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Abstract. The digitalization of education has raised serious pedagogical
challenges for developing schoolchildren’s information culture. Reading literacy
is essential for enabling learners to understand, interpret, and critically engage
with digital information. Nevertheless, the specific contributions of individual
reading literacy dimensions remain underexplored.

This study examines the impact of reading literacy dimensions on
schoolchildren’s information culture within digital environments. The objectives
are to conceptualize the relationship between reading literacy and information
culture, analyze how reading literacy supports digital information practices, and
clarify the educational implications of integrating reading literacy with digital
and information and communication technology (ICT) literacies.

A quantitative descriptive research design was employed. Data were
collected from 104 secondary school students aged 11 to 16 years using a structured
questionnaire that assessed reading literacy dimensions (comprehension,
interpretation, evaluation, and reflection) and information culture practices.
Descriptive statistical analyses were conducted.

The results indicate that students demonstrate moderate levels of reading
literacy and information culture. Comprehension and reflective reading are more
strongly associated with information culture, while interpretation and evaluation
are less consistently developed. These findings highlight the differentiated roles of
reading literacy dimensions and underscore the importance of integrating higher-
order reading instruction into digital education to foster critical and responsible
information use.
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Introduction

In the present time, young people are exposed to massive amounts of
digital information, and increasingly in nonlinear and multimodal ways, with
little filtering and quality control. Within this, both technological skills and strong
reading literacy are needed in order to understand, evaluate and utilize information
[1]. As digital learning environments continue to expand, it is important to
evaluate the role of traditional reading skills in fostering the development of
schoolchildren’s information culture.

370 BULLETIN of Ablai Khan KazUIRandWL



Ibrayeva Zh.K., Kenzhebekkyzy M., Ospanova Zh.T.

Language is not a neutral tool for expressing ideas. It is essential to the
formation of human thought. Psychological and conceptual structures develop
within language, not apart from it. As a result, language is a primary means of
shaping social identity and cultural awareness [2]. This view is consistent with
linguistic relativity theory and cultural linguistics, which posit that how individuals
interpret information and how they construct meaning from texts are both shaped
by embedded norms of discourse within specific cultures. From this point of
view, reading literacy is not just a cognitive competence, but rather a culturally
mediated process [3, 4]. Some researchers indicate that people now read not only
print but also digital content in various formats. These texts can be written in
personal, social, professional, and academic contexts. In these domains, the text’s
intention can be related to anything in life [5]. Changes in reading practices and
language use, especially in digital contexts, affect not only communication but
also how individuals understand, interpret, and assess knowledge. In this context,
literacy development is central to how cultures and societies address challenges
related to tradition and cognitive change.

The development of reading literacy is particularly important for enhancing
perceptions of the digital space and fostering an information culture among
schoolchildren during their study of English, including other foreign languages.
According to Bulatbayeva, Smagulova, and Kusainova (2025) reading skills play
a significant role in students’ cognitive development, expanding their worldviews
and communication competence [6]. Therefore, the systematic use of various
text types is essential for students to understand text structures, compositional
and organizational patterns, and functional-semantic text types, which are highly
relevant for processing information in both academic and digital contexts.

Empirical research increasingly demonstrates that digital reading literacy
is shaped by cognitive, metacognitive, and socio-educational factors, rather
than by technological exposure alone. Cognitive aspects include processes like
thinking, knowledge acquisition, memory, and problem solving. Metacognitive
knowledge is the conscious awareness of and knowledge about one’s thinking
processes, including control strategies, planning, monitoring, and evaluating
comprehension and production. Socio-educational factors refer to social and
educational aspects that appear in the life conditions of people, such as parental
instruction or availability of learning resources. For example, Chen (2017) found
that self-regulated learning strategies and parental education not only predict
students’ digital reading literacy, but also the retrieval of information from web
pages, comprehension of digital texts, and the ability to communicate digitally.
Chen’s research findings demonstrate that students who are able to plan, monitor,
and evaluate their own reading also have no problem navigating the digital
information environment. The author achieved this through structural equation
modeling combined with multigroup invariant analysis. Thus, reading literacy can
be viewed as the foundation upon which meaningful and responsible information
practices among schoolchildren are built. This, in turn, means that in the digital
environment, information culture is shaped by reading skills, self-regulation, and
access to educational resources [7].
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This research aims to find an answer to the following question: How is
reading literacy connected with the information culture of children at school in
digital environments?

To address this question, this paper will:

- Conceptualize the relationship between reading literacy and information
culture.

- Explore how reading literacy supports digital information practices.

- Clarify the educational implications of integrating reading literacy into
digital literacy.

To provide further context, the following section will examine linguistic
and metaphorical perspectives relevant to information processing.

The scientific novelty of this study lies in its empirical, dimension-specific
approach: rather than treating reading literacy as a single construct, it separately
measures comprehension, interpretation, evaluation, and reflection among
secondary school students aged 11 to 16 and compares their respective associations
with self-reported information culture practices in digital environments.

Research on digital reading practices enables us to have a strong theoretical
background for the development of children’s information culture in school
conditions while using digital sources. While some studies look at larger
populations, by concentrating on reading as a culturally situated activity, they
reveal how interaction with digital texts affects engagement with and use of
information, and the interpretation of that information into knowledge [8]. We
consider digital reading not just as a technical action, but as a social and cultural
practice in which young users handle information within their ordinary digital
environments.

In the information culture, reading literacy is a basic competence
for schoolchildren in order to effectively function in a digital information
environment. Information culture encompasses a stable set of values, norms,
skills, and practices that direct how individuals search for, interpret, evaluate,
and utilize information within particular cultural and technological contexts [9].
In this context, reading literacy develops information culture by ensuring the
comprehension of complex texts, critical evaluation of sources, and reflective
engagement with information.

Materials and methods

Reading literacy education is becoming a key competency that shapes
students’ information culture in the digital world. Reading literacy is described
as involving both comprehension and a set of interpretive and evaluative
competencies needed to deal with complex, multimodal digital texts and
information spaces [10]. Empirical studies support this claim, demonstrating
strong correlations between reading-related competencies and digital information
practices. For instance, Moreno-Morilla and Guzman-Simon (2021) found that
primary students with higher reading literacy levels utilised more effective
information search, interpretation, and integration strategies in digital contexts

[11].
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Moreover, Chen (2017) demonstrated that reading literacy and self-regulated
learning are significant predictors of students’ digital reading performance, which
is reiterated by recent meta-syntheses on digital-literacy research [7,12].

But other research suggests that being more exposed to digital texts is not
the automatic cause of a greater information culture. Although students have basic
reading skills, they often face challenges in how to critically judge credibility and
authority in digital environments, illustrating the disparity between functional
reading abilities and culturally informed information judgment [13].

Taken as a whole, this body of research suggests that while digital
environments have broadened access to information, the development of
schoolchildren’sinformation culture depends primarily onhigher-orderdimensions
of reading literacy, such as interpretation, evaluation, and reflection, rather than
simple exposure to technology. This perspective underpins the conceptualization
of reading literacy as an essential component of information culture and informs
the present study, which investigates how different dimensions of reading literacy
affect schoolchildren’s information culture in digital contexts.

The research was carried out within a pedagogical paradigm, utilising a
quantitative descriptive approach to examine the reading literacy and information
culture among secondary school students in a digital environment.

The selected design enabled a systematic investigation of the relationship
between educational competences and student learning experiences, consistent
with the contemporary research literacy paradigms that emphasize evidence-
based evaluation of learning outcomes.

To strengthen the methodological transparency and empirical grounding
of the study, the following complementary groups of scientific methods were
applied:

- theoretical methods (analysis, synthesis, and generalization of scientific
literature on reading literacy, digital literacy, and information culture), used to
substantiate the conceptual framework of the study;

- empirical method: a structured Likert-scale questionnaire survey, the core
empirical instrument of the study, administered to 104 secondary school students
aged 11-16 to measure four reading-literacy dimensions (comprehension,
interpretation, evaluation, reflection) and information culture practices;

- statistical methods: descriptive statistical processing of the survey data,
including frequency and percentage distribution analysis for each questionnaire
item and calculation of the arithmetic mean (M) and standard deviation (SD) for
each reading literacy dimension and information culture indicator;

- comparative-analytical method: comparison of the mean scores across
reading literacy dimensions in order to identify which dimensions are most
strongly associated with information culture practices, which constitutes the
empirical core of the study’s scientific novelty.

Participants and educational context

The sample group was 11-16 years old secondary school students,
representing a critical stage of compulsory education advanced reading and
information-related competencies are actively developed. The target population
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is also comparable to that of international educational surveys like PISA and
provides a basis by which the findings can be interpreted within a larger academic
context. In addition, the study was both voluntary and anonymous, guided by
ethical standards of pedagogical research.

Research instrument

The data were gathered through the structured questionnaire, specifically
designed for school-based research. The tool is grounded in pedagogical
literature on information literacy and in the PISA 2022 conception of learning
as active, reflective, and empowered [9]. It is defined as a multidimensional
notion that includes the capabilities to comprehend, interpret, and understand
(comprehension) as well as to reflect and evaluate. These dimensions reflect
various facets of the learning process, ranging from simple text comprehension
to critical and reflective engagement with reading material. Information literacy
is in this context defined as a set of educationally relevant practices: information
seeking, evaluation of sources and responsible use of information within digital
learning environments.

The questionnaire items focused on students’ experience of carrying out
practical work with digital texts that students regularly meet in schools where
they study, including articles from the Internet, educational websites, posts from
social media and other multimodal digital material that contain images and mixed
text formats.

Participants were asked to assess their reading strategies and information
practices when interacting with such digital texts, which represent sources of
information in contemporary digital learning environments.

All questionnaire items were adjusted to the students’ cognitive and content
levels. Responses were captured on a five-point scale, where 1 indicated strong
disagreement with the statement and 5 indicated strong agreement with it.

The test instrument was constructed to focus on students’ competencies,
attitudes, and reflection in learning. The survey was administered at school
electronically in order to ensure standardized conditions with the guidance of a
teacher.

Data analysis procedures

Questionnaire responses were coded numerically and processed using
standard descriptive statistical procedures. For each item, frequency distributions
and percentage distributions across the five response categories were calculated.
For each reading literacy dimension (comprehension, interpretation, evaluation,
reflection) and each information-culture item, the arithmetic mean (M) and
standard deviation (SD) were computed to characterise central tendency and
response variability.

Results

The results include the respondents’ demographic characteristics,
descriptive statistics for reading literacy dimensions and information culture, and
an analysis of the relationships among these constructs.
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The final sample comprised 104 secondary school students aged 11 to 16
years. The sample involved both female and male students, with 58.7 % being
female, 41.3 % being male respondents.

Most participants reported regular internet access at home, indicating that
the student body is situated in a digitally connected learning environment. The
majority of participants (102 out of 104) reported consistent access to digital
technologies, and thus, digital learning resources should generally be accessible
for participants. That level of access offers an applied context for investigating
reading literacy and information culture in digital contexts.

As shown in Figure 1, regarding digital reading devices, students’ favourite
was the smartphone (95 users), which is indicative of the relevance that mobile
technologies have on students’ reading habits. On the contrary, only a small
number of participants read using a computer or laptop (n = 4), tablet (n=4), and
printed books (n = 1). This trend suggests that students’ interaction with digital
texts is largely located in a mobile-based network.

What device do you most often use for reading digital texts? How often do you use digital devices for reading and learning purposes?

T 104 responses 104 respanses )

@® Smartphone

® Computer / laptop
Tablet

® E-book

Figure 1 - Means of digital text reading devices and frequency of daily reading
on them for learning

In summary, the demographic profile indicates a learning environment
characterized by widespread digital access, predominant smartphone use, and
diverse patterns of digital reading engagement. These factors are significant for
interpreting study results concerning reading literacy and information culture in
digitally rich contexts. Educational motivation and information literacy currently
differ among schoolchildren of various ages. Given that elementary school
students also possess smartphones, it is essential to define information literacy for
all students and to structure the educational process to foster functional literacy.

The second section of the questionnaire evaluated students’ interpretative
reading competence in digital environments (sample shown in Table 1). It
specifically measured their capacity to construct meaning beyond the literal
level, establish connections within and across texts, and integrate information
from multiple sources.

As Table 1 indicates, self-reported comprehension skills are relatively
stronger among students, while interpretation, evaluation, and reflection tend
to show more variation and often lower levels of agreement, reflecting uneven
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development of higher-order reading literacy in digital environments. The
students have more confidence in basic comprehension skills than higher-order
reading processes. For instance, 44.3% agreed or strongly agreed that they can
understand the main idea of digital texts and 45.2% of respondents can find
specific information in digital texts. Moreover, skills of interpretation present
lower levels of agreement, 29.8% of students agreed or strongly agreed they can
interpret information from different digital texts focusing on the same theme.
Responses to evaluation items are a little better, but remain uneven. For
example, 51% of respondents agree/strongly agree that they are able to assess
whether information posted online is accurate, and 51% said they can compare
accounts from different sources to see which one is more trustworthy. All
reflection items show moderate agreeability rates, with 47% of students claiming
that they reflect on whether the digital information would help them reach their
goals. Overall, these results indicate that students feel relatively confident in
more basic aspects of comprehension as well as some practices regarding their
evaluation, but that more complex processes like cross-text interpretation and
reflective engagement do not consistently develop within student practice.

Table 1. Distribution of students’ responses to reading literacy in digital
environments (%)

1 (strong- 5
Dimension Questions ly dis- 2 3 4 (strongly
agree) agree)
I can understand the main idea | 9.6% 21.2% |25% |35.6% |8.6%
of digital texts such as articles,
websites, or online posts.
=
Z I can find specific information | 2.9% 27.9% |24% 34.6% [10.6%
E) in digital texts even when it is
g not clearly highlighted
=
S I understand digital texts even |4.6% 17.4% |39.5% |35.6% |2.9%
when they include links, im-
ages, or different text formats
I can explain the meaning of a | 6.7% 16.4% |34.6% |35.6% |6.7%
digital text in my own words
g I can understand how different | 7.71% 16.3% [33.6% |38.5% [3.8%
= parts of a digital text are con-
I3 nected
5
k| I can interpret information|10.6% 21.2% |38.5% |26.9% |2.8%
from more than one digital text
on the same topic.
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I can judge whether informa- |3.8% 17.3% |27.9% [37.5% |13.5%
tion on the internet is reliable
or not

I can tell the difference be- 3.8% 23.1% |30.8% [28.8% |13.5%
tween facts and opinions in
digital texts.

Evaluation

I can compare information 5.8% 20.1% |23.1% [35.6% |15.4%
from different online sources
to decide which is more trust-
worthy

I think about how the informa- | 8.7% 24%  [26% 27.8% [13.5%
tion I read online can influ-
ence my opinions.

I reflect on whether digital 7.7% 15.4% |22.1% [37.5% |17.3%
information is useful for my
goals or tasks.

Reflection

I consider the possible conse- |8.6% 21.2% |23.1% [37.5% |9.6%
quences of using or sharing
online information.

Descriptive analyses showed that the mean score of interpretative reading
literacy student confidence level was M = 3.08 (SD = (.78, on a five-point Likert
scale), indicating an intermediate level for students’ confidence in interpreting
digital texts.

At the item level, students expressed the greatest confidence in their ability
to rephrase the content of a digital text (M = 3.19, SD = 1.02). A similar mean
score was found for understanding connections between sections of digital text
(M =3.14, SD = 1.00).

As demonstrated in Table 2, students have relatively higher self-reported
comprehension abilities, with lower overall reports of interpretation, evaluation,
and reflection, as well as more varied levels of agreement by construct, which
suggests uneven development of higher-order reading literacy in digital
environments.

Table 2 shows that quick information retrieval (M = 3.59) and rereading
digital texts when comprehension is insufficient (M = 3.61) are prevalent
practices. These results indicate that students typically possess the procedural
skills necessary to navigate digital information environments and exhibit active
reading behaviors when facing comprehension challenges.

Moderate mean values for using multiple sources (M = 3.27) and for
comparing different digital texts (M = 3.30) suggest only partial engagement
with integrative information practices. The lowest mean score was found for
considering the author of online information (M = 2.97), indicating that analysis
of credibility is not often applied.
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Table 2. Frequency of student responses by digital reading literacy
dimensions

Item Mean (M) |SD

I can quickly find relevant information online 3.59 0.96
I use multiple sources when searching for information 3.27 1.16
I check who created the information before trusting it 2.97 1.17
I pay attention to the publication date of online information 3.29 1.15
[ usually read digital texts quickly to find answers 3.33 1.14
I reread digital texts when I do not understand them the first time 3.61 1.05
I compare different digital texts before forming an opinion 3.30 1.19

Taken together, these data indicate that students actively and competently
use digital resources; however, some aspects of their work with texts, such as
critical evaluation and synthesis of information from various sources, remain
underdeveloped.

Discussion

This study investigates the influence of various aspects of reading literacy
on schoolchildren’s information culture in a digitalized environment. The
findings indicate a multifaceted profile of students’ online reading practices, with
notable strengths in operational engagement with digital information and ongoing
challenges in higher-order literacy skills. The subsequent discussion considers
the implications of these results for teacher education literature, pedagogical
theory, and directions for future research.

The demographic data demonstrate that students in this study are immersed
in a digital learning culture defined by widespread internet access and the
predominance of smartphones as primary devices for reading digital texts.
These results are consistent with recent research [6] that documents teenagers’
preference for mobile devices as their main source of information. Nevertheless,
significant variation in digital reading rates for academic purposes indicates that
high levels of access do not automatically result in frequent use of digital texts
for school-related activities.

Mobile reading environments often promote rapid scanning and fragmented
attention. Although these processes can be effective for information retrieval,
they are typically brief and may lack opportunities for reflective or evaluative
engagement.

A comparison of reading literacy dimensions shows these students report
strong comprehension but are less confident in interpretation, evaluation, and
reflection. Most feel comfortable understanding mainideas and finding information
in digital texts, but fewer express confidence in integrating information across
texts, critically evaluating content, or making judgments beyond a single source.

The moderate mean score for interpretative reading literacy (M = 3.08)
indicates students can understand texts but have difficulty integrating information
from multiple digital sources. This aligns with prior work indicating that reading
across texts and combining information from them are higher-order skills that
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usually need to be taught explicitly and built up through practice. The variation
in scores also suggests these skills are not consistently developed among all
students.

However, practices associated with critical evaluation, such as verifying the
authorship of information and systematically assessing credibility, were reported
less frequently. The relatively low mean score for checking source authorship
(M = 2.97) suggests that critical evaluation is not yet a routine practice for many
students. Likewise, only moderate engagement with source comparison indicates
limited synthesis across texts.

Conclusion

The present study examined how different dimensions of reading literacy
affect school students’ information culture in digital environments. The results
indicate that reading literacy influences information culture through several
distinct mechanisms. ‘Basic understanding’ and ‘reflective reading with source’
were identified as the most influential factors in enabling students to access,
interpret, and reflect on digital information. In contrast, interpretative and
evaluative reading skills exhibited weaker and less consistent effects, suggesting
that advanced literacy competencies remain underdeveloped among many
students.

In relation to the first objective, the study conceptualized the relationship
between reading literacy and information culture, proposing that information
culture is fundamentally rooted in the reading process rather than being solely a
technical or procedural skill.

The findings indicate that comprehension and interpretation are the two
reading competencies most directly linked to how well students function in
digital information spaces. Teachers have a significant role in cultivating these
competencies among students in educational institutions. In the contemporary
educational landscape, teachers are expected to demonstrate not only proficiency
in pedagogical practices [ 14], but also a capacity for methodological adaptability
and digital literacy [15].

The results show that access to digital media is insufficient itself to create
information oriented culture. The research also highlights the significance of
critical reading literacy in cultivating an information culture and developing
educational programs that encourage creative engagement with information,
rather than simple reproduction.
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11-16 dKACTAFbI KAJIIbI BIJIIM BEPETIH MEKTEII
OKYUIBIJIAPBIHBIH AKITAPATTBIK MOJAEHUETIH
KAJIBIIITACTBIPYJAFbBI OKY CAYATTBIJIbIF BIHBIH, POJIT
Nopaera XK. K.!, *Kenxebekkpi3el M.%, Ocanosa X.T.?

L #2551-dapabu areiHgarsl Kasak yiITTeIK yHEBEpCHTETI, AMathl, KazakcTan
3 Astana IT University, Acrana, Kasakcran

Angarna. bimim  Oepynl  uM@piaHablpy MEKTENl  OKYLIbUIAPBIHBIH
aKIaparThlK MOJEHHUETIH JAaMbITy YIUIH KYpJAEJl MeJarorukajiblK KUbIHABIKTAP
TyFbI3/1bl. OKY cayaTThUIbIFbl OKYIIbUIAPAbIH LHUQPIbIK aKaparTbl TYCIHYIHE,
TYCIHJIIPY1HE JKOHE ChIHM TYPFbIJIaH dpEKeTTeCylHe MYMKIHJIK Oepy YIIIH eTe
MaHbI31bl. COFaH KapamacTaH, )KeKE€ OKY CayaTThUIbIFbI eJIIIEMAEPIHIH HAKThI
yJIeCl1 911 1€ TOJIBIK 3€PTTEIIMETEH.

byn 3eprreynme OKy cayaTTBUIBIFBI OJIIEMICPIHIH CaHIBIK OPTaJIaFrbl
MEKTEIl OKYIIbUIAPBIHBIH  aKHapaTThIK MOJIEHUETIHE 9CEepIH  3epTTeHl.
MakcarTapbl - OKy cayaTTbUIbIFbl MEH aKNapaTThlK MOJEHHET apachIHarbl
OailTaHBICTBl TYXKBIPBIMZIAY, OKY CayaTTbUIBIFBIHBIH LUQPIBIK aKIapaTThIK
TOXIpudenepl Kanail KoJIJalThIHBIH TaJlay )KOHE OKY CayaTThUIbIFbIH LU PIIBIK
YKOHE aKMapaTThIK-KOMMYHHUKAIMUIBIK TexHodorusuap (AKT) cayarThiibirbiMeH
O1pikTipyaiH Ou1iM Oepy callachbIHIaFbl CajllapblH aHBIKTAY.

CangplK cunmarTaMaiblK 3epTTey Au3aiHbl KojaaHbuiael. Jlepexrep 11
xactaH 16 xacka neitinri 104 opra MeKkTen OKYIIBICBIHAH OKY CayaTThbLIbIFbI
enmeMaepid (TyCiHy, TYCIHIIpY, Oaranay xoHe pediIeKcus) >KOHE aKMapaTThIK
MOJICHHET  ToXIpuOenepiH OaraJlalThIH — KYpPbUIBIMJAJIFaH  cayajlHaMaHbl
naijanany apkbulbl SKMHaNAbl. CunarramanblK CTaTUCTUKAJBIK Tajjaysap
KYPri3uil.

Hormxenep okyubliappIHOKY cayaTThUIBIFBIMEH aKapaTThIKMOIEHUETTIH
opramia JEHredlH KoepCeTeTiHIH KepceTedl. TycCiHy >XoHE pe(dIeKCUBTI OKY
aKMapaTThIK MOJACHHUETIICH THIFBI3 OaWJaHBICTBI, al TYCIHAIPY KoHE Oaramay
OHIIIA TYPAKThl eMec. byJ1 HOTHKenep OKy cayaTThUIbIFbI ©IILIEMIEPIHIH dPTY Pl
peiiepiH KepceTel JKoHe aKIapaTThl ChIHU KOHE JKayalThl 1aiiJalaHyIbl JaMbITY
YIIIH JKOFapbl JEHIeWIl OKYIbl OKBITYIbI HUQPIBIK OUTIM Oepyre OipiKTIpyIiH
MaHBI3/IbUIBIFbIH KOPCETEI].

Tipek ce3nep: OKy cayaTTbUIbIFbI, TYCIHY, LHU(PIBIK OpTa, aKNapaTThIK
MOJICHHET, O11iM Oepy, aKIaparThIK cayaTThUIBIK, I€Jaroruka, TYCIHIIpY
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POJIb YUTATEJIBCKOM TPAMOTHOCTH B ®OPMUPOBAHUN
HHO®OPMAIIMOHHOM KYJIBTYPBI YUAIIIUXCSI 11-16 JIET
Hopaesa XK. K.!, *Kemxebexkkpi3el M.2, Ocranosa X.T.

I *2Ka3axckuii HAIIMOHAIBHBIN YHUBEPCUTET UMEHH allb-Dapabu
Anmarel, Kazaxcran
3Astana IT University, Acrana, Kazaxcran

AnHoramusi. [ludpoBuzanus oOpa3oBaHus co3faja  CEpPhE3HBIC
Mearoruyeckue MpooseMbl s pa3BUTUS HMH(DPOPMALMOHHOW  KYJIBTYpPBI
HIKOJIBHUKOB. YUTaTeIhCKasi IpaMOTHOCTh HEOOX0IMMA AJI1 TOT0, YTOObI yHaluecs
MOIJIM TOHMMAaTh, MHTEPHPETUPOBATh M KPUTUYECKH B3aMMOJAEHCTBOBAThH C
nudposoit mHbopManueir. Tem He MeHee, OTIEeNbHBIE ACIIEKThl YMTATEIbCKOM
IPaMOTHOCTHU OCTAETCS HEAOCTATOYHO U3yUEHHBIM.

B nanHOM wuccienoBaHMM — pacCMaTpUBAETCS  BIMSIHME — aCIEKTOB
YUTATEIbCKOM TPAMOTHOCTH Ha WHGOPMAIMOHHYIO KYJIBTYypYy LIKOJIHHHKOB B
uugpooit cpene. [loctapneHsl ciaenyronye 3a1a4u: ONPEaeIUTh B3aUMOCBSI3b
MEXIy YHUTATeIIbCKOW TPaMOTHOCThIO M HMH(POPMAIMOHHOW  KYJIBTYpOH,
MpOaHaIN3upPOBaTh, KAK YUTATEIbCKasi TPAMOTHOCTH MOJIEPKUBAET LU(pOBHIE
nH(OPMAIMOHHBIE TMPAKTUKH, W YTOYHUTH OOpa30BaTelibHbIE IOCIEICTBUS
MHTETpalMil 4YMUTaTENbCKOM TPAaMOTHOCTH C IUGPOBOIl TPaMOTHOCTBIO U
rPaMOTHOCTBIO B 00MacTH MH(POPMAIIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJIOTUN
(MKT).

B wuccnenoBaHuM mpUMEHSUICS KOJIWYECTBEHHBIM OMMCATEIbHBIA JAU3aiiH.
Jlannbie ObuTH coOpanbl y 104 ydamuxcsi CpeIHUX KO B Bo3pacte oT 11 1o
16 5er ¢ MOMOIIBIO CTPYKTYPUPOBAHHOM AHKETHI, OLIEHUBAIONIEH aCIEKThI
IPaMOTHOCTH 4YTeHUs (MMIOHWMaHWE, MHTEPIIPETAIns, OIleHKa W pedUIeKCcHs) U
MPaKTUKU UH()OPMALMOHHON KyIbTyphl. [[71sl aHanu3a JaHHBIX UCTOIh30BAIaCh
omnucarebHasi CTaTUCTHKA.

Pe3ynbprarthl MOKa3bIBaIOT, YTO y4YalIUecs IEMOHCTPUPYIOT YMEpEHHbIN
YpOBEHb IPaMOTHOCTH YTEHHUS M MH(OPMALMOHHON KynbTyphl. [loHuMaHue u
pediekcuBHOE YT€HHE CHIIbHEE CBSI3aHbI ¢ MH(OPMAIMOHHON KYJIBTYpOi, B TO
BpeMsi KaKk MHTEpIIpeTalusi U OLIEHKAa Pa3BUThl MEHEee MOCIeI0BaTeNbHO. DTU
pe3yabTaThl MOTYEPKUBAIOT U HEPEHIIUPOBAHHYIO POJIb ACTIEKTOB IPAMOTHOCTH
YTeHHUs] U BaXXHOCTh MHTErpaluu oOydeHUs YTEHHUIO0 0ojiee BBHICOKOTO YPOBHS
B 1u¢ppoBoe oOpa3oBaHHME MJI DPA3BUTUS KPUTHUUECKOTO U OTBETCTBEHHOTO
WCIIONBb30BaHUS UHPOPMALIUH.

KiroueBble cji0Ba: rpaMOTHOCTh YTEHHUS, TOHUMaHue, UdpoBas cpena,
nHpopmaImoHHas KyJabTypa, oOpa3zoBaHue, WH(OpMAIMOHHAS TPaMOTHOCTD,
MeAaroruka, MHTepHpeTanus
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