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Abstract. The article examines the formation of linguo-professional
competence of future FL teachers through an integrative professional module
supported by digital tools and situation- modeling technologies. The relevance
of the study is determined by the increasing demands for the preparation of
future foreign language teachers capable of effectively working in digital and
intercultural educational environments. Linguo-professional competence is
defined as a multidimensional construct integrating linguo-communicative,
methodical, operational-regulatory, and analytical-digital subcompetencies.
The proposed integrative professional module is based on external and internal
interdisciplinary integration. External integration combines professional training
disciplines as well as digital educational tools. Internal integration aligns learning
objectives, content, activities, competencies, and pedagogical technologies.
Situation-modeling and digital tools are used to create practice-oriented learning
environments simulating professional teaching context. An experimental study
involving 60 bachelor students compared traditional instruction with training
based in the integrative professional module. The results demonstrate a significant
increase in the formation of linguo-professional competence in the experimental
group. The findings indicate that the integrative professional module enhances
professional communication, methodical readiness, digital and reflective abilities
of future FL teachers. The current study concludes that the integration of digital
tools and situation-modeling technologies provides effective conditions for
the systematic formation of linguo-professional competence, enhancing the
professional training of future foreign language teachers, and can be applied to
modern foreign language education.

Keywords. linguo-professional competence, integrative professional
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Introduction

The new millennium has intensified international cooperation and global
engagement in education, raising expectations for the cultural and professional
level of foreign language teachers and highlighting the need to improve their
training. Current trends in higher education development, including language
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education, are global in scope. Kazakhstan’s accession to the Bologna Process
has further increased attention to competence-based vocational education and the
study of competence as a key educational outcome. Modern teacher education
emphasizes the integrative development of the future teacher’s personality,
positioning the comprehensive growth of professional competence as a key
goal of higher education. In Kazakhstan, the adoption of a competence-based
approach places the purposeful formation of professional competencies at the
core of teacher training.

In the context of the rapid introduction of digital and educational
innovations, the content and peculiarities of the professional activities of foreign
language teachers are becoming significantly more complex. Modern teachers
must be prepared not only to transfer knowledge, but also to actively participate in
innovative processes, respond flexibly to changes and design as well as implement
new teaching practices. This requires a rethinking of the values underlying the
teaching profession and a greater focus on the metacommunicative, digital, and
intercultural aspects of professional competence. These trends highlight the
need to find new methodological foundations and effective tools for training
future FL teachers who are able to function successfully in the context of digital
transformation and the increasingly complex communicative environment of
modern higher education.

Scientific literature treats professional competence as a set of interrelated
knowledge, abilities, skills, and methods of activity required for solving
professional tasks. V.A.Slastenin describes it as the unity of a teacher’s theoretical
and practical readiness to perform pedagogical activities, viewed through a level-
based approach [1]; O.Daminov and co-authors similarly link its development to
the quality and effectiveness of teacher training [2].

A teacher’s readiness for self-development and continuous updating of
methods is another essential aspect of professional competence, particularly given
the rapid pace of innovation in the professional environment. O.P. Kazakova
likewise highlights a set of fundamental competencies determining professional
readiness, including mastery of the linguistic, cultural, psychological, and
methodical aspects of language teaching, and the ability to apply relevant teaching
principles and instructional tools. This range of skills also includes evaluating
and adapting methodical materials, creating original teaching resources, and
demonstrating methodical reflection [3].

K.S.Makhmuryan believes that the structural organization of a FL
teacher’s professional competence comprises a number of interdependent
aspects that collectively foster the development of professional thinking and
pedagogical attributes. In her opinion, the professional competence of a FL
teacher is “a synthesis, an inseparable unity of content and structural aspects, a
set of knowledge, skills, abilities, and aptitudes realized through psychological,
pedagogical, methodical, communicative, philological, cultural, informational,
social, and managerial competencies”™ [4].
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Within this context, the Professional Standard “Teacher” of the Republic of
Kazakhstan plays a key role in setting qualification requirements for the content
and structure of FL teachers’ professional competencies, allowing the competency
model of a graduate to be correlated with real tasks of educational practice [5].
A curriculum’s effectiveness is thus determined by how fully it aligns with the
standard and integrates theoretical training with pedagogical practice, modern
methods and digital technologies while also fostering students’ reflective skills,
self-development, and professional mobility.

Since professional competencies are directly linked to activity within a
particular field, each area of teacher training has its own structural profile, and
alignment with the Professional Standard “Teacher” remains a prerequisite for
program effectiveness. Table 1 summarizes the key directions for updating foreign
language teacher training in line with the Standard: the shift from knowledge
transmission to competency development, the active use of digital and inclusive
practices, the strengthening of practice-oriented and research-based training, and
the expansion of intercultural and soft skills components.

Table 1. Updating the content of the professional-pedagogical activities of
FL teachers in the context of innovative developments in higher education

Updating approaches to teacher
training

Changes in the content of the professional- pedagogical
activities of FL teachers

Competency-based approach | Shift from knowledge transfer to the formation of general
and professional competencies; focus on solving practical
pedagogical tasks.

Use of digital and multimodal teaching tools, online platforms,

Digital  transformation  of

teacher training

electronic journals, development of digital didactics.

Development of inclusive and
differentiated training

Adaptation of programs, materials, and forms of work to the
educational needs of different categories of students, including
learners with special educational needs.

Practice-oriented and activity-
based training model

Increasing the role of practice: lesson planning, case studies,
analysis of pedagogical situations.

Project and research

technologies

Inclusion of diagnostics, data analysis, experimental and
project activities in the teaching FL.

Development of soft skills

Strengthening the communicative, design, and organizational
aspects of a teacher’s work.

Internationalization of teacher
training

Expanding the intercultural content of education, using
international methodical guides, participating in international
programs.

Individual career growth

Increasing teachers’ independence in choosing methods,
approaches, professional development sphere.

The conceptualization of professional competence in FL teacher training has
been widely discussed internationally: Shulman introduced pedagogical content
knowledge as the integration of subject knowledge and pedagogical reasoning
[6], whileTardif defined competence as the mobilization of resources in context-
dependent situations [7].Within FL education specifically, Canale and Swain’s
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model of grammatical, sociolinguistic, discourse, and strategic competence [8]
was later expanded by Byram into intercultural communicative competence [9],
and reinforced by the plurilingual, action-oriented perspective of the European
Framework [10] and by Richards’ emphasis on classroom decision-making as
part of teacher competence [11].

The digital and reflective dimensions of teacher competence have received
comparable attention: Mishra and Koehler’s TPACK model frames technological
pedagogical content knowledge as an intersection of technology, pedagogy, and
content [12], further operationalized by Redecker’s DigCompEdu framework
[13], while Schon’s work on reflective practice underscores its role as amechanism
for professional growth [14].

Contemporary international research thus views the professional
competence of foreign language teachers as a context-sensitive, reflective, and
digitally mediated construct. Building on this perspective, the present study
conceptualizes linguo-professional competence of a future FL teacher as a
multidimensional, integral personal and professional quality that combines
linguistic knowledge, methodological and communicative skills, pedagogical
abilities, and value-motivational orientations, demonstrated through the capacity
to perform professional tasks and respondflexibly to emerging challenges.
Its key indicator is readiness for flexible, responsible action in complex and
unpredictable pedagogical situations, which distinguishes true competence from
a mere collection of skills.

The psychological dimension of linguo-professional competence reflects
the stable relationship between the individual and professional activity in foreign
language education. Its structure integrates cognitive, linguistic, professional,
activity-oriented, and personal elements, enabling future FL teachers to apply
their knowledge and prior experience effectively in diverse pedagogical contexts.
The formation of this competence requires an interdisciplinary approach that links
linguistic theory with methodical practice and engages students in project-based,
research, and digital learning activities. This approach produces a cohesive model
that combines knowledge, skills, and personal qualities, preparing future teachers
for responsible professional action. Moreover, its structural and functional features
reveal both personal and activity-based dimensions, allowing the identification of
key subcompetencies of linguo-professional competence, presented in Table 2.

Table 2. Professional tasks and subcompetencies of linguo-professional
competence of future FL teachers

Professional tasks of a FL Teacher | Linguo-professional competence of a FL teacher
(Professional Standard)

Planning and implementation of the | Methodical subcompetence: mastery of FL teaching
FL educational process; conducting|methods, ability to design lessons; ability to use
ongoing and final assessment of|modern pedagogical technologies; ability to develop
students’ knowledge assessment tasks; mastery of formative and summative
assessment.
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Structuring of language and speech- Linguo-communicative subcompetence:
communication material taking into comprehensive knowledge in the field of foreign
account learning objectives; integration | languages and intercultural communication; mastery
of intercultural content into FL lessons |of linguistic, speech, and discursive means; ability to
effectively develop and integrate all types of language
skills and communicative activities in a professional-
pedagogical and intercultural context.

Organization of educational activities | Regulatory-operational subcompetence: ability to

in a FL class effectively organize the educational process with
Considering the individual | continuous pedagogical reflection and strategic
characteristics of learners; including |decision-making; —mastery of pedagogical design
learners with special needs and planning techniques; the ability to structure,

implement, and adjust educational activities in
accordance with differentiated, personality-centered,
and inclusive approaches; readiness for continuous
professional development and reflection.

Use of digital tools in FL teaching Analytical-digital subcompetence: the ability to
effectively use digital tools, interactive exercises, and
online resources to solve professional, pedagogical,
and research assignments; ability to adapt digital
learning content and individual characteristics of
learners.

Self-education and professional
development

Diagnostics of the education process

Materials and methods

The study employed a combination of theoretical and empirical research
methods to develop and evaluate an integrative professional module aimed at
forming the linguo-professional competence of future foreign language teachers.

The theoretical methods included the analysis, synthesis, comparison,
systematization, and generalization of scholarly literature on foreign language
teacher education, linguo-professional competence, professionally oriented
language teaching, interdisciplinary integration, and digital learning. These
methods were used to clarify the conceptual foundations of linguo-professional
competence and to identify the pedagogical principles underlying the design of
the integrative professional module.

Pedagogical modeling was employed to design the structure and content
of the module and to establish the relationships between its interdisciplinary
components, learning objectives, content, activities, sub-competencies, learning
technologies, and assessment procedures. The modeling process resulted
in an external and internal integration framework that connected language,
methodological, communicative, research, and digital components of professional
teacher preparation.

The empirical stage involved a pedagogical experiment aimed at evaluating
the effectiveness of the course “Communicative Specialized Practicum” in the
formation of linguo-professional competence of future foreign language teachers.
The study included diagnostic assessment at the initial stage and assessment
of learning outcomes after the implementation of the course. Pedagogical
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observation was used to monitor students’ participation in professionally oriented
communicative tasks, classroom interaction, project work, and other practice-
oriented activities. In addition, students’ learning products and performance in
professional communication tasks were analyzed to identify changes in their
ability to apply foreign language knowledge in pedagogical contexts.

The study also employed a questionnaire to obtain additional evidence
of students’ perceptions of their professional communicative development and
their engagement with the module. Quantitative data were processed using
descriptive statistical procedures to identify changes in students’ performance
before and after the implementation of the module. The choice of methods was
informed by earlier findings on a similar practicum-based course, which showed
that practice-oriented tasks and communicative activities created favorable
conditions for developing professional communication skills, teaching strategies,
and communicative confidence among future foreign language teachers [15].

The integrative professional module designed to form the linguo-
professional competence of future foreign language teachers represents a
structured, multi-level approach to teacher preparation. It is designed to integrate
interconnected components of professional training by combining linguistic
knowledge, methodological competence, professional communication, and
project-based learning within a coherent educational process. The module
establishes links between foreign language instruction and professional teacher
preparation, enabling students to apply linguistic knowledge in professionally
oriented, pedagogical, research, and project-based contexts.

External integration occurs through the alignment of several interconnected
educational domains:

- Professionally-oriented foreign language

- Foreign language teaching methods

- Communicative specialized practicum

- Academic writing and research in FL education

- Digital educational technologies

These domains create a cohesive professional and communicative
environment, where the foreign language functions both as a subject of study and
as a practical tool for professional tasks, pedagogical reasoning, and the design
of learning activities.

Internal integration takes place across multiple levels:

- Learning objectives: linguistic, professional, and meta-professional
goals.

- Content: language knowledge, pedagogical meanings, and specialized
professional terminology.

- Activities: educational exercises, project-based assignments, research
tasks, communicative interactions, and reflective practices.
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- Sub-competencies: methodical, linguo-communicative, operational-
regulatory, analytical-digital.

- Learning technologies: project-based learning, problem-based learning,
case studies, task-based learning, and digital pedagogical tools.

This structure produces a unified cognitive-operational framework for
teacher preparation, embedding language instruction naturally into the broader
professional formation of future FL teachers.

Table 3. Interdisciplinary external structure of the Integrative Professional

Module
Contribution to linguo-
Discipline Role in the module Key content focus professional compe-
tence
Professionally- Core language Professional ~ vocabulary, | Ability to use a foreign
Oriented Foreign | foundation discourse, terminology, | language as a tool of
Language professional texts professional communi-
cation
Foreign Language | Methodical basis Teaching strategies, lesson

Teaching Methods

planning, classroom tech-
niques

Readiness to design
and conduct FL lessons

Academic Writing
and Research in

Research and
academic literacy

Academic discourse,
search  skills,

re-
academic

Ability to produce re-
search papers, reports,

FL Education genres and reflective analyses
Communicative Cultural and Cultural awareness, inter-|Formation of intercul-
specialized communicative cultural interaction, com-|tural communicative
practicum dimension munication strategies abilities

Digital Technological EdTech tools, blended and | Ability to integrate dig-
Educational integration multimodal learning, online |ital tools into language
Technologies platforms teaching

This interdisciplinary structure ensures the coherence of the integrative

professional module and creates a unified educational environment in which
linguistic, methodical, communicative, technological and research components
function as a single system supporting the formation of linguo-professional
competence.

The linguo-professional competence targeted by this module encompasses:

- communicative skills in professionally-oriented foreign language
contexts;

- methodical readiness for language teaching;

- professional pedagogical understanding;

- mastery of professional terminology and conceptual fields;

- project-based activity experience;

- reflective and metacommunicative maturity;

- the ability to integrate knowledge across different disciplines;

- preparedness for innovative educational practice.
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Within the module, linguo-professional competence is organized into
interrelated aspects:

Linguistic: language
professional language use;

Pedagogical: methodological culture and instructional strategies for
foreign language teaching;

Thesaurus-professional: mastery of the professional concept sphere,
specialized terminology, and conceptual structures;

Communicative: management of interaction, reflection, and strategic
communication;

Digital-technological: digital tools, blended and multimodal learning
approaches, and EdTech skills.

system, discourse, pragmatics, terminology,

Table 4. Levels of internal integration within the Integrative Professional

Module

Level of Descrinti Implementation within the | Expected pedagogical
. . escription
integration module effect
Learning Alignment of linguistic, | Combination of language | Holistic development
objectives professional and meta- | mastery, teaching skills, re-|of future FL teachers
integration | professional goals search and reflective abilities
Content Connection of language |Use of professional texts, | Formation of a profes-
integration |knowledge, pedagogical |case studies, research ar-|sional conceptual and
meanings and profes- |ticles, and teaching materials | terminological base
sional terminology
Activity Combination of different | Educational, = communica- | Formation of practical
integration |types of learning activi- |tive, research, reflective and |teaching and commu-
ties project-based tasks nication skills
Competence |Coordination of sub-|Linguo-communicative, me- | Formation of linguo-
integration | competencies thodical, analytical- digital | professional  compe-
subcompetencies developed [tence as an integrated
simultaneously outcome
Technology |Use of modern pedagog- | Project-based learning, prob- | Readiness for innova-
integration | ical technologies lem-based learning, task-|tive and technology-
based learning, case method, | enhanced teaching
digital tools
Assessment | Alignment of learning | Continuous assessment, | Formation of reflec-
integration |outcomes with evalua-|project evaluation, peer and |tive and self-regulated
tion methods self-assessment learning skills

Together, external and internal integration ensure the coherence of the
integrative professional module and support the systematic formation of linguo-
professional competence in future foreign language teachers. The development
of this integrative professional module draws on a combination of approaches,
including competence-based, professional-conceptual, communicative, activity-
oriented, project-based, and interdisciplinary methodologies.
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Research design

The purpose of the pedagogical experiment was to examine the effectiveness
of digital tools and situation-modeling technologies in the formation of linguo-
professional competence in future foreign language teachers. The research
hypothesis was based on the assumption that linguo-professional competence
can be developed more effectively when professionally oriented communication
situations are systematically modeled in the teaching process and linked to
authentic pedagogical and intercultural contexts.

The pedagogical experiment was conducted at the Faculty of Foreign
Language Teacher Training of Ablaikhan University. The participants were 60
undergraduate students who were divided into an experimental group (EG, n=30)
and a control group (CG, n = 30). The control group received instruction through
traditional teaching methods, whereas the experimental group participated in
foreign language courses incorporating digital tools and situation-modeling
tasks within an integrative professional module. The formative stage lasted one
academic semester.

The learning environment developed for the experimental group
incorporated three main types of simulated professional situations. Instructional
and pedagogical scenarios focused on classroom interaction and the delivery
of short lesson segments in a foreign language. Professional communicative
scenarios addressed teacher—student interaction, classroom communication
strategies, and typical communicative challenges arising during instruction.
Intercultural communicative scenarios involved the discussion of cultural
differences, prevention of intercultural misunderstandings, and adaptation of
speech behavior to relevant sociocultural contexts.

Each simulated situation was implemented through a four-stage procedure.
First, students analyzed the professional context and identified the communicative
objectives of the situation. Second, appropriate linguistic and communicative
strategies were modeled. Third, students performed the communicative task
in a simulated professional or teaching context. Finally, the performance was
followed by reflection, peer feedback, and self-assessment. This sequence was
intended to provide a gradual transition from contextual analysis and language
preparation to independent professional communication.

The intervention integrated project-based learning, situation modeling,
digital tasks, interdisciplinary assignments, and reflective activities. Digital
platforms and tools were used to support collaborative work, multimedia
interaction, task design, feedback, and reflection. Situation-modeling tasks
enabled students to rehearse professional communication and pedagogical actions
in contexts corresponding to their prospective professional activities.

Diagnostic and Formative Procedures

To assess the development of linguo-professional competence, diagnostic

344 BULLETIN of Ablai Khan KazUIRandWL



Sadykova A.K., Kassenova Zh.M., Zhanazarova Z.K., Karagoishieva D.A.

procedures were aligned with four sub-competencies: methodical, linguo-
communicative, operational-regulatory, and analytical-digital. The assessment
combined performance-based and practice-oriented tasks reflecting typical
professional activities of future foreign language teachers. The same general
diagnostic criteria were applied at the initial and final stages of the experiment
to enable comparison of the results. The diagnostic and formative procedures are
summarized in Table 5.

Table 5. Diagnostic and Formative procedures for the formation of Linguo-

professional competence

Sub-competences

Diagnostic procedures

Formative tasks using digital tools
and situation modeling

Methodical

Lesson planning, micro-
teaching, case analysis

Lesson-planning tasks using digital plat-
forms; analysis of pedagogical cases;
simulated lesson segments

Linguo-communicative

Professional speaking
tasks, discourse analysis,
role-play

Professional role-play in digital envi-
ronments; analysis of speech strategies;
simulated teacher—student interaction

Operational-regulatory

Classroom-management
tasks; organization of
project activities

Project-task simulation; role distribu-
tion; classroom-management scenarios
in digital environments

Analytical-digital

Digital task design; analy-
sis of online teaching
tools

Creation and evaluation of interactive
assignments and quizzes; analysis of
digital teaching resources

Atthe ascertaining stage, the initial level of linguo-professional competence
was determined using the diagnostic procedures described above. The assessment
distinguished three levels of competence development: minimal, sufficient, and
advanced. The initial assessment was conducted before the implementation of the
integrative professional module in order to establish the starting conditions of the
experimental and control groups.

The results indicated generally comparable initial distributions across the
two groups. In the experimental group, 34% of students demonstrated a minimal
level, 46% a sufficient level, and 20% an advanced level. In the control group, the
corresponding proportions were 32%, 44%, and 24%.

During the formative stage, students in the experimental group participated
in the integrative professional module. The module systematically incorporated
professionally oriented communication situations, digital learning tasks, project-
based assignments, interdisciplinary activities, and reflective practices. The
control group continued to receive instruction through the traditional instructional
approach without the systematic integration of the proposed situation-modeling
framework.

The formative activities were organized around authentic or simulated
professional contexts. For example, students designed lesson fragments,
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participated in simulated teacher—student interactions, organized collaborative
projects, analyzed professional discourse, and created digital language-teaching
tasks. These activities required students to integrate foreign language knowledge
with methodological, organizational, analytical, and digital skills.

The use of situation modeling provided students with opportunities to
rehearse professional actions before performing them in real or more complex
pedagogical contexts. Digital tools supported the creation of interactive and
collaborative environments in which students could perform tasks, receive
feedback, revise their performance, and reflect on their communicative and
professional decisions.

At the final stage of the experiment, the same diagnostic framework as at the
ascertaining stage was applied to both groups in order to identify changes in the
distribution of students across the three levels of linguo-professional competence
and to compare the outcomes of the experimental and control groups.

Results and Discussion

This section compares the initial and final levels of linguo-professional
competence in the experimental and control groups in order to evaluate the
effectiveness of the integrative professional module. As shown in Table 6, both
groups demonstrated positive changes in the distribution of linguo-professional
competence levels, with a more pronounced descriptive shift observed in the
experimental group.

Table 6. Distribution of Students Across Levels of Linguo-Professional
Competence Before and After the Intervention (%)

Level Expérrlolzll;ntal Expérrlolzll;ntal Control Group | Control Group
(n=30),Pre | (n=30),Post | (M=30)Pre | (n=30),Post
Advanced 20 60 4 20
Sufficient 46 30 44 0
Minimal 34 10 32 T

At the initial stage, the groups had similar distributions. In the experimental
group, 33.3% of students demonstrated a minimal level, 46.7% a sufficient level,
and 20.0% an advanced level. The corresponding figures in the control group were
33.3%, 43.3%, and 23.3%. The baseline chi-square test showed no statistically
significant difference between the groups, ¥*(2, N=60)=0.11, p=.94, indicating
comparable initial distributions.

Following the intervention, the proportion of students at the advanced level
in the experimental group increased from 20.0% to 60.0%, while the minimal
level decreased from 33.3% to 10.0%. In the control group, the advanced level
increased from 23.3% to 40.0%, and the minimal level decreased from 33.3%
to 16.7%. Thus, the increase in the advanced-level category was descriptively
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greater in the experimental group (+40.0 percentage points) than in the control
group (+16.7 percentage points).

However, the final between-group difference did not reach statistical
significance. The chi-square test yielded ¥*(2, N = 60) = 2.43, p = .30, while the
Mann—Whitney U test also showed no statistically significant difference (U =
357,z=-1.52,p =.13). Therefore, the results should be interpreted as descriptive
evidence of a more pronounced positive shift in the experimental group rather
than as statistically confirmed evidence of superior intervention effectiveness.

The observed shift may be related to the integrated use of situation modeling,
professionally oriented tasks, digital tools, project-based learning, and reflection.
These activities enabled students to combine foreign-language communication
with methodological decision-making, classroom interaction, and digital task
performance within simulated professional contexts.

The findings nevertheless require cautious interpretation because of the
relatively small sample (N = 60) and the one-semester intervention period.
Further studies with larger samples and longer intervention periods are needed to
examine the stability and reproducibility of the observed trends.

Conclusion

The research confirmed the hypothesis that systematic implementation of digital
tools and situation modeling technologies significantly enhances the formation of
linguo-professional competence of future foreign language teachers. The convergence
of quantitative growth, qualitative redistribution of competence levels, and a marked
difference between the groups provides convincing evidence of the effectiveness of
the proposed training model. The formation of the linguo-professional competence
of future FL teachers is effectively realized within the framework of an integrative
professional module based on the principle of external and internal integration of
disciplines. The experimental results confirm that the integrative professional module
creates favourable conditions for the comprehensive formation of linguo-professional
competence in future foreign language teachers.

The analysis of the collected data demonstrated that students in the
experimental group not only achieved higher overall competence scores but also
showed improved practical application of linguistic knowledge in professional
contexts. Additionally, the integration of digital tools and situation modeling
fostered greater student engagement, collaboration, and critical thinking skills.
These findings suggest that the proposed training approach can serve as an
effective pedagogical framework for preparing future foreign language teachers,
ensuring that they acquire both the theoretical knowledge and practical skills
necessary for successful professional activity. Prospects for further research
may includethe following: integration of Al-assisted pedagogical modeling;
development of diagnostic instruments for competence profiling.
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BOJIAINAK HIETEJI TIJIAEPI M¥FAJIIMAEPIHIH JIMHI'BO-
KO9CIBU K¥3bIPETTUUIII'TH UHTEI'PATUBTI KOCIBU MO YJ/Ib
APKbBLJIbI KAJIBITITACTBIPY
*CanpikoBa A.K.!, Kacenosa JK.M.?, Xanazaposa 3.K.?, Kaparoiimmuesa JI.A.*
*123 AQpLtaii xaH atbiHaarsl Kazak Xasbikapanbsik KateiHactap jxoHe
Onem Tinnepi Yauusepcuterti, Anmarsl, Kazakcran
4 On-dapadu arpiagarsl Kazak ¥ nrTeik YauBepcureTi, Anmarsl, Kazakcran

Anaarna. Makanaga Oosamak meres TUIIepl MyFaliMJIepiHIH JTUHTBO-
KociOM KY3BIPETTUINH LUQPIBIK Kypajaap MEH KargasTTapibl MOZAEIbICY
TEXHOJIOTUSJIaPbIMEH KOJIJIay KOpCETUIreH UWHTEerpaTuBTI KociOM MOAayib
apKbLIbl KaJBIOTACTBIPY MIcCeNecl KapacTblpbLia/bl. 3€pTTEYdiH ©3€KTUIIr1
IUQPIABIK KOHE MOACHHUETApANBIK Ol1iM Oepy oOpTachlHAa THIMAL >KYMBIC
ICTell anaThlH MyFaliMJepl JaspliayFa KONbLIATbIH TalanTapiblH apTybIMEH
alKbpIHIAAbL. JIMHTBO-KOCIOM KY3BIPETTUTIK JIMHTBUCTUKAJIBIK, O/ICTEMEIIIK,
KOMMYHUKATHBTIK, OIEPAaIllMOHAIbIK-PETYISTUBTIK JKOHE  aHAJIUTUKAJIbIK-
UU(PIBIK KOMIOHEHTTEpl OIPIKTIpETIH KemeimeMIl KYpbUIbIM pEeTiHIe
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aHbIKTaJIaJbl. ¥ CBHIHBUIFAH WMHTETPATUBTI KOCIOM MONYJb CHIPTKBI JKOHE 1IIKI
[IOHAPAJIBIK MHTErpanusFra Herizaenred. ChIpTKbl MHTErpalus KociOu aspiibIK
MOHJAEPIH XoHE LUQPIBIK OuUTiM Oepy TexHoJorusiapbiH OipikTipeni. lmki
MHTErpanus OKy MakcaTrTapblH, Ma3MYH/Ibl, SPKETE TYPJIEpiH, Ky3bIpeTTep/Il )KoHE
MeAarorukajiblK TEXHOTUsIAp/bl YilecTipeni. XKarnasTrapapl MOJENbEY JKOHE
nUPABIK Kypangap KOCiOM OKBITY JKaFJaiJlapblH MOJAEIBICHTIH TpaKTUKaFa
OarpITTa]FaH OUTIM Oepy OpTachliH Kypy YIIIH KojmaHbUianael. 60 OakamaBpuar
CTYJIEHTIH KAMTBIFaH 3KCIIEPUMEHTTIK 3€pTTEYe JSCTYPJIl OKbITY UHTETPATUBTI
MOJIyJIb HET131H/ETr1 OKBITYMEH CalIbICThIpbUIabl. HoTHxkenep sKcnepuMeHHTIK
TONTA JIMHIBO-KCIOM KY3BIPETTUIIKTI KaJbINTacCy JEHIeWiHIH aiTapiblKTai
apTKaHBIH KepceTedl. 3epTTepe HOTHIKEIEepl MHTEIPATUBTI KOCIOM MOMYIbIIH
Oonamak meTes TUl MyFaJiMIEpIHIH KoCiOM KOMMYHHUKALIUACHIH, 9/1ICTEMENIK
NAlbIHABIFBIH, LUQPIBIK KY3bIPETTUIIINH >KOHE pe(aeKCUBTIK KaOiuleTTepiH
JaMBITYyFa BbIKIAJ ETETIHIH JAdJenjeial. 3eprrey HUQPIbIK Kypajgap MeEH
KarJasTTappl MOJEJbACY TEXHOJOTUSUIAPBIH BIKIMAIAACTHIPY JIMHIBO-KOCiOU
KY3bIPETTUIIKTI JKYHell KalblITacTblpy YIIIH THIMAL JKaFfailyiap KacalThIHbIH
JKOHE Kaszlpri IueTes TUIH OKBITY JKyHeciHae KoyiJjaHyFa OoJaTbIHbIH
KOPBITBIHIbLIANbI.

Tipexk ce3aep: JIMHIBO-KOCIOM KY3BIPETTLIIK, HWHTETPATUBTI KOCiOH
MOJTyJ1b, OOJIalIaK meTel TUIl MyFalliMepl, Kaciou naspiay, [upislK Kypaiiap,
KarJasTTap/bl MOAEIb/CY TEXHOIOTHsIIAPhl, IOHAPAJIBIK HHTErpalus, HuQPIIbIK
Mearoruka

®OPMUWPOBAHMUE JINHIBO-TPO®ECCUOHAJIBHOM
KOMIIETEHIIMU BYIYIINUX YUUTEJEWX NHOCTPAHHBIX
A3BIKOB ITIOCPEACTBOM UHTEI'PATUBHOI'O

NPO®ECCUOHAJIBHOI'O MOAYJIA

*CanpikoBa A.K. !, Kacenosa JK.M.?, Xanazaposa 3.K.?, Kaparoiimmesa J[.A. *

*123Ka3axckuii YHUBEPCHUTET MEXKIYHAPOIHBIX OTHOIICHUH U MUPOBBIX SI3bIKOB
nMeHn AObLIai xana, AynMartel, Kazaxcran

*Kazaxckuit HanmonaneHeiii YauBepcuret um. Anb-Dapadu
Anmarel, Kazaxcran

AHHoTanusi. B crarbe paccmarpuBaercs (OpMHUpPOBAHHME JIMHIBO-
npodeccuoHanbHON KOMIIETEHIUH OydyLIero Y4YuTesss MHOCTPAHHOIO S3bIKa
yepe3 HUHTErpaTuBHbIA  MpO(ecCHOHATIbHBIA  MOAYJb, MOAJEPKUBAECMBIN
UM(POBBIMU HMHCTPYMEHTAMH U TEXHOJIOTMSMHM MOJEIMPOBAHUS CUTYaLUM.
AKTyaJIbHOCTh HCCJIEOBaHMs OOYCJIOBJIEHA BO3PACTAIOIIMMU TpeOOBaHUIMU
K IOJArOTOBKE Yy4YWTEIeH HWHOCTPAHHOTO $3bIKAa, CHOCOOHBIX 3()(HEKTUBHO
paborars B 1U(GPOBOM M MEXKKYIBTYpHOU 0OpaszoBarenbHOU cpexae. JIMHTBO-
npodeccruoHanbHasi KOMIIETEHIINUS ONIPEEIISIETCS KAK MHOTOMEPHAasi KOHCTPYKLIUS,
MHTETPUPYIOIAsl JUHIBO-KOMMYHUKAaTUBHBIN, METOAUYECKHN, ONEPALMOHHO-
PEryJIsATUBHBIM M aHATUTUKO-IIMPpPoBOil cyOkomnereHuuu. Ilpemnaraembiii
MHTErpaTUBHBIA MPOPECCHOHANBHBIA MOIYJIb OCHOBAaH Ha BHEIIHEH U
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BHYTPEHHEH MEXIHWCUMIUIMHAPDHON HMHTerpanuud. BHeWHss wuHTErpanus
0o0beuHACT JUCHUIUIMHBL NpodeCcCHOHATbHON MNOArOTOBKM M LU(POBHIE
oOpa3oBareibHble TEXHOJIOIMH. BHYTpeHHss HMHTerpauus corjiacyer Leiau
oOyueHwus1, cofepaHue, BUAbI JeSTEIbHOCTH, KOMIIETEHIIUHN U ME€Aaroru4ecKkue
TEXHOJIOTUU. TeXHOIOrMH MOAETUPOBAHUS CUTYaUI U IM(PPOBBIE UHCTPYMEHTHI
WCIIONIB3YIOTCS JJISi CO3/IaHUs MPaKTUKO-OPUEHTHUPOBAHHONW 00pa3oBaTeiabHOU
Cpenbl, MOJEIUpYIomEed MpoPeCCUOHATBHBIM TEIarornyecKuii  KOHTEKCT.
DKCTepUMEHTAIBHOE HCClieoBaHuEe ¢ ydactueM 60 cTyneHTOB OakajgaBpuara
BKJIIOYAJIO CPaBHEHHWE TPaJULMOHHOIO OOy4YeHHs] ¢ OOydeHHEM Ha OCHOBE
HMHTErpaTUBHOIO PO eCCHOHATILHOTO MOTYJ1s1. Pe3ynbTaTblnokas3aiu noBbIIICHHE
ypOBHS C(HOPMUPOBAHHOCTU JIMHIBO-NIPO(PECCHOHATIBLHOW KOMIIETEHLIUH B
SKCIEpUMEHTaJIbHOU rpymnmne. [lomyueHHble JaHHBIE CBUAETEILCTBYIOT O TOM,
YTO UHTETPATUBHBIN IpodeccuoHaIbHbIA MOTYIb CIIOCOOCTBYET (POPMUPOBAHUIO
poeCCUOHATLHON KOMMYHHUKAIIUA, METOJUYECKON IMOATOTOBKH, HHU(POBOI
KOMIIETEHIIMM U  peQUIEKCUBHBIX  CIOCOOHOCTEH  OyaylluX — yduTesen
MHOCTPAaHHOTO s3blka. VccinenoBaHue JI€MOHCTPUPYET, 4YTO MHTErpalus
1M(POBBIX UHCTPYMEHTOB U IPUEMOB MOJICIIMPOBAHUS CUTYalluil 00ecrieurnBaeT
yCIIOBUSL  JUIsl CUCTEMHOrO  (POpMHpOBAaHMSI  JIMHIBO-IIPO(ECCHOHATBHON
KOMIIETEHIIUM U MOXKET 3(PQPEKTUBHO NPUMEHSATHCS B COBPEMEHHOW CHCTEME
00y4YeHHUs] HHOCTPAHHBIM SI3bIKaM.

KuarueBbie  cioBa: JUHIBO-NIPO()ECCUOHANIbHAS ~ KOMIIETEHIUS,
UHTErpaTUBHbIA  MpodeccuoHaNbHBIA  MOAYNb, Oynymue yuurens WA,
npodeccuoHanbHasi MOArOTOBKA, LHU(PPOBbIE HHCTPYMEHTHI, TEXHOJIOTUU
MOJICIMPOBAHMS CUTyallud, MEXAUCUMIUIMHApHAs MHTerpauus, uudposas
Iearoruka
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