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Abstract. In recent years, digital technologies have become an integral part
of people’s daily lives. In addition, the rapid development of digital technologies
has significantly influenced the teaching process of English as a foreign language.
This article examines the effectiveness of digital learning tools for teaching
vocabulary in EFL classrooms. The study aims to identify English teachers’
perceptions towards the use of digital learning tools for teaching vocabulary
at the basic stage of secondary schools. The relevance of the research topic is
determined by the growing role of digital technologies as a means of enhancing
the effectiveness of the educational process and ensuring access to education.
The study employed qualitative, quantitative, and descriptive research methods
using a questionnaire administered to EFL teachers. The survey examined the
types of digital learning tools used during lessons, frequency of their integration,
perceived impact on student engagement and vocabulary acquisition, assessment
practices, and challenges encountered during implementation. The findings
show that tools such as Quizlet, Quizizz, Wordwall, and Kahoot are widely used
because of their easy use, interactive features, and ability to support repetition
and reinforcement. The teachers who participated in the research reported
increased student participation during the lessons, higher motivation, and
improved vocabulary retention when digital tools were integrated purposefully
into lessons. The study provides valuable pedagogical insights by evaluating the
impact of digital learning tools on students’ vocabulary acquisition. The results
of the research can guide English language teachers at secondary schools on the
strategic use of digital learning tools to enhance students’ vocabulary development
and offer insights to future research on effective technology integration in foreign
language education.

Keywords: foreign language education, teaching English, digital
technologies, digital learning tools, vocabulary, English as a foreign language,
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Introduction
In recent years, numerous innovations have been made in the field of
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educational technologies. One of them is the invention of digital learning tools,
which have gained significant importance in teaching English as a foreign
language.

The President of the Republic of Kazakhstan, K. K. Tokayev, has
emphasized in his Address to the Nation in 2025 that digitalization is a national-
level priority for Kazakhstan and highlighted that digital development is a key
factor of national competitiveness, and the ultimate goal of the country is to build
a creative society oriented toward digital growth [1].

According to S. S. Kunanbayeva, the system of foreign language education,
like any system, functions and develops in the light of its predefined aims and
planned outcomes. The necessity of moving away from a narrow bookish
understanding of ‘foreign languages’ toward a common system of foreign
language education as a multifaceted research field has become obvious in
modern times [2, 10].

This position is supported by research indicating that digital technologies can
facilitate the development of speech, discourse, sociocultural, and communicative
competences in foreign language instruction [3, 72]. Zh. Ahmetova, S.
Zhanzhigitov, and S. Atabayeva further characterize digitalization as a strategic
direction in foreign language education that can support instructional quality,
personalization, and adaptation to learners’ individual needs [4, 426]. Taken
together, these domestic studies provide a broad theoretical and pedagogical
justification for digital integration. However, they devote comparatively less
attention to practicing teachers’ everyday experiences of selecting, implementing,
and evaluating particular digital tools for vocabulary instruction.

International scholars provide more detailed discussion of the pedagogical
functions of digital tools. Z. Fabian and F. Rosario identify interactivity, immediate
feedback, progress monitoring, and personalization as important affordances
of technology-supported instruction [5, 34]. Similarly, Y. Khochavova, A.
Saparbiev, and A. Semenova emphasize that one of the important advantages
of digital tools in language education is their interactive nature. Numerous apps
and websites offer dynamic exercises, quizzes, and games that actively involve
learners and make studying more enjoyable. These interactive elements support
the development of key language skills, listening, speaking, reading, and writing
in a fun and stimulating manner [6, 547]. These findings indicate that digital tools
can enrich the learning environment; nevertheless, they do not demonstrate that
the use of technology automatically results in improved language achievement.

Teacher-related factors are central to the successful integration of technology.
C. Jia and J. Fu found that teachers’ attitudes toward classroom technology were
associated with their teaching experience and familiarity with digital tools [7,
17]. Their findings suggest that the educational value of a platform depends
not only on its technical characteristics but also on teachers’ digital confidence,
pedagogical knowledge, and ability to align the tool with specific learning
objectives. Therefore, teachers’ perceptions and classroom experiences require
separate investigation rather than being inferred from student-performance
studies.
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The need for pedagogically appropriate technology is particularly evident
in vocabulary instruction. L. Huei, M. Yunus, and H. Hashim state that vocabulary
learning is of great importance as it is an essential foundation for developing
language skills. Therefore, educators need to draw their attention to technological
strategies for English vocabulary teaching [8, 140]. M. Arones Mayuri, O. Curro,
C. Chauca, and Y. Phun add that learners’ perceptions of vocabulary learning
may be influenced by the presence of digital technologies in their personal and
academic lives [9, 578].

Research on computer-assisted and mobile vocabulary learning further
clarifies how digital technologies can support lexical development. D. Cojocnean
emphasizes that vocabulary learning in a computer-assisted and mobile language
learning context refers to the possibilities offered by technology to learn or
consolidate vocabulary in English [10, 63]. The research conducted by Q. Ma
argues that technology-mediated vocabulary learning applications will continue
to play a key role in teachers’ classroom teaching and planning, and more
importantly, learners’ informal outside-classroom learning. Conceptualizing the
essential learning stages involved in vocabulary learning is useful for selecting
and implementing learning resources as well as choosing the right technologies
[11, 57]. These findings demonstrate that the value of a digital tool is determined
by its pedagogical purpose and manner of implementation rather than by its
availability alone.

Empirical studies have generally reported positive but context-dependent
results. In their research, S. Haidari, S. Baysal, and S. Kanadli established a
general objective to investigate the overall impact of digital technology-mediated
instruction on learning foreign language vocabulary in the Turkish context by
calculating the mean effects, followed by some moderator analyses [12, 245]. A
similar study, which was conducted by M. Attaran and Z. Zainuddin, found that
Malaysian ESL students using digital materials such as multimedia resources and
electronic books demonstrated stronger English-learning outcomes than students
who did not use these resources [13, 5]. M. Barzegar and P. Alavinia
reported that digital storytelling contributed to improved vocabulary and reading-
comprehension performance among Iranian EFL learners [14]. Nevertheless,
these findings were obtained through particular interventions, learner groups,
and educational settings and cannot be generalized automatically to all EFL
classrooms.

Each individual who learns a language acquires a vocabulary, or a set of
words with their meanings. It is obvious that knowing vocabulary is an integral
part of teaching language, and a broad and varied vocabulary is necessary for
proficient communication in any language. One of the most important aspects of
learning a language is likely expanding one’s vocabulary, which is essential to
overall language proficiency.

J. Ranalli examined vocabulary learning strategies of L2 learners to improve
the effective use of vocabulary learning strategies of L2 learners regarding
computer-based training. In this study, he investigates the effectiveness of a web-
based training resource, the Virtual Vocabulary Trainer, in enhancing second
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language (L2) learners’ use of vocabulary learning strategies. The research
highlights the potential benefits of integrating multimedia tutorials, practice
exercises, and awareness-raising tasks in vocabulary instruction [16, 163].

Overall, domestic and international publications recognize the potential
of digital technologies to support foreign language and vocabulary instruction.
Domestic studies primarily establish the systemic, strategic, and competence-
oriented importance of digitalization, whereas international studies more
frequently investigate particular tools, interventions, and learner outcomes.
Several research gaps emerge from this analysis. First, many studies focus on
a single platform or intervention, although practicing teachers frequently use
several tools according to different instructional purposes. Second, existing
research often prioritizes students’ achievement or attitudes, while comparatively
less attention is given to teachers’ experiences of selecting and implementing
digital resources. Third, teachers’ perceptions are sometimes treated as evidence
of effectiveness even though perceived benefits and objectively measured learning
outcomes are conceptually different.

The purpose of the study is to investigate English teachers’ perceptions of
using digital learning tools in vocabulary instruction. The study addressed the
following research questions:

1. Which digital learning tools do the participating teachers report using,
and how frequently do they use them for vocabulary instruction?

2. What benefits and challenges do teachers perceive when integrating these

tools?

3. What recommendations do teachers offer for purposeful classroom
integration and for supporting vocabulary learning outside the classroom?

The scientific novelty of this study lies in its context-specific examination
of practicing EFL teachers’ perceptions and reported classroom practices at
Nazarbayev Intellectual Schools in Almaty. Although the use of digital tools
in vocabulary instruction has been widely investigated internationally, limited
empirical attention has been given to how experienced English teachers in
Kazakhstan select, implement, and evaluate these tools in their everyday teaching.
The study provides local exploratory evidence concerning teachers’ preferred
digital platforms, patterns of use, perceived benefits, implementation challenges,
professional-learning practices, and recommendations for supporting vocabulary
learning both inside and outside the classroom.

Materials and Methods

The collected data were processed using both qualitative and quantitative
methods. Quantitative data from the teacher survey were analyzed using
percentages and frequency counts to determine which digital learning tools
were most commonly used and how often they were integrated into vocabulary
instruction. Qualitative data from open-ended questions were examined using
content analysis to identify recurring themes, patterns, and insights regarding
teachers’ perceptions of digital tools in vocabulary teaching.
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The participants were 10 English teachers working at Nazarbayev
Intellectual Schools (NIS) in Almaty. A purposive sampling strategy was used
because participation required practical experience in using digital tools for
teaching English vocabulary. The inclusion criteria were: (1) current employment
as an English teacher at NIS Almaty, (2) experience teaching English as a foreign
language, and (3) previous use of at least one digital learning tool for vocabulary
instruction. The participants had between 5 and 17 years of teaching experience,
with an average of 10 years. They taught students in 7-9 grades and reported
using platforms such as Quizlet, Quizziz, Wordwall, Kahoot, Baamboozle,
Anki, Padlet, and Visuwords. Participation was voluntary, and responses were
anonymized using the codes R1-R10. The sample was limited to 10 teachers
from one educational setting.

Table 1. Survey of the English teachers’ attitudes toward the usage of digital
learning tools for teaching English vocabulary
Ne | Questions
1 | Which digital learning tools do you commonly use for teaching vocabulary in EFL
classrooms?
2 | How frequently do you incorporate digital learning tools into your vocabulary teaching in
EFL classrooms?
3 |Have you noticed any improvement in student engagement since incorporating digital
learning tools into your vocabulary teaching?
4 | How do digital learning tools contribute to vocabulary retention and reinforcement among
EFL learners?
5 | What challenges or limitations have you encountered when using digital learning tools for
vocabulary teaching in EFL classrooms?
6 |How do you assess the effectiveness of digital learning tools in vocabulary teaching?
7 | Which of the mentioned digital learning tools do you commonly use for teaching vocabulary
in EFL classrooms?
8 | What recommendations would you give to fellow English teachers for effectively
integrating digital learning tools into vocabulary instruction in EFL classrooms?
9 |How do you stay updated with new digital tools and trends for vocabulary teaching in EFL
contexts?
10 | Whatrole do digital tools play in encouraging students to take ownership of their vocabulary
learning outside the classroom?

The survey questions were designed to explore teachers’ perceptions of
the effectiveness of digital tools in the process of teaching and learning English
vocabulary. The questionnaire aimed to identify how teachers evaluate the
perceived effectiveness of digital tools on students’ vocabulary development,
including their engagement, motivation, and ability to use new lexical items in
practice.

The survey on teachers’ views on the relevance and usefulness of gamified
elements in vocabulary instruction, as well as the challenges encountered when
integrating digital tools into classroom practice and the instructional approaches
considered most effective for addressing these challenges. Certain limitations
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were identified during the research. Variations in teachers’ familiarity with digital
tools, differences in the frequency of their use, and technical issues such as limited
internet access or restricted functionality in free versions of platforms could have
influenced the results. To enhance reliability, responses were cross-checked by
two independent researchers during the coding process, ensuring consistency in
identifying themes.

The methodology allowed for a comprehensive examination of teachers’
attitudes toward the effectiveness of digital tools in supporting vocabulary retention
and reinforcement, highlighting both cognitive and motivational benefits, such as
repetition, interactivity, multimedia use, contextualized learning, and increased
student engagement, while also identifying challenges and providing a basis for
practical recommendations in EFL instruction.

Results and discussion

In recent years, digital transformation, the virtualization of educational
resources, and the expansion of online communication formats in Kazakhstan
have accelerated the integration of digital tools into the teaching and learning
process.

The integration of digital technologies into the process of foreign language
teaching 1s manifested in several key aspects that influence both the effectiveness
of the educational process and the transformation of pedagogical practices.
The incorporation of digital technologies into instruction, including the use of
educational platforms, mobile applications, interactive tasks, and multimedia
resources, ensures greater flexibility in the organization of learning. Vocabulary
lies at the core of the development of reading, writing, listening, and speaking
skills of language learners. Deficiencies in vocabulary stock might cause speaking
anxiety and create a language barrier for the learners. To identify the effectiveness
of digital learning tools for teaching English vocabulary, we surveyed 10 English
teachers of Nazarbayev Intellectual School (NIS) in Almaty.

Here you can see the results of the questionnaire conducted among English
teachers related to the impact of digital learning tools on vocabulary acquisition.

Which digital learning tools do you commonly use for teaching vocabulary in EFL classrooms?

Quizlet Quizizz Wordwall Kahoot ~ Baamboozle Anki Pa&let Visuwords
I Number of teachers (n = 10) [l Percentage (%)

Figure 1 - Which digital learning tools do you commonly use for teaching
vocabulary?
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This question aimed to identify the most frequently used digital tools by
English teachers in vocabulary instruction in EFL classrooms. A total of 10
teachers responded, providing insight into the digital platforms integrated into
their teaching practices. The responses reveal that Quizlet and Quizizz are the
most frequently mentioned tools, cited by 7 and 5 teachers, respectively. These
platforms are well-known for their flexibility, ease of use, and suitability for both
in-class and independent vocabulary practice.

Wordwall also appeared multiple times, mentioned by 4 teachers. Other
tools, such as Baamboozle, Kahoot, and Padlet, were also cited. Baamboozle
and Kahoot are both game-based platforms that add a competitive element to
vocabulary review, which may appeal especially to younger learners. Padlet,
on the other hand, is a more collaborative tool, allowing teachers to design
interactive vocabulary boards and gather student-generated content in real-time.
Less commonly mentioned tools like Anki and Visuwords suggest that a few
teachers are also exploring more specialized or visually focused vocabulary tools.

How frequently do you incorporate digital learning tools into your vocabulary teaching in EFL
classrooms?
10 responses

@ Daily

@ Several times a week
Occasionally

@ Rarely

@ Never

40%

Figure 2 - How frequently do you incorporate digital learning tools into your
vocabulary teaching in EFL classrooms?

This open-ended question explored how often English teachers integrate
digital learning tools when teaching vocabulary in English lessons. The responses
showed a wide range of implementation frequencies, reflecting differences in
teaching schedules, lesson planning, and perceived relevance of technology in
vocabulary instruction.

A small group of teachers (2 out of 10) indicated regular weekly use, with
one teacher specifically noting the integration of various tools each week to
enhance vocabulary learning. This suggests a deliberate effort to make vocabulary
instruction more dynamic and student-centered. A few teachers (2 out of 10)
reported using digital tools once or twice within two weeks, while others (3 out of
10) mentioned incorporating them only at certain points in the curriculum, such
as the beginning or end of a unit, or before assessments like the SAT (summative
assessment for the term). These responses indicate a more strategic or occasion-
based use of technology, likely aligned with key learning milestones or to review
vocabulary content.
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Have you noticed any improvement in student engagement since incorporating digital learning
tools into your vocabulary teaching?

10 responses
Yes. Mostly in positive aspects
Not so much

Yes, I've noticed an improvement. Students are more interactive and motivated during vocabulary lessons
with digital tools.

Yes, | have.

No

It increases a number of learnt new words at 20 %

Silent students started participating Those kids who used to blend into the background now get involved
They find it useful as a revision

Students like it

Figure 3 - Have you noticed any improvement in student engagement since
incorporating digital learning tools in your vocabulary teaching?

This question aimed to gather teachers’ observations regarding student
engagement levels when digital tools are integrated into vocabulary instruction.

The majority of respondents (7 out of 10) observed noticeable improvements
in engagement. Teachers reported that students were more interactive, motivated,
and found lessons more enjoyable. One teacher highlighted that students who
were previously quiet or reluctant to participate started becoming more active in
class. Another noted that digital tools helped increase the number of new words
learned by approximately 20%, suggesting a tangible impact on both engagement
and learning outcomes.

Teachers also mentioned that students perceived digital tools as useful
for revision, which implies that these tools not only enhance initial learning but
also aid in reinforcing vocabulary. Descriptions such as “the process became
more engaging” and “students like it” support the idea that digital platforms can
transform traditional instruction into a more dynamic experience. On the other
hand, a minority (3 out of 10) noted minimal or no change in student engagement.
These responses indicate that while digital tools offer potential, their success may
depend on how they are implemented, the specific tool used, and the learners’
preferences or learning styles.
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What challenges or limitations have you encountered when using digital learning tools for
vocabulary teaching in EFL classrooms?

10 responses

technical issues, teacher training gaps, potential over-reliance on technology, distractions
Time limit

Some challenges include technical issues, students getting distracted, and finding tools that match
learners’ levels and needs.

The whole lesson slows down if there is a bad wi-fi connection

Poor connection to the internet

If it is not a free version, | will not be able to correct it

Low internet connection, some technical problems, or students pretending to be involved
The internet connection

Bad internet connection

Figure 4 - What challenges or limitations have you encountered when using
digital learning tools for vocabulary teaching in EFL classrooms?

The responses to this question provide valuable insights into the practical
difficulties that EFL teachers at NIS face when integrating digital tools into
vocabulary instruction. The feedback reveals several recurring themes, primarily
related to technical constraints, pedagogical limitations, and student behavior.

A dominant concern expressed by the majority of respondents is technical
reliability, particularly issues related to internet connectivity. Some teachers
mentioned that weak Wi-Fi connections can interrupt lessons, slow down the
learning process, and reduce the overall effectiveness of digital tools. Another
major issue highlighted is the limitation of free versions of certain platforms.
One teacher pointed out that some useful features, such as correcting errors or
customizing tasks, may be unavailable in unpaid versions, which restricts how
effectively the tools can be used in a classroom setting. This tendency can lead
to superficial understanding or careless mistakes, especially if not carefully
monitored by the teacher. Some responses reflected broader challenges, such as
gaps in teacher training and the risk of overreliance on technology.

The recommendations offered by R1-R10 were analyzed thematically. Four
recurring principles were identified:

1. Align the tool with the learning objective. Teachers recommended
choosing accessible, user-friendly platforms that directly support the intended
vocabulary outcome.

2. Introduce tools gradually. Participants advised teachers to master one
platform before adding others rather than introducing several applications
simultaneously.

3. Balance digital and traditional methods. Digital activities were described
primarily as useful for presentation, revision, differentiation, and consolidation,
not as replacements for speaking tasks, group work, role play, flashcards, or
teacher-guided practice.
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4. Monitor and evaluate use. Teachers recommended clear guidance,
attention to student engagement, and regular evaluation through formative
assessment, student feedback, and observation of vocabulary use in classroom
tasks.

The 7™ open-ended question in the teacher survey invited educators to
share their professional advice on the integration of digital tools into vocabulary
teaching. Responses revealed several thoughtful strategies grounded in practical
classroom experience. A key recommendation was the strategic and purposeful
selection of digital tools. Teachers emphasized the importance of choosing
platforms that are not only user-friendly but also aligned with instructional
objectives.

Several respondents stressed the importance of gradual integration.
Rather than overwhelming students with multiple new platforms simultaneously,
teachers suggested starting with one tool (e.g., Quizlet or Wordwall), mastering
its features, and then progressively introducing others as needed. This approach
ensures smoother transitions and better student adaptability.

Another widely supported strategy was blending digital tools with traditional
methods. Respondents recommended using digital tools as a supplement rather
than a replacement, especially for revision activities, motivation, or consolidation
of previously taught material. Task design was also mentioned as a vital factor.
Teachers advised learning how to create effective and diverse activities on each
platform to maintain engagement and avoid repetition. Some educators highlighted
the need to train students in how to use these tools efficiently. Teachers encouraged
regularly evaluating the impact of digital tools on vocabulary retention and
learner motivation. This includes using formative assessment techniques, student
feedback, and observing language use in class tasks.

How do you stay updated with new digital tools and trends for vocabulary teaching in EFL contexts?

10 responses

| stay updated by analyzing research, monitoring online resources, processing conference content, tracking
software development, and learning from user interactions

Surfing the internet

| don’t actively stay updated with new digital tools and trends for vocabulary teaching.
| experiment with Al tools.

My colleague tells me

| always read about them

The best tech tips come from colleagues and schools

Instagram blogs and TikTok

Try to keep up with young teachers

Figure 5 - How do you stay updated with new digital tools and trends for
vocabulary teaching in EFL contexts?
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The teachers’ responses reveal a variety of approaches to remaining current
with emerging digital tools and trends in vocabulary instruction. These methods
range from formal, research-based strategies to informal, peer-driven learning.

A significant number of teachers indicated that they engage in independent
research, accessing educational studies, monitoring online platforms, and
exploring conference materials. This demonstrates a proactive, academic
approach to professional development, where educators take responsibility for
deepening their understanding of technological integration in EFL contexts.
Others noted that they rely heavily on informal, experience-based methods, such
as learning through colleagues’ recommendations or discovering tools through
trial and error. Peer collaboration and shared professional experiences continue
to play an important role in disseminating practical knowledge among teachers.

Social media platforms such as Instagram, TikTok, and educational blogs
were also mentioned as popular sources of inspiration. These platforms offer
real-time access to new trends and classroom-tested strategies, especially when
curated by experienced teachers. The use of social media reflects a shift towards
informal professional learning communities that are more accessible and up-to-
date than traditional training.

A few respondents admitted to not actively seeking out new tools or trends,
highlighting a possible gap in professional development. This may be due to
time constraints, limited institutional support, or a lack of confidence in using
technology.

Finally, one respondent noted the influence of generational dynamics, stating
that they try to keep up with younger teachers, suggesting that younger educators
might be more naturally inclined to explore and adopt digital innovations.

Table 2. What role do digital tools play in encouraging students to take
ownership of their vocabulary learning outside the classroom?
Ne | Participants response

1 | Digital tools provide personalized, engaging, and flexible learning opportunities with im-
mediate feedback and self-assessment outside of class.

2 | Digital tools engage students and encourage them to learn more.

Digital tools offer students easy access to vocabulary practice anytime, making learning
more self-directed and motivating students to take responsibility for their progress outside
the classroom.

Students can learn at their own pace and according to their own schedule.
Students might use applications such as Duolingo outside of the classroom.
Digital tools make students eager to learn more.

When students use apps like Quizlet, Memrise, or Duolingo outside class, they stop per-
ceiving vocabulary learning as “homework my teacher forced me to do” and start viewing
it as “my level, my streak, my game to beat.”

Some students may not be encouraged to use these tools outside of school.
It might teach responsibility.
10 | Engagement

W

N[N ||~

\O [0
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Teacher responses indicate that digital learning tools significantly contribute
to fostering student autonomy in vocabulary learning beyond the classroom
environment. The tools empower learners to take initiative and responsibility
for their progress through a combination of accessibility, engagement, and
personalization.

One of the most frequently mentioned aspects is the flexibility and
convenience offered by digital platforms. Tools such as Quizlet, Duolingo, and
Memrise allow students to access vocabulary exercises at their own pace and
according to their individual schedules. This enables self-directed learning,
making it easier for students to integrate language practice into their daily lives.

Several educators also highlighted the gamified nature of digital tools.
Features such as streaks, levels, and scores transform vocabulary learning
into a personal challenge or game, shifting student perception from “assigned
homework™ to “motivated self-improvement.” This motivational shift plays a
crucial role in ownership and sustained engagement.

Moreover, digital tools often provide immediate feedback and selt-
assessment options, helping learners monitor their performance in real time. This
encourages reflective learning, where students are not only practicing vocabulary
but also evaluating their understanding and progress without waiting for teacher
input. A few responses hinted at limitations.

While many students find such tools engaging, not all learners may be
motivated to use them independently. As one teacher pointed out, digital tools
alone may not universally encourage responsibility unless they are integrated
meaningfully and supported by consistent guidance from educators.

These findings extend the existing literature by providing context-
specific evidence from experienced EFL teachers working at NIS Almaty and
by identifying the practical conditions that shape digital-tool integration in this
educational setting.

Conclusion

This exploratory study examined how 10 experienced English teachers at
NIS Almaty perceived and integrated digital tools into vocabulary instruction.
Quizizz and Quizlet were each identified by 40% of the participants as commonly
used tools, while Wordwall was identified by 20%. The frequency and purposes
of use varied across teachers, indicating that digital platforms were employed
selectively according to lesson objectives and classroom needs. Most participants
perceived increased student engagement and associated digital tools with
interactive revision, repeated practice, immediate feedback, differentiation, and
opportunities for independent learning.

The findings also demonstrate that teachers’ perceptions of digital tools
were influenced by practical implementation conditions. Although participants
valued the flexibility and interactivity of digital platforms, they identified unstable
internet connectivity, restricted functionality in free versions, insufficient training,
student distraction, and overreliance on technology as important challenges.
Their recommendations emphasized selecting tools according to clearly defined
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vocabulary-learning objectives, introducing them gradually, combining them with
communicative and non-digital activities, and monitoring students’ participation
and language use. Digital tools should therefore be regarded as complementary
pedagogical resources rather than replacements for teacher guidance or established
vocabulary-teaching methods.

The scientific contribution of the study lies in providing context-specific
evidence concerning the reported practices, preferences, and challenges of
experienced EFL teachers in a Kazakhstani educational setting. However, the
findings represent teachers’ perceptions and reported observations rather than
objective evidence of vocabulary achievement or retention. Consequently, the
study does not establish a causal relationship between digital-tool use, teachers’
digital competence, and students’ learning outcomes.

The results have practical relevance for teachers and educational institutions
seeking to integrate digital tools purposefully into vocabulary instruction.
They indicate the importance of pedagogical alignment, reliable technological
infrastructure, professional development, and a balanced combination of digital
and traditional approaches. Future research should involve larger and more
diverse samples, validated instruments, interviews, classroom observations, and
objective measures of vocabulary learning. Combining teachers’ perceptions with
pre- and post-tests or delayed retention measures would help determine whether
the perceived benefits identified in this study correspond to measurable learning
outcomes.
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AFBUJIHIBIH TIJII MYFAJIIMJIEPIHIH JIEKCUKAHBI OKBITY/IA
HUDPIBIK KYPAJJAPIbI AVMJAJTAHYFA KO3KAPACHI
*Yaxeipory MLA.!, Kypkumbaera A.M.?

*lon-dapabu ateiHaarel Kazak yITTHIK yHUBEpCUTETI, AnMatel, KazakcTan
2AGbuTaii xaH arbiHAaFbl Ka3ak xanplKapaliblK KaTbIHACTAP JKOHE dJieM Tijaepi
yHuBepcuteTi, Anmarsl, Kazakcran

Annparna. CoHFBI JKbUIIAPBl IUQPIBIK TEXHOJOTHSIAP aaamaapablH
KYHIIETIKTI ©MipiHiH axblpamMac OemiriHe aiHaibim oTblp. COHBIMEH Karap,
IUQPIBIK TEXHOJOTUSIIAPIBIH JKEACN JaMybl aFbUIIIBIH TUTIH ST TUTl PETiHIE
OKBITY YepiCiHe eneylli bIKnai eTye. Makanaaa meT TUTl peTiH/Ie aFbUIIIBIH T
cabaKTapbIH/Ia JIEKCUKAHBI OKBITY OaphIChIH/IA ITUDPIIBIK OKBITY KYPaaapbIHBIH
THUIMJIUTIT] KApaCTBIPBUIA B, 3€PTTEYAIH MaKCaThl — OPTa MEKTENTEPIIH OacTaKbI
CaTBICBIHJIA OKYIIbUIAPFa JICKCUKAHBI OKBITY/Aa IHUMPIBIK OKBITY KypasaapbiH
KOJIZIaHyFa KaThICTHI aFbUINIBIH TiJ1 MYFaTIMACPIHIH KO3KapacTapblH aHBIKTAY.
3epTTey TaKbIPBIOBIHBIH ©3€KTUTIr OLTiM Oepy YIepiCiHIH THIMILIITIH apTThIPY
MEH HHUQPIBIK TEXHOJIOTHSIAPABIH OUTIMIe KODKETIMIUTIKTI KaMTamachl3
€Ty Kypasibl pEeTIHJE POJIHIH apTybIMEH aHBIKTAIaNbl. 3epTTey/le Camajbik,
CaHJIBIK JKOHE CHUTATTaMaJbIK 3€pTTEy OICTEPl KOMAAHBLIBIN, aFbLIIIBIH TLTI
MyFamimjaepine  cayaiHama okyprizuimi. CayamHamana cabak OapbIChIHIA
KOJIJIAHBUIATBIH HUMPIIBIK OKBITY KYpaJJapbIHBIH TYpJiepi, ojapasl cabakka
WHTETpalysuiay O KHUIT, OKYIIbUIAPABIH Ca0aKKa KbI3BIFYIIBUIBIFEI  MEH
JIEKCUKaHbl MEHTEpYIHE BIKIMAJbI, Oaraay ToXipuOeci jKOHE oJlapiabl KOJJIaHy
OapbICBIHAA KE3I€CETIH KUBIHIBIKTAp KapacThIPBUIABL. 3epTTey HOTHIKENIepi
Quizlet, Quizizz, Wordwall sxone Kahoot cusikThI Kypanmap KapanaibIMIbLUIBIFHI,
MHTEPAKTUBTI MYMKIHAIKTEpl JKOHE MaTepHayibl KaWTajay MeH OekiTyre
KOJIaiIbl 0Oy epeKIeNiKTepine OalmaHbICThl KEHIHEH KOJIaHBLIATHIHIBIFbIH
KepceTTi. 3epTreyre KaThICKaH MyFamimaep HUQPILIK Kypaimap cabakrapra
MaKcaTThl TYpJle €HTI3UITeH Ke3/le OKYIIbIIapIblH cabakTapaa OeaceHIUTITiHIH
apTKAHBIH, MOTHUBAIUSHBIH JKOFAPJIaybIH JKOHE JICKCUKAHBI )KAKChI €CTe CaKTaybIH
epeKIle aran oTTi. 3epTTey HUMPIIBIK OKBITY KYpaJIapbIHBIH OKYIIBLIAPIBIH
CO3IIK KOPABI MEHrepyre ocepiH Oarayiaii OTBIPBIN, KYHIBI TEAaroTHKabIK
TYKBIPBIMIAP YCBIHAIBL. 3epPTTE€y HOTHIXKEJIEPI OpTa MEKTENTEPiH aFbUIIIBIH
Tl MyFaJgiMIEpiHE OKYIIBUIAPABIH CO3MIK KOPBIH JaMbITy YIIH ITHQPPIBIK
OKBITY KYpaJIJITapblH CTPATETHSUIBIK TYPAE KOJJIaHyFa OareIT-0araap Oepe anajpl,
COHJIai-aK IIeT TUTIH OKBITYJIa TEXHOJIOTUSHBI THIM/II HHTETparusiay OOUbIHIIIA
Ooamak 3epTTeysepre ThiH TYKbIPbIMIAp YCHIHAIBI.

Tipek ce3mep: meTTuINIK OiiM Oepy, aFbUIIIBIH TUTIH OKBITY, IIU(PIIBIK
TEXHOJOTHSIIAP, HUQPPIBIK OKBITY Kypalaapbl, JEKCHKa, IIET TUT PeTiHIe
aFBUIIIBIH T1JT1, JISKCHKAHBI MEHTEPTY, MYFaJIMIEP/IIH KO3KapacTaphl
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BOCIIPUSITUE YUUTEJISIMUA AHITIMVCKOI'O SI3BIKA
HNCITOJIBb30OBAHUSA HU®POBBIX CPEJACTB
B OBYYEHUWMU JIEKCUKE
*Yakeipormy M.A.!, Kypkumbaera A.M.?
*1Ka3axCKHil HalIMOHAJLHBIN YHUBEPCUTET UMEHH allb-Dapadu
Anmarel, Kazaxcran
2Ka3axcKuil yHUBEPCUTET MEXTYHAPOAHBIX OTHOIIECHUN U
MHUPOBBIX SI3BIKOB M. AObLTal xaHa, Anmarsl, Kazaxcran

AHHoTanusi. B mocrnenHee Bpems HUQPPOBbIE TEXHOJOTHMH CTalu
HEOTHEMJIEMOM YaCThIO MOBCEIHEBHOM KU3HU Jtoeil. Kpome Toro, yckopeHHOe
pa3BUTHE TUPPOBBIX TEXHOJIOTUI OKa3bIBAET CYIIECTBEHHOE BIIMSHUE Ha ITPOLIECC
o0Oy4yeHHs aHIIMICKOMY SI3BIKY KaK MHOCTpaHHOMY. B crarhe paccmarpuBaeTcs
3¢ pexTUBHOCTh TpPUMEHEHHUST ITUGPOBBIX CPEIACTB OOYUEHHUS TPH H3YYCHUH
JIEKCUKHU Ha ypOKaxX aHIIIMHCKOTO sI3bIKa Kak MHOCTpaHHOTO. Llenb uccnenopanus
- BBISIBUTH MHEHUE YUUTEEH aHIIMIICKOTO A3bIKa OTHOCUTENILHO UCIIOIB30BaHUS
U(POBBIX CPEIACTB 00yUEHUSI B YCBOCHUU JICKCUKU YUAIIUMUCS HAa Ha4aJlbHBIX
sTanax o0yudeHus A3bIKYy B CpelHEN 1IKoje. AKTYalbHOCTh TEMbI UCCIIEOBAaHUS
OTIpe/ieNIsieTCsl BO3pacTaHWeM POJd HU(GPOBBIX TEXHOJOTMM KaK MHCTPYMEHTA
obecrieueHrss JOCTyma K OOpa3oBaHMIO W TIOBBINIEHHEM J()PEKTUBHOCTH
oOpa3zoBarenbHOro npoiiecca. B ncciaenoBaHiy UCIIONB30BAINCH KAYECTBEHHBIE,
KOJTMYECTBEHHbIE W ONHCATEIbHbIE METOAbl HCCIEIOBAHMUS M TPOBOJUIOCH
AHKETUPOBAHUE YUYUTEJICH aHIIIMKUCKOTO s3bIka. B aHkeTe OBLIM pacCMOTPEHBI
BUJBl TPUMEHSAEMBIX Ha ypoKe LU(POBBIX CPEICTB OOYyYEHHs, HaCTOTa HX
MHTETpali B YpOK, BIMSHME HAa MOTHBAIUIO K YPOKY M YCBOEHHUE JIEKCHUKH,
OTIBIT OLIEHUBAHUS YUALIUXCS U TPYIHOCTH, C KOTOPHIMHU CTAJIKUBAIOTCS YUUTENS
B IIPOLIECCE UX UCTONIb30BaHUA. Pe3ynbpraThl Mcce0BaHus OKA3alIl, YTO TaKue
HHCTpYMEHTHI, Kak Quizlet, Quizizz, Wordwall u Kahoot, mmpoko npumeHnstorcs
M3-3a UX MPOCTOTHl B HCHOJIb30BaHUM, WHTEPAKTUBHBIX (PyHKIUH, ymoOcTBa
m1arGopMbl B TOBTOPEHHWH U 3aKpEIUICHHUs MaTepuaja. Y4acTBOBAaBILHE B
WCCIIEIOBAaHUM YYHTENsl TOMYEPKUBAIN AaKTHUBHOCTh Y4YalllUXCs Ha ypoKax,
MOBBIIIEHHYIO MOTHUBALIMIO U Jy4lllee 3allOMUHAaHUE CIIOBAPHBIX CIIOB BO BpeMs
L[EJICHANIPABIICHHOTO TMPUMEHEHUs IU(PPOBBIX HHCTPYMEHTOB Ha YypoOKax.
HccnenoBanue mpeqiaraeT LEHHBIE I€IarorMueckhue BHIBOJBI, OLIEHUBAs
BIUSHUE HUQPPOBBIX CPeICTB OOyuyeHHUS Ha YCBOEHHUE JIEKCUKH YYalllUMHUCH.
Pe3ynprarel uccieqoBaHus MOTYT MOMOYb YUYUTENSM aHIIMHCKOTO sI3blKa B
CpPEeIHUX IIKOJaX CTPaTeruuyeckd HCMOIb30BaTh HHCTPYMEHTHI LU(POBOro
oOyuyeHHs Ui pa3BUTHsI CIOBApPHOIO 3araca y4alluxcs, a TakkKe MPeasiOKUTh
HOBBIE€ BBIBOJBI JJIA OyaylUuMX HccieqoBaHuid 1o 3¢ (EeKTUBHON HHTErpalnuu
TEXHOJIOTUH B MPEToiaBaHie HHOCTPAHHOTO S3bIKA.
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