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Abstract. Blended learning and teaching methods have gained a broad recognition in the field of
education. They enable instructors and learners to diversify, enhance and facilitate the process of language
acquisition. After the Covid-19 period, there was a demand to teach English for numerous students using
contemporary approach, therefore, the Almaty Management University, Kazakhstan, has created an
innovative Academic English Program using the repository of Arizona State University (ASU). There
are four academic modules included in this program. This program’s main aim is the development of
integrated language skills, particularly focuses on learning and using the authentic materials from the
repository. The blended-learning model was implemented in this program. The model included: (1)
Students independent work with ASU Academic online course; (2) The teacher’s monitoring on students’
learning process; (3) the teacher’s class which was hold face-to-face in campus, and (4) students’
involvement in immersion tasks. The university used the Moodle online LMS platform to save all the
materials and ASU content. Main advantages of the available online course are their contemporary
content, constantly updated materials, and user-friendly interface. There were interactions between
learner and computer, learner and teacher, learner and learner throughout the course completion. This
article will describe the elements of the blended-learning model, the implementation problems and the
results.
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Basic provisions

Due to the rapid development in different areas of human activity in a global scale,
the modern education has to follow the changes as well. The Information and
Communication Technology (ICT) has been spread in economy, international relations,
education, and other segments of our contemporary society. The education system of
modern society has been influenced by a new concept of learning and teaching, the
concept is called blended learning, the definition of blended learning is to combine
instructional modalities, such as face-to-face and online learning [1]. As most of the
educators understand, the blended learning could be mixed by traditional class and digital
class. For students of new generation, the blended learning is considered a good way to
deliver teaching materials (handouts, textbooks etc.) in different levels.
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Recent advances in modern technologies and integrated information and
digitization have “made changes in the education system and teaching method”, as a result
of which higher and professional education have come to be seen as an important factor
in the development of human capital, its effectiveness, the quality and completeness of
communication and educational technologies. Teaching a foreign language in higher
education requires learning the technological impact of significant changes in the
educational paradigm [2].

S.S. Kunanbayeva in her book considers «The study of a foreign language in the
system of private scientific education as an object of its developmental research, and put
on the agenda many issues that need to be addressed today» [3]. The modern Kazakhstan
Is facing a rapid update of the English language teaching using various ICT such as online
teaching platform, effective LMS system and helpful digital contents. Therefore, she
predicted that one of the results in the Concept of foreign language education is “the
integration of Kazakhstan to the world educational atmosphere [4].

By this we can conclude that the integration of technology-based approaches is crucial
not only for modern educational system but for the new generations as well.

Introduction

Contemporary world of English language learning is rapidly changing, providing
numerous of opportunities to language learners. Since online education format has been
advancing recently, there are various effective and interactive models of studying that
pursue to instill crucial language and educational skills. New technologies and web-
services development have equipped us with a number of tools to observe, analyze and
experience learning modes, in order to broaden the perspective on the materials and
explore new ways of acquiring knowledge.

The term blended learning comprises many aspects of knowledge acquisition and
there have been multiple ways of realizing and implementing it. Initially, blended format
emerged and gained attention when Information and Communication Technology (ICT)
started to be widely used in the classrooms and the effectiveness of traditional learning
approaches was questioned. At the same time e-learning and online education were said
to be more effective and time-saving. Yet with time and experience, it becomes clear that
depending on the purposes of learning and teaching the combination of both the traditional
education methods and the online learning tools will benefit not only students and but
teachers as well. Blended learning has been widely used due to its almost limitless
possibilities in terms of ICT application within educational process.

Defining Blended learning has been discussed among researches for over two
decades now. Different definitions were suggested saying that a combination of teaching
methods featuring technological tools was called blended learning. This type of learning
was also named as hybrid or web-assisted instruction [5]. The most common explanation
said that when an online form of education combined with traditional face-to-face
instruction, blended learning occurs. The online form of education may imply computer-



aided teaching, educational applications and online courses. Thus, comprising
contemporary methods of e-learning and traditional instruction, blended learning presents
a number of advantageous features.

One of common positively affecting characteristics is the flexibility which enables
learners to utilize different resources and to develop academic skills. Moreover, the hybrid
instruction makes the face-to-face interaction more effective and complete. It also
enriches the traditional classrooms with a variety of interactive activities assisted by
technology. Interactive and intensive classes usually encourage and motivate learners to
strive harder and succeed in academic performance.

The concept blended learning models is widely discussed among researchers, and
there are certainly some views worth sharing. Valiathan Purnima suggests that the term
blended learning is used for a combination of some methods of information delivery, for
example using collaboration software, learning management systems or courses hosted on
web-platforms [1]. Blended learning is not limited to certain in-class activities, yet it
includes face-to-face classes, e-learning, and self-paced learning. The following
categories of blended learning models are suggested by V. Purmina: skill-driven learning,
which implies independent study on self-paced basis, with instructor support to ensure
specific knowledge and skills development. Attitude-driven learning, is explained as
behavior types, developed and influenced by a number of situations, media content
presentation. And finally, competency-driven learning, which aims at boosting
professional competences through a set of operating and maintaining skills [1]. Skill-
driven learning is usually strictly adhered to program schedule with instructor-led
observations and result-based discussions. It focuses on informative material which is
self-paced, such as video-tutorials, individual projects and online practical assignments.
All the procedures are demonstrated through synchronous online learning platforms
combined with traditional classroom modes. As for the attitude-driven model of blended
learning, it is built on the contents that help with building new insights and relations
towards education and new knowledge, teaches mutual assistance in issues.

Special role in skill-driven model is allocated to the trainer of the program. Without
a proper support, monitoring and constant feedback providing, learners might feel isolated
and demotivated to learn. Besides classroom meetings, the instructor should be available
via email or any other type of communication facilities, so that learners on the one hand
feel supported and guided, on the other hand, disciplined and monitored. This guarantees
successful accomplishment of the self-paced modules.

The following aspects of learning examine authors’ attitude toward the blended
learning. They are flexible learning modes, managing studying process, technology
enhancement, online learning and interaction, and classroom studies [6]. These attitudes
may indicate whether students are ready or not for the blended learning. On interesting
fact is that, if students are highly motivated in learning process, meanwhile, they will have
a very positive attitude towards blended learning [7].



The benefits of blended learning is significant and closely related to the pedagogy,
all of them were in the list. The interest for the class can be generated by it, students’ 4
language skills (listening, reading, writing and speaking) will be enhanced, it can foster a
deeper learning, it can also motivate students, most of the students will be inspired to use
the online learning tools [8]. The academic performance might be affected by several
factors such as course content, teaching methods, and learners’ motivations. Students
perform better if the blended teaching method is implemented in the study process [9].

A well-designed blended course will positively affect the result of language
learning, a student who encounters this type of course for the first time, may slightly get
confused with the tasks that teacher introduces, gradually, the student may find the
learning process interesting and effective, because student may have more time to do the
tasks. This type of learning can be applied to English as a foreign language (EFL)
classroom. Then, the researchers found out that it students are motivated and they
participated in activities more frequently [10]. The academic achievement is directly
dependent on the course content that implement the blended format. If a group of students
is taught by blended learning methods, their academic achievement is better than those
who were taught by traditional ways. [11]. Students who are involved in the blended-
format course is highly motivated to continue the course, he is ready to explore new
language points and more confident to the communication skills. There might be negative
consequences if the blended course is not well-designed. Sometimes, a small amount of
students cannot adapt to the blended learning methods due to the fact that it can isolated
them from the society, there are not enough interaction with other students. [12].
Generally, such advantageous perspectives as developing life-long learning, critical
thinking, academic thinking, independent language practice and computer skills by far
outweigh any negatives of blended learning format.

Materials and Methodology

The methodology of the study conducted at the Almaty Management University
was a cross-sectional, it is due to the fact the results were gathered at a certain time period.

Participants: In this research, 103 students participated, 71 (68,9%) were females
and 32 (31%) were males. Their age is between 18 to 20. They studied at the second year
in Almaty Management University. The average time of studying English is between one
year to 16 years.

Within the collaboration of Arizona State University and Almaty Management
University (AlmaU), several online academic courses created and developed by ASU have
been implemented into the course syllabus of AlmaU. The newly developed program was
introduced to the students of the second year, B2 level of English. It was based purely on
ASU content and blended learning techniques were applied in teaching it. The academic
online courses used for the program differ by the level of difficulty and are intended to
develop learners’ analytical, comprehension and productive skills. The courses are
designed for students’ independent study and feature a variety of interactively online tools



and interesting topics. Academic courses commonly focus on specific topics, researches
and findings analysis, articles with advanced terminology and research-based writing,
which often seem a bit complicated for learners to process. However, all these are meant
to instill learners critical thinking, reasoning and therefore advanced academic writing and
speaking skills. Combining ICT and academic topics together to help students
comprehend the information better is what contemporary methodology is based on. The
specific ASU online courses utilized for the program modification are based on video
tutorials and academic articles, online tests, training exercises and writing assignments.
This material is found to be appealing to students, who are now willing to cover academic
programs.

Each online course was carefully planned in accordance with academic syllabus.
The semester’s course was first shown and explained to students in detail to assure their
independent work. The program was then switched to the flipped mode which implied
learners’ independent studying on the course online platform and completing assignments.
Each week students had face-to-face classes with a language instructor, wherein the
teacher’s goal was to stimulate, recall and practice the newly acquired students’ academic
skills. The face-to-face classes were planned to target production of a language rather than
instruction. The ultimate objective of the course was to test whether methods like those
are effectively motivating students to become autonomous, life-long learners.

Results

In this section of the article the survey results are presented. By the end of the first
semester all groups of students took a questionnaire to provide the feedback on the course.
In general, the survey has shown a high level of students’ satisfaction.

What do you think of studying without a coursebook?
64&nbsp;oTBeTa

@ Itis better, | like studying using
technology

@ | prefer to have a coursebook
if it's an online course with videos, | am

fine with it
10,9%

Chart 1. Survey, part 1.



As the given diagram shows, the satisfying number of the respondents are confident
about taking online courses within their Academic English Program based on online ASU
repository.

What academic skill(s) you learned throughout the Academic Thinking course was (were) useful.
Choose one or several.
64&nbsp;oTeBeTa

Note taking;

identifying main and supporting
ideas;

Making predictions;
Making inferences from a text;

Identifying tone in public speech

0 10 20 30 40 50

Chart 2. Survey, part 2.

According to the second graph, students have successfully defined the academic
skills acquired within the flipped program. The numbers indicate that more than half of
the respondents have picked the given options. In addition, three key academic skills were
rated as highest.

How easy, or how difficult, was it for you?
64&nbsp;oTBETa

40
30
20
10

0

Chart 3. Survey, part 3.

The course in general was defined to be not much complicated which enables the
course instructors to make some alterations in the future by adding more challenging and
diverse tasks. The courses with the ASU repositories are updated every year and new topic
and discussion questions are being introduced. Recently, the Quizlet application have been
integrated which completes the course with vocabulary section. This update improves the
course a lot and lets its users process the material for more extended period.



What do you think of flipped program of study?

64&nbsp;oTBeTa

@ lt's very helpful and motivating

@ It doesn't work for me, | prefer teacher's
instruction

| need time to get used to it

@ | think it's great to learn to study
independently

Chart 4. Survey, part 4.

As it has been expected, although learners are still struggling with getting used to
the flipped method of acquiring knowledge, most of the respondents have shown the
positive trend in the program adaptation.

As far as the answer is concerned in this part, this is blended learning with the
flipped classroom elements. The students gave positive respond to this way of learning
English language. The usage of modern digital technologies such as smart phones,
notebook and gadgets is closes connected to the students’ performance. Most of the
students are eager to use the smart technology everywhere, the teacher’s responsibility is
that to encourage them to use it smartly for English language learning purposes.
Furthermore, the blended learning and teaching method can be implemented for the course
of Academic English, students will achieve significant good result and academic
performance. [11]

Discussion

The instructors of the blended Academic English Program have compiled a SWOT
analysis of the course to evaluate its effectiveness. Among common strengths of the
program, videos of various types were mentioned. Video material featured mini-lectures,
stop and reflect function, which implied questions appearing at different points of the
video, and students needed to type in the answers. Discussions were also common to build
up the video tutorials. Reading section of each unit had a number of advantages presenting
scientific texts with research findings on contemporary topics. Texts addressed thoughtful
questions and were downloadable which facilitated content acquisition. The program had
focus on academic skills which was far more advantageous than simply revising grammatr.
The most common weakness of the introduced course was its asynchronous mode with
the original platform of ASU which in turn hindered up to date modifications to appear in
the present course. Although technical part of the program was sometimes prone to errors,
it still had a number of valuable opportunities. This is exemplified by highly effective and



entertaining course interface presenting a possibility to dive into the academic world
through visual and immersion content. The threats to mention were minor and confined
some topics to be uninteresting or unclear for learners.

According to Tang & Chaw [6], by this research, 5 aspects of blended learning were
examined. The first aspect is learning flexibility, for example, students can learn English
with the combination of classic methods and using the mobile phone. The second is the
access and usage of modern technology, the next is the learn-online mode, as a part of the
blended learning course, combined with the traditional learning methods in class, the last
Is to interact online, most of the students will submit the home task via LMS, they can
take the exam or test online.

This research has had a number of positive sides. One of them is a possible
contribution towards the investigating up-to-date methods of teaching such as paperless
approach, flipped classroom and blended learning. It also allowed us to evaluate the
students’ attitude to the traditional type of language learning and technology-based one.
Another major advantage this investigation pursued is testing various aspects of flipped
program such as assigning tasks and completing tests via online digital platform hosting
a contemporary online course.

There are some shortcomings in this research to mention. The research was taken
place at Almaty Management University, so it cannot generalize to other universities.
Secondly, it is about the nature of the question for examining the attitudes of students. Not
all the students were sincere about their attitudes, thoughts and opinions. This can be
considered as a typical issue for many social researches.

Conclusion

Nowadays, being a professional language instructor involves a number of hard and
soft skills and this number is unlimited. The more professional skills are acquired, the
more valuable and acknowledged the specialist is. Contemporary teachers are to be able
to utilize and effectively apply a variety of methods to facilitate the learning process and
stimulate the learners’ interest. One of the key skills for every instructor in the classroom
is using not only technological devices within the discipline program but modern
electronic tools that learners feel comfortable using and are eager to utilize during the
class. Since technology integration can stimulate the learners’ better interaction with the
educational material and enable them to consume the information better, instructors are to
introduce them and present in different forms. The educational world is developing fast
to satisfy the need for knowledge and ease the acquisition process. Constant progress in
education has introduced us such streams as blended learning and flipped classroom
approach. Using these techniques can lead us to paperless classroom which can eventually
benefit not only the world of education but the society in general as well.

However, mixing traditional teaching tools with blended teaching can bring even
more advantages both to the course instructor and students. Traditional methods of
teaching are familiar and work really well for certain groups, although combining them



with online courses bring variety and excitement to the learning process in general. There
are lots of existing online platforms for learning languages, but not all of them can easily
be combined with University academic programs. The courses, developed by University
Professors are intended to perfectly suit the syllabi and satisfy the learners’ needs.

The language instructors of Almaty Management University within the
collaboration with Arizona State University have combined the course of Academic
English for second year students and online ASU repository. Since the newly developed
course was based on technologically enhanced online learning environment, all the new
materials added, featured similar form and style of content presentation. By the end of the
two-semester Academic course, the questionnaire, completed by students showed the high
level of learners’ satisfaction of the online course combined with some familiar methods.
The SWOT analysis, conducted after the course has shown that the new program features
positives more than the negatives. However, the course advantages which were
interactive, techno-empowered, gamified types of tasks by far outweighed the drawbacks
of the program. Finally, contemporary trends in IT are to be applied and combined with
educational programs with a purpose to vary, enhance and modernize the process of
language acquisition.

REFERENCES

[1] Purnima V.,Blended Learning Models //Published. - August 2002. - P. 1. - Access mode:
URL.: http://www.learningcircuits. org/2002/aug2002/valiathan.html [Date of access: 21.06.22]

[2] KP «bimxim Typaner» 3anbl. - 2011, — 11 akman. - Ne407. — IV 3ansl. — Kipy pesxxnmi: URL:
https://adilet.zan.kz/kaz/docs/Z1100000407 [Kapanrau kyHi 22.06.2022]

[3] Kynanbaesa C.C. Kasipri merTinaik 6iniM 6epyaiH TEOPHUICHI MEH MTPAKTUKACKHI. — AJIMATHI,
2011. - 324 6.

[4] Kynan6aeBa C.C. KoHuemnius pa3BUTHs HHOS3bIYHOTO 00pazoBanus PK. — Anmatsr, 2006. —
c. 20

[5] Tayebinik M. and Puteh M. Blended Learning or E-Learning? //International Magazine on
Advances in Computer Science and Telecommunications. - 2013. - June 21. - 3(1). — p.103-110. - Access
mode: SSRN: https://ssrn.com/abstract=2282881[Date of access: 21.06.22]

[6] Tang C. M. & Chaw L. Y., Readiness for blended learning: Understanding attitude of
university students. //International Journal of Cyber Society and Education. — 2013. - December 30. -
6(2). - p. 79-100., Access mode: URL: https://www.learntechlib.org/p/209223/ [Date of access:
21.06.22]

[7]1 Zhu Y., Au W., & Yates G., University students’ attitudes toward online learning in a blended
course. White (Ed.) //AARE conference papers. - 2013. - In J. - Access mode: URL:
https://www.aare.edu.au/data/publications/2013/Mclnnes13.pdf [Date of access: 20.06.22]

[8] Abdelhak E., An ICT-based approach to teaching civilization to EFL learning. //Arab World
English Journal. — 2016. - September 7. -Ne3. — p. 336-355. - Access mode: SSRN:
https://deliverypdf.ssrn.com/delivery.php?ID [Date of access: 21.06.22]

[9] Slomanson W. R., Blended learning: A flipped classroom experiment. //Journal of Legal
Education. - 2014. - August. - 64. — p. 93-102. - Access mode: URL:
http://archive.cmb.ac.lk:8080/research/bitstream/70130/5104/1/Blended%20L earning_%20A%20Flipp
ed%20Classroom%20Experiment.pdf [Date of access:19.06.22]



https://ssrn.com/abstract=2282881
https://www.learntechlib.org/p/209223/
https://www.aare.edu.au/data/publications/2013/McInnes13.pdf
https://deliverypdf.ssrn.com/delivery.php?ID=339119017068085104075015092115106006099039071063064018087114112025126092088100002098102118004001052027117107104126013002112072109094092045027120068127081071115115087070047024085091010124126122089125075072090025125108013083015108115023093103125088118086&EXT=pdf&INDEX=TRUE
http://archive.cmb.ac.lk:8080/research/bitstream/70130/5104/1/Blended%20Learning_%20A%20Flipped%20Classroom%20Experiment.pdf
http://archive.cmb.ac.lk:8080/research/bitstream/70130/5104/1/Blended%20Learning_%20A%20Flipped%20Classroom%20Experiment.pdf

[10] James J., ICT integration in academic writing: An experiment in blended learning. //Arab
World English Journal (AWEJ). - 2016. — September. -7(3). — p.336-355. - Access mode:
SSRN:https://deliverypdf.ssrn.com/delivery.php?ID [Date of access: 20.06.22]

[11] Almasaeid T. F., The effect of using blended learning strategy on achievement and attitudes
in teaching science among 9th grade students. //European Scientific Journal. - 2014. — November. -
10(31). — p.133-145. - Access mode: URL: https://core.ac.uk/download/pdf/236410944.pdf [Date of
access: 20.06.22]

[12] Ja'ashan M., Perceptions and attitudes towards blended learning for English courses: A case
study of students at University of Bisha. //English Language Teaching. - 2015. - August 11. - 8(9). -p.
40-50. - Access mode: URL: https://files.eric.ed.gov/fulltext/EJ1075497.pdf [Date of access: 20.06.22]

REFERENCES

[1] Purnima V.,Blended Learning Models //Published. - August 2002. - P. 1. - Access mode:
URL: http://www.learningcircuits. org/2002/aug2002/valiathan.html [Date of access: 21.06.22]

[2] KR «Bilim turaly» zany. (The Law of the Republic of Kazakhstan “On Education”). — 2011.
- 11 akpan. - Ne407-VI zany. — Kiru rezhimi: URL: https://adilet.zan.kz/kaz/docs/Z1100000407
[Qaralgan kuni 22.06.2021] [in Kaz.]

[3] Kunanbayeva S.S. Kazirgi sheteldik bilim berudin teoriyasy men practikasy (Theory and
practice of modern foreign language education). — Almaty, 2011. — 324 b. [in Kaz.]

[4] Kunanbayeva S.S. Koncepcia razvitiya inoyazychnogo obrazovania RK (The concept of the
development of foreign language education in the Republic of Kazakhstan). — Almaty, 2006. -s. 20. [in
Rus.]

[5] Tayebinik M. and Puteh M. Blended Learning or E-Learning? //International Magazine on
Advances in Computer Science and Telecommunications. — 2013. — June 21. — 3(1). — p.103-110. —
Access mode: SSRN: https://ssrn.com/abstract=2282881[Date of access: 21.06.22]

[6] Tang C. M. & Chaw L. Y., Readiness for blended learning: Understanding attitude of
university students. //International Journal of Cyber Society and Education. — 2013. — December 30. —
6(2). — p. 79-100., Access mode: URL: https://www.learntechlib.org/p/209223/ [Date of access:
21.06.22]

[7]Zhu Y., Au W., & Yates G., University students’ attitudes toward online learning in a blended
course. White (Ed.) //AARE conference papers. — 2013. — In J. — Access mode: URL:
https://www.aare.edu.au/data/publications/2013/Mclnnes13.pdf [Date of access: 20.06.22]

[8] Abdelhak E., An ICT-based approach to teaching civilization to EFL learning. //Arab World
English Journal. — 2016. — September 7. -Ne3. — p. 336-355. — Access mode: SSRN:
https://deliverypdf.ssrn.com/delivery.php?ID [Date of access: 21.06.22]

[9] Slomanson W. R., Blended learning: A flipped classroom experiment. //Journal of Legal
Education. - 2014. - August. — 64. — p. 93-102. - Access mode: URL:
http://archive.cmb.ac.lk:8080/research/bitstream/70130/5104/1/Blended%20L earning_%20A%20Flipp
ed%20Classroom%20Experiment.pdf [Date of access:19.06.22]

[10] James J., ICT integration in academic writing: An experiment in blended learning. //Arab
World English Journal (AWEJ). — 2016. — September. -7(3). — p.336-355. — Access mode:
SSRN:https://deliverypdf.ssrn.com/delivery.php?ID [Date of access: 20.06.22]

[11] Almasaeid T. F., The effect of using blended learning strategy on achievement and attitudes
in teaching science among 9" grade students. //European Scientific Journal. — 2014. — November. -
10(31). — p.133-145. — Access mode: URL: https://core.ac.uk/download/pdf/236410944.pdf [Date of
access: 20.06.22]



https://deliverypdf.ssrn.com/delivery.php?ID=503093087027108080111071065120023007021074046013037037027004071122089091069023005094022030063118118055022125000028017101085023023061039092033029019112127102012017028050077045092030026072094126122018023100121080117110067019105114092113110005085091096020&EXT=pdf&INDEX=TRUE
https://core.ac.uk/download/pdf/236410944.pdf
https://files.eric.ed.gov/fulltext/EJ1075497.pdf
https://adilet.zan.kz/kaz/docs/Z1100000407
https://ssrn.com/abstract=2282881
https://www.learntechlib.org/p/209223/
https://www.aare.edu.au/data/publications/2013/McInnes13.pdf
https://deliverypdf.ssrn.com/delivery.php?ID=339119017068085104075015092115106006099039071063064018087114112025126092088100002098102118004001052027117107104126013002112072109094092045027120068127081071115115087070047024085091010124126122089125075072090025125108013083015108115023093103125088118086&EXT=pdf&INDEX=TRUE
http://archive.cmb.ac.lk:8080/research/bitstream/70130/5104/1/Blended%20Learning_%20A%20Flipped%20Classroom%20Experiment.pdf
http://archive.cmb.ac.lk:8080/research/bitstream/70130/5104/1/Blended%20Learning_%20A%20Flipped%20Classroom%20Experiment.pdf
https://deliverypdf.ssrn.com/delivery.php?ID=503093087027108080111071065120023007021074046013037037027004071122089091069023005094022030063118118055022125000028017101085023023061039092033029019112127102012017028050077045092030026072094126122018023100121080117110067019105114092113110005085091096020&EXT=pdf&INDEX=TRUE
https://core.ac.uk/download/pdf/236410944.pdf

[12] Ja’ashan M., Perceptions and attitudes towards blended learning for English courses: A case
study of students at University of Bisha. //English Language Teaching. — 2015. — August 11. — 8(9). -p.
40-50. — Access mode: URL: https://files.eric.ed.gov/fulltext/EJ1075497.pdf [Date of access: 20.06.22]

ARIZONA STATE UNIVERSITY PENO3UTOPUIAJIEPTH TAHJAJIAHA
OTBIPBII, AKAJEMUSJIBIK AFBIJIIIBIH TIJII KYPCBIHA APAJIAC
OKBITY 9AICTEPIH EHAIPY: AJIMATBI MEHE/[ZKMEHT
YHUBEPCUTETI IPAKTUKACBIHAH MBICAJI
*)yrinicosa ©.M.!, Baxtusp 1.2
*1 Aynapma ici Mmaructpi, ara OKbITYIIBI, AMaThl MeHEIKMEHT Y HUBEPCUTETI,
Anmartsl, Kaszakcran, email: a.zhuginisova@almau.edu.kz
2Aynapma ici MarucTpi, ara OKbITYIIBI, ATMaThl MeHEIKMEHT Y HUBEPCUTETI, AJIMaTHI,
Kazakcran, email: i.bakhtiyar@almau.edu.kz

Anaarna. Apanac OKbITYy 9iicTepi OuTiM Oepy camachiHIa KEeHIHEH TaHbUIael. Omap OutiM
Oepyuiiep MeH OUTIM alylibulapFa TUIAl YHpEHY MpoIeciH opTapanTaHIblpyFa, *KakcapTyFa >KoHE
KEHUIIeTyre MYMKIHIIK Oepeni. [TocT-KBUT Ke3eHIHAE OKYJIbIH aHa TOCULIECPIH KOJIJIaHA OTBIPHII,
KOIITEeTeH CTYJIEHTTEP 1 OKBITYABIH MIYFBUT KAKETTUTIT TYbIHAABI. O3 ke3erinae Kazakcranga AnmMartsl
MenemxMeHT YHUBepcuTeTiHAe, Apu3oHa mTatbl yHuBepcuTeTiHIH (ASU) peno3uTopuiil Heri3iHae
aFpUIIIBIH TUTIH OKBITY OOWBIHINIA 3aMaHayHW akaJeMHsUTBIK Oarmapiama o3ipieni. barmapnmama tepT
aKaJIeMUSITBIK MOTYJTbACH TYpaabl. baraapiamMaHbIH HET13T1 MaKcaThl — TEPEH OUTIMII, COHTali-aK TUIIIK
JaFIbUTAp/Ibl JAMBITY, 9cipece permo3uTOpuiIiH OeHiMIeIMereH MaTepraiabiH TYCIHY. Apajac OKBITY
MOJieNi OChbl Oarmapiamaza KOJAaHbUIAbl. Mogens MbeHamapasl Kamtunael: (1) ASU  owmaita
aKaJIEMUSIIBIK KypcTapbl 0ap CTYIEHTTEPMIH ©31HIIK KYMBICBHIH; (2) CTYACHTTEP/II OKBITY MPOIECIHIE
OKBITYIIBIHBIH MOHUTOPHHTT; (3) KaMITycTa OKBITYIIBIMEH OTKI3UIETIH cabakTap xoHe (4) CTyIeHTTepal
opTara CYHIy TalcChlpMalapblHa TapTy. YHHBEPCUTET CTYACHTTEpre maTepuaniapibl YChIHY YIUIiH,
consH imriaae ASU kypcerapsid, MyuIbIH OHJIAMH OKBITYIBI OacKapy skyhecid Komanasl. Ko xeTtimal
OHJIal{H KYPCTBIH HET13T1 apThIKUIBLUIBIKTAPEl OHBIH ©3€KT1 KOHE KU1 )KaHAPTHIJIATHIH Ma3MYHbI, COH Al -
aK €H KapamaibIM >koHe bIHFaiiabel uHTEepdeiici 6onapl. Kypc e3apa opekerrecyaid OipHeme peXxuMiH
YCBHIH/IBI: OUTIM aymibuiap MEH KOMIThIOTEp, OUTIM aJIyIllbl MEH OKBITYIIBI, OUTIM ayIlbl KoHE OLTiM
anymbl. by Makanaza OKbITYABIH apajnac MOJEINIHIH 3JIEMEHTTEepi, COHMai-aK >kaHa OaraapiiaMaHbl
EHT'13Y/1H KUBIHJIBIKTApbl MEH HOTHXKeEJepl KapacThIpbLIaIbL.

Tipek ce3aep: apanac OKbITy, apanac cabak Oepy, AocTypii OutiM Oepy, oHIaiH OuTiM Oepy,
OLTIMIII MEHTepYy, aKkaJIeMUsIIbIK OarnapiiaMa, arbUIIIbIH TUTl MIET TUIl peTinae, ApU30Ha MEMIIEKETTIK
YHUBEPCUTETIHIH  peno3uTopuiiepi, AKDapaTThIK-KOMMYHUKAUUANBIK —TexHomorusmap (AKT),
3aMaHayH.
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AHHoOTanus. MeTopl cMemaHHOro OOy4eHUs TpUOOpeNu IIHMPOKOoe Mpu3HaHue B cdepe
oOpazoBanust. OHH TIO3BOJITIOT OOYYArOIIUM M OOYYarOIUMCS Pa3HOOOPa3UTh, YIYUIIHTh U YIPOCTHTH
IIpoLIeCC U3YUeHMs S3bIKa. B mepuos nocT-koBU NOSBHIIACh OCTPasi HEOOXOAUMOCTh O0ydeHHs OO0JIBILIOrO
KOJIMYECTBA CTYJICHTOB IIPHMEHSISI HOBEHIIIHE MO IX0 161 B 00ydeHwH. B cBoto ouepenr Anmmarsl MeHePKMEHT
VYuusepcuter, Kazaxcran, pa3zpaboTaq COBpEMEHHYIO AKaJIEMHUYECKYI0 IPOrpamMMy IO H3yYEHHIO
AHTIIMHACKOTO S13bIKa HA OCHOBE PEIO3UTOpUH yHHUBepcuTeTa mrata Apuzona (ASU). IIporpamma cocront u3
YeThIpEX aKaJeMuueckuX Mojyied. OCHOBHOM 1I€bl0 MPOrpaMMBbl SIBIISIETCS Pa3BUTHE YIIyOJIEHHBIX
3H21HI/II71, a TaKXKC A3bIKOBBIX HABBIKOB, B 0COOEHHOCTH TIOHUMAaHUIO HEAJAIITUPOBAHHOT'O Marcpuaia
penosutopus. Mozenb cMeleHHoro o0yueHus: Obula IpUMEHEeHa B JJaHHOM nporpaMme. Mojenb BKITIo4aeT
B cebs: (1) camocrosTenbHyr0 paboty crymeHToB ¢ ASU OHaiiH akageMHyecKMMH Kypcamu; (2)
MOHMTOpPHHT TIperoiaBaTessl HaJa MPOIeccOM OOy4eHHUs CTYINCHTOB; (3) 3aHSATHs C TpernojaBaTelieMm,
KOTOpBIE TPOBOJSATCS Ha KaMmiryce, U (4) BOBJICUEHHOCTb CTYJCHTOB B 3aJaHUs TOTPYKCHHUS B CPEIy.
VYHHMBEpPCUTET HCIHOJIb30BAJl OHJIAMH cUCTeMy yrpaBiieHHs oOydeHneM Mymn Ui [peAaocTaBIeHHs
MaTepPHAIOB CTyACeHTaM, B ToM umciie KypcoB ASU. OCHOBHBIMU TIPUEMYIIECTBAMH JIOCTYITHOTO OHJIAHH
Kypca ObLIM €TO aKTyaJIbHOE U 4aCTO OOHOBIISIEMOE COJIEpKAHUE, a TAKKE MAKCHUMAIIBHO IIPOCTOM M YA0OHBIN
unTepdeiic. Kypc mpemnocTaBisii HECKOJIBKO PEXKHMOB B3aMMOACHCTBHS: OOYYaIOIIUECS W KOMITBIOTED,
oOyJaromuiicst ¥ MpernojaBaTesb, 00yJaroumiics 1 odyyaromuiics. B qanHo# crathbe OyayT pacCMOTpPEHbI
AJIEMEHTHI CMEIIAHHOM MO IeIM 0OYUSHUS, a TAK)Ke TPYIAHOCTH U Pe3yIIbTaThl BHEAPCHHS HOBOM IPOTPaMMEL.

KiroueBble ciioBa: cMeriaHHoe OoOydeHHE, KOMOMHHMPOBAHHOE IPEToJIaBaHue, TPaJUIIMOHHOE
o0Opa3oBaHwe, OHJIaH 00pa30BaHUE, YCBOCHHE 3HAHHM, aKkaJeMUdecKasi IporpaMMa, aHTJIMHACKAN SI3bIK KaK
WHOCTPAHHBIN, PETIO3UTOPUN YHUBEpcHUTeTa ImTaTta Apu3oHa, MHbopMarrioHHbpIe 1 KOMMYHUKAIIHOHHBIC
texnosiorunt UKT), coBpeMeHHBIH.
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