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Abstract. The modern world is developing quite rapidly, affecting absolutely all spheres of
human activity. The education system was no exception. Today's realities dictate their own
conditions for the existence and functioning of higher education. One of these conditions is
education with the use of special information and communication platforms. E-learning is as of now
one of the effective catalysts for the development of the educational process. This is often basically
due to the inventive nature of data and communication advances, on the premise of which present
day e-learning is creating. E-learning learning has many shapes, and the present-day e-learning is
rather developing concept which in fact has not been defined as stable term yet. The active use of
this type of education with all its pros and cons took place during the period of the coronavirus
pandemic. The article discusses the implementation of blended learning in the educational process.
The purpose of the article is to consider the encounter of presenting blended learning innovations
into the educational process in the first-year students. Between fully online courses and
conventional format of education authors state that blended learning is the optimal mode of learning
presently. As a result of comparative analysis which was applied between e-learning modes such as
MOOCs and Blended learning has concluded that MOOCs are not as efficient as blended learning.
The methodological base for the investigation was a survey among the students. The survey
included detailed questionnaire to grade the satisfaction of students with blended learning compared
to face-to-face and fully online modes. It was identified that through blended learning students are
persuaded for individual advancement and self-determination in the process of education.
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Basic provisions

When considering the advantages and disadvantages of different educational
formats it should be noted that despite the words of philology or pedagogy experts
and specialists, the concept of "better" or "worse" is always subjective. This means
that what is "better" for some people may not necessarily be the same for another
ones.

However, it is possible to compare the peculiarities of these formats
themselves, based on existing experience, to give their assessment.

Also, when determining the effectiveness, it is necessary to take into account
the volume and body of knowledge and skills that students receive during classes.

Introduction
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The quantity of educational institutions offering distance learning has risen in
recent years, owing in part to the Covid pandemic. The benefits of e-learning
mediums such as flexibility of time and space have allowed it to rise to prominence
[1]. The need in the online education is shaped by several reasons such as:

-flexibility and self-paced learning, because it allows any learner from any spot
in the world to get a full access to the studied materials, getting feedback from the
instructor at any time the learner want [2].

-self-motivation as many students must manage their time and responsibilities
throughout the learning process to achieve the academic success.

As the current situation around the world related to epidemic restrictions
require the implementation of a balanced mode of education the Blended learning is
seen as the only option available to all the instructors and educational institutions
around the world.

The history of online education dates to at maximum to twenty years back
when the technological advancements allowed people to get the education without
stepping out from their homes. Mostly people were online educating themselves for
personal skills and qualifications development and the traditional format of education
prevailed over the fully online [3].

The situation started to slowly shift in the past two years as many institutions
and educational platforms started to provide online format of educations on the
regular and mixed basis trying to meet the requirements of a newborn digitalized
society, educational platforms and institutions are highly expected to offer more
flexibility and individualization in a way that learners can get the chance to adjust
into the learning process to their own requirements and individual life phases [4]

As it was mentioned above blended learning is a new concept with no clear
limitations for the accurate definition as it is in the process of developing itself and
the researchers have varying definitions trying to shape and frame it [5]. In a general
sense we can suggest our own definition to blended learning as a mode of education
with the use of technologies prone to both online and traditional formats of
education, borrowing the best techniques from both modes.

There could be a solid conclusion among the overpowering number of
methodologists and professionals of e-learning that developments in instruction based
on advanced data innovations ought to not supplant conventional shapes of
instruction but to complement them. Undoubtedly, formal, conventional instruction -
whether at school, college, or at the college level - could be a steady framework,
cemented by an interconnected set of rules, requirements, understandings, strategies
for creating educational module, organizing and supporting the instructive prepare,
guaranteeing the correct quality and viability of it comes about, i.e. everything that
stands up to any outside changes. We suggest that "mixed learning”, which includes
"combining genuine learning"” face-to-face with an instructor within the classroom
and intuitively opportunities is the most in demand form of education. Therefore, the
study aims to define and evaluate effectiveness of blended learning opposed to fully
online MOOCs. The benefits of Blended learning are proven by carrying out a survey
and observation among first year students and analyzing the feedback from them.



As of now, the innovation in request is the "versatile learning” innovation,
which permits the utilize of instructive data from individual computerized gadgets
(smartphones, tablets, etc.). When educating online, instructors utilize such
innovation as the "Course Administration Framework". This innovation comprises of
apparatuses (computer program) that give the educator with the opportunity to plan
instructive courses and put them online. Of great significance in advanced learning is
the e-learning framework, which has different applications-innovations and forms
that empower understudies to utilize instructive materials.

MOOCs

In the modern scientific and methodological literature devoted to the problems
of e-learning development, the attention of researchers, as a rule, is still focused
mainly on discussing and analyzing the ways and methods of using various
information technologies and Internet services in the educational process, and not
those new didactic opportunities that these technologies and services provide-they're
being insulted. At the same time, it should be noted that e-learning itself is
increasingly being considered as a specific integrated didactic system based on the
use of distance learning technologies. The emerging rethinking of the role and place
of modern information technologies in further improving the innovative aspects of e-
learning has become possible thanks to the emergence and rapid development of
"massive open online courses” (MOOC). MOOCs have firmly entered the main
professional lexicon of modern e-learning in higher education and therefore deserve
more detailed consideration and evaluation.

In the professional literature, the opinion is mainly supported that for the first
time the "MOE movement" originated in Canada in 2008 and quickly spread to the
United States and other developed countries. In addition to the Massachusets Institute
of Technology, which initiated open access to its own electronic educational
resources back in 2001 (the OpenCourseWare project), other key adaptors of its own
e-learning systems and electronic educational resources (ESR) supported by them to
the tasks of the MOE were Stanford University, Duke University, the University of
Pennsylvania, the University of Michigan, the London Open University and the
University of Edinburgh. Each of them has made a certain contribution to the
development of the MOE as an innovative form of presentation of electronic
educational content.

While these, as well as some other universities, were engaged in research on a
new form of delivery of educational content, including issues of training specialists,
the development of specialized software and learning technologies, etc., a number of
commercial companies actively filled the emerging gap in distance education services
for a wide range of users armed with modern information technologies and numerous
software Internet applications.

As a result, several successful independent MEP projects, such as Udacity,
Coursera, EdX, Udemy, FutureLearn, NovoEd, Open2Study very quickly became the
focus of attention of both the academic and media public sphere, collecting a wide
range of opinions, ranging from enthusiastic approval [6]. At the same time, it should
be emphasized that such close attention to the MOE, observed in the academic press,



automatically means that their significance is perceived differently by different
specialists. Some of them believe that "mass courses”, first, provide unique
opportunities for the diversification of university education, while others focus on the
possibilities of forming global self-organizing student communities with the help of
the MOE, sharing the proposed educational ideas, resources, and best practices. Still,
others consider the MOE mainly as a tool that significantly expands access to
education.

However, fully online courses provided as MOOC platforms despite having
many positive sides does not allow students to fully immerse into the education
process as it heavily relies on students’ ability of concentration or the lack of thereof.
It claimed that going fully online deprives the students of sense of the classroom
community and it does not engage students to the collaborative environment. Many
students having MOOC courses on fee-based platforms have self-motivation
challenges which is in turn is an obstacle in the pursuit of educational goal [7]

Blended Learning. The educational paradigm has changed its direction, but at
the same time, there is a need to preserve and improve the quality of education. With
the introduction of new technologies in the past 20 years educational processes
transformed from the traditional format to fully online format. The emergence of new
technologies boosted the development of ways of education throughout the world.
Blended learning is seen as the middle ground between the traditional and online
formats as it is a combination of traditional forms of classroom learning with
elements of e-learning, which uses special information technologies such as computer
graphics, audio and video, interactive elements etc. The learning process in blended
learning is a sequence of phases of traditional and e-learning, which alternate in time.

Blended learning as practice shows, despite being actively introduced into the
educational process is still rather a new approach in learning. In fact, blended
learning has not been mentioned before the beginning of the XX century. The
technology of blended learning is no in demand all around the world right now. It has
boosted in the past few years with spread of COVID pandemic which led to the
search of a satisfactory formats of teaching without putting at risk the academic
achievement of students and health.

The informatization of society gives a powerful impetus to the development of
innovations in the educational process of higher schools. Teaching is moving to
another level, new technologies are emerging in teaching, striving to optimize the
educational process in terms of reducing the classroom load and increasing the share
of independent work of students, while trying not only not to lose the quality of
education, but also to make it better. Researchers and scientists considered the issue
of education development and concluded that within the framework of the new
educational paradigm, the most effective learning format will be Blended Learning.

Blended Learning is considered one of the most effective both in Kazakhstan
and abroad. Kazakhstan’s Ministry of Higher education prompted the educational
institutions on the compulsory and higher-education levels to shift the educational
process into the fully online format at the beginning of the pandemic and then to half
online and half traditional format, the letter is exercised until today. As it is early to



make firm conclusions if the Blended learning has proven itself as the ideal option for
educating process, nonetheless it has not proved itself otherwise as teacher all over
the world both at schools and tertiary education environments continue to distribute
the knowledge. The research such as case studies, surveys, comparative studies
carried out by authors throughout the past twenty years indicated that blended
learning format is the promising direction for education [8]. The effectiveness and
convenience of the mixed educational environment was discussed in the study carried
out by Knine and Lourdusmay [9] the educational course which was delivered in the
“blended” way as a compilation of fac-to-face and online classes with the use of
multimedia. The study involved 250 students who gave feedback on the process of
learning through the blended approach the overall outcome revealed that students
were satisfied with this approach both for academical and non-academical reasons. It
is noted that the success of mastering the material depends on student’s motivation
and discipline. Mixed learning models have been established, each of which can be
used in the educational process. In Kazakhstan, blended learning has common goals:
improving the quality of teaching, increasing the flexibility and accessibility of
courses, and more rational use of funds and resources. As an example, the use of the
multifunctional electronic platform Moodle was given, which allows the teacher to
quickly adjust the educational direction of students through the provided tools.

So, among the advantages of blended learning, there is an opportunity for each
student to choose a convenient learning format. Everyone can plan and understand
what results from this training should bring. Below we will talk about the fact that e-
courses allow students to see the goals, objectives, and future results of mastering the
discipline. Training, at the same time, is equipped with the necessary tools that
optimize the process. The time and financial costs of training are reduced without
losing the advantages of the traditional approach.

Methods and materials

The methods of study are: 1) theoretical: analyses of literature on e-learning
and ways of using various information technologies and Internet services in the
educational process; 2) empirical: observation, survey, questioning.

Students of AITU of the first year were having blended-mode learning through
the trimester consisting of 10 weeks and they have been observed by teachers. Three
fifty minutes face to face lessons (synchronous lessons) were conducted in
conventional mode with a teacher. During the first lesson teachers explained the new
material to students, and other two lessons were dedicated to in-class practice.
Students had two quizzes on the fifth and tenth weeks subsequently.

Two independent self-study lessons (which are called asynchronous
subsequently) were assigned on electronic educational portal with step-by step
instructions and a link to a material comprehension quiz. Students were told that
getting less than half of the answers right for one quiz got them one class missing
mark. According to syllabus rules when student gets more than 30% of classes as
“absent” that student is not allowed to pass exams and automatically retakes the
course. The deadline for each independent study tasks were the Sunday midnights of



each week. So, students had the motivation to complete the asynchronous
(independent study) assignments with full seriousness and determination. The survey
was arranged to track the satisfaction with blended-learning mode and as result
hundred percent of students were satisfied with blended mode. Students were asked
about the reason for blended learning mode approval. At the end of the trimester
students did a survey on the effectiveness of the blended learning and a hundred
percent of students stayed satisfied of the blended mode of learning. Students were
provided with a task to answer the following questions to assess their challenges
when completing the tasks asynchronously as following:

-approximately how long they had spent on each activity

-if the material for self-study was difficult or easy to comprehend

-how would they assess their academic achievements between blended
learning, online and face-to-face learning.

-if they lack the sense of the classroom interaction (open ended question).

The observations were made by the teachers on the following variables:

-the participation of students on the online lessons via tools as MS Teams and
Moodle platform.

-The interaction in activities between students

-The comprehension of the material presented by the teacher.

The course was aimed at helping students to focus on basic skills in academic
writing, reading, listening, and speaking with an emphasis on the rules of academic
English style, research and academic vocabulary and academic language use so that
the students can successfully apply their knowledge and skills gained in the course in
other subjects, demonstrate their Academic English language competence (citing
sources, appropriate use of grammatical structures and vocabulary etc.), and
successfully accomplish the Astana IT University coursework assignments. Based on
the aims the following competences were identified to be developed in students:

Tablel - Competences, skills, and course outcomes

Skills & Competences 1. Reading and understanding a range of authentic texts
2. Listening to lectures, presentations and interviews
3. Participating in group discussions
4. Accessing and taking part in informal discussions
5. Writing academic texts
6. Recognizing and using academic grammar and vocabulary
7. Developing self-study skills
8. Developing research skills and critical thinking
9. Developing self and peer evaluation skills
Course Learning By the end of this course, students should have developed the following results:
Outcomes: Reading outcomes:
. Read academic texts and identify text types, the structure and the purpose of
texts
. Read academic texts and understand the general idea and specific
information
. Apply critical reading skills
Writing outcomes:
. Write summaries of academic literature
. Know the key components of an Academic Essay, including:
- How to construct effective Thesis statement
- How to build clear topic sentences




How to paraphrase and how to conclude your essay

Listening outcomes:
Listen and follow a range of formal and informal discussions in academic
contexts

Listen and follow lectures and presentations
Take notes from aural input for further study purposes

Speaking outcomes:

Participate in formal and informal classroom discussions and conversations

Ask and respond with appropriate syntax and vocabulary to open-ended
higher-order thinking questions

Interact with peers to give and receive constructive feedback

The assessment rubric for the students’ graded assignments in the traditional
educational format encompassed the following competences:

Table 2 - Assessment rubric based on the gained competences, skills and
knowledge.
Letter Grade Percentage Speaking Criteria Writing Criteria
Can reasonably fluently sustain a | Can write clear, smoothly
straightforward description of one of a | flowing, complex texts in an
A 95-100 variety of subjects within his/her field of | appropriate and effective style and
interest, presenting it as a linear sequence | a logical structure which helps the
of points. reader to find significant points.
Can write clear, well-structured
texts of complex subjects,
A- 90-94 . . underlining the relevant salient
Can give clear, systematlcally develop_ed issues, expanding and supporting
descrlpt_lons _and' presentatlor)s, . .W'th points of view at some length with
approprlate highlighting c_)f 5|gn|_f|cant subsidiary points, reasons and
- 85.89 points, and relevant supporting detail relevant examples, and rounding
off  with an appropriate
conclusion.
Can give clear, detailed descriptions and | Can write clear, detailed texts on a
presentations on a wide range of subjects | variety of subjects related to his
related to his/her field of interest, | field of interest, synthesising and
B 80-84 expanding and supporting ideas with | evaluating information  and
subsidiary points and relevant examples. | arguments from a number of
sources.
Can reasonably fluently sustain a | Can write straightforward
B- 75-79 straightforward description of one of a | connected texts on a range of
variety of subjects within his/her field of | familiar subjects within his field
interest, presenting it as a linear sequence | of interest, by linking a series of
C+ 70-74 of points. shorter discrete elements into a
linear sequence
C 65-69 Can give a simple description or | Can write a series of simple
presentation of people, living or working | phrases and sentences linked with
C- 60-64 conditions, daily routines. likes/dislikes | simple connectors like “and”,
D+ 55.59 etc. as a short series of simple phrases | “but” and “because”.
and sentences linked into a list
D 50-54 Can produce simple mainly isolated | Can write simple isolated phrases
FX 30-49 phrases about people and places. and sentences
F 0-29
As a part of Blended learning’s online lessons students were given for self-
study presentations with lesson materials based on the De Chazal, E., & Moore, J.
(2021). Oxford EAP: A Course in English for Academic Purposes (Advanced/C1, B2



by Oxford University Press) and Paterson, K. (2017). Oxford Grammar for EAP by
(Oxford University Press). The lesson materials included vocabulary and grammar
tasks within the framework of Academic English. Having studied the materials
independently students were to take the MS Teams Quiz consisting of 10 questions
each week. If students got lower than 50% of answers correct- students attendance
rate decreased as students got marked as “‘absent’.

The results of the quiz taken by students interpreted as follows:

Table 3 - Asynchronous quiz results interpretation rubric.

Quiz results Interpretation of results

1 5-10 Comprehended the material at a level sufficient to
interpret and critically analyze with subsequent
application of the acquired knowledge and
competences.

2 0-4 Requires one or more revision of the lesson
material. Student did not comprehend material on
the sufficient level to complete the assignments
and can not apply the gained knowledge freely.

Results

At the first stage was done the following:

o a theoretical analysis of the implementation of e-learning tools in
teaching at universities.

o comparing different tools

o observation

o questionnaire

The result of the study shows that blended learning is highly effective even
though the observations made by teachers during the lessons which were carried out
synchronously showed that students synchronous attendance rates were higher that at
asynchronous ones. Observations made during 10 weeks of study have found that
students attendance rate dropped by 7% since by the end of the course [picture 1].
Although, their attendance did not influence the academic performance rate as all the
sessions were recorded and place in cloud storages. Students had the opportunity to
review materials later.

Attendance rate in online sessions

1-5 weeks 6-10 weeks

=—s—present absent excused

Picture 1 - Attendance rate in online sessions



As for the academic performance rate students did not demonstrate the
dramatic drop in achievements. The grades students got for face-to-face lesson
assignments and independent work of students correlated proportionally. The highest
average grade ranged from 80 to 85 [picture 2].

Overall number of students achieving grade ranges
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Picture 2 - Grade ranges at the end of blended learning course retrieved from
Moodle platform

The survey was arranged to track the satisfaction with blended-learning mode
and as result hundred percent of students were satisfied with blended mode. Students
were asked open-ended questions also questions with optional answers were
provided. The carried-out survey revealed that the most students stayed satisfied with
the blended mode of learning for several reasons including [picture 3]:

- flexible time for completing the tasks

- the pace of the learning was up to student’s choice

- they had the opportunity to revise the asynchronous materials whenever they
had doubts on the proper comprehension of them.

Comparison on the satisfaction of students by blended and online
formats

1-3 weeks of trimester 4-7 weeks of trimester 8-10 weeks of trimester

Overall satisfaction with blended format of education

Overall satisfaction with online format of education

Picture 3 - Comparison based on survey with the satisfaction levels by two
modes



Discussion

Although methodologically it is a challenge to assess the between the different
aspects of learning process, carried out surveys shed a light of clarification on the
learning process. The analysis of the answers allowed to conclude that the blended
(online and face-to-face) learning environments provide students with a wider range
of opportunities to interact with each other and with their teacher. In the mixed
learning mode environments students, did not lack the socialization, sense of
connection with others, or academic development, thereby exhibiting a stronger sense
that educational goals are achieved by membership in a community. Technology and
teaching complement each other. Communication with the teacher can be carried out
almost constantly. The teacher exercises individual control over the training. At the
same time, without creating an additional burden for yourself due to the tools
provided by electronic systems. Among other things, mixed learning contributes to
the natural development of modern means of work organization and communication
by students. Electronic platforms also integrate online and offline educational and
methodological content for multiple uses. Thanks to the use of electronic platforms in
teaching, the flexibility of the educational direction is realized.

Therefore, it is sufficient to say that blended learning environment doesn’t
harm the educational process rather supplements it and gives both students and
teachers the opportunity to have classroom discourse interactions to match with the
independent online studies which in turn contributes the academic success of the
students the same way as the traditional format of education.

Conclusion

The conducted study showed that the so called “middle ground” has proven
itself once again. By “middle ground” we mean Blended learning mode. However,
despite all the advantages of blended learning, it is worth mentioning the challenges
that still need to be resolved soon. The success of mastering the material depends on
the student’s motivation and discipline. Constant access to educational results, that is,
the opportunities acquired by students after completing the course, allows them to
motivate them for further training. Tests for self-control and preparation for the
classroom are also available on Moodle. The teacher, thanks to this form of testing,
can get instant results and correct gaps in the educational direction of students in
time.

As we have already said, the number of independent work students is gradually
increasing. Blended learning responds to this trend and reduces the number of
classroom sessions through systematic substitution of types of interaction in an
electronic environment. So, the classroom lecture is replaced by a lecture in an
electronic environment with testing, video materials, work with information.
Admission to laboratory work is carried out through an electronic environment.
Practical group tasks can be performed in the same environment.

To sum up, it is evident that the experience of implementing blended learning
technologies both in Kazakhstan and abroad show positive results, most students
react positively to Blended Learning, which is confirmed by their educational results.



In the future, mixed learning technologies will be developed and implemented in all
higher educational institutions. As the practice of rapid implementation of the
technologies under consideration shows, the problems we have identified will be
rapidly resolved. Thus, considering the practice of using blended learning in
universities allows us to say that Blended Learning gives the university an increase in
the quality of education, an increase in resource efficiency, the teacher - optimization
of work, liberation from routine, the student - involvement in the learning process
through new communicative educational models.
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AngaTna. 3aMaHaydW oJeM aJaM3aTThIH KbI3MET aTKapy ©piciHiH OapibIK caiamapbiHa
ocepiH THTI3IMN, KapKbIHAB namyzaa. bimim Oepy »kyieci ae Oyaad Teic Kanmaasl. OcbFaH
OaiiyaHbICTBI OYTIHT1 QJIEMJIIK JKaF1ail )KoFaphbl OUTIMHIH ©pic aliblll, JaMyblHa ©3 IapTTapblH Tajarl
ereqi. OcwhiHIal mapTTapAaslH Oipl apHAWBl aKMapaTTHIK-KOMMYHHKATHUBTIK TYFBIPHAMAaIap/Ibl
KOJIJIaHy apKbUIBI XKY3€re acaThlH 0151iM Oepy xyieci Oonbin Tabbutaabl. E-learning ka3ipri yakpITTa
OutiM Oepy YyAepiCiH AaMBITYIBIH THIMII KaTalu3aToOpiapbiHBIH Oipi Oonbin TaObutanmbl. by
KeOiHece MEepeKTepiH J>KoHe KOMMYHUKAIMUIBIK JKETICTIKTEpIiH ©HEPTANKBIIITHIK CHIIAThIHA
OallTaHBICTBI, COHBIH HET131H/e OYTI1HT1 KYHI SJIEKTPOH/BIK OKBITY jkacanyaa. E-learning oKeITYIbIH
KenTereH Gopmanapsl 6ap >koHE Kazipri MEKTPOHABIK OKBITY - OYJI ol TypaKThl TEPMUH PETiHAE
aHBIKTaJIMaFraH, JJJICKai/la JaMBbIll KeJle JKaTKaH TYXbIpbIMaama. bimim Oepyzain OyHmal >KOJIbI
OHBIH AapTHIKIIBUIBIKTAPbl MEH KEMIIUTIKTEPIH €CemKe ajdyblMeH Oipre KOpOHAaBHPYC I1HICTiIHIH
Ke3iHae OesceHl TYpAe KOJIaHbUIIbl. Makaiana apajiiac OKbITYIbI OTiM Oepy yaepiciHe eHri3y
KapacThIpbUIFaH. MaKallaHbIH MakcaThl — 1 Kypc CTYIEHTTEpiHAE apalac OKbITY WHHOBAIMUIAPBIH
OKYy YZEpiCiHE €HTi3y MoceJieCiH KapacThlpy. TOJIBIK OHJIAMH KypcTap MEH KomiMri OutimM Oepy
dopmatbl apacklHIAFbl aBTOPJIAP apajac OKBITY Ka3ipri YaKbITTa OKBITYABIH OHTANIbBI 9JIici OOJIBIT
tabputansl aen anbikTaapl. MOOC xoHe Blended learning CHSIKTBI 2JIEKTPOHIBIK OKBITY PEXUMIEP1
apachIiH/a KOJJIAHBUIFAH CaNBICThIpMalibl Tannay Hotwkecinme MOOC apanac OKBITY CHSKTBI
THIMJII €MeC JIETeH KOPBITHIHABIFA KeNi. 3epTTeyaiH OICTEMENIK HEri3l CTyACHTTEep apachiHa
KYpriziiren cayanHama Oongsl. CayanHama CTYAEHTTEpAiH Oerme-OeT >KOHE TOJBIK OHJIAH
pexXuMIEpiMEH CaJbICTBIPFAHIa apajac OKBbITyFa KaHaraTTaHYbIH Oarajiay YIIIH erKeH-TerKeui
cayaJlHaMaHbl KaMTBIIbl. Apajnac OKbITY apKbUIbl OKYIIbUIApIAbl OLTiM Oepy MpOIEeciHIe >KeKe
1ITepineyre xKoHe 031H-031 aHbIKTayFa KOHIIPETIHI aHBIKTAJIJIBI.

Tipex ce3aep: apanackan oxky ¢opmatel, KOO, 3IeKTpOHIBI OKY, JIEKTPOHIBI OiTiM
maTdopmacel, oHsaliH oKy, JKAOK, apanac oKy TeXHOJIOTHsIIAPHI, )KOFaphl OUTiM
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AnnoTauusi. COBpeMEHHBIH MUP Pa3BHBAETCS JOBOJIBHO CTPEMHTEIBHO, BIHsAS a0COIIOTHO
Ha Bce cgepbl IESATENbHOCTH YeloBeka. VICKiIoYeHmeM He cTaja M cuUcTeMa OOpa3oBaHWUSL.
CeFOI[HfIHIHI/Ie peainn AOUKTYIOT CBOMU YCIOBUA IJId CYHICCTBOBAHHA U (byHKHI/IOHI/IPOBaHI/IH
BBICIIEro OOpa3oBaHus. OIHMM W3 TaKUX YCIOBHH SBISIETCS OOpa3oBaHWE C IMPUMEHEHUEM
CHENHATBHBIX HMH()OPMAIMOHHO-KOMMYHUKATHBHBIX IUIATGOpPM. DIEKTPOHHOE OOydeHHe Ha
CeTONHALIHUN  JeHb  SBISETCS OAHMUM W3  AI(PQPEKTUBHBIX  KaTaJIM3aTOPOB  Pa3BUTHS
00pa30BaTeNbHOTO Mpoliecca. ITO YacTO B OCHOBHOM CBSI3aHO C M300pETATEIbCKUM XapaKTepoOM
JTaHHBIX M KOMMYHHUKAIIMOHHBIX JIOCTH)KEHH, Ha OCHOBE KOTODPBIX CO3JAeTCs COBPEMEHHOE
JIGKTPOHHOE OOy4YeHHE. OJICKTPOHHOEe OO0ydYeHHe HMeeT MHOro (QopM, U COBPEMEHHOE
AJIEKTPOHHOE OOydYEHHE SIBIISICTCS JTOBOJIFHO pa3BUBAOIICHCS KOHIICTIHEH, KoTopas (akTHUECKH
elie He omnpesereHa Kak YCTOMYMBBIM TepMHUH. AKTUBHOE MTPUMEHEHHE TaKOro BUAA 0Opa30BaHUS
CO BCEMH €ro IUTIOCAMH U MUHYCaMH MPUILIOCh Ha TEPHOJ MaHIEeMHH KOpOoHaBupyca. B craThe
paccMaTpuBaeTCsl BHEIPEHNE CMEIaHHOTo 00ydeHus B 00pa3oBaTenbHbIi npotecc. Llens craten —
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paccMOTpETh OIBIT BHEIPEHUS MHHOBALIMK CMEIIAaHHOTO 00y4YeHHs B 00pa30BaTENbHBINA MPOLECC y
CTYJEHTOB MEpPBOro Kypca. MexXay IMONHOCThIO OHJANH-KypcaMu M TPaJUIUOHHBIM (QopMaToM
00y4YeHHsI aBTOPBI OTMEUAIOT, YTO ONTUMAIbHON (hopMOii 00yueHHs B HACTOSIIEE BPeMsl SIBISIETCS
cMmeniaHHoe oOydeHue. B pesynbpTaTe CpaBHUTEIBHOIO aHAlN3a, KOTOPbIM ObLT MPUMEHEH MEXKIY
peKUMaMHU DIIEKTpOHHOTO oOyuenusi, TakumMu kak MOOK u cmemannoe oOydenue (Blended
Learning), Obu1 caenan BeiBoA, 4yto MOOK He Tak 3¢ ¢eKTHBHBI, KaKk CMEIIAHHOE OOydYeHHE.
MeTtoaon0ruueckoil OCHOBOM HCCIIEIOBAHUS TOCIYXHJIO aHKETUpOBaHUE CTyAeHTOB. Ormpoc
BKJIIOYAJ TIOJPOOHYIO0 aHKETY U 0030p y4eOHOTo mpolecca npernoaaBaTeNs My sl OLIEHKH CTETIeHU
YIOBJIETBOPEHHOCTH CTYACHTOB CMEIIAHHBIM OOYyYEHHEM IO CPAaBHEHHIO C OYHBIM U IOJIHOCTBHIO
OHJIaliH-pexnMaMu. BbIIBIEHO, YTO MOCPEACTBOM CMENIAHHOTO OOyYEHHUs ydalluecsl CKIOHSIOTCS
K MHIMBUAYAJIbHOMY MPOJIBMKEHUIO M CaMOONPEACIICHHIO B IIpoliecce 00yUeHHUS.

KuroueBble ciaoBa: cMmemanHblii ¢gopmar oOyuenus, BY3, asmektponHoe oOydeHwue,
AIIEKTPOHHAsE oOpazoBarenbHas miatdopma, oHnaitH-o0yuenne, MOOK, cMmeniaHHble TEXHOIOTUN
00y4eHwus1, BbICIIee 00pa3oBaHue.
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