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Abstract. The development of metaphorical competence has become an
essential objective in the professional training of future linguists, as metaphor
plays a crucial role in conceptualization, meaning construction, and discourse
interpretation. This paper examines the theoretical and applied foundations of
forming metaphorical competence in linguistic education through the use of
Al-oriented corpus technologies. Drawing on cognitive metaphor theory and
corpus-based approaches, the study conceptualizes metaphorical competence as
an integrative component of linguistic, cognitive, and cultural proficiency.

Alongside the theoretical analysis, the paper presents a pilot practical
implementation conducted with first-year undergraduate students majoring in
Foreign Philology. The applied component focuses on integrating Al-supported
corpus tools into regular language instruction without modifying the official
curriculum content. Students engaged in guided corpus-based tasks aimed at
identifying, interpreting, and contextualizing metaphorical expressions across
authentic language data. Al-oriented tools were employed to facilitate metaphor
detection, pattern recognition, and semantic comparison.

The findings of the pilot implementation indicate that Al-assisted corpus
work enhances students’ metaphor awareness, interpretative accuracy, and
reflective engagement with metaphorical language. The study argues that even at
the early stages of linguistic education, Al-oriented corpus technologies can serve
as an effective pedagogical resource for developing metaphorical competence.
The paper concludes by outlining methodological implications and directions for
further large-scale empirical research.

Keywords: metaphorical competence, cognitive linguistics, corpus
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Introduction

In recent decades, linguistic education has increasingly shifted towards
competence-based models that emphasize not only grammatical accuracy
but also conceptual, cognitive, and interpretative skills. Within this paradigm,
metaphor is no longer viewed as a purely stylistic device; rather, it is recognized
as a fundamental mechanism of human cognition, shaping conceptualization,
meaning construction, and discourse comprehension. As a result, the development
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of metaphorical competence has emerged as a significant objective in the
professional training of future linguists.

Despite the growing recognition of metaphor as a cognitive phenomenon,
metaphorical competence remains insufficiently systematized within linguistic
curricula, particularly at the early stages of undergraduate education. In many
instructional contexts, metaphor is addressed implicitly or episodically, without
a coherent theoretical framework or pedagogical strategy. This gap becomes
especially evident in foreign philology programs, where students are expected to
interpret authentic texts, analyze discourse, and engage with culturally embedded
meanings from the first year of study.

This situation creates a practical challenge for university instructors
responsible for preparing future foreign language teachers. Although students
encounter metaphorical language from the beginning of their studies, they rarely
receive systematic training in identifying conceptual metaphors, interpreting
metaphorical meanings, or applying metaphor analysis in pedagogical contexts.
As a result, metaphorical competence often develops intuitively rather than
through structured instruction, creating a gap between theoretical linguistic
knowledge and classroom practice.

At the same time, advances in corpus linguistics and artificial intelligence
have transformed the methodological landscape of language education. Al-
oriented corpus technologies enable the large-scale analysis of authentic
linguistic data, offering new opportunities for identifying metaphorical patterns,
tracing conceptual mappings, and supporting data-driven learning. Although
Al-supported corpus technologies have been increasingly applied to vocabulary
learning, writing assistance, and discourse analysis, relatively little attention has
been paid to their pedagogical use for developing metaphorical competence in
undergraduate linguistic education. Furthermore, few studies integrate cognitive
metaphor theory, corpus linguistics, and Al-supported learning within a unified
instructional framework.

This study addresses this gap by proposing a cognitive—corpus approach to
metaphorical competence development, integrating Al-supported corpus tools into
linguistic education. The paper aims to conceptualize metaphorical competence
as an integrative cognitive and educational construct and to demonstrate how
Al-oriented corpus technologies can be employed to foster metaphor awareness,
interpretation, and reflective analysis among first-year undergraduate students of
Foreign Philology.

The objectives of the study are threefold:

1. to examine the theoretical foundations of metaphorical competence
within cognitive linguistics and linguistic education;

2. to analyze the role of Al-oriented corpus technologies in supporting
metaphor-focused learning;

3. to present a pilot practical implementation illustrating the pedagogical
application of the proposed approach.

To address these objectives, the study proposes the following conceptual and
methodological framework. The scientific novelty of this study lies in proposing
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and piloting an integrated cognitive—corpus instructional model that combines
conceptual metaphor theory, Al-supported corpus technologies, and competence-
oriented language teacher education. Unlike previous studies that examine these
domains separately, the present research demonstrates how their integration can
be operationalized within regular undergraduate instruction through a structured
sequence of pedagogical tasks.
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Figure 1- Conceptual Framework of Metaphorical Competence

The study of metaphor as a cognitive and linguistic phenomenon has a long-
standing tradition in linguistics, psychology, and educational research. A major
shift in the understanding of metaphor occurred with the emergence of cognitive
linguistics, where metaphor was reconceptualized as a fundamental mechanism
of human thought rather than a stylistic ornament. The seminal work Metaphors
We Live By by George Lakoftf and Mark Johnson (1980) laid the foundation for
conceptual metaphor theory, demonstrating that abstract domains of experience
are systematically structured through metaphorical mappings rooted in embodied
cognition [7].

Further development of cognitive metaphor theory is associated with the
works of Zoltan Kovecses, who expanded the scope of metaphor research by
emphasizing the role of cultural, contextual, and experiential factors in metaphor
variation. In Metaphor: A Practical Introduction (2010) and Extended Conceptual
Metaphor Theory (2020), Kovecses argues that metaphorical meaning is dynamic
and context-sensitive, which has important implications for language teaching
and interpretation [5, 6].

Within applied linguistics, metaphor has been increasingly examined in
relation to communicative competence and second language learning. Littlemore
and Low (2006) introduced the concept of metaphoric competence as an essential
component of communicative language ability, highlighting learners’ capacity to
understand and use metaphor appropriately in discourse. Later, Littlemore (2009)
further demonstrated that metaphor awareness plays a crucial role in vocabulary
development, idiomaticity, and pragmatic competence in a foreign language [8, 9].
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Building on these theoretical foundations, applied linguistic and corpus-
based studies have explored metaphor as a recurrent and systematic feature of
authentic language use. Parallel to cognitive and applied linguistic approaches,
corpus linguistics has significantly influenced the study of metaphor by enabling
large-scale empirical analysis of authentic language data. Early corpus-based
research by John Sinclair (1991) emphasized the importance of observing
language patterns through real usage rather than introspection. Building on
this tradition, Deignan (2005) and Charteris-Black (2004) demonstrated that
metaphorical patterns can be systematically identified and analyzed using corpus
methods, revealing recurrent conceptual metaphors across genres and discourses
[2, 13].

The integration of corpus linguistics into language education has been
extensively discussed by scholars such as Hunston (2002), O’Keeffe, McCarthy,
and Carter (2007), and Reppen (2010). Their research highlights the pedagogical
value of corpus-based approaches for raising learners’ language awareness,
promoting data-driven learning, and fostering analytical skills. Flowerdew (2012)
further emphasizes that corpus-informed pedagogy is particularly effective in
higher education contexts, where students are expected to engage critically with
authentic texts [3, 10].

Recent advances in artificial intelligence have expanded the possibilities of
corpus-based language education. Al-oriented technologies, including automated
concordancers, keyword extraction, and pattern detection tools, enable more
efficient analysis of large datasets and support learner exploration of linguistic
phenomena. Although the application of Al in metaphor research remains
relatively limited, emerging studies on Al-assisted language learning (Thomas,
2019) suggest that intelligent tools can function as cognitive scaffolds, enhancing
learners’ analytical and reflective capacities when used pedagogically rather than
prescriptively [14].

Recent empirical studies on generative artificial intelligence in language
education indicate that Al-assisted learning environments can enhance language
awareness, critical thinking, and reflective learning when integrated into
pedagogically structured instructional activities, further supporting the integration
of Al-supported corpus technologies into the development of metaphorical
competence in undergraduate linguistic education.

In the context of teacher education, the competence-based paradigm
emphasizes the integration of linguistic knowledge, pedagogical skills, and
reflective practice. Drawing on Vygotsky’s sociocultural theory (1978), language
learning 1s viewed as a mediated process in which cognitive development
is supported through interaction and guided activity. From this perspective,
Al-oriented corpus technologies can be interpreted as mediational tools that
facilitate the development of higher-order thinking skills, including metaphorical
reasoning [15].

Kazakhstani and Russian scholars have also contributed to the study of
metaphor and language pedagogy. Research by Ivanova (2018) and Logutenkova
(2024) highlights the role of metaphorical competence in foreign language and
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bilingual education, emphasizing its importance for meaning interpretation and
cultural understanding. Studies conducted within the context of Kazakhstani
higher education (Sarzhanova, 2023; Orynbasar, 2025) focus on the integration
of digital technologies and cognitive approaches in the professional preparation
of future language teachers. These works reinforce the relevance of metaphorical
competence as a pedagogically significant construct within contemporary
language education [4,11].

Taken together, the reviewed literature demonstrates that metaphorical
competence lies at the intersection of cognitive linguistics, applied linguistics,
corpus methodology, and experimental pedagogy. However, despite extensive
theoretical research, relatively few studies address the systematic integration of Al-
oriented corpus technologies into the development of metaphorical competence in
teacher education. This gap underscores the necessity of the present study, which
seeks to combine cognitive theory, corpus-based methodology, and pedagogical
experimentation within a unified educational framework.

For future foreign language teachers, awareness of metaphor extends
beyond comprehension. Teachers regularly employ metaphors to explain abstract
grammatical concepts, cultural phenomena, and learning strategies. Therefore, the
ability to recognize, interpret, and pedagogically exploit metaphorical language
constitutes an essential component of professional competence.

From a pedagogical perspective, metaphorical competence can be viewed
as an integrative construct combining cognitive, linguistic, and reflective
dimensions.

Table 1. Definitions of Metaphorical Competence in Linguistic and
Pedagogical Research

Author / Approach Definition

Cognitive linguistics | The ability to recognize conceptual mappings between source and
target domains underlying metaphorical expressions

Applied linguistics The capacity to comprehend, interpret, and produce metaphorical
language appropriately in context

Linguodidactics A learner’s readiness to understand figurative meanings and use
metaphors as tools for meaning-making

Teacher education An integrated professional ability to interpret, explain, and

pedagogically employ metaphorical language in instruction

Table 1 demonstrates that metaphorical competence is not confined to
linguistic knowledge but incorporates cognitive and pedagogical dimensions
relevant to teacher training.

In the context of experimental pedagogy and foreign language teacher
preparation, metaphorical competence can be structured as a multi-component
construct. This structure allows for its systematic development and assessment
within educational practice.
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Table 2. Components of Metaphorical Competence in Foreign Language
Teacher Education

Component Description

Cognitive component Understanding metaphor as a conceptual mechanism and
recognizing conceptual mappings

Linguistic component Ability to identify and interpret metaphorical expressions in
authentic texts

Discursive component Skill in analyzing metaphor use across genres and communicative
contexts

Pedagogical component | Capacity to explain metaphorical meanings and use metaphors as
instructional tools

Reflective component Awareness of metaphorical thinking in one’s own language use and
teaching practice

This component-based model aligns with competence-oriented teacher
education and provides a theoretical foundation for designing pedagogical
interventions aimed at developing metaphorical competence among
undergraduate students. As a teachable and developable construct, metaphorical
competence contributes not only to linguistic proficiency but also to the formation
of professional pedagogical thinking, enabling future teachers to interpret
metaphorical language and employ it effectively in instructional practice.

The study is exploratory in nature and reports the results of a pilot
pedagogical implementation intended to evaluate the feasibility of the proposed
instructional model. Rather than providing definitive evidence of effectiveness,
the study aims to generate preliminary empirical insights that can inform future
large-scale experimental research.

Materials and Methods

The study employed a pilot pedagogical experiment designed to explore
the feasibility and educational potential of integrating Al-oriented corpus
technologies into the development of metaphorical competence in linguistic
education. Given the exploratory nature of the research and its position within
a broader doctoral trajectory, the experiment followed a qualitative-dominant,
practice-oriented design. The methodological focus was placed on instructional
procedures, learner engagement, and observable learning outcomes rather than
on large-scale statistical validation.

The pilot design allowed for the testing of instructional principles and task
formats without altering the official curriculum or assessment requirements.
Such an approach corresponds to current trends in experimental pedagogy, where
preliminary implementations are used to refine teaching models prior to full-
scale empirical validation [3, 11].

The pilot implementation involved 28 first-year undergraduate students
(aged 17—-19) enrolled in the Foreign Philology (English) programme. Participants
were selected through convenience sampling, as they represented the target
population for the proposed instructional model and had not previously received
systematic instruction in metaphor analysis using corpus technologies.
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The pilot implementation was embedded within regular language
instruction and aligned with course objectives related to reading comprehension,
vocabulary development, and discourse analysis. Importantly, the intervention
did not introduce a separate course or experimental module; instead, metaphor-
focused activities were integrated into existing classroom practices.

The applied component of the study relied on Al-supported corpus tools
that enable access to authentic language data and facilitate pattern recognition
and semantic analysis. These tools were used to support students’ exploration
of metaphorical language across various contexts and genres. The instructional
activities integrated ChatGPT for Al-assisted language analysis, Sketch Engine
for corpus exploration and concordance searches, and AntConc for collocation
and keyword analysis [1, 2, 14].

Al-Oriented

Technologies
Authentic 9 Corpus Data

Corpora Processing

\

Al-Supported Cognitive-Corpus Model

Metaphor Pedagogical
Identification Reflection

Conceptual
Interpretation

Figure 2 - Cognitive—Corpus Model Supported by Al

The instructional materials included:

e curated corpus excerpts containing frequent conceptual metaphors;

e concordance lines illustrating metaphorical patterns;

o Al-assisted keyword and collocation analysis outputs;

e guided worksheets designed to scaffold metaphor identification and
interpretation.

Altechnologies were employed as pedagogical mediators, assisting learners
in detecting recurring metaphorical structures rather than replacing analytical
reasoning. This distinction was emphasized throughout the instructional process
to foster reflective and critical engagement with language data [14, 15].

The pilot implementation was conducted over four instructional sessions
lasting 90 minutes each. During the first session, students were introduced
to conceptual metaphor theory. The following sessions focused on corpus-
based metaphor identification, Al-assisted analysis of authentic language data,
collaborative interpretation of conceptual mappings, and reflective discussion of
pedagogical applications (Figure 3).
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Experimental Design of the Pilot Pedagogical Study

Participants: Al-Oriented Corpus Tasks: Qualitative Analysis:
First-year|BA students Metaphagr identification Learning|outcomes
(Foreign Philology) and analysis

Baseline Instruction: GuidedlReflection:
Regular language classes Pedagogical discussion

Figure 3 - Experimental Design of the Pilot Study
This staged procedure ensured a gradual progression from recognition
to interpretation and pedagogical reflection, aligning with competence-based

learning principles [8, 9]. (Table 3)

Table 3.Stages of the Pilot Pedagogical Experiment

Stage | Focus Description

1 Awareness Introduction to metaphor as a cognitive phenomenon through
examples from authentic texts

2 Identification |Guided detection of metaphorical expressions using Al-supported
concordance tools

3 Interpretation | Analysis of conceptual mappings and metaphorical meanings across
contexts

4 Application Discussion of pedagogical uses of metaphor in language explanation
and instruction

5 Reflection Learner reflection on metaphorical thinking and learning strategies

Stage 1. Metaphor Awareness
Recognition of metaphor as a cognitive

and meaning-making mechanism

Stage 2. Metaphor Identification

Identification of metaphorical expressions
in authentic language data

Stage 3. Conceptual Interpretation
Analysis of source-target mappings

and conceptual structures

Stage 4. Pedagogical Application

Use of metaphor for explanation
and instructional purposes

Stage 5. Reflective Analysis

Reflection on metaphorical thinking
in language learning and teaching

Figure 4. Stages of Metaphorical Competence Development
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Data collection was qualitative in nature and included:

o classroom observations;

« analysis of student worksheets and written responses;

o reflective comments produced during guided discussions.

The analysis focused on identifying patterns in students’ metaphor
awareness, interpretative accuracy, and ability to articulate conceptual
relationships. Particular attention was paid to shifts in learners’ engagement with
metaphorical language and their use of analytical terminology when discussing
metaphor-related phenomena [3,10]. Students’ performance was evaluated
qualitatively according to three criteria: accuracy of metaphor identification,
quality of metaphor interpretation, and ability to apply metaphor analysis in
pedagogical contexts.

The pilot implementation adhered to ethical standards in educational
research. Participation was conducted within regular instructional activities,
and no personal data were collected or reported. Students were informed that
the activities formed part of routine learning tasks and that their anonymized
responses could be used for research purposes.

Results

The results of the pilot pedagogical experiment are presented in the form
of qualitative learning outcomes derived from classroom observations, analysis
of student work, and reflective discussions. Given the exploratory nature of
the study, the focus was placed on identifying observable changes in students’
metaphor awareness, interpretative strategies, and pedagogical reasoning rather
than on quantitative measurement.

The reported learning outcomes were consistently supported by classroom
observations, analysis of student worksheets, and reflective discussions, providing
convergent qualitative evidence for the feasibility of the proposed instructional
approach.

Learning outcomes were evaluated according to three qualitative criteria:
(1) accuracy of metaphor identification, (2) quality of metaphor interpretation,
and (3) evidence of pedagogical reflection demonstrated in students’ written and
oral responses.

Table 4. Qualitative Learning Outcomes of the Pilot Implementation

Component of metaphorical competence | Observed outcomes

Cognitive Increased awareness of metaphor as a conceptual
mechanism

Linguistic Improved identification and interpretation of
metaphorical expressions

Discursive Enhanced ability to analyze metaphor use across
contexts and genres

Pedagogical Emerging awareness of metaphor as a teaching and
explanatory tool

Reflective Greater learner reflection on metaphorical thinking
and language use
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One of the most salient outcomes of the pilot implementation was a
noticeable increase in students’ awareness of metaphorical language as a systematic
phenomenon rather than an isolated stylistic device. At the initial stage, many
first-year students tended to interpret metaphorical expressions literally or relied
on intuition without explicit conceptual reasoning. Through guided corpus-based
activities, students gradually began to recognize metaphorical patterns across
multiple contexts and genres.

The use of Al-supported concordance tools enabled learners to observe
recurring metaphorical expressions and identify underlying conceptual mappings.
As aresult, students demonstrated improved sensitivity to metaphorical language
and showed greater confidence in distinguishing metaphorical meanings from
literal ones [12].

Improvement in Metaphor Interpretation and Conceptual Analysis

The analysis of student worksheets and written responses revealed
qualitative improvements in metaphor interpretation. Learners increasingly
employed conceptual terminology, such as source domain, target domain,
and conceptual mapping, when explaining metaphorical meanings. This shift
indicates a transition from surface-level interpretation to more structured
cognitive analysis.

Moreover, students were able to compare metaphorical realizations across
different contexts using corpus data. Al-assisted tools facilitated this process by
highlighting collocational patterns and contextual variations, allowing learners
to move beyond single examples and consider metaphor as a recurrent linguistic
phenomenon.

A particularly significant outcome of the pilot implementation was the
emergence of pedagogical reflection related to metaphor use. During guided
discussions, students began to consider how metaphorical language could be
employed in teaching practice to explain abstract linguistic and cultural concepts.
This reflects the development of pedagogical thinking characteristic of future
foreign language teachers.

Students demonstrated an increased ability to articulate how metaphors
function as instructional tools, for example, in explaining grammatical structures,
learning strategies, or cultural phenomena. Such reflections suggest that
metaphorical competence contributes not only to linguistic proficiency but also
to the formation of professional pedagogical awareness.

The observed learning outcomes of the pilot implementation can be
systematized according to the components of metaphorical competence identified
in the theoretical framework.

The results indicate that even a limited pilot intervention can positively
influence multiple dimensions of metaphorical competence when supported by
Al-oriented corpus technologies.
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Figure 5. Relationship Between Components and Learning Outcomes

Discussion

The findings of the pilot pedagogical experiment confirm the relevance of a
cognitive—corpus approach to developing metaphorical competence in linguistic
education. The observed qualitative changes in students’ metaphor awareness,
interpretative strategies, and pedagogical reflection support the theoretical
assumption that metaphorical competence can be systematically developed even
at the early stages of undergraduate training [5,7].

From a cognitive perspective, the results align with conceptual metaphor
theory, which views metaphor as a fundamental mechanism of thought rather than
a peripheral linguistic phenomenon. The ability of first-year students to identify
recurring metaphorical patterns and articulate conceptual mappings suggests
that explicit instruction grounded in cognitive principles facilitates deeper
engagement with figurative language. This finding reinforces the argument that
metaphorical competence should be addressed as a core component of linguistic
and pedagogical education rather than as an incidental skill.

The integration of Al-oriented corpus technologies played a mediating role
in this process. Corpus-based tools enabled learners to move beyond isolated
examples and observe metaphorical language as a recurring and systematic
phenomenon across authentic contexts. Importantly, Al technologies did not
replace analytical reasoning; instead, they supported learners’ exploratory and
reflective activities by making linguistic patterns more visible. This pedagogical
use of Al corresponds to current approaches in experimental pedagogy that
emphasize technology as a scaffold for cognitive development [14, 15].

The emergence of pedagogical reflection among participants is particularly
significant in the context of foreign language teacher education. Students’ ability
to discuss metaphor as an instructional resource indicates the early formation
of professional pedagogical thinking. This outcome suggests that metaphorical
competence contributes not only to linguistic proficiency but also to the
development of explanatory strategies essential for future teachers [8, 9].

The present study has several limitations. As a pilot implementation
involving a relatively small group of first-year students, the findings should be
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interpreted as preliminary rather than conclusive. Furthermore, the absence of a
control group and quantitative statistical analysis limits the generalizability of the
observed outcomes. Nevertheless, the study provides initial evidence supporting
the feasibility of integrating Al-oriented corpus technologies into metaphor-
focused language instruction.

Conclusion

This study examined metaphorical competence as an essential component
of linguistic and pedagogical education and proposed a cognitive—corpus
approach to its development using Al technologies. By integrating insights from
cognitive linguistics, corpus-based methodology, and experimental pedagogy, the
paper conceptualized metaphorical competence as a multi-component construct
encompassing cognitive, linguistic, pedagogical, and reflective dimensions.

The pilot pedagogical experiment conducted with first-year undergraduate
students of Foreign Philology provided preliminary evidence that Al-oriented
corpus technologies can support the development of metaphor awareness,
interpretation, and pedagogical reflection. The qualitative results indicate that
even limited instructional interventions, when theoretically grounded and
methodologically structured, can produce meaningful learning outcomes.

The main contribution of this exploratory study lies in bridging theoretical
and applied perspectives on metaphor in linguistic education and in demonstrating
the pedagogical value of Al-supported corpus tools. The proposed approach
offers a flexible framework that can be adapted to different educational contexts
and expanded through large-scale experimental research.

Future studies will focus on empirical validation of the model through
controlled experimental designs, quantitative assessment of learning outcomes,
and longitudinal analysis of metaphorical competence development in foreign
language teacher education. In this way, the present research establishes a
foundation for further investigation into the role of metaphor and Al technologies
in competence-based language pedagogy.
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JIMHI'BUCTHUKAJIBIK B1JIIM BEPY )KYﬂECIHllE META®OPAJIBIK
KY¥3BIPETTUIIKTI KAJIBIIITACTBIPY: /KACAHbI HHTEJIJIEKT
TEXHOJIOTI'UAJIAPBIH KOJIJAHY/IAFBI
KOI'HUTUBTI-KOPITYCTBIK TOCLI
*Cetimaxmerona J1.Y.!, KaceimOexoBa M.A .2 CepikOaena I JK.2
*12 AGbLTaii XaH aTtelHAarel Kasak xalbIKapasblK KaTbIHACTAp KOHE
oneM Tuiaepi yauBepeurteti, Anmatel, KazakcraH,

3 AJIMaThl TEXHOJIOTUSJIBIK YHUBEPCHUTETI, AnMartel, KazakcTan

Anaarna. Makanaja JIMHTBUCTHKAIBIK OUTiM Oepy Kyiecinae Oonamax
IeT TUIl MyFaldiMAEpiHiH MeTa(opasiblK KY3bIPETTUIINH KaJbIITaCThIPY/IbIH
TEOPHSUIBIK-O[ICHAMANIBIK JKOHE IPAKTUKAJIBIK HETI3Ziepl KapacTbIPbUIAbI.
Meradopa Tingik caHa MEH KOHIICNTyaau3alusl YACPICiHIH HEeri3ri MeXaHu3Mi
peTiHe MarblHaHbl KYpacThIpyla >KOHE JHUCKYPCThl MHTEpIIpeTanusiayaa
MaHbI3Ibl pes arkapaabl. OcblFaH OaiaHBICTBI METaPOPANBIK KY3bIPETTLTIKTI
JAMBITY KOCi0U TUIIIK AasipiayablH ©3eKTi OaFbITTapbIHBIH Oipi OOJIBIN TaObLIAIBI.

3epTTey KOTHUTHBTI MeTadopa TEOPUSCHl MEH KOPITYC JIMHT BUCTHKACHIHBIH
KaFuJaTTapblHa CYHEHE OTBIPBIN, MeTadOpasIblK KY3bIPETTUIIKTI KOTHUTHUBTIK,
JUHTBUCTUKAJIBIK, TEJaroruKajiblK JKOHE peQUIEKCHBTIK KOMIIOHEHTTEP.l
O1pIKTIpeTiH MHTErPaTUBTI KYPBUIBIM PETIHJE CUIIATTANIbI.

MakananbsiH npakTukanelk Oemiminge «llleren dumonorusicer» Oimim
Oepy OarmapiaMachIHBIH OipiHIII KypC CTYASHTTEPIMEH KYPIi3iUIreH MHIOTTHIK
MeIarOTUKAJIBIK anmpoOarsi HOTHXKeIepi yChIHbTapl. Al- HETI3/IeNITeH KopITycC
Kypajiaapbl oKy 6aF,£[apJ'IaMaCI>IHBIH Ma3MyHbIHA e3rep1c eHrizoeii, xxyitemni Typae
OKy yZzepiciHe KipikTipiiai. CTyaeHTTep WIbIHAMbl TUIAIK JEpeKTep Heri3iHuae
MeTaopanblK OIpIiKTepl aHbIKTAy, OJIAPJbIH CEMAHTUKAIBIK KYPbUIBIMBIH
TaNJay *KOHE KOHTEKCTYalJbIK WHTEepHpeTalusiiay OarbIThIHIA TarcChblpMaliap
OPBIHIAIBL.

3epTTey HOTIDKENEpl j>KacaHJbl MHTEJUICKT TEXHOJOTHSIAPBIH KOJJIaHa
OTBIPBINT  KYPTi3UITeH KOPIYC KYMBICHI ~ CTYACHTTEpAIH MeTadopanbik
CaHAChIH JIaMBITYFa, HMHTEPIPETALMUIBIK AQJAINH apTThIpyFa OHE TUIIIK
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Tangayra peIeKCUBTIK KO3Kapac KaJbIMTACThIPYFa BIKMAT €TETIHIH KOPCETTI.
KOpBITBIHABICHIHIA JTUHTBUCTUKAIBIK O1TiM Oepy Ky#eciHae MeTadopabik
KY3BIPETTITIKTI KalnblMTacThipyaa Al-Heri3fgenreH KopIyc TEeXHOJOTHsUIapbIH
KOJJIaHYABIH OJICTEMENIK THIMIALIIT Heri3fenimn, OolamiakTa KeH ayKbIMIbI
SMITUPHUKAIIBIK 3ePTTEYIIEP KYPri3y KaKETTUIIr alKbIH1aTa bl

Tipek ce3aep: MeTadopalblK KY3bIPETTUIIK, KOTHUTHBTI JIMHTBHCTHKA,
KOpITyC JIMHTBHUCTHKACHI, JKACAHJIbI MHTEJUICKT TEXHOJIOTHSUIAPHI, IIeTeN TiTi
MYFIIMJICPIH Jaspiay, Imeres (UIoJOTHUICHl, KOPIyCKa HETI3JENTreH OKBITY,
MeAarorukajiblK pedekcus

®OPMUPOBAHUE META®OPUYECKO KOMIIETEHIINA
B JIMH BUCTUYECKOM OBPA3OBAHUHN: KOTHUTUBHO-
KOPITY CHBIM TOJIXO0/] C HCOJIBb30BAHUEM AI-TEXHOJIOI' A
*Ceinaxmetona J1.V.!, KaceimbexoBa M. A2, Cepukbaesa I K.
*12Ka3axCKUil YHUBEPCUTET MEK/IYHAPOIHBIX OTHOIICHUH 1
MHUPOBBIX S3bIKOB UMEHU AObLIall XaHa, Anmarsl, Kazaxcran
3AnmaruHckuii TexHomornueckuit Yausepcuret, AnmMarsl, Kazaxcran

AnHoTanusi. PopMupoBaHre MeTadhOpUUIECKOW KOMIIECTCHLUHU SBIISETCS
BOXHOW 3aJa4eil poeCCHOHAIBHON MOATOTOBKH OyIyIINX TMpernoaaBareiei
HMHOCTPAHHOTO SI3bIKa, IOCKOJIbKY MeTadopa BhICTYMAET KJIIFOYEBBIM MEXaHU3MOM
KOHLENTyaJln3allul W WHTEpIpeTaluu CMbICHa. B crarbe paccMarpuBaroTCs
TEOPETUKO-TIPUKIIATHBIE OCHOBBI Pa3BUTHUS MeTaoprueckoil KOMIETEHIIMH B
JMHI'BUCTUYECKOM 00pa30BaHUU HA OCHOBE KOTHUTHBHO-KOPITYCHOT'O TMO/IX0/IA C
UCI0JIb30BaHNEM Al-OpHEHTHPOBAHHBIX TEXHOJIOTUH.

TeopeTtndeckass 4YacTb HCCIEAOBAHMS OIUPACTCA HAa  IOJIOXKECHUS
KOTHUTHBHOW TEOpHH MeTagopbl M KOPIYCHOM JIMHTBUCTHKH, B paMKax
KOTOpBIX MeTaopuueckasi KOMIIETEHIIUSI pacCMaTPUBAECTCSI KAK HHTETPaTUBHOE
o0Opa3oBaHue, BKIIOYAIOIee KOTHUTUBHBIHN, TMHTBUCTUYECKUH, IT€Aaroru4ecKuit
U pedrekcuBHBIA KOMMOHEHTHI. [IpakTudeckass 4acTh CTaTbU MPEACTABISAET
pe3yJIbTaThl MWIOTHOIO IIEIArOTMYECKOr0 HKCIEPUMEHTa, IMPOBEAEHHOIO CO
CTyJIEHTaMHu INEepBOro Kypca OakanaBpuara mo HampasieHuto «/HocTtpanHas
(bunon0rUs», MHTErPUPOBAHHOT'O B COJIEPIKAHUE PETYIISIPHBIX YUCOHBIX 3aHATUH.

Ucnonb3oBanue  Al-OpHEHTHUPOBAHHBIX  KOPIYCHBIX  HMHCTPYMEHTOB
MO3BOJIMJIO TIOBBICUTH YPOBEHb MeTa(OpHUecKOil OCO3HAHHOCTU CTYAEHTOB,
yAYYIIUTh HMHTEpPHpeTannuo MeTadopuyecKux 3HadeHWid u chopmupoBarh
ANIEMEHTHI MeIarorn4YecKkoil peduekcuu. Jlemnaercs BBIBOJ O 11€1€CO00Pa3HOCTH
npuMeHeHus: Al-OpUEHTHUPOBAHHBIX KOPITYCHBIX TEXHOJIOTHM JUIsl pa3BUTHS
MeTadopuyeCcKoi KOMIETEHIIMY Ha PAaHHUX dTarax MoAroTOBKH IIperoiaBaTesien
WHOCTPAHHOTO SI3bIKA.

KiroueBble ciaoBa: wmetadopuyeckass KOMIETEHINS, KOTHUTHBHAS
JMHTBUCTUKA, KOpPIyCHasi JIMHTBUCTHUKA, TEXHOJOTMU  HMCKYCCTBEHHOTO
MHTEJUIEKTa, OJrOTOBKA MPENoJaBaTesieil HHOCTPAHHOIO s3bIKa, THOCTPAHHAS
(buI0N0THs, KOTHUTUBHO-KOPITYCHBIN TIO/IXOI, TeAarornyeckas peuiekcust
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