviation, Median, Range).

3. Comparative 4C profile, identifying the relative strength of each
component, including: the most developed component (Collaboration),
the weakest component (Communication), domains with higher variability
(Creativity).

4. Structural imbalance in the development of 4C, interpreted as the main
empirical rationale for the necessity of implementing a targeted CPD model
aimed at strengthening weaker components.

The obtained results are used not to evaluate the effectiveness of CPD,
but to empirically justify the need for designing a CPD model for students of
language specialties.

Materials and Methods

The study employed a descriptive-analytical (diagnostic) research
design based on a questionnaire survey. Its purpose was to identify the
level of development of the 4C components (Critical Thinking, Creativity,
Communication, Collaboration) among students of language specialties in the
Autumn semester 2025.

The sample comprised 135 students of language faculties from Central
Asian Innovative University enrolled in the following programs: Kazakh
Language and Literature, Russian Language and Literature, Foreign Language:
Two Foreign Languages.

The respondents represented different years of study (from the 1st to the
4th year, as well as Master’s students) (Figure 1). The sample was purposive,
as students of language specialties constituted the direct target group of the
diagnostic study.

Year of study:

135 oTeeTOR

[ B
e:
3
o4
@ Master's program

Figure 1 — Distribution of Participants by Year of Study (N = 135)

170 BULLETIN of Ablai Khan KazUIRandWL



A CPD MODEL FOR THE DEVELOPMENT OF 4C AMONG STUDENTS OF LANGUAGE SPECIALTIES ...

Participation was voluntary and anonymous, which enhanced the reliability
of the obtained data.

The study employed an author-designed/adapted questionnaire consisting
of four blocks corresponding to the 4C model components:

Critical Thinking —assessment of the ability to critically analyze information
in a foreign language, identify logical errors and contradictions, ask clarifying
questions, justify one’s position, and compare different viewpoints.

Creativity — assessment of the ability to generate multiple solutions in a
foreign language, experiment with language, propose non-standard ideas, tolerate
mistakes, and adapt ideas to different conditions.

Communication — assessment of the ability to express ideas clearly in oral
and written forms in a foreign language, consider audience characteristics, use
paraphrasing for comprehension control, and speak in front of a group.

Collaboration — assessment of attitudes toward group work, willingness
to take responsibility, ability to distribute roles, provide tactful feedback, and
support peers.

All items were rated on a six-point Likert scale (from 1 — strongly disagree
to 6 — strongly agree).

The questionnaire also included a socio-demographic block:

o year of study,

« field of specialization,

e previous participation in soft skills development courses or trainings.

To provide a more detailed interpretation of the diagnostic results, integral
scores for each 4C scale were additionally transformed into level-based categories.
Individual mean scores for Critical Thinking, Creativity, Communication, and
Collaboration were classified into three levels:

Low (1.00-2.99), Moderate (3.00-4.49), High (4.50-6.00).

This classification made it possible to determine the percentage distribution
of students across different levels of each 4C component, identify skill gaps and
relative strengths, and provide a diagnostic basis for designing a targeted CPD
model for the development of vulnerable soft skills.

The main limitations of the study include:

-reliance on self-assessment data, which may involve subjective bias;

-absence of experimental intervention and repeated measurements;

-confinement of the sample to one educational institution.

These limitations were taken into account in the interpretation of the results
and in the formulation of the conclusions.

The data were processed using Cronbach’s Alpha to assess internal
consistency, Pearson correlation to examine the relationships between the 4C
components, and descriptive statistics to calculate mean values and variability
indicators.
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Results

To assess the internal consistency of the diagnostic questionnaire, a
reliability analysis was conducted using Cronbach’s Alpha coefficient (Table 1).
The analysis included four scales corresponding to the components of the 4C
model: Critical Thinking, Creativity, Communication, and Collaboration. Each
scale consisted of five items.

Table 1. Reliability Coefficients of the 4C Scales

Scale Number of Items (N) Cronbach’s a Reliability Level
Critical Thinking 5 0.676 Acceptable
Creativity 5 0.844 Good
Communication 5 0.875 Good

Collaboration 5 0.860 Good

The Critical Thinking scale demonstrated a Cronbach’s Alpha value of o =
0.676, which corresponds to an acceptable level of internal consistency. Although
this value is slightly below the commonly desired threshold of 0.70, it is considered
methodologically acceptable in social and educational research, especially in
exploratory studies and when measuring complex cognitive constructs such as
critical thinking. The obtained coefficient indicates that the items of this scale
are generally consistent, though further refinement of this scale may improve its
reliability in future studies.

The Creativity scale showed a reliability coefficient of a = 0.844, indicating
a good level of internal consistency. This suggests that the questionnaire items
reliably measure students’ creative abilities in the context of foreign language
learning.

The Communication scale demonstrated a Cronbach’s Alpha value of a
= 0.875, which reflects a high level of reliability and confirms strong internal
coherence among the items assessing students’ communicative skills in a foreign
language.

Similarly, the Collaboration scale yielded a = 0.860, indicating a good
and stable level of internal consistency. This result confirms the reliability of the
items used to assess teamwork, responsibility, and cooperative interaction among
students.

Overall, the obtained Cronbach’s Alpha coefficients indicate that the
diagnostic instrument is sufficiently reliable and methodologically sound for
assessing the level of development of the 4C components among students of
language specialties. The reliability values support the use of this questionnaire
for further descriptive and interpretative statistical analysis.

The overall pattern of results demonstrates that students of language
specialties show a moderately high level of development across all four
components of 4C (Table 2). The components are ranked as follows based on
mean scores:

1. Collaboration (M = 4.77) — highest
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2. Critical Thinking (M =4.57)
3. Creativity (M =4.51)
4. Communication (M = 4.26) — lowest

Table 2. Descriptive Statistics of the 4C Components (N = 135)

Scale Mean (M) Std. Deviation (SD) = Min Max
Critical Thinking 4.57 0.72 2 6
Creativity 4.51 0.90 2 6
Communication 4.26 1.00 1 6
Collaboration 4.77 0.86 2 6

The mean score for Critical Thinking was M = 4.57 (SD = 0.72) on a six-
point Likert scale, which indicates a relatively high level of critical thinking
among the students. The median value (4.60) and mode (5) further confirm that
most respondents assessed their critical thinking skills above the average level.
The distribution shows a slight negative skewness (—0.44), suggesting that a larger
proportion of students tended to choose higher response categories. The minimum
and maximum values ranged from 2 to 6, which indicates some individual
variation in this competence. Students generally demonstrate a well-developed
ability to critically evaluate information, although individual differences remain
noticeable.

The Creativity scale yielded a mean value of M =4.51 (SD = 0.90), which
also corresponds to a moderately high level of creative skills. The standard
deviation is higher than in Critical Thinking, showing greater variability in
students’ creative self-assessments. The distribution is moderately negatively
skewed (—0.39), and the range extends from 2 to 6. While the majority of students
perceive themselves as creative, the dispersion of scores suggests that creativity
is developed unevenly across the sample.

The lowest mean among the four components was observed for
Communication (M = 4.26, SD = 1.00). Although the average value remains
above the midpoint of the scale, the relatively large standard deviation indicates
considerable individual differences in communicative competence. The median
(4.20) is slightly lower than in other scales, and the minimum score reaches
1, which points to the presence of students experiencing serious difficulties in
communication. Communication appears to be the most vulnerable component of
4C in this sample, requiring targeted pedagogical support, especially in speaking
and public performance.

The highest mean score was obtained for Collaboration (M = 4.77, SD
= 0.86). The median and mode both equal 5, indicating a strong concentration
of responses at high values. The minimum score is 2, and the maximum is 6,
which shows that almost all students rate their collaboration skills positively.
Collaboration is the strongest component among the 4C’s in the studied
group, reflecting students’ readiness for teamwork, mutual support, and shared
responsibility.
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In particular, the fact that 56.3% of students do not reach a high level of
Communication and 45.2% do not reach a high level of Creativity constitutes a
strong empirical justification for the development of a targeted CPD model. The
proposed CPD model should primarily focus on:

« enhancing productive and public communication in a foreign language,

 developing creative language use, divergent thinking, and flexible
problem-solving.

The level-based distribution of the 4C components revealed a heterogeneous
pattern of skills development among students of language specialties (Table 3).

Table 3. Distribution of 4C Levels Among Students (N = 135)

Scale Low (%) M"(‘jgate High (%)
Critical Thinking 1.5 41.5 57.0
Creativity 5.9 39.3 54.8
Communication 9.6 46.7 43.7
Collaboration 3.7 24.4 71.9

For Critical Thinking, the majority of students demonstrated a high level
of development (57.0%), while 41.5% were classified at the moderate level, and
only 1.5% at the low level. This indicates a generally strong analytical foundation,
although a substantial group remains at an intermediate stage of critical thinking
development.

In the Creativity scale, 54.8% of students reached a high level, 39.3% were
at a moderate level, and 5.9% demonstrated a low level. These results confirm
that creative potential is present in most students; however, the relatively large
moderate group reflects uneven development of divergent thinking and idea
generation skills.

The most vulnerable distribution was observed for Communication. Only
43.7% of students reached a high level, while nearly half (46.7%) remained
at a moderate level, and 9.6% were classified at a low level. This indicates
that communicative competence—particularly in productive and public
communication—constitutes the weakest component of the 4C profile.

In contrast, Collaboration demonstrated the most favorable distribution,
with 71.9% of students showing a high level, 24.4% a moderate level, and only
3.7% a low level (Figure 2). This confirms that teamwork, mutual support, and
shared responsibility are well developed among students.
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Figure 2 — Students’ 4C Profile by Skill Level

To examine the interrelationships between the components of the 4C model,
a Pearson correlation analysis was conducted using the total scores for Critical
Thinking, Creativity, Communication, and Collaboration (N = 135).

The results revealed statistically significant strong positive correlations
between all components of the 4C model (p < 0.01), indicating a high level of
interdependence among the examined skills (Table 4).

A strong positive correlation was found between Critical Thinking and
Creativity (r=.619, p <0.01), suggesting that students with higher analytical and
evaluative abilities also tend to demonstrate higher levels of creative thinking.

Critical Thinking was also strongly related to Communication (r = .641,
p < 0.01), indicating that students who are better at analyzing and evaluating
information are also more effective in expressing their ideas in a foreign language.

The strongest relationship was observed between Communication and
Collaboration (r = .750, p < 0.01), which reflects a very strong association
between communicative competence and teamwork skills. This result confirms
that successful collaboration is highly dependent on effective communication.

A strong positive correlation was also found between Creativity and
Collaboration (r = .698, p < 0.01), indicating that students with higher creative
potential tend to be more active and productive in cooperative learning
environments.

Table 4. Pearson Correlations Between 4C Components (N = 135)

Scale CT CR | COM COL
Critical Thinking (CT) 1 G19%*% | pa1**  6]5%
Creativity (CR) 619%% | 730%% 698
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Communication (COM) 641%%  730%* ] J150%**
Collaboration (COL) 615%% 1 698**F | 750** ]
Note. p <0.01 (two-tailed).

The presence of consistently strong and statistically significant correlations
among all 4C components provides empirical evidence that these skills develop
in an integrated manner. Consequently, CPD interventions aimed at strengthening
only one component are unlikely to produce sustainable results. Instead, the
findings justify the design of a holistic CPD model that simultaneously targets
Critical Thinking, Creativity, Communication, and Collaboration through
integrated pedagogical strategies.

Discussion

The results indicate that students are most confident in teamwork and
cooperative interaction, whereas communicative skills, particularly productive and
public communication, represent the main area of difficulty. The results confirm
the heterogeneity of 4C development and underline the necessity of targeted
interventions to strengthen weaker components, especially Communication and
Creativity.

The results are consistent with the research of Salybekova et al. [3].
Integrating the 4C framework into the professional training of future foreign
language teachers improves methodological readiness. Their study differs
from the current one in its diagnostic profile of 4C competencies prior to the
model’s implementation. This generates empirical data for identifying specific
competencies requiring further development.

The overall level-based profile of 4C indicates a structural imbalance in
students’ soft skills development. While Collaboration and Critical Thinking
demonstrate predominantly high-level distributions, Communication and
Creativity reveal a substantial proportion of students at moderate and low levels.

The prevalence of collaboration over communication also confirms the
findings of Berkinbaeva et al. [4] on how cooperative learning, educational
games, and approaches promote communication, collaboration, creativity, and
critical thinking. Our results extend this finding to higher education, showing
that communication and creativity remain relatively underdeveloped even among
students.

The obtained diagnostic results provide a solid evidence-based foundation
for designing a CPD model aimed at systematically strengthening the weaker
components of 4C among students of language specialties.

Overall, the correlation matrix confirms that the four components of the
4C model are not isolated constructs but form a tightly interconnected system of
competencies, where the development of one component reinforces the others.
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Conclusion

The conducted diagnostic study of the 4C components among students of
language specialties provided a comprehensive picture of the current level of key
21st-century skills development in foreign language education.

The reliability analysis using Cronbach’s Alpha demonstrated that all scales
of the questionnaire possess acceptable to high internal consistency, confirming
the methodological validity of the diagnostic instrument and its suitability for
further empirical research.

The results of descriptive statistics revealed a generally moderate to
high level of development of all 4C components, with the highest mean scores
observed for Collaboration and the lowest for Communication. This indicates
that students tend to perform more confidently in teamwork than in productive
and public communication in a foreign language.

The level-based distribution showed that a substantial proportion of students
remains at the moderate level of Critical Thinking, Creativity, and especially
Communication, whereas Collaboration is predominantly represented at a high
level. The largest share of low-level students was identified in the Communication
component, which allows it to be considered the main deficit area.

The correlation analysis revealed strong statistically significant
positive relationships among all 4C components, confirming their systemic
and interdependent nature. The strongest association was found between
Communication and Collaboration, emphasizing the critical role of communicative
competence in effective teamwork.

Takentogether, the findingsindicateastructuralimbalanceinthe development
of 4C, where collaborative skills are more developed than communicative and
partially creative ones. This imbalance provides strong empirical justification
for the design and implementation of a holistic CPD model, primarily focused
on enhancing Communication and Creativity while maintaining an integrated
approach to all 4C components.

Thus, the results of this study serve as a diagnostic foundation for the
development of a CPD model for students of language specialties, aimed at
fostering 2 1st-century skills and improving the quality of professional training of
future language teachers and philologists.
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TIIAIK MAMAHIABIKTAP CTYAEHTTEPIHJE 4C JAFIbIJIAPBIH
KAJIBIIITACTBIPYFA APHAJIFAH Y3AIKCI3 KOCIBU IAMY (CPD)
MOJEJII: JUATHOCTHUKAJIBIK HEI'I3AEME
*EcenkynoBa A.P,! Pusaxomkaena I'.%, Kazpixankpissr J1.3
*123Kooka AXMeT Slcayu aTbIiHIaFbl XalblKapasiblK Ka3aK-TYpiK YHUBEPCUTETI
Typxkicran, Kazakcran

Anparna. XXI facelp marapUilapblH — CBIHM OWJIAy, KPEaTUBTUIIK,
KOMMYHUKAIUS KOHE BIHTBIMAKTACTBIKTHI (4C) AaMbITy Ka3ipri 3aMaHFbl TULAIK
OutiM Oepy MEH Memaror Kaapiapibl AaspiiaylblH HET13T1 OaChIMIBIKTAPBIHBIH
Oipi Oomnbim TaOBLIAABL. AJalga TUIAIK MaMaHABIKTap cTyaeHtrepinge 4C
KOMITOHEHTTEPIHIH HAKThl KaJBINITAcy JCHIeHl MEH KYPBUIBIMBIH alKbIHIAyFa
OarpITTaJFaH SMIUPUKAIIBIK TUATHOCTHKAJIBIK 3€PTTEYJIEp oIl JIe KETKIIIKCI3.
Ochbl 3epTTeyliH MakcaThl — TUIMIK MaMaHIbIKTap cryaeHTTepinae 4C
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KOMIIOHEHTTEPIHIH JlaMy JCHTeHIH TUAarHOCTHKAJBIK TYPFBIIAH Oaranay KoHE
y31ikcei3 kacidbu mamy (Continuous Professional Development, CPD) monenin
xobaslayFa apHaJIFaH SMIIMPUKAJIBIK HET13 KaJIbIITACThIpy. 3epTTey OapbIChIHIA
«Kazak Tim MeH omebueti», «Opbic Tl MeH omedueti» sxoHe «lllerem Ttimi:
ekl meten TuT» OutiM Oepy Oarmapiiamanapbl OOWBIHIIA OUTIM aJlaThIH T
¢dakynprerTepidid 135 cTyaeHTI KaTbICKaH CUIATTaMajblK KeJIJEHEH (Cross-
sectional) cayannama xyprizuial. epexrep 4C TyKbpIpbIMIaMachlHa HET13/1€ITCH
aBTOPJIBIK cayajHama KeMeriMeH >kuHanabl. Cratuctukaiblk Tannay Kponbax
anb(dacbl apKpUIBI CEHIMIUTIKTI Oaranaylpl, CHUIATTaMaJIbIK CTATUCTUKAHBI,
JNEHTreMmiK KIKTeydl (TeMeH, opTa, >KOoFaphl), coHpaai-ak IlupcoHHBIH
KOpPENSLUSIIBIK TalayblH KaMThlIbl.3epTTey HoThxenepi 4C-TiH OapiblK TOpT
UIKAJIAChIHBIH CEHIMJIUIII KOJIAaWJIbl OHE KOFapbl JICHIei/le eKeHIH KOepCeTTi
(a=0,676-0,875). Cunarramansik Tangay 4C garabUIapbIHBIH JKAJIIBI alFaHaa
opTallla >KOHE KOFaphbl JEHIeiJe KaJbIITACKaHbIH aHBIKTAJbl, Oyl pEeTTe €H
JKOFaphl opramia kepceTkimrep «bIHTBIMAKTACTHIK» KOMITIOHEHTI OoiibiHma (M
=4,77), an eH ToMeHr1 kepceTkimTep « KoMMyHUKaus» KOMIOHEHTI OOHbIHILA
(M = 4,26) Ttipkenni. JleHreimik Tanaay KOMMYHHUKAlUSg MEH KPEaTUBTLIIK
KOMITOHEHTTEPIHE OpTa *KOHE TOMEH JICHI'€HJIer CTYIEHTTEePIH YJiecl )KOFaphbl
€KeHIH KepceTTl, OyJ onapAblH KYPbUIBIMJBIK TYPFbIIAH QJICI3 TYCTap €KEHIH
alikpiHaaiapl. [IupcoHHBIH KoppensuusuiblK Tanjgaybl 4C KOMIIOHEHTTEPiHIH
OaprbIFbl apachlH/Ia KYIITI OH ©3apa OaljlaHbICTap/bIH Oap €KEeHIH aHBIKTAJIbI
(r=0,61-0,75, p < 0,01), 6y1 omapabIH KYHUEIIK XKoHE ©3apa TOYEJIl CUTIaThIH
JONENACH 1. ANIBIHFaH HOTHOKENEp TUAIK MaMmaHIbIKTap cryaeHrrepinge 4C
JAFIbIApPbIHBIH - JaMYbIH/IAa KYPBUIBIMIBIK TEHIePIMCI3NIKTIH 0ap eKeHIH
Kepcerenl xoHe OapiblK 4C KOMIOHEHTTEPIHIH WHTErpalysUIaHFaH J1aMyblH
CakKTail OTBIPHII, €H aJ1bIMEH KOMMYHHUKATHBTIK KOHE KPEATUBTIK KY3bIpeTTepl
HbIFaiiTyra OarpiTTanran kemena1 CPD monenin a3ipieyain 6epik SMIUPUKATIBIK
HEri31H KaMTaMachI3 eTel.

Tipek ce3nep: 4C, cpiHM oOillay, KpeaTUBTUIIK, KOMMYHHUKaIus,
bIHTBIMAKTACTHIK, CPD, Tinaik OutiM Gepy, TMarHOCTUKAIIBIK Oarasiay

MOJIEJIb HEITPEPBIBHOI'O IIPO®ECCUOHAJIBHOT'O PABBUTH S
(CPD) VISl ®OPMUPOBAHUSA 4C Y CTYAEHTOB S13bIKOBBIX
CIIEHUAJBHOCTEMN: TUATHOCTUYECKOE OBOCHOBAHUE

*EcenkynoBa A.P.! Puszaxomxkaesa I.> Kasbixaukpi3sl JI.°
*1.23Mesk 1y HapOIHBIN Ka3aXCKO-TypPEIKHN YHUBEPCUTET
nMmenu Xomku Axmena fAcasu, Typkecran, Kazaxcran

AnHoTauusi. Pa3zButue HaBbikoB XXI Beka —  KPUTHYECKOTO
MBINIUICHUSI, KPEAaTUBHOCTHU, KOMMYHHUKAaMK W corpyanuuectBa (4C) —
MPU3HAETCS ONHUM W3 KIIOYEBBIX MPHOPUTETOB B COBPEMEHHOM SI3BIKOBOM
00pa3oBaHMM U TOATOTOBKE MEAAroTMUecKuX KaApoB. OgHAKO SMIIUPUYECCKHE
JTUATHOCTHYECKUE WCCIICIOBAHUS, TOCBAIMEHHBIE (PAKTUYECKOMY YPOBHIO
U CTpyKType cPOpMUPOBAHHOCTH KOMIIOHEHTOB 4C y CTYACHTOB SI3bIKOBBIX
CIeNUaIbHOCTEN, OCTAIOTCS OTpaHUYCHHBIMU. L[[enpio JaHHOTO MCCien0BaHUS
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SIBJIIETCS JUArHOCTUYECKasl OLIEHKA YPOBHS pa3BUTHUsS KOMIOHEHTOB 4C y
CTYJIEHTOB SI3bIKOBBIX CHELHMAIBHOCTEN U (OopMHUpOBaHHME HSMIHUPUUYECKON
OCHOBBI Il IPOEKTUPOBAHUS MOJIEIM HENPEPHIBHOIO MPO(hecCHOHATbHOIO
pazButusa (Continuous Professional Development, CPD).OnucarensHoe
MOTIEPEYHOE UCCIIEJOBaHNE OBbLIO MPOBEAECHO cpeau 135 CTyIeHTOB SI3BIKOBBIX
(bakynpreToB, 00ydarommxcsi 1Mo oOpazoBaTeabHBIM Iporpammam «Kazaxckwmii
SI3BIK U JIUTEparypa», «Pycckuil A3k U nuteparypa» U «MHOCTpaHHBINA A3BIK:
JIBA MHOCTPAHHBIX si3bIka». COOp JaHHBIX OCYLIECTBIISJICS C MCIIOJIb30BAHUEM
ABTOPCKOM aHKETHI, pa3paboTanHOoi Ha ocHOBE KoHIennu 4C. CTaTUCTUYECKUIA
aHaJIM3 BKJIIOYAJ OLIEHKY HAJEKHOCTH IIKaJl C CIOJIb30BaHUEM Kod(dduiineHTa
anbpa Kponbaxa, omucareiabHyl0 CTaTHUCTHUKY, YPOBHEBYIO KilacCH(pHUKAIUIO
(HM3KUH, CpelHuM, BBICOKMM YPOBHM), a TaKK€ KOPPEJSLUOHHBIA aHaIU3
[Mupcona. Pesynbrarhl nccienoBaHMs MPOJEMOHCTPUPOBAIM MPUEMIIEMYIO U
BBICOKYI0 HaJI&KHOCTh BeeX ueThIpéx mkan4C (a=0,676—-0,875). OnucarenbHbli
aHaJINU3 BBIIBWJI B LIEJIOM CPEAHHMHM M BBICOKHHI ypOBEHb CHOPMHUPOBAHHOCTHU
HaBbIKOB 4C, mpu 3TOM HanOOJIbIINE CPETHUE 3HAYEHUS ObUTH 3a(pUKCUPOBAHBI 1O
komnoHeHTy «CorpynaudectBo» (M = 4,77), a HAUMEHBIIIHE — MO0 KOMIIOHEHTY
«Kommynukammsi»y (M = 4,26). YpoBHEBOE pacIpeiesieHne IoKa3ajao, YTo
MMEHHO KOMMYHHUKALIUS M KPEATUBHOCTh XapaKTEpU3YIOTCS HanOojblIen
JI0JIel CTYIEHTOB CO CPEIHUM M HHU3KHUM YpPOBHSAMHU CHOPMHUPOBAHHOCTH,
YTO YKa3blBa€T Ha UX CTPYKTYPHYIO YSA3BUMOCTb. KoppensiuuoHHBIN aHamu3
[lupcoHa BBISBUI CHIIbHBIE IOJIOKUTENIbHBIE B3aUMOCBS3M MEXKIYy BCEMU
komrnoHeHTtamu 4C (r = 0,61-0,75, p <0,01), uro moATBEpKAAET UX CUCTEMHBIN
U B3auUMO3aBUCUMBINA xapakrep. [losyueHHble pe3ynbTaTbl CBUAETEILCTBYIOT
0 CTPYKTYpHOM AucOasaHce B pa3BUTHH HaBBHIKOB 4C y CTYIEHTOB S3BIKOBBIX
CIeNUaJIbHOCTEN M 00eCIeunBaloOT yOeAUTEIbHOE IMITUPHUIECKOE 000CHOBAHHE
TUTst pa3paboTku 1eaoctHou moaenun CPD, oprueHTUpOBaHHON MPEeXke BCETo Ha
yCUJIEHHE KOMMYHUKATHBHBIX M KPEaTHBHBIX KOMIETEHIMH MpU COXpPaHEHUU
MHTETPUPOBAHHOTO Pa3BUTHUS BCEX KOMIIOHEHTOB 4C.

KiroueBbie caoBa: 4C, KpUTHUYECKOE MBIIUIEHUE, KPEaTUBHOCTD,
KOMMYHUKausi, corpyaHuuectso, CPD, s3bikoBoe oOpa3oBaHME, AHarHOC-
TUYECKas OLIEHKa
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