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Abstract. The article examines the implementation of a competence-based
approach in higher language education and its contribution to shaping a 21st-
century graduate model. It focuses on the empirical evaluation of a competence-
based instructional syllabus designed and implemented by English language
lecturers of Kazakh Ablai Khan University of International Relations and World
Languages (KazUIR & WL) for students of non-linguistic faculties. The study
is grounded in a quasi-experimental pre-test—post-test design with experimental
(N = 52) and control (N = 49) groups within compulsory English for specific
purposes courses. The competence-based syllabus integrates communicative
language competence with selected twenty-first century skills, including
critical thinking, collaboration, problem-solving and learner autonomy, and
operationalises them through integrated skills tasks, project work and authentic
communicative activities. Data were collected through a communicative
competence test battery aligned with CEFR descriptors, a self-report questionnaire
on transversal skills, and qualitative methods such as semi-structured interviews
and classroom observations. The results show that the experimental group
achieved significantly higher gains in overall communicative competence,
with particularly strong improvement in speaking and writing, and reported
greater growth in communicative confidence, collaboration and responsibility
for learning compared to the control group. Qualitative data confirm increased
learner engagement and more active participation in competence-based classes.
The findings support the effectiveness of a competence-based approach as a
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means of aligning higher language education with labour market demands and
societal expectations, and provide an empirically grounded basis for formulating
a graduate model that combines communicative language competence with core
21st-century skills. The article concludes with implications for curriculum design,
assessment and teacher professional development in higher language education.

Keywords: competence-based approach, higher language education,
communicative competence, competency-based language teaching, 21st-century
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Introduction

Competence-based education has gained increasing prominence in higher
education as a response to rapid economic, technological and social change,
which has intensified demands on graduates’ readiness for complex professional
and civic roles. In a knowledge-based economy, higher education is expected not
only to transmit disciplinary knowledge but also to cultivate practically oriented
skills and integrated competencies that enable graduates to adapt, innovate and
act effectively in diverse real-world contexts. This shift entails a qualitatively
new mission for universities, where educational processes must align more
closely with labour market expectations, societal needs and students’ individual
developmental trajectories [1; 3].

Within this paradigm, the competence-based approach redefines the aims
and outcomes of higher education by focusing on what students are able to do
with what they know, rather than on the time spent in formal instruction [2; 4]. In
their theoretical review of the competency-based approach and competencies in
higher education, a number of researchers conceptualise competence as a holistic
construct that integrates knowledge, skills, attitudes and values, and distinguish
between universal (generic) and specific (subject-related) competencies that
together form the graduate profile [1, p. 15; 5, p. 27]. Systematic reviews of
competence-oriented higher education demonstrate growing interest in graduate
attributes and exit profiles, but also underline persistent conceptual ambiguities
and overlaps that complicate curriculum design and evaluation [3; 6]. At the same
time, studies on competency-based assessment stress that aligning assessment
procedures with clearly articulated competencies is critical for ensuring
programme coherence and for making graduate qualifications meaningful to
employers and other stakeholders.

In higher language education, the competence-based approach has been
closely linked to the development of communicative language competence
as a central outcome of foreign language teaching [5; 8]. Competency-based
language teaching emphasises the integration of language skills (listening,
speaking, reading, writing) with linguistic components (grammar, vocabulary,
pronunciation) and broader personal and professional competencies, thus
positioning language proficiency as a form of communicative competence that
supports learners’ social and professional participation [9, p. 6]. Empirical
research in this area shows that when English language teaching is organised
around clearly defined competencies, authentic tasks and integrated skills,
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students demonstrate noticeable gains in communicative performance and
become more active and responsible participants in the learning process [9;
10]. In non-linguistic higher education programmes, the competence-based
approach to foreign language teaching also reconfigures the roles of teachers and
students, promotes learner autonomy and encourages the use of project work,
interdisciplinary tasks and digital tools to support the formation of professionally
oriented language competences [8; 11].

At the same time, competence-based language education increasingly
intersects with the broader agenda of twenty-first century skills. Integrated
language courses and innovative curricula have been shown to foster not only
linguistic proficiency but also transversal capabilities such as critical thinking,
creativity, communication and collaboration, thereby strengthening students’
academic and professional success [9; 12]. Analyses of ELT materials and higher
education practicesreveal growing, though uneven, attempts to embed these future-
oriented competencies into textbook design, course objectives and assessment
formats [12; 13]. As a result, the language graduate is no longer viewed solely as
a holder of linguistic knowledge, but as a competent actor capable of engaging
in multilingual, multicultural and interdisciplinary environments, equipped with
transferable skills and attributes valued by contemporary workplaces and by a
knowledge-based society [2; 14].

Despite substantial theoretical work on competence-based education and an
increasing number of empirical studies on competency-based language teaching
and integrated skills instruction, there remains a lack of research that brings these
perspectives together into a coherent, empirically grounded graduate model
specifically for higher language education [3; 6; 10]. Existing studies often focus
either on abstract descriptions of competence frameworks and graduate attributes,
or on local classroom interventions enhanced by competency-based language
teaching and twenty-first century competencies without explicitly linking them
to a broader vision of the 21st-century language graduate [9; 12; 15]. This gap
between the declared competence-based paradigm and concrete, evidence-based
models of what a competent graduate in higher language education should be able
to know and do calls for empirical investigation in specific university contexts.

The present article addresses this gap by examining the competence-
based approach in higher language education “from theory to the 21st century
graduate model” and by grounding the discussion in empirical data from a quasi-
experimental study conducted by English language lecturers of Kazakh Ablai
Khan University of International Relations and World Languages (KazUIR &
WL). The aim of the research is to design and implement a competence-based
instructional model that integrates communicative language competence with
selected twenty-first century skills, to empirically evaluate its impact on students’
communicative performance in comparison with a traditional skills-based syllabus,
and, on the basis of the theoretical synthesis and empirical findings, to propose
a graduate model for higher language education that reflects the requirements of
the competence-based paradigm and the demands of contemporary society and
the labour market [1-3; 9; 12].
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Materials and Methods

The empirical study builds on experimental and quasi-experimental
research traditions in competence-based foreign language education, where
competency-based instructional models are compared with traditional approaches
in terms of their impact on communicative competence and related skills [9;
10; 15]. The research investigates the effect of a competence-based syllabus
on the development of communicative language competence among university
students of a non-linguistic faculty. A quasi-experimental pre-test—post-test
design with control and experimental groups was employed, which corresponds
to methodological approaches used in previous empirical studies on competency-
based language teaching in higher education [9; 10].

The study was conducted at Kazakh Ablai Khan University of International
Relations and World Languages (KazUIR & WL) in Almaty in the context of
compulsory English courses for specific purposes. The experimental intervention
and data collection were carried out by English language lecturers of KazUIR
& WL who work with students of non-linguistic faculties, which ensured that
the competence-based syllabus was implemented under authentic instructional
conditions. The sample consisted of 101 undergraduate students: 52 students
in the experimental group and 49 students in the control group. Initial English
proficiency was established by a placement test aligned with the CEFR, which
showed no statistically significant differences in overall scores between the two
groups at the pre-test stage. One group (experimental) was taught according to
a competence-based syllabus developed and implemented by KazUIR & WL
lecturers, while the other group (control) followed the existing skills-based
syllabus without an explicit competence framework, as is typical in comparative
studies of competency-based and traditional instruction [10; 15]. Both groups
were taught by instructors with similar qualifications and teaching experience in
order to minimise teacher-related variability.

The competence-based syllabus for the experimental group was developed
with reference to established models of competency-based language teaching and
competence-based curricula in higher education [4; 5; 9]. The syllabus specified
a set of target competencies that combined language skills (listening, speaking,
reading, writing), language components (grammar, vocabulary, pronunciation)
and selected twenty-first century skills (critical thinking, collaboration, problem-
solving), reflecting current proposals for integrating transversal competencies into
language education [9; 12]. Learning outcomes were formulated in competence
terms and operationalised through integrated skills tasks, project work and
authentic communicative activities, which is consistent with recommendations
for implementing competence-based approaches in foreign language teaching [8;
11]. The control group used the standard university syllabus focusing on separate
skills and grammatical topics, with lesson content largely based on textbook
exercises and without explicit competence descriptors.

Data collection instruments were designed to capture changes in both
communicative language competence and students’ perceptions of their
competence development. Communicative competence was assessed using a test
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battery that included productive and receptive tasks aligned with CEFR descriptors
and structured around practical competences such as listening, reading, writing,
speaking and use of English, in line with competence-based models of exam
preparation in higher education [13; 15]. In addition, a self-report questionnaire
was administered to measure students’ perceived development of selected twenty-
first century skills in the context of language learning, adapting items from
existing studies on competency-based language teaching and integrated skills
courses [9; 12]. To obtain qualitative insights, semi-structured interviews were
conducted with a subset of students and teachers from the experimental group,
and classroom observations were carried out to document how the competence-
based syllabus was enacted in practice [8; 11].

Data were collected at two time points: before the intervention (pre-test)
and after the completion of the instructional cycle (post-test), which mirrors
the pre-test—post-test designs used in previous experimental research on
competence-based approaches [10; 15]. Quantitative data from the language tests
and questionnaires were analysed using descriptive statistics and inferential tests
(for example, Student’s t-test) to determine whether changes in the experimental
group were statistically greater than those in the control group [10; 13].
Qualitative data from interviews and observations were subjected to thematic
analysis in order to identify recurring patterns in participants’ perceptions of the
benefits and challenges of the competence-based approach and to triangulate the
quantitative findings [8; 11]. This mixed-methods design was chosen to provide
a comprehensive view of how a competence-based approach in higher language
education contributes to the development of communicative competence and to
the formation of a 21st-century graduate profile.

Results

The implementation of the competence-based syllabus at KazUIR & WL
led to measurable improvements in the communicative language competence of
students in the experimental group compared to the control group. At the pre-test
stage, there were no statistically significant differences between the groups in
overall test scores for listening, reading, writing, speaking and use of English,
which confirmed the comparability of initial proficiency levels. By the end of
the intervention, the experimental group demonstrated a statistically significant
increase in overall communicative competence, while gains in the control group
were smaller and, in several subskills, less pronounced.

As shown in Table 1, both groups started at a comparable level of
communicative competence at the pre-test stage, with no statistically significant
difference in overall mean scores. By the end of the intervention, the experimental
group at KazUIR & WL showed a marked increase in overall communicative
competence (from M = 68.2 to M = 81.9), while the control group improved
more modestly (from M = 68.7 to M = 74.8). The differences between pre-test
and post-test scores were statistically significant in both groups (p < 0.001), but
the effect size was substantially larger in the experimental group, especially in
speaking and writing, which confirms the stronger impact of the competence-
based syllabus on productive skills.
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Table 1. Pre-test and post-test results for communicative competence
(experimental vs control group)

Pre- | Pre- | Post- | Post-

Skill / Measure Group N | test | test | test | test | t-value | p-value
Mean | SD | Mean | SD
Overall ] 52 1682 |65 |81.9 |59 |1045 |0.000
Lo Experimental
communicative
competence (0—100) | Control 49 |68.7 6.3 |74.8 |6.4 5.38 0.000
, Experimental |52 |13.1 |2.1 |17.0 |1.9 |9.82  |0.000
Speaking (0-20) I tvol 49 133 |20 [15.2 |22 496 |0.000
.. Experimental |52 |13.7 2.0 |16.8 |1.8 |8.97 0.000
Writing (0-20) Control 49 [13.8 |21 |154 |23 |4.21 0.000
. . Experimental |52 |14.0 |2.2 |16.5 |2.0 7.15 0.000
Listening (0-20) 10 ol 49 |14.1 |21 |15.3 |24 |3.42 |0.001
_ Experimental |52 |14.1 |2.3 |16.4 |2.1 |6.98  |0.000
Reading (0-20) Control 49 142 |22 [15.2 |25 |3.18 |0.003
Use of English Experimental |52 |13.3 |24 |15.2 |2.2 |5.86  |0.000
(0-20) Control 49 |13.4 |23 |141 |25 212 |0.039

The most pronounced progress in the experimental group was observed
in productive skills, particularly in speaking and writing. Students who studied
under the competence-based syllabus showed higher scores in task completion,
coherence and cohesion, lexical and grammatical range, and pragmatic
appropriateness in speaking tasks than their peers in the control group. In writing
tasks, experimental-group students more frequently produced texts that met genre
requirements, used more varied and accurate language, and better addressed
communicative purposes. These differences suggest that the focus on clearly
formulated competencies, authentic communicative tasks and integrated skills
contributed to deeper and more functional mastery of the target language [9; 12].

Receptive skills also improved in both groups, but the gains were more
substantial in the experimental group. In listening and reading, experimental-group
students showed higher improvement in understanding main ideas, identifying
specific information and inferring implied meaning, which can be linked to the
systematic use of global tasks and integrated activities in the competence-based
syllabus [9; 11]. The control group, whose instruction remained predominantly
exercise-based and skill-isolated, showed more modest progress, largely limited
to familiar task formats.

In addition to test results, questionnaire data indicated that students in the
experimental group reported greater awareness of their own competencies and
clearer understanding of course goals and expected learning outcomes. Many
participants noted that competence-based tasks helped them see how English
could be used in professional and academic contexts, and that project work
and collaborative activities supported the development of communication and
teamwork skills [9; 12]. In contrast, control-group students more often described
the course in terms of “topics” and “grammar units” and less frequently associated
it with broader skills relevant to their future careers.
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Table 2 shows that students in the experimental group reported statistically
significant growth in communicative confidence, collaboration, problem-solving
and learning autonomy over the semester. Mean values on all four scales increased
by approximately one full point, and all changes were statistically significant at
p < 0.001, which suggests that the competence-based approach supported not
only linguistic development but also key components of a 21st-century graduate
profile.

Table 2. Changes in self-reported 21st century skills (experimental group,
N=52)

Competence / Scale

Pre-test | Pre-test | Post-test | Post-test

Mean SD Mean SD t-value | p-value

Perceived communicative 3.08 0.72 4.09 0.63 8.15 0.000
confidence (1-5)
Collaboration in group tasks 3.21 0.69 4.03 0.66 7.42 0.000

(-5
Problem-solving in English- 2.97 0.75 3.86 0.67 6.89 0.000
mediated situations
Responsibility for own learning | 3.04 0.71 3.94 0.65 7.03 0.000
(autonomy, 1-5)

Qualitative data from interviews and classroom observations further
supported the quantitative findings. Lecturers of KazUIR & WL reported
increased learner engagement and responsibility in the experimental group,
emphasising that students were more willing to participate in discussions,
negotiate meaning and take initiative during project work. Observations showed
that competence-based lessons were characterised by a higher proportion of
student—student interaction, use of authentic materials and integrated skill work,
whereas lessons in the control group were dominated by teacher explanation and
textbook exercises.

Overall, the results of the quasi-experimental study indicate that the
competence-based approach implemented by English language lecturers
of KazUIR & WL had a positive impact on the development of students’
communicative language competence and supported the formation of elements
of a 21st-century graduate profile in higher language education [9; 12]. The
experimental group achieved higher learning outcomes in communicative
performance, reported greater awareness of competencies and demonstrated
behaviours associated with autonomy, collaboration and goal orientation.

Discussion

The findings of the quasi-experimental study conducted by English
language lecturers of KazUIR & WL provide empirical support for the argument
that a competence-based instructional model can significantly enhance students’
communicative language competence in higher education [9; 10]. In line with
research on Competency-Based Language Teaching (CBLT), which shows
that fusing language skills with language components and other essential skills
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boosts learners’ communicative competence, the experimental group in this
study achieved substantially higher gains in overall communicative performance
than the control group following a traditional skills-based syllabus [9, p. 7].
The marked improvement in speaking and writing is consistent with empirical
evidence from task-based and competency-based approaches, where students
exposed to competency-oriented instruction demonstrate greater fluency,
accuracy and confidence in real-life communicative situations than those taught
through form-focused methods.

The results for receptive skills also align with international studies on
integrated skills and CLIL-based language programmes, which demonstrate that
embedding multiple language skills in meaningful content and problem-solving
tasks fosters both academic and communicative competencies [9; 12]. In the
KazUIR & WL experiment, learners in the competence-based condition engaged
more frequently with authentic materials and global tasks requiring them to extract
main ideas, identify specific information and infer implied meaning, which likely
contributed to their higher gains in listening and reading. This pattern echoes
findings that task-based and integrated approaches create more meaningful
opportunities for language use and deeper processing than grammar-centred
instruction, leading to better transfer of skills to real communicative contexts.

An important dimension of the present study is the development of students’
metacognitive awareness and perceived competence. Questionnaire data from
the experimental group indicate significant growth in communicative confidence,
collaboration, problem-solving and learning autonomy, which resonates with
conceptualisations of communicative competence as a complex construct
comprising linguistic, sociocultural, discourse and strategic components that
must be continuously developed and evaluated in pedagogically meaningful
ways. When learners understand clearly formulated competence descriptors
and see explicit links between course tasks and real academic or professional
situations, they are more likely to take responsibility for their learning and to
engage actively in communicative tasks. This corresponds to conclusions
from competence-oriented higher education research, which emphasises that
transparent articulation of competencies and graduate attributes is crucial for
aligning university education with working-life expectations and students’
individual development needs [3; 6; 13].

The KazUIR & WL experiment also contributes to the broader discussion
on integrating twenty-first century skills into English language teaching. Studies
on integrated language skills and 21st-century competencies show that courses
which intentionally embed the “4C” (critical thinking, creativity, communication,
collaboration) into language instruction can significantly increase learners’
motivation, improve academic performance and enhance the quality of
knowledge [9; 12]. The competence-based syllabus in this study, which combined
communicative language competence with collaboration, problem-solving and
learner autonomy, produced similar effects, as evidenced by the significant
positive shifts in students’ self-reports. These findings are consistent with broader
research on integrating 21st-century skills into curricula, which highlights that
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skills such as communication, cooperation, critical thinking, decision making
and creativity are central for students’ success in a knowledge-based economy
and can be effectively developed through foreign language learning [14].

At the same time, the study reflects several challenges identified in
competence-oriented higher education literature. Systematic reviews of
competence-oriented higher education underline that ambiguous terminology,
inconsistent competence frameworks and insufficient teacher preparation hinder
the effective implementation of competence-based curricula and assessment [3; 6;
13]. Lecturers in the KazUIR & WL experiment reported the need for additional
time and methodological support to design competence-based tasks, operationalise
competence descriptors and develop performance-based assessment tools,
which confirms the relevance of these concerns at the institutional level. This
suggests that successful integration of a competence-based approach in higher
language education requires not only innovative course design but also sustained
professional development and institutional commitment to competence-based
reform.

Overall, the results obtained at KazUIR & WL extend existing research
on competency-based language teaching and competence-oriented higher
education by showing how a competence-based syllabus, grounded in clearly
defined communicative and transversal competencies, can be operationalised in
the context of higher language education and empirically linked to a 21st-century
graduate model [1-3; 9; 12]. The stronger gains in communicative performance,
higher learner awareness of competencies and observed behaviours related to
autonomy, collaboration and goal orientation suggest that such an instructional
model is both pedagogically effective and conceptually coherent with current
demands on university graduates. These findings provide a foundation for refining
competence descriptors in university language programmes, aligning assessment
frameworks with graduate attributes and conducting longitudinal studies to
investigate how competence-based language education influences graduates’
performance in real professional and intercultural contexts.

Conclusion

The study has shown that a competence-based approach in higher language
education, as implemented by English language lecturers of Kazakh Ablai Khan
University of International Relations and World Languages (KazUIR & WL),
can significantly enhance students’ communicative language competence and
contribute to the formation of key elements of a 21st-century graduate profile. The
quasi-experimental results demonstrated that students in the experimental group,
who studied under a competence-based syllabus, outperformed their peers in the
control group in overall communicative performance, with particularly strong
gains in speaking and writing, while also reporting increased communicative
confidence, collaboration, problem-solving and learning autonomy. These
findings confirm that when language instruction is structured around clearly
defined competencies, authentic communicative tasks and integrated skills,
it supports not only the development of linguistic abilities but also transversal
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skills that are essential for successful professional and social participation in a
knowledge-based society.

At the conceptual level, the research bridges theoretical models of
competence-based education and empirical evidence from competency-based
language teaching by proposing and testing an instructional model that explicitly
links communicative language competence with selected twenty-first century
skills in the context of higher language education. The empirical outcomes provide
a practical basis for articulating a graduate model in which the 21st-century
language graduate is viewed as a competent, autonomous and collaborative
user of the foreign language, capable of engaging in complex communicative
situations and applying language skills to real academic and professional tasks.
At the institutional level, the experience of KazUIR & WL highlights both the
potential and the challenges of implementing a competence-based approach,
underscoring the need for systematic methodological support, adequate time
for designing competence-based syllabi and assessment tools, and ongoing
professional development for university lecturers. Taken together, the results of
this study suggest that competence-based higher language education can serve
as an effective pathway towards aligning university language programmes with
contemporary demands on graduates and provide a foundation for further research
on refining competence descriptors, assessment frameworks and longitudinal
effects of competence-based instruction.
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KOFAPBI TULAIK BIVIIM BEPYAEI'T K¥3bIPETTIVIIKKE
HET'I3AEJIT'EH TOCLJI: TEOPUSAJAH XXI FACBIP TYJIEI'T
MOJIEJIIHE JEWUIH
*JleBanoBcka-Tomammuk b.!

*Konnan0ainsl FeutbMIap yHUBepcuTeTi, Konus, [Tonbiia

Angarna. Makanaga skorapbl TULAIK OLTiM  Oepyne Ky3bIpeTTUIIKKE
HETI3[IEJTeH TOCUINI €Hridy JkoHe OHbIH XXI fFacelp Tyneri wmopjeniH
KaJIBINTACThIpyFa KOCAaTbIH YJieCl KapacThIpbulaJbl. 3eprrey AObLIall XaH
arbIiHAarel Ka3ak xanbIKapaiblK KaTbIHACTAP AKOHE 9JIEM TUIEP] YHUBEPCUTETIHIH
(Ka3XKxOTYVY) arbuImblH Tl OKBITYLIBUIAPBI 3IpJIEH, JKY3€re acbIpraH
KY3bIPETTIIIKKE OarbITTaIFaH OKy OarJapiaMachbiHbIH TUIMIUTITIH SMIUPUSIIBIK
TYpFbIIaH Oaranayra OarbITTajdFaH. JKCIEPUMEHT IIET TUT KociOu OaFbITTarbl
MIHJETTI KypcTap asChlHIA KYPri3ulil, KBa3MAKCIEPUMEHTTIK «OacTamKbl—
KOPBITBIHIBI TECT» JW3alHbl HEri31HAe YHWbIMAACTHIPBUIIbL: SKCIIEPUMEHTTIK
tonta 52 CTyaeHT, Oakbulay TOOBIHIA 49 CTYyHEHT OKBIJIbl. DKCIEPUMEHTTIK
OKy Oarjgapiamachl KOMMYHMKATHUBTIK LIeTeN TuUll Ky3bIpeTTutirin XXI raceip
JaFblIapbIMEH, COHBIH 1LIIH/AE ChIH TYPFBICBIHAH OIl1ay, BIHTHIMAKTACTBIK,
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Macesenepl LIelly JKOHE OKyJarbl JepOecTIKIEH YINTacTbIpaibl >KOHE
oJIappl TUIAIK 9pPEKeT TYPJIepiH OIpIKTIPETIH TarchlpManap, ’K0OalbIK HKYMbIC
KOHE ayTeHTTIK KOMMYHMKATUBTIK JKaFgasTrap apKbUIbl ICKE achIpajbl.
Monimerrep CEFR peckpunropnapsiHa COUKECTEHAIPUITEH KOMMYHUKATUBTIK
TECTTEpP >KUBIHTBIFBI, TPAHCBEpPCAJbAbl Jar/bliap OONbIHIIA ©31H-031 Oaranay
cayaJlHaMachl, COHJaW-aK KapThlUIall KypbUIBIMJAAHFAaH cyxOarrap MeH
cabakrapapl Oakbuliay apKbUIbl KUHAIABL. HoTmxkenep 3KCHIEpPUMEHTTIK TOII
CTYJIEHTTEpIHIH KaJlbl KOMMYHHMKATUBTIK KY3BIPETTLIIIl, ocipece ceusey
JKOHE a3y Jarjpliapbl OoilbiHIIA, OakplIay TOObIHA KaparaHla alTapiblKTai
XKorapbl eckeHiH kepcereal. COHbIMEH Karap, CTYACHTTEp aFbUIIIbIH TUIIH
KOJIJJaHyAaFbl CEHIMAUIIKTIH, OIpJIECKeH >KYMBICTBIH, MOceJenepal LIemry
KaOlJIeTIHIH *oHE 63 OKYbIHA >KayallKepIULIIKTIH apTyblH aran oTTi. CamablK
JEPEKTEP KY3BIPETTUNIKKE HET13/IeITeH OKBITY/bIH KaFJalbIlHAa CTYICHTTEPAIH
TaHBIMJIBIK O€JCeHLIIrT MeH cabakka KaTbICy AEHIeHiHIH >KOFapbUIaFaHbIH
pacTaiinbl. 3epTTey HOTHXKeepl )KoFapbl TUIAIK O11iM Oepy/i eHOeK HapbIFbl MEH
KOFaM TaJlalTapbIMEH YIUIECTIpY Kypalibl peTiHAE KY3bIPETTIIIKKE HEri3erexH
TOCUIIH THIMJAUIITIH JQJIeieN, KOMMYHUKATUBTIK MIETEeN TUIl KY3bIPEeTTUIIrH
Heri3ri XXI racelp narAbUIapbIMEH OIPIKTIPETIH TYJIEK MOJAEIIH SMIUPHSIIBIK
TYpPFBIIaH HETI37Ieyre MYMKIiHAIK Oepeni. Makanamga oxky OarmapiamanapbiH
xobasay, Oaranay >KyHeciH JKeTUIIIPpY JKOHE YHUBEPCHUTET OKbITYLIbLIAPbIHBIH
Koc10U JaMybIHA KaThICThI YChIHBICTAp OepiireH.

Tipek ce3mep: Ky3bIpETTUTIKKE HETI3ACITEH TOCLI, dKOFaphl TUIMIK OLTIM
0epy, KOMMYHUKATUBTIK KY3BIPETTUIIK, KY3bIPETTUIIKKE OarbITTalfaH LIET TiI1
okpITy, XXI Facelp AarabLIapbl, TYJIE€K MOJEII, KBa3UIKCIEPUMEHTTIK 3€pTTEY,
YKOFaphl O11iM Oepy

KOMIETEHTHOCTHBIN ITOJIXO0/I B BLICIIIEM SI3LIKOBOM
OBPA3OBAHUMU: OT TEOPUU K MOAEJIN
BbBIITYCKHHUKA XXI BEKA
*JleBanoBcka-Tomammuk b.!

*'VauBepcuteT npukiaaHbix Hayk, Konus, [Tonbia

AnHoTtanus. CTaTbs NOCBSIIEHA peaau3aluy KOMIIETEHTHOCTHOIO IOJI-
XO0J1a B BBICIIIEM SI3IKOBOM OOpPa30BaHUU M €T0 BKJIaay B (hOPMHUPOBAHNE MOJICTH
BbIITyCKHHMKA XX Beka. B ieHTpe BHUMaHUsA HaXOAUTCS SMIIMPUYECKAsl OLICHKA
KOMIIETEHTHOCTHO OPHEHTHUPOBAHHOM Yy4eOHOH NporpaMmbl, pa3paboTaHHOM
U PEaIn30BaHHOM MpPENOAABATENsIMM  aHINIMHCKOTO  s3bika  Kaszaxckoro
YHUBEPCUTETA MEXKTYHAPOIHBIX OTHOLIEHUH 1 MUPOBBIX SI3bIKOB UMEHU AObUIal
xaHa (KazYMOuMS#) aiis ctyneHTOB HesI3bIKOBBIX (hakynbTeToB. MccnenoBanue
OCHOBAaHO Ha KBa3UAIKCIEPUMEHTAIbHOM JIHU3aiiHE C MPEATECTOM U MOCTTECTOM
Y BKJIIOYaeT dKcrepuMeHTanbHyo (N = 52) u kouTponbHyio (N = 49) rpymibl
B paMKax 00s3aTelIbHbIX KypCOB aHIIMICKOIO sI3bIKa Ul CHEIMAJIbHBIX LEJEH.
KommnereHTHOCTHAs nporpaMma UHTETPUPYET KOMMYHUKATUBHYIO HHOSI3BIYHYIO
KOMIIETEHIIMIO C PSAOOM YyHHMBEpCaldbHbIX HaBbIKOB XXI Beka, BKiIo4as
KPUTUYECKOE MBIIIIEHNWE, COTPYAHHUYECTBO, PEIICHHE MPOOIeM U Y4eOHYIO
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ABTOHOMMIO, U OINEPALUOHAIUZUPYET UX Yepe3 3aJjaHusl Ha MHTETrPaLUi0 BUJIOB
peueBoil 1eATeNbHOCTH, IPOEKTHYIO padOTy U ayTEHTHYHbIE KOMMYHUKAaTHUBHbIE
cutyauu. CO0Op JaHHBIX OCYHIECTBIISICS C MOMOILBIO TECTOBOIO KOMILIEKCA
KOMMYHUKaTUBHOW KOMIIETEHLIUH, comnacoBaHHoro ¢ jaeckpunropamu CEFR,
ONPOCHHUKA CaMOOLICHKH TPAaHCBEPCAIbHBIX HAaBBIKOB, @ TAKXKE Kau€CTBEHHBIX
METOJIOB — IMOJIyCTPYKTYPUPOBAHHBIX MHTEPBbIO U HAONIOACHUN 32 yueOHBIMU
3aHATUAMU. Pe3ynbTaTbl IMOKa3bIBAIOT, YTO CTYAEHTHl AKCHEPUMEHTaIbHOU
rpynnbl NPOJIEMOHCTPUPOBAIN 3HAYUTENBHO 00Jiee BBHICOKHI MPUPOCT OO0IIeH
KOMMYHUKaTUBHOW KOMIIETEHLIUH, OCOOEHHO B TOBOPEHUHU U MUCHBME, a TAKXKE
0osiee BBIPAXKEHHBIM POCT KOMMYHHMKAaTHBHOM YBEPEHHOCTH, CIIOCOOHOCTH
K COTPYOHHYECTBY M OTBETCTBEHHOCTH 3a COOCTBEHHOE OOydyeHHe IO
CPaBHEHHUIO C KOHTPOJIBHOM rpymnmoi. KauecTBeHHbIE NaHHBIE MOATBEPKIAFOT
MOBBILLIEHUE y4€OHOW aKTUBHOCTH U BOBJIEUEHHOCTHU CTYIEHTOB B YCJIOBHAX
KOMIIETEHTHOCTHOTO 00ydeHus. lloiayueHHble pe3yabTaTbl IOATBEPXKIAIOT
3¢ (PEeKTUBHOCTh KOMIIETEHTHOCTHOTO TIOJXO/la KaK CPEACTBA COIIACOBAHMS
BBICIIIETO SI3bIKOBOIO OOpa30BaHUs C 3allpOCaMM PbIHKA TpyJla U OO0IIecTBa U
MO3BOJIAIOT 3MIIMPUYECKH OOOCHOBaTb MOJIENb BBIMYCKHHMKA, COYETAIOIIYIO
KOMMYHUKaTUBHYIO MHOS3bIYHYIO KOMIIETEHIIMIO C KJIFOUEBbIMU HaBblkaMu XXI
Beka. B craTtbe 0003HauEHBI BHIBO/IBI JUIsl IPOCKTHUPOBAHUS YUEOHBIX ITPOrpaMM,
OLICHHMBaHUS U PO eCCUOHAILHOTO Pa3BUTHUS IIPETIOIaBaTeleH.

KiroueBble ci10Ba: KOMIIETEHTHOCTHBIM TI10/IXO/, BBICIIEE SI3bIKOBOE
oOpa3oBaHue, KOMMYHUKaTHBHAs KOMITETEHIHS, KOMITETEHTHOCTHOE
o0ydeHHe WHOCTPAHHOMY S$3bIKY, HaBbIKM XXI| Beka, Mojenb BBITYCKHHKA,
KBa3UAIKCIIEPUMEHTAIbHOE UCCIIEIOBAHKE, BICIIIEE 00pa30BaHue
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