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Abstract. The profession of a journalist, like other professions, has its own specifics. A
journalist works with a special kind of information, transforming it into a new information product.
The reception and production of information in native and foreign languages requires the
development of foreign language competence, which was the main object and aim of the study.
Foreign language communication is part of the professional activity of modern journalists who need
to be able to build oral speech according to the laws of rhetoric and communication ethics, compose
correctly written text - a report, article, essay, business correspondence, be able to correctly formulate
questions during presentations and press conferences, be able to conduct a dialogue during an
interview, etc. The functions performed by a journalist in his/her professional activities are directly
related to the competencies that he/she possesses and which should be formed in the process of media
professional training. Speaking about mastering the relevant competencies, it is worth determining
the ways to justify them. The article provides an overview analysis of the existing theory in the
direction of the formation of competence and components of this concept.

The scientific-theoretical analysis carried out in the work made it possible to identify the
possible ways of media and foreign-language communication competence of students-journalists
training at the university, corresponding to the competence-oriented, student-oriented and
communicative-cognitive approaches in journalistic education.

The primary functions of the modern journalist were substantiated, and, in accordance with
them, the place of professionally-oriented competence in the system of training young specialists was
determined.

Keywords: media competence, foreign-language communication competence, personal and
activity approach, professionally-oriented activities, personality-centered education, competence
approach, component composition of the competence, students-journalists.

Introduction

The problem of teaching foreign language communication in educational
Institutions of various types is constantly in the focus of attention of methodologists-
theorists and teachers-practitioners. This question is more relevant than ever before,
since the requirements for university graduates - specialists in various fields of
professional activity are increasing.

The modern world community is in a permanent process of economic
globalization. This process, having affected all spheres of human activity, has indicated
a growing need for specialists in the field of journalism. Their activities should
contribute to the establishment of new contacts and the development of relations and
cooperation between countries in various fields.

The intensification of political and economic contacts between the states has
increased the pragmatic importance of foreign language proficiency. The factors of
linguistic and extra linguistic influence of future journalists on the participants of



professionally directed communication are of particular importance. Future journalists
need to have linguistic and paralinguistic influence in the process of communication in
order to convince potential partners in the implementation of a particular activity.

Thus, the recent reorientation of the assessment of educational results from the
concepts of "education”, "upbringing”, "general culture” to the concepts of
"competence” and "competency™ sounds like a call for a transition from a knowledge-
centric to a competence-based approach to learning. This means that the main task of
education today focuses not on increasing the amount of subject knowledge of the
individual, which was most in demand several decades ago, but on the ability to
navigate in the changed conditions of professional and social life, achieving the
intended goals, i.e. possession of key competencies [1].

This task can be solved through the purposeful development of the professionally-
oriented competence of future journalists, contributing to the development of their
motivation for activity, strengthening their need for cognition, the formation of a
creative personality, the expansion of horizons, overcoming difficulties with great
perseverance. Despite the available scientific research on this problem, the expansion
of educational services in this area and the increased interest in the methodology of
teaching a foreign language to students-journalists and more broadly - humanitarians,
the problem of forming a professionally directed foreign language communicative
competence of students remains little studied. In this regard, a number of contradictions
arise between:

- modern requirements of the educational standard to the level of proficiency of
future journalists in a foreign language for special purposes (English for special
purposes), programs that determine the content of teaching a foreign language in a non-
linguistic university, and insufficient development of the educational, methodological
and didactic base that provides appropriate training;

- the need of the mass media sphere for graduates of the relevant universities who
speak a foreign language as a means of professional communication, and the
insufficient use of modern interactive technologies for teaching language and culture
in non-linguistic universities;

- students' interest in mastering the practical skills of professionally oriented
communication and the traditional method of teaching a foreign language in non-
linguistic universities, which poorly implements the fundamental principle of
communicativeness. In view of the above, dependence on an adequate methodology
for teaching a professionally directed foreign language to future journalists is crucial.

Basic provisions

In psychology, the main provisions of the personality-activity approach are
reflected in the works of such well-known scientists as L. S. Vygotsky, A. N. Leontiev,
S. L. Rubinstein, B. G. Ananiev, in which the personality acted as a subject of activity.
Moreover, they noted that, on the one hand, the personality is formed in activities and
in communication with other people, and on the other hand, it sets the nature of this
activity and communication. Speaking about the personality-activity approach, the
Winter I.A. defines it as a set of two approaches - personal, or personality-oriented,



and activity-oriented [2]. The personality-oriented approach implies the orientation of
the educational process to the personality of the subject of training, that is, to his
interests, motives, as well as taking into account its individual and mental
characteristics, namely: age, physiological, psychological, intellectual, learning
abilities, etc. Consequently, the teacher builds the entire educational process, focusing
on the motives, goals and learning needs of students, and thus that this process
maximizes the development of the personality of students, that is, the full development
of such qualities as the ability to independently choose, reflection, the formation of the
image of "I", responsibility, autonomy of the personality, etc.

I.S. Yakimanskaya describes a number of requirements for the construction of
training taking into account the student-oriented approach, including: the design of
educational material taking into account the subjective experience of the student's
previous training; the organization of educational material so that each student has the
opportunity to choose the task performed by him; active stimulation of independent
educational activities in order to ensure the possibility of self-education, self-
development, self-expression in the process the acquisition of knowledge; as well as
stimulating the independent choice by students of the most convenient ways for them
to work with educational material; ensuring control and evaluation of not only the
result, but also the process of teaching [3].

Thus, it can be concluded that, in the process of training future journalists, the
personality-activity approach involves the development of individual characteristics
through the creation of an individual trajectory for the formation of professionally-
oriented competence, the stimulation of such aspirations as self-development, self-
education; maximum consideration of the peculiarities of the inner world of the
individual. However, in the domestic methodology, it operates with a different term -
"personality-centered education”.

In connection with the entry into the Bologna process and its adoption as a leading
approach, the competence approach in vocational education is considered as the main
one. Kunanbayeva S.S. notes that today the competence approach represents the
innovative process in education and corresponds to the concept of the educational
standard that is conventional for most developed countries. This is directly related to
the transition of the content of education and quality control systems of education to a
system of competencies. The author analyzes a number of conditions that determine
the relevance of this approach, among which are "the formation of the labor market
and the associated market of educational services, the variability and alternativeness of
educational programs, the increase in competition and the commercial factor in the
activities of the educational system" [4, p. 89].

It becomes clear that in the current conditions, the traditional formation of
knowledge, skills and abilities as a result of the training of students cannot properly
meet the quality of education and measure its level. It should be noted that the
competence approach has undergone qualitative changes in the process of its
development, but already at the beginning of this century it has established itself as a
modern and popular approach, with a certain range of competencies designed to
characterize the qualitatively effective indicator of the education system; by this period,



the "key competencies” that a modern specialist should master in the process of
university training are also determined [4, p. 92].

Materials and methods

In terms of materials and methods of research we have chosen the analysis and
synthesis of research connected with the realization of competency-based approach in
educational process. Competence — (from Latin. competentia — to belong by right) —
"Competence sets the range of purposes, duties, roles, a set of tasks that a person must
solve. Competence is a given content of competence that must be mastered in order to
be competent” [5, p. 17]. In turn, the psychological explanatory dictionary offers the
following definition of the concept of "competence™: "Competence is a field of activity
significant for the effective work of the organization as a whole, in which the individual
must show certain knowledge, skills, behavioral skills, flexible abilities and
professionally important qualities of the individual” [6].

According to Kunanbayeva S.S., the distinctive features of the competence
approach in education are the "personal centering™ of education; the creation of the
possibility for students to choose courses that meet their needs and interests; the
structure of education is organized taking into account the level of development and
age characteristics of students; students show the ability to independently solve socially
and personally significant tasks; the formation of search and creative thinking; creative
thinking; approach to solving the tasks; the educational process is focused on the
development of the personality of students, awareness of their uniqueness; the focus of
this approach on the reflective assessment by students of their capabilities; the main
goal of education is achieved - the preparation of a professional capable of rapid social
adaptation, continuation of professional education, for further professional self-
development; this approach combines the intellectual, skill and value components of
the educational process; this approach integrates the skills and knowledge related to
various fields of activity and personal qualities of the individual [4, pp.93-100].

The essence of the competence approach is also analyzed in a number of works
of Russian scientists: Khutorsky A.V., Kasprzhak A.G., Ivanova L.F., Mitrofanov
K.G., Polivanova E.N., Ulanovskaya I.M., Tsukerman G.A. and others Lebedev O.E.
as the main characteristics of the competence approach highlights the following
provisions: "the meaning of education is to develop the ability of students to
independently solve problems in various spheres and activities on the basis of the use
of social experience, an element of which is the students' own experience" [7, p.3].

Baskaev R.M. emphasizes that "education from the position of the competence
approach is the formation of experience aimed at solving problems that are significant
for the individual using the achievements available in the culture of society and
understanding the students' own experience" [8, pp. 10-15]. According to Bidenko V.1.,
"the competence approach allows you to create an end-to-end model of a specialist that
coordinates the interests of the individual and society and allows you to build a system
of advanced translation of the labor market system and the demands of society into the
educational space" [9, p. 114]. Shadrikov V.D. defines the competence approach as "a
priority orientation to the goals - vectors of education: learning ability, self-



determination, self-actualization, socialization and development of individuality" [10,
pp. 34-41]. As we can see, the view of domestic and Russian scientists on the definition
of the essence of the competence approach largely coincides.

As noted by N.N. Morozova and I.M. Fadeeva, the mechanism for the formation
of competence is the consistent achievement by a person of a higher level of
development in the process of movement at the following levels: pre-university,
university and postgraduate. At the university level, the task is set of forming on the
basis of general education such competencies that allow a person to most fully and
productively realize himself in specific types of professional and labor activity that
correspond to the socially necessary division of labor and market mechanisms to
stimulate the most effective and competitive functioning of an employee of a particular
qualification and profile. It is supposed to focus on the application and organization of
knowledge, on a strategy to increase flexibility in favor of expanding employment
opportunities and the range of tasks performed, an infinite variety of professional and
life situations [11, p.44].

The functions performed by a journalist in his/her professional activities are
directly related to the competencies that he/she possesses and which should be formed
in the process of media professional training. Speaking about the mastery of the
relevant competencies, it is worth determining the ways to justify them. Thus, focusing
on the personal and activity models of competencies, Zimnyaya I.A. identifies three
main groups of competencies [12, p.18]:

- competencies relating to oneself as a person;

- competencies related to the social interaction of a person and the social sphere;

- competences relating to human activity, manifested in its types and forms. Since
we are interested in the formation of a journalist as a professional, we will consider in
more detail this particular group of competencies, and attribute them directly to the
professional activities of a journalist. In this group, the author identifies the following
competencies: «competence of cognitive activity; competence of information
technologies» [12, pp. 22-25]. From the set of competencies presented, it is clearly seen
that research competence and possession of modern technologies underlie human
activity, and mainly in his professional activities.

An urgent issue is the definition of the qualities that a university graduate should
possess. Chaklikova A.T. as the main personality qualities of a graduate of a modern
university considers the following: "the ability to flexibly adapt to changing life
situations, independently acquiring the knowledge necessary in practice, skillfully
applying them to solve various problems; the ability to find your place in life" [13, pp.
64-67]. Analyzing the proposed set of qualities-skills, we have come to the conclusion
that a special place in the development of the personality of a university graduate is
occupied by those personality qualities that are associated with his ability to work with
sources of information - to independently search for information, its analysis and
critical evaluation, i.e. special emphasis is placed on the development of skills of
independent search activity; and the ability of learners to seek solutions to problems
and practical problems in new ways, using a creative approach.



Thus, having considered the competencies manifested in the activity and the main
qualities that require development in the process of training university students, we
find confirmation that it occupies a leading position in the training of a professional,
and in particular a future journalist. Any competence is manifested in the process of a
particular activity, respectively, professionally-oriented competence finds its
expression in research activities.

In the field of education, we consider research activity as the activity of the subject
of the educational process to obtain subjectively or objectively new knowledge that is
confirmed in science, which is a necessary condition for the professional growth of a
journalist, since once learned ways of carrying out this activity are not enough for its
qualitative implementation. These qualities are shared by Stavrinova N.N. into four
groups that act as components of professionally-oriented competence:

"The cognitive component is considered as the possession of knowledge and
concepts that are necessary for a journalist.

The motivational component is the meaning that research activities have for a
particular individual.

The indicative component is a set of skills that allow you to identify the need for
some knowledge and form an image.

An operational or technological component is a set of abilities and skills of a
journalist to perform research actions" [14].

In turn, Ushakova O.V., in the field of training future specialists and the formation
of basic competencies among students, also identifies four components of competence,
including motivational-personal, intellectual-creative, cognitive and effective-
operational components. The author clarifies that "the motivational-personal
component is a system of value and volitional attitude to real reality, other people,
oneself, as well as one's skills and abilities” [15]. This component determines the need
of future specialists in research activities, their cognitive activity, readiness to
overcome difficulties in the process of research or study of a certain phenomenon,
independence in decision-making and their evaluation.

The intellectual and creative component is responsible for the development of
cognitive processes and skills of potential journalists, the level of their creative,
intellectual and experimental thinking. This is due to the fact that creative qualities,
including: imagination, flexibility of mind, freedom of thought, as well as a critical
attitude to perceived information, the presence of their own scientific views and
positions characterize the readiness of future journalists to overcome difficulties and
transformation of reality.

The cognitive component implies the possession by students of a certain stock of
knowledge in various fields of science, the mastery of which ensures the appearance in
the minds of research journalists of the scientific picture of the world. Within the
framework of research activities, this component is reflected mainly in the knowledge
of the essence and possession of the basic technologies of the research methodology,
the ability to identify problems, detect cause-and-effect relationships between
phenomena, the ability to analyze the data obtained and formulate conclusions. An
integral part of this component is the ability to work with information sources, since in



the process of research activities students are mainly receive and process information
from literary and Internet sources.

Finally, the operational component involves the characteristics of students
necessary directly to conduct any type of research. In a general sense, this is the ability
to understand the goals of educational and research activities, and, as a result, the
manifestation of the ability to active creativity. In a narrower sense, this component
implies the ability to form your own vision of the problem, to pose questions; the ability
to systematize the data obtained during the study, the ability to observe the phenomena
and processes of interest and to be investigated; the ability to plan and conduct an
experiment, as well as evaluate and describe its results, and, which is not unimportant,
to be able to prove the conclusions obtained and defend your point of view. Thus,
analyzing the existing ideas about the components of professionally-oriented
competence, it would be appropriate to include the following components: a cognitive
component; motivational component; indicative component; creative component;
operational component; pragma-professional component; personal qualities of the
student, which determine the mastery of a particular subcompetence.

Result

The scientific-theoretical analysis carried out in the work made it possible to
identify the possible ways of media and foreign-language communication competence
of students-journalists training at the university, corresponding to the competence-
oriented, student-oriented and communicative-cognitive approaches in journalistic
education.

The primary functions of the modern journalist were substantiated, and, in
accordance with them, the place of professionally-oriented competence in the system
of training young specialists was determined. A definition of the concept of «media
and foreign-language communication competence of students-journalists " was given.
Based on the data of the research work done by us, the component composition of the
above mentioned competence was identified, and its inherent characteristics
(subcompetences) were described, including a set of certain skills.

Discussion

The organization of training aimed at the formation of media and foreign-
language communication competence of students-journalists on the basis of
information and communication technologies contributes to the high motivation of
students to the educational process, the formation of professional competence, the
qualitative improvement of the thought processes of students, the formation of a
tendency to critical assessment of the information presented, increasing the speed of
working with the text - its analysis, comparison and synthesis of information,
development of creative abilities; and also, is the key to the development of such
personality qualities as professional activity, self-reflection, the desire for continuous
development and improvement.

Conclusion



Determining the status of foreign language media communicative competence
and its place in the structure of professional competence of a specialist allows us to
speak about the relevance of the formation of this competence. Solving this problem
requires clarifying the content of all components in the foreign language media of
communicative competence and developing a methodology for its formation.

The study and analysis of scientific works on the problem of developing media
and foreign-language communication competence of students-journalists made it
possible to establish that professionally directed foreign language communicative
competence is a set of linguistic, speech, sociolinguistic, socio-cultural knowledge,
communicative-pragmatic skills of professionally oriented communication and a
culture of interaction in various fields and situations, as well as personal qualities:
sociability, responsibility, tactfulness, tolerance, reflection, identification, attraction,
causal attribution, commitment.
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ZKOHE HIETTIJIIIK KOMMYHHUKATUBTI KY3BIPETTIJIITTH
KAJIBIIITACTBIPY
*Beiikyrosa A.M.,!
*1IphD TOKTOpaHT, AObuai xaH ateiHAarsl Kazak XKxoneOTY Anmartsl,
Kasaxcran, e-mail:a.beikutova@mail.ru

Anjaarna. backa MaMaHJBIKTap CUSKTHI )KYPHAJIMCT MaMaHIBIFBIHBIH J1a ©31HIIK €peKIIeniri
06ap. XypHanucT akmapaTTblH, MOIIMETTIH €peKIle TYpIMEH MYMbIC ICTEN, OHbl OHJEN, XaHa
aKIMapaTThIK OHIMIe aifHAIABIpaaAbl. AHA TUTIHJAE KOHE MIET TUIAEPIHAE aKmapaTThl KaObLIAay JKOHE
HIBIFapy 3epTTEY/IIH HET13I'1 HhICAaHbl MEH MaKcaThl OOJIFaH LIETEJN TUTIHIH KY3bIPETTUIINH JaMbITYAbI
tanan eteni. llleren TuTiHAEri KapbIM-KAaTblHAC — pPUTOPUKA >KOHE KapbIM-KaThIHAC OSTUKACHI
3aHJbUIBIKTapbiHa Herigeneni. CoHbIMeH KaTap Oyl OaFbITTBIH MaMaHbIHAH TULAIK KapbIM-
KaTblHacKa Tyce Ouly, cayaTThl Ka3bUIFaH MOTIH — OasHOama, Makaia, pedepar, ICKepIiik
KOPPECIIOHIEHIUS Ka3a Ouly, Ipe3eHTaluusIap MEeH Mpecc-KOH(pepeHusIap Ke3iHae CypakTap/sl
JYPBIC KYpacThIpa OuTy, cyx0aT OapbhIChIHIA AUAIIOT KYPri3e OUTy CHUAKTHI KYypHATUCTEPAIH KOciOn
KBI3METIHIH 06JIIr1 peTiH/Ie eCenTeNIeTiH KabuterTepre ue 0oy Tanan etriei. JKypHamucTTiH Kocion
KBI3METIH/IC aTKapaThlH KbI3METI OHBIH UEJICHETIH KY3BbIPETiHE TIKeJIeH OaiIaHbICTHI )KOHE 0J1 KOCIOH
MeJIa OKBITY TPOIIECIHAE, KOCIOM KhI3METTE KAJIBINITACybl THIC. THICTI KY3BIPETTEPJli MEHrepy
Typalibl aWTKaHAa, OJapAbl HEri3[ey JKOJJapblH aHbIKTaFraH »eH. Makanamga Ky3ipeTTUTIKTI
KAJIBINTACThIpy OAaFbITBIHAA KaJNbIITACKAH TEOpHUsIIapFa >KOHE OCHl TYXKBIpbIMIAMaHbIH Kypamjac
OeJikTepiHe KbICKAIlla aHAIMTUKANIBIK TaJIaybl OepUIreH.

JKyMmpbicTa SKYPri3uIreH FBUIBIMU-TEOPUSUIBIK Talay Ky3bIPETTUIIK-OaFraapiibl, TYJIFAJIbIK-
Oargapibl KoHE KOMMYHHKATHBTI-TAHBIMIBIK TICUIAEPTre COMKEC KYPHAJTUCTHUKA MaMaH[bIFbI
OOMBIHIIIA YHUBEPCUTETTE OLTIM ajbIll J)KaTKaH CTyICeHT-KypHanucTTepaiH BAK jkoHe mier TuniHiH
KOMMYHUKATUBTIK KY3bIPETTUIIN'H JAMBITYIBIH MYMKIH KOJITAPBbIH aHBIKTayFa MYMKIHIIK Oep/Ii .

Kypuanuctrka MaMaHAbIFbl OOMBIHIIA CHIIATTANIATBIH KY3BIPETTUIIKTEp TYpi can anyaH. Con
KY3BIPETTLIIKTEpre Tajjay jkacall, MaKajla aBTOPBIHBIH XKYPIi3reH 3epTTeyl HOTHKECIHAEe MaKaiaia
Ka3ipri >KyYpHAJUCTIH HETI3r1 KbI3METTepiHEe TOKTAJIbIN, COFaH COMKeC jkKac MaMaHJapibl Jaspiay
KyHeciHaer1 Kocion-0araapibl Ky3bIPETTUIIK OPHBI AWKBIHIAJIIbI.

Tipek ce3mep: Menua-Ky3ipeTTUTIK, IIET TUTIHIH KOMMYHUKATUBTIK KY3bIPETTLIIr, TYJIFAIbIK-
OENCeHAUTIK TOCUIl, KoCiOM-Oaraapibl ic-opeKeT, TYJIFalbIK-Oarmapibsl OuUTiM Oepy, Ky3ipeTTilik-
OargapIibl Ke3Kapac, KY3bIpeTTUIIK Kypamaac 0eIiri, )KypHaJIUCT CTYISHTTED.

®OPMUPOBAHUE MEJIUA U UHOSA3BIYHON
KOMMYHUKAIIMOHHOM KOMIETEHIUU CTYJEHTOB-
KYPHAJIUCTOB
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Annotanus. [Ipodeccus xxypHanmcra, Kak U Apyrue npodeccuu, UMEeT CBOK crienuduky.
Kypuamucr — 3to 6oen nHGopmanronHOTo PpoHTa. BECTHUK HOBOCTEH M COOBITHI MPOUCXOIAIITUX
BO BceM mupe. Kypnanuct pabotaeT ¢ 0cOObIM BUAOM AaHHBIX, MH(popMaimu, oOpabarbiBas U
mpeBpainas ee B HOBbIM MHGOPMAIMOHHBIN TpoaykT. [Ipuem u mpousBoAcTBO MHMOpManmMu Ha
POAHOM W MHOCTPAHHOM SI3bIKax TPeOYyeT pa3BUTHsI MHOSA3BIYHON KOMIIETEHIMHU, YTO U SIBJISJIOCH
OCHOBHBIM OOBEKTOM H IEJIbI0 HCCienoBaHus. HVHOS3bIUHOE OOIICHUE SBISETCS YacThIO
podecCHOHATEHON JEATEIbHOCTH COBPEMEHHBIX JKYPHAIHCTOB, KOTOPBIM HEOOXOJAMMO YMETh
CTPOUTDH YCTHYIO PEYb 110 3aKOHAM PUTOPHUKHU M 3TUKH OOIIEHHS, COCTABIISATh TPAMOTHO HATMCAHHBIN
TEKCT - PEmopTaxk, CTarbio, pedepar, NEIOBYIO MEPENUCKYy, YMETh MPAaBWIBHO (HOPMYIHPOBATH
BOIIPOCHI BO BPeMsI IPE3CHTANNN U TPecC-KOH(PEPEHIINN, YMETh BECTH JAHAJIOT BO BPEMsI HHTEPBBIO
U T. 1. DYHKIIUH, BBIIOJIHICMBIC )KYPHAITUCTOM B €ro MPo(ecCHOHATBHON IEATEITBHOCTH, HAIPSIMYIO
CBSI3aHBI C TEMH KOMIIETEHIIMSAMHU, KOTOPHIMU OH 00JIa/laeT U KOTOpbIE JODKHBI (POPMUPOBATHCS B
nporecc npodeccruonansHoro o0ydeHuss CMU. ToBopss 00 oOBmageHUH COOTBETCTBYIOIIUMHU
KOMIIETEHIIUSIMU, CTOUT OMNPEICIUTh CIOCOObI MX OOOCHOBaHUS. B maHHOW cTaThe MPOBOIUTCS
0030pHBIN aHAJIU3 CYIICCTBYIONIUX TEOPH B HampaBlieHUH (POPMUPOBAHHUS KOMIETEHTHOCTH U
COCTABJISIFOIIIUX ITOTO MOHSATHSA.

[IpoBeneHHbI B paboTe HAYYHO-TEOPETUUECKUIN aHATIN3 TTO3BOJIAI BBISIBUTH BO3MOXKHBIC ITYTH
Pa3BUTHUS METUWHON Y MHOSI3BIYHOM KOMMYHUKATHBHOM KOMIIETEHTHOCTH CTYJAE€HTOB-KYPHAJIUCTOB,
00yJarommxcsi B BYy3€, COOTBETCTBYIOIIME KOMIIETEHTHOCTHO-OPHUEHTHPOBAHHOMY, JIMYHOCTHO-
OPUEHTHUPOBAHHOMY U KOMMYHHKATUBHO-KOTHUTUBHOMY TIOJIXOJIaM.

O6ocHOBaHBI OCHOBHBIE (DYHKIIMA COBPEMEHHOTO >KYPHAJIMCTA, U B COOTBETCTBHU C HUMH
OTIPEZIETIEHO MECTO MPO(ECCHOHATBHO-OPUEHTHPOBAHHON KOMIIETEHTHOCTH B CHCTEME MOATOTOBKH
MOJIOJIBIX CTICIIHATIMCTOB.

KitoueBble cioBa: MeIMaKOMIETEHTHOCTh, HHOSI3bIUHAS KOMMYHUKAaTUBHAs KOMIETEHIIHS,
JUYHOCTHO-JCSITEIbHOCTHBIN ~ MOJAX0JA,  Mpo(ecCHOHAIbHO-OPUEHTHPOBAHHAS  JI€ATEIbHOCTD,
JUYHOCTHO-OPUEHTUPOBAHHOE 00pa30BaHKE, KOMIETEHTHOCTHBINA MOAX0JI, KOMIIOHEHTHBII COCTaB
KOMITIETEHITNH, CTYJECHTBI-KYPHAITUCTHI.
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