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Abstract. Textbooks are fundamental didactic tools employed in the foreign language (FL)
classroom, even in the era of information technologies. FL textbooks contain relevant information
about the target language (TL) and the TL culture, enhance levels of students’ language proficiency
and cultural literacy and should aim at developing students’ skills of intercultural communication
which goes in line with the main goal of modern FL education worldwide — developing
intercultural competence. Intercultural competence is seen as the ability to conduct
communication with representatives of the TL community with regard to the sociocultural
background of the communicative situation. Thus, modern FL textbooks should be interculturally
oriented and develop FL students’ knowledge not only of the target language, but also knowledge
and a better understanding of the TL culture.

The aim of the paper is to present the structure of the FL textbook analysis from the
perspectives of the cognitive and linguocultural approaches in the teaching of foreign languages.
The two approaches play an essential role for fostering students’ intercultural competence, the first
one aiming at activating students’ intellectual processes, developing their cognitive skills in
mastering a foreign language and culture, and the latter —at expanding their linguocultural literacy,
enhancing their ability to contrast, compare cultures, find similarities and differences across
cultures, and respect these.
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Introduction

The textbook, being the fundamental didactic tool, represents the core of FL
education and has a great impact on the educational process, as Z.Sandorova puts it,
“on what is taught and how is taught in the FL classroom” [1, p.178]. The choice of
the textbook relevant to the learning objectives is especially important because the
quality of education depends on the content of the textbooks. In recent years, there
can be traced an increasing interest in the elaboration of textbooks, particularly, for
the field of foreign language education. According to the research findings, FL
textbooks can contribute to the perceptions of the TL culture and attitudes towards
it and influence the whole process of learning it.

Textbook analysis aims primarily at evaluating the quality of the analyzed
textbook, at identifying its strengths and weaknesses, which can help the teacher
select appropriate materials to fulfill t students’ needs. The importance of textbook
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analysis has been highlighted by many researchers and educators. As defined by
S.Antic, L.Ivic, and A.PeSikan, it is “a dynamic process that examines different
aspects of the textbook to improve its quality” [2, p.200]. R. Kiely states that the
textbook analysis provides for quality assurance and enhancement, thus allowing to
improve learning opportunities [3]. According to B.Tomlinson, it measures learning
materials and their effect on the learners [4].

Basic provisions

The textbook evaluation and analysis can be conducted both on theoretical
and on empirical levels. Theoretical verification aims at evaluating the properties of
a textbook, while empirical verification involves obtaining the results of the actual
suitability of the textbook and testing its effectiveness in the educational process.
The textbook evaluation is determined, primarily, by the objectives of the research,
as well as by its subject, which can imply the content of a textbook, its structure,
methodological approaches, its printing characteristics.

Currently, there stand out more than 300 schemes for the textbook analysis
which all represent various approaches and recommendations for evaluating the
textbook in general and its individual aspects in particular. The framework of the
present research does not aim at considering the aspects of each of the schemes.
From a variety of schemes for the FL textbook evaluation, there can be singled out
several works that formed the basis for the FL textbook evaluation, namely the works
of I.L.Bim, M.N. Vyatyutnev, A.R. Arutyunov, M.V. Yakushev, and N. Heffernan.

Methods

One of the first attempts to systemize the methodological requirements for FL
textbook elaboration is made by I.L.Bim in the work “Methods of teaching foreign
languages as a science and problems of the school textbook™. The researcher builds
the FL textbook evaluation on a set of the didactic and methodological features of
the FL textbook and identifies the fundamental principles of its elaboration with the
focus on the goals, content, and its methodological structure [5, p. 270].

The provisions put forward by I.L. Bim, found further development in the
works of M.N. Vyatyutnev [6] and A.R. Arutyunov [7]. The researchers have
developed a number of requirements for the FL textbook:

1) the goals are determined by the communicative minimum;

2) the number of texts and educational materials is sufficient to verbalize the
communicative minimum;

3) the main unit of teaching is a speech action;

4) lessons are organized in cycles;

5) the content includes facts of the target language culture and students’ native
culture, as well as topical international issues;

6) the structure of the lesson is determined by the following model: the goal —
presentation of the material — training exercises — communication practice —
communicative activities;

7) the textbook is based on a student-centered approach;

8) all components of the textbook are interconnected [7, p. 65].



N.Heffernan puts the material-based approach in the center of his model of
the FL textbook evaluation. This approach highlights the importance of the content
component of the textbook, the selection and organization of the learning material,
as well as the competences this material develops [8]. The author claims that each
section of the textbook should be aimed at enhancing a set of competences that will
help students in their further educational and professional fields.

To conduct the FL textbook evaluation M.Yakushev introduces the concept
of pedagogical norm which reflects the most significant requirements for the FL
textbook and determines its efficacy in the educational process. According to
M.Yakushev, the pedagogical norm includes 15 requirements, which are grouped
for the convenience of the textbook evaluation [9]. Thus, the researcher proposes to
analyze the textbook following such aspects as:

1 Relevance to the learning context, that is, conformity of the FL textbook
content with the curriculum.

2 Motivation for learning, that is, the formation of positive attitudes to
language and culture learning.

3 Authenticity, that is, evaluating the authentic nature of the textual material
included in the textbook.

4 Inclusion of the information about the TL country and its people, which
helps to develop students’ cultural literacy in regards to the TL country;

5 The system of exercises, that is, to what extent this system serves the
formation of target skills and abilities in four types of speech activity.

6 The methodological concept of the authors which determines the content
and structural organization of the textbook material. The analysis of the
methodological concept presupposes the analysis of texts, grammar, the progression
of educational material, exercises and the design of the textbook.

Furthermore, the textbook evaluation should include evaluation of its printing
properties: the use of various fonts and colors, the quality and format of the paper,
the location of the material.

Results and discussion

As the review of research literature has shown, none of the existing models
for the FL textbook evaluation concentrates on cognitive and linguocultural
approaches and the degree of their implementation in the textbook material. In this
regard, below there will be proposed the model for the FL textbook evaluation from
the perspectives of cognitive and linguocultural approaches, which, to our mind,
should be included in the system of fundamental criteria for the FL textbook
analysis. The following questions are in the center of our attention, which lay the
basis for the proposed model of the FL textbook evaluation:

1. Do cultural activities contribute to the development of cognitive skills not
only of the lower order (memorization, understanding, application), but also of the
higher order (analysis, synthesis, evaluation)?

2. What types of visual-cognitive technologies of presenting cultural and
linguocultural information are used in the FL textbook? Is their number sufficient
for the development of students’ cognitive skills?



3. Is the FL textbook effective in terms of developing students’ reflection in
relation to the native culture and the TL culture?

4. What levels of culture, surface or deep, are presented in the FL textbook to
a greater extent?

5. What type of linguocultural elements prevail in the FL textbook (material-
factual, axiological or speech-behavioral)?

6. Is the way of representing linguocultural elements adequate for students’
understanding of the TL culture?

7. Does the FL textbook implement the principle of the dialogue of cultures?
Is there a connection between the TL culture and students’ native culture?

8. Is the ‘linguocultural content’ of textbooks, that is, inclusion of
linguocultural units, sufficient to form a conceptual picture of the world of native
speakers?

The theoretical framework of the proposed cognitive-linguocultural analysis
of FL textbooks builds on the ideas put forward by B.Bloom, T. Buzan, G. Askarova,
E. Hall, Z.K. Akhmetzhanova, L.F. Gomez Rodriguez, J. Xiao, K. Chapelle.
Cognitive-linguocultural evaluation of the FL textbook consists of cognitive and
linguocultural aspects which include several components.

Table 1 presents the scheme for cognitive-linguocultural analysis of the FL
textbook.

Table 1 — Cognitive-linguocultural analysis of the FL textbook (scheme)

Aspect Type of analysis
1 2
Cognitive aspect Analysis of exercises by levels of cognitive skills (Bloom’s taxonomy)
Evaluation of the use of cognitive-visual technologies employed in the FL
textbook

Evaluation of exercises aimed at enhancing students’ skills of reflection in
regards to the target language and the TL culture

Linguocultural aspect 1. Analysis of the textual material by topics which reflect the ‘surface’ and
‘deep’ levels of culture

2. Analysis of linguocultural elements included in the textual material of the
FL textbook

3. Analysis of linguocultural elements by ways of their representation

Cognitive aspect of the FL textbook analysis. The analysis of the FL textbook
from the perspective of cognitive approach is based on the classification of
educational objectives developed by B. Bloom. Bloom’s taxonomy helps teachers to
assess students’ knowledge or cognitive skills by asking them to demonstrate these
skills when completing a certain task. A widely used classification within the
cognitive domain is a hierarchical structure consisting of six levels: knowledge,
understanding, application, analysis, synthesis and evaluation.

Cognitive analysis of exercises helps to see what level of cognitive skills
(knowledge, understanding, application, analysis, synthesis, evaluation) and,



accordingly, what order (lower / higher) the FL textbooks aims at developing, as
well as to determine the proportion of exercises enhancing ‘lower-order’ and
‘higher-order’ thinking.

The issue of using cognitive-visual technologies is a fairly new direction in
teaching foreign languages. A number of researchers highlight the importance of
integrating graphic blocks into the educational process (G.K. Askarova, N.I.
Almazova, T.A. Syrina). Cognitive-visual technologies can be employed in various
activities (reading, listening, brainstorming, etc.). and their use in the educational
process enhances students’ ability to quickly and efficiently process information and
generate new ideas which is important nowadays for personal and professional
development. Mind maps, fishbones, Venn diagrams, pyramids, tables, diagrams,
graphs are examples of cognitive organizers. They all require a deeper
understanding of information through its systematization and critical analysis.
Undoubtedly, a modern FL textbook should integrate cognitive technologies of
working with educational information. The effectiveness of such technologies in
teaching has been proven by the results of many studies conducted in this area.

Reflection is an important phase in foreign language learning, and learning
materials can also play an important role in providing students with the opportunity
to self-assess acquisition of foreign language skills. Reflection is the ability to reflect
about and self-assess the results of one’s activity. Through reflection, the role of the
learner changes from a passive consumer of information to an active person who is
aware of the responsibility for the success of his/her own academic performance.
Exercises and tasks of the FL textbook aimed at developing reflection contribute to
the students’ awareness of the material they have studied, as well as to self-
assessment of the acquired skills and outcomes.

Linguocultural aspect of the FL textbook analysis. Linguocultural aspect of
the FL textbook analysis is based on the ideas of such researchers as L.F. Gomez-
Rodriguez [10], K. Sadeghi and Zh. Sepahi [11], M. Hollenback [12] who claim that
teaching a foreign language should not be limited only to students’ acquaintance
with the ‘surface’ culture, which can bring to superficial understanding of the TL
culture. Examples of surface culture elements include national costumes, music,
literature, specific holidays. These surface forms only accumulate the general
information which is fixed and static, and the knowledge of such is not sufficient for
students to understand the new culture they are entering. To become really
interculturally competent students should be aware of values, ideas, stereotypes,
features of the communicative behavior of the native speakers which constitute the
‘deep’ level of culture. The deep forms of culture may be the most difficult for
language learners to identify because they are and hidden and do not necessarily
reflect the fixed social and cultural standards. The examples of deep culture relate to
the concepts of food, friendship and love, lie and truth, the nature of family relations,
etc. Thus, the FL textbook should concentrate on the topics of both ‘surface’ and
‘deep’ cultures which will help learners develop a better understanding of the TL
culture.

The next important aspect of the FL textbook analysis is the analysis of
linguocultural elements which is based on the classification of linguocultural



elements proposed by Z.K. Akhmetzhanova [13]. The researcher divides
linguocultural elements into: 1) material-factual; 2) axiological, 3) speech-
behavioral. The first group includes elements which describe the material culture of
a particular community. Such linguocultural elements are characterized by its
relevance to the language, and their cultural component is explicit in nature, that is,
it is easily isolated and clearly felt by the native speakers. Linguocultural elements
of the “material” type belong to the “surface” culture and include household items,
the names of national dishes, musical instruments, national types of clothing,
numerical symbols, color symbols, etc. The second group of linguocultural elements
is designated as axiological. It includes units which reflect value orientations of
representatives of a particular sociolinguistic society. This type of linguocultural
elements belong to the deep level of culture and they are the most difficult for
language learners to identify. The third group is made up of speech-behavioral
linguocultural elements, which relate to specificities of the communicative culture
of the TL community. This group includes forms of address, speech cliches which
reflect the peculiarities of speech behavior of native speakers in everyday
communication. Linguocultural elements of this type also belong to the ‘deep’ level
of culture. When choosing a FL textbook, the teacher needs to analyze it in order to
establish what type of linguocultural elements prevails. If the textbook material
includes a large number of ‘material’ linguocultural elements, it is necessary to refer
to the additional material that reveals the peculiarities of the spiritual culture of the
TL community.

The analysis of linguocultural elements by means of their representation in
the FL textbook is based on the classification proposed by C. Chapelle [14]. The
researcher proposes to distribute cultural elements contained in the FL textbook
material according to the following ways of representation: 1) a simple mention; 2)
description (a depiction); 3) visual demonstration (a display). ‘A simple mention’
represents a word or phrase that is present in the text, but the meaning of which is
not disclosed in this text. With a descriptive method, the meaning of a linguocultural
element is revealed, either immediately in the sentence in which it is used, or further
In the text. In other words, a linguocultural commentary is provided, either short or
a longer one, which provides a clearer understanding of the concept expressed by a
particular linguocultural element. The third way of representation - visual
demonstration - involves the explanation of a linguocultural element through
illustrations, photographs, maps, pictures.

Conclusion

The proposed structure of FL textbook analysis from the perspectives of
cognitive and linguocultural approaches can help to conduct a more detailed and
vigorous analysis of how culture is integrated in its content and whether the textbook
material can help activate not only low-order thinking skills of students but their
higher -order thinking skills as well. Analyzing the strengths and weaknesses of the
FL textbook, the FL teacher may clearly see if any additional material is needed to
supplement the gap and bring the TL culture closer to students, what technologies to



use to facilitate language and culture acquisition in a more productive and efficient
way.

The cognitive aspect of the proposed analysis structure can show whether
textbook exercises and material presentation require either lower or higher cognitive
demand levels, and what is the proportion between these. In case if the analysis
results identify concentration on low-order cognitive skills, this should signal the
necessity to integrate activities aimed at developing higher-order cognitive skills.

The linguocultural aspect of the FL textbook analysis can demonstrate what
level of culture, ‘surface’ or ‘deep’, is presented to a greater extent in its content. If
the FL textbook concentrates mainly around the topics of surface level culture and
contain mainly linguocultural elements pertaining to the material culture of the TL
community, this can signal the necessity to include ‘axiological’ linguocultural
elements as well as more complicated cultural topics that reveal attitudes and
perceptions of native speakers to various concepts.
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Angatna. OKynbIK OKY-TOpOHe yACpICIHIH aKbIpaMac 0OIIri )koHe HET13T1 JUTaKTHKAIBIK
Kypalibl peTiHae OYKiT OKy YAepICIHIH Ma3MyHBIH aHBIKTAWIbI. BUTIM camackl OKYJIBIKTap.IbIH
Ma3MyHbIHA TiKeJIel OailIaHbICThI OOJFaHIBIKTaH OKYJIBIKTHI IYPBIC TaHay 6Te MaHbI3bl. COHFBI
Ke3/1epi FaubIMIAp IbIH, MYFAIIMACPIIH, SICKEPICPAIH Kbl OKYIBIKTap/Ibl, OHBIH IITHAC ET
TUIl OKYJBIKTapbIH >KacayFa JereH KbI3bIFYIIBUIBIKTaphl apThill OTHIp. byi, eH anjapiMeH,
OKYJIBIKTBIH JKaHa yprakK OOHbIHA CIHIPETIH OKy MaTepHalibl JCHIEHIHAETI oJICYMETTIK
TOXKIPUOCHIH CaKTAaYIIBICHI eKeHITIMEeH OaiimanbicThl. LlleTen TuTi OOMBIHIIA 3aMaHAyH OKYJIBIK
CTYACHTTEPAIH MOJICHHETapAIBIK KapbIM-KaThIHAC IaF IbIJIAPBIH JAMBITYFa OaFbITTAIYBI KEpEK, ajl
Oy Gojca Kasipri meT TUTIH OKBITYABIH OacThl MakcaThl — MOJICHHETAPAJBIK KY3BIPETTUIIKTI
JTaMBITYFa ColKec Keiei. MoieHneTapaiblK Ky3bIpeTTUTiK — 0acKa MOJICHUET OKUIICPIMEH COTTI
YKOHE aJICKBATTHI ©3apa OPEKETTECY YIIiH KaXKETTi KaOUIeTTePIiH JKUBIHTHIFBL.

Makanana mieT TULIEPIH OKBITYJaFbl KOTHUTHBTIK JKOHE JIMHTBOMOJICHH TOCULIACD
KaFuJajapblH JKy3€re acblpy TYPFhICBIHAH IIET TUIl OKYJIBIKTApblH TaJlAay KYPBUIbIMBI O€pUIreH.
KOrHUTHBTIK ’KOHE JTUHTBOMOJCHH TICULACPIIH OIpJiri CTyACHTTEpre OpTYpJli JIMHTBUCTHKAIIBIK
MOJICHHMET OKUIJepIHIH caHa OeliHenepiHaeri albipMallblIbIKTap Typallbl TYCIHIK Oepe/l, 0apablH
VITTBIK KaybIMJIACTBIFBIHBIH TUII MEH MOJICHUETIHIH €peKIIEeNIKTepiH TaHyFa bIKNal eTeal, Oy
MOJICHHETapaJIbIK KapbIM-KaTbIHAC JIaFIbUIaphl JAMYBIHBIH THIMUTINTH KaMTaMachl3 €Tell.
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AHHOTAUMA. Y4YeOHMK, SBJIAACH HEOTHEMJIEMbIM KOMIIOHEHTOM U  TIJIaBHBIM
IUJIAKTHYECKUM CPEJICTBOM, ONpeAessieT colep)kaHue oOpa3oBaTesbHOro mpouecca. Beibop
MOJXOSIIEr0 yueOHUKa UTpaeT 0COOEHHO BaKHYIO POJib, IOCKOJIBKY OT CO/IEpKaHUsl y4eOHUKOB
3aBUCUT KadecTBO oOpas3oBaHus. B mocnennee Bpemsi HaOrofaeTcss pOCT MHTEpeca YUeHbIX,
[1€/1aroroB, METOAUCTOB K CO3/IaHUI0 YU€OHHUKOB B I1€JIOM U YUYEOHUKOB 110 HHOCTPAHHOMY S3BIKY
B YAaCTHOCTH. DTO OOBACHSETCA B MEPBYIO OuUepeb TE€M, UYTO Y4EOHHUK SIBISIETCS XpaHUTENIEM
COLIMAJIBHOTO OIbITa Ha YpPOBHE Y4yeOHOro Marepuana, I[OAJEKAIIEr0 YCBOCHHIO HOBBIM
nokojeHueM. COBpeMEHHBIH y4eOHUK MO MHOCTPAHHOMY SI3BIKY JOJDKEH OBITh HallelleH Ha
pa3BUTHE y OO0YJarOIUXCS HABBIKOB MEXKYIbTYPHOTO OOLIEHMS, YTO COOTBETCTBYET IJIaBHOM
LIEJIN COBPEMEHHOTO HHOSA3BIYHOTO O0pa30BaHMs — PA3BUTHE MEXKKYJIbTYPHOH KOMIIETECHIIUH.
MexXKynpTypHass ~ KOMIETEHIMs]  MpeACTaBIsieT Cco0OH  COBOKYNHOCTb  CIIOCOOHOCTEH,
HEOOXOJUMBIX ISl YCIIEHIHOTO M aJeKBaTHOTO B3aMMOJIEHCTBHS C TNPEACTaBUTEIIMH HHOMN
KYJIBTYpBHI.

B cratbe npezacraBieHa CTpyKTypa aHaIn3a y4eOHUKOB 110 MHOCTPAHHOMY SI3BIKY C TOUKH
3peHus peaau3alny B HUX IPUHIMIIOB KOTHUTUBHOTO M JIMHI'BOKYJIBTYPOJIOTHYECKOTO MOAX0I0B
B o0yuenun US. EAWHCTBO KOTHUTUBHOTO M JIMHTBOKYJIBTYPOJIOTMUYECKOTO IOAXOJOB JAET
oOyJaromuMcs MPeICTaBIEHUE O PACXOXKJIEHHUSIX B 00pa3ax CO3HAHUs MpPEJCTaBUTENIEH pa3HBIX
JMHTBOKYJIBTYp, CHOCOOCTBYET OCO3HAHHIO OCOOCHHOCTEH s3bIKa U KYJIbTYPbl CBOETrO
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HAIIMOHAJIILHOTO  coolmiecTBa, 4YTro obOecneunBaeT APQPEKTUBHOCTh pPa3BUTHS  HABBIKOB
MEXKYJIbTYPHOTO OOIIEHHUSI.

KiawueBble cjoBa: yueOHUK, aHamu3 Y4eOHHMKOB, HMHOS3BIYHOE 0Opa3oBaHuE,
MEXKYJIbTYpHasi KOMIIETCHIIMS, MEXKYJIbTypHasi KOMMYHHUKALUsl, KOTHUTHBHBIM IOJIXOJ,
JMHTBOKYJIBTYPOJIOTUYECKHIA TIOXO0/I, CTPYKTypa
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