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Abstract. Currently, the modernization of the education system and the introduction of
updated regulatory documents have set new tasks for the entire education system of the Republic of
Kazakhstan, the solution of which requires the introduction of active, innovative methods and
technologies.

One of the active methods and technologies is the facilitation technology, which includes
various methods and technologies, of which the authors propose the technology of the World Cafe.
In this article, the authors reveal the essence of the technology of the World Cafe, and also offer its
adapted version for use in preschool institutions in order to develop children's collectively creative
and collectively cognitive activities as one of the main directions of socialization of children's
personality. The authors of the article reveal the concepts of "collective creative" and "collective
cognitive" activity of an individual. The analysis of scientists' opinions on this problem is given.

In addition, the article describes the technology of the World Cafe, adapted in accordance
with the age-related psychological characteristics of children. The article also describes a
pedagogical experiment that was conducted in the preschool institution "Aigolek™ in Semey in three
stages — the ascertaining, the forming and the final.

The authors of the article consider the State mandatory standard of preschool education and
training in order to identify educational areas in which the technology of the World Cafe can be
used. Based on the opinions of research scientists, as well as on the results of an experiment that
showed positive changes in the process of teaching and educating older preschool children, the
authors recommend using various methods of facilitation in working with children in accordance
with their age characteristics.

Keywords: facilitation, World Café technology, collective creative activity, collective
cognitive activity, innovation, technology, method, activity

Basic provisions
The socialization of a child is an urgent issue of our time. The development of
the child's personality occurs when exposed to the environment.

Introduction

The socio-economic development of Kazakhstan has put forward new
requirements for the education system as a whole, including pre-school education and
upbringing. All normative documents regulating the activities of preschool
institutions have been updated.
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Pre-school education and upbringing is the primary link in the general system of
education and upbringing. At this stage of age, the first worldview is formed, when
the child receives the first emotional impressions about the world, objects, human
relations with nature, animals and plants, make friends, socialization occurs.

Mudrik A.V. believes that socialization of children, adolescents, and young men
occurs more in their interaction with groups of relatives and elders. The idea that the
collective is the most important means of education and training appeared a long time
ago and was intensively developed by Russian pedagogy since the middle of the XIX
century. The realities of modern society and prospects of its development, the
problems of human socialization and its occurrence in a changing world allow
considering the principle of collectivity leading organizational basis of social
behavior, which gives increasing experience of life in society, the experience of
interaction with others, can create the conditions for positive-directed self-
knowledge, self-determination, self-realization and self-affirmation, and in general —
to gain experience of adaptation in the society.

For some, the process of socialization is painless, personal psychological and
communicative qualities allow them to adapt quickly to society. However, there are
children who find it very difficult to adapt, to get used to new friends, to a new circle
of communication. This requires a new approach and new technologies. All this led
to the choice of World Café technology as a means of developing children's
collective work.

Materials and methods

The purpose of preschool education and upbringing is to create conditions for
the disclosure of the individual potential of the child.

In accordance with the State mandatory standard of preschool education and
training of the Republic of Kazakhstan, the content of education is based on the
following educational areas: “Health”, “Communication”, *“Knowledge”,
“Creativity”, “Society” and is implemented by integrating them through the
organization of various activities.

Communication skills are a connecting component of five educational areas in
the education and training of preschool children, the development of these skills
contributes to the development of children's communication skills, critical thinking,
and collaboration.

A. N. Leontiev believed that the development of personality is due to the duality
of the subject's connections with the world - subject activity and communication. The
development of these subordinates takes a long period. At the first stage there is a
spontaneous folding of the personality, at the second stage there a conscious
personality arises [1].

We decided to investigate the educational areas of “Cognition”, “Society” and
“Creativity”, since in these educational areas it is more possible to use collective
activity to solve the aim of the research. The aim of the educational field “Cognition”
is to develop the personality of a preschool child in order to master the basic skills of
cognitive activity necessary for interaction with the surrounding world. The purpose



of the educational field “Society” is to positively socialize children of early and
preschool age, to introduce them to the socio-cultural norms, traditions of the family,
society and the state.

Practice shows that children's relationships in constructive activities themselves
are not always built on the right basis. Therefore, the role of the educator becomes
important here. He should teach his pupils to work collectively, discuss the idea
together beforehand, clearly distribute responsibilities in the process of building,
toys, and coordinate their work with the actions of their friends [2].

Organized educational activities of the educational area “Society” include: self-
cognition, familiarization with the surrounding world, the basics of ecology [3,4,5].

As a rule, in organized educational activities in preschool institutions, children
perform their own work individually. Children are particularly satisfied with the
creation of common paintings, compositions, where images of all the children of the
group are combined. Such paintings are called collective.

To conduct such organized educational activities in older groups World Café
technology is of great help. It includes children in collective work, activates them,
which is expressed in independent reasoning, develops the desire to control their
actions, contributes to the formation of positive relationships with their peers, and
teaches them to help those who need it. Children are more satisfied with the overall
result than with individually completed work.

All of the above mentioned makes it possible to use methods of collective
creative and collective cognitive activity in the educational process of preschool
institutions.

Collective cognitive activity has an educational effect influence on the
development and improvement of the team itself, as well as on the formation of
individual interests, creative abilities and self-affirmation of the individual child's
personality.

When the child develops first motor and later verbal activities, it allows him to
modify his cognitive, assimilation and accommodation schemes, until he builds new
knowledge. This helps to interact with the environment and solve daily situations
individually or in a team. The child makes use of the logical tools that he possesses,
managing to develop his thinking and build new learning, which favors the process of
his individual or group cognitive development (Tornero et al., 2015).

This collective cognitive activity involves the creation of the team a system of
relationships where children are engaged in mutual learning; help each other, which
in turn contributes to the creation of an atmosphere of benevolence, education of
comradely mutual assistance and commitment not only to their personal
achievements, but also for the whole team. The atmosphere of cooperation and
goodwill has a positive impact not only on the development of cognitive and social
activity, but also on the education of children's groups.

Specific features of collective creative education imply dialogue of all emerging
points of view; respect for the child's self, its unique position in the world; social,
aesthetic orientation of collective creative activity. Collective creative education uses
the phenomenon of group influence on individual creative abilities of the individual



and considers the organization of collective creative activity of schoolchildren as a
means to create a powerful creative field. Collective creative education is defined by
such authors as O. S. Gazman, I|.P. lvanov, A.V. Mudrik, L. I. Novikova, S. A.
Shmakov. In addition, in modern research by L.B. Bayborodova, L. I. Malenkova, S.
D. Polyakov, M. I. Rozhkova, N. P. Suslova, and N. E. Shchurkova, it is noted that
the method of collective creative activity, collective cognitive activity contains
mechanisms for including an individual in the active development of the aesthetic in
the surrounding world.

Creativity in Preschool Education in the last decade suggests that this is not only
a question of the individual's aptitudes, but rather the disposition that has more to do
with motivational and personality factors, cognitive aspects, personality traits,
interests and motivations (Sanchez & Morales, 2017).

That is why, in educational practice at the preschool level, it is essential to foster
in students not only cognitive skills but also creative skills, which contribute to their
comprehensive training. The foregoing converges in that children manage to express
all creative talent that they possess, which generates in them important capacities and
attitudes for their future life. The role of the school is regarded as one that stimulates
students to think, imagine, create and, above all, that school strengthens divergent
thinking (Sanchez & Morales, 2017).

The goal of collective creative activity is the emancipation of the individual, the
formation of civil self-consciousness, the development of his abilities for social
creativity, and the upbringing of a socially active creative personality [6].

Collective creative activity is based on the following principles:

- teaching without coercion, priority of success of the student (“Every child is
talented”);

- taking into account the subjectivity (self) of the child's personality (the child's
right to make mistakes, free choice, own point of view);

- a combination of collective and individual education, etc.;

- priority of ethical values over awareness (the main reference points: kindness,
love, hard work, conscience, dignity, etc.);

- turning the school of Knowledge into a school of Education [7].

L. V. Mardakhaev in his work “Socializing situation of personal development as
a phenomenon and process: socio-pedagogical analysis” wrote that each category of
people has its own “socializing situation of development”. The socializing situation
of development as a process is a peculiarity of the flow of qualitative and quantitative
changes in human sociality under the influence of a certain driver during the life
cycle or a certain period. The drivers of the socializing situation of development are:
educational activities; environmental factors; purposeful activity; the duration of a
person's immersion in the activity, the attitude towards it and its effectiveness.

Collective forms of education and upbringing using World Café technology
provide an even greater opportunity not only to successfully assimilate the
educational material of all pupils, but also contribute to the intellectual development
of children, their independence, goodwill towards the teacher and each other.



The "World Cafe" refers to facilitation methods. Studies have shown that the
main methods of facilitation include: idea-log, Delphi method, Open Space, World
Café, Future Search, Appreciative Inquiry Summit, Real Time Strategic Change,
Work Out, Dynamic facilitation, Brainstorming, Metaphorical method, Polarization
of opinions, SWOT analysis, Decision Tree, Moderation.

Facilitation technology has appeared relatively recently in the post-Soviet space,
and is gaining more and more popularity, as it is a helping method in many areas of
human life.

Facilitation is a complex and emerging concept based on the views of K.
Rogers, D. Myers, D. Raf, E. G. Vrublevskaya, O. E. Smirnova, V. E. Sumina, I. Ya.
Pundik, A.V. Martynova and other researchers. The term "facilitation" comes from
the English verb facilitate — "facilitate, facilitate, facilitate, help, promote™.

Most often, the word "facilitation” is used in combination with "social
facilitation" and is a psychological term denoting the effect in which a person
performs tasks more successfully in the presence of other people than alone. The
main research on the problems of social facilitation was carried out in the late XIX
and early XX century by N. Triplett, F. Allport, K. Levin, and then in the 60s by R.
Zayonets, J. Moreno, etc..

According to V.E. Gladchenko, the use of this technique is of great importance
in the formation of an active, strong, self-developing personality of a child, however,
it makes no less contribution to working with parents who do not really want to be
ordinary listeners at the next meeting.

To date, there are many studies in the framework of the use of facilitation
technology in the educational, developmental process in preschool institutions, such
as "Pedagogical facilitation in preschool education™, "Sand therapy in working with
preschool children as a method of facilitation training”, "The influence of facilitating
factors on the activities of informal professional communities of preschool education
specialists”. Here also can be added the following studies as "Facilitation as a way to
increase the motivation of preschool teachers to participate in methodological
activities", "Creating conditions for improving the effectiveness of the pedagogical
process through team building in a preschool educational organization”, etc.

All the above studies prove the effectiveness of the use of facilitation methods in
the educational process in group (small and large) and collective work.

Genesis shows that the World Café technology has been known in the world
since 1995. It was developed in California in 1995 by a small group of business and
science leaders who met at the home of Juanita Brown and David Isaacs in Mill
Valley [8].

World Café technology is a dynamic format for organizing collective activities
aimed at a quick exchange of views and experience between participants [9, 10]. It
includes dividing the participants into groups, formulating the issues discussed,
conducting several rounds of discussion with the transition of participants from topic
to topic according to a certain algorithm, as well as presenting the results of
collective work. The “World Café” method is well used during conferences,
seminars, discussions, etc. [11].



With the help of the “World Café” one can combine completely different people
in a short period of time, avoid possible misunderstandings and overcome the
reluctance to work together. An informal and friendly atmosphere promotes
relaxation and openness in the generation of ideas and subsequent discussion,
possible relieves anxiety and stiffness. During World Café, it is allowed and even
encouraged to have a free conversation over a cup of tea or coffee [12].

However, in order for the technology to really succeed, one needs to prepare it
carefully. It usually takes from forty minutes to three hours, depending on the number
of participants and the issues to be resolved. The host does not need special skills: his
task is to observe the timing and instruct the participants.

The usual number of participants is at least 12-15 people. They sit down, as it
happens in ordinary cafes, three or four at a table. In this case, one person becomes
the "host" at the table, the rest - his "guests”. In order to solve the problem in a small
group there should be paper tablecloths and markers, all ideas are recorded in any
form - a record, drawing, or diagram. After a short period of time, for example, half
an hour, the “guests” go to the next table, they act as “messengers of new ideas”,
while the “host” remains in place and introduces the new “guests” who have come to
him to the course of business: presents the main considerations considered before.
The work continues taking into account everything that the previous “guests” have
prepared. By the end of the second round of discussions, all the “visitors” of the cafe
will get acquainted with each other's ideas and suggestions, everyone will express
their opinions and listen to their colleagues. After several such "walks" between
tables, everyone gathers for a general discussion of the topic. At this stage, it is
possible to provoke an unusual turn of the conversation in order to deepen it and
make it more fruitful. At the end of the work, a “paper tablecloth vernissage” is
arranged - the results of all participants are posted for public review and discussion.

Results

The further goal of our research is to adapt the World Café technology to the age
criteria and psychological characteristics of older preschool children and to approbate
it.

Experimental work was carried out on the basis of municipal state-owned public
enterprise “Nursery-garden No. 9 “Aigolek” of Semey. The study involved older
groups of preschoolers, including 46 children aged 5-6 years. The children were
divided into two groups “control” and “experimental”.

Pedagogical experiment is a “general scientific method of cognition that allows
getting new knowledge about the cause-and-effect relationships between pedagogical
factors, conditions, processes by systematically manipulating one or more variables
(factors) and registering the corresponding changes in the behavior of the studied
object or system”. The pedagogical experiment was carried out in three stages:
ascertaining, forming and final.

The purpose of the ascertaining experiment was to study the level of readiness
of older preschoolers to work together with their peers in preschool educational
institutions. In this connection, 46 respondents-children were interviewed.



The primary diagnostic tasks were:

1. To select and test a set of diagnostic techniques aimed at: a) determining the
level of formation of pupils' ideas about the concept of "collective activity with
peers"; b) determining the level of readiness of older preschoolers to work together
with peers in preschool educational institutions;

2. Analyze and interpret the received data.

Primary diagnostics was carried out in three directions:

- individual conversation with children;

- the method of "Labyrinths" by E.E. Kravtsova,;

- Moreno’s sociometry.

On the basis of a complex indicator, level characteristics of collective work were
compiled, which include taking into account ideas about the rules and methods of
joint activity and the level of manifestation of real skills of joint activity of pupils in
the studied groups.

At the first stage of the experiment, an individual conversation took place to
determine the level of formation of pupils' ideas about the concept of “collective
activity with peers” (Table 1). The analysis of the pupils' responses allowed us to
identify three levels of formation of pupils' ideas about the concept of "joint activity
with peers":

Table 1- The level of formation of ideas about the concept of “joint activity with
peers"’

Level experimental group control group

High 5 21,7% 5 21, 7%
Average 7 30,4% 8 34,7%
Low 11 47,8% 10 43,4%

According to table 1, we see that the children of the experimental group and the
control group showed almost the same result, realizing that in order to achieve
collective activity with peers, it is necessary to explain their actions and desires to
their friends, to help them - 21.7%.

The average level was scored: in the experimental group — 30.4 %; in the control
group-34.7%. They practically understand what collective activity is, however, they
don't use this word in their speech. Students identify separate criteria for general
work, express positive, friendly relations to their peers, however, mainly in the
process of communicating with friends, they are aimed at themselves. They mostly
hold their own opinions, as a rule, do not give in to other children and are offended
when they do not agree with them.

A low level (in the experimental group — 47.8 %, in the control group - 43.4%)
determined that children found it difficult to answer questions that relate to collective
activity and methods of its establishment. They were characterized by the answers
“when | am not understood, I tell the educator”, “I will not do anything if I am not
understood”. These children of the senior group #3 and # 12 are focused only on



themselves, do not accept the opinion of their peers, and take a favorable position in
the process of cooperation.

The next stage of the ascertaining experiment was to determine the type of
cooperation and the level of readiness for collective activity of children of senior
preschool age. For this purpose, the technique of E. E. Kravtsova “Labyrinths” was
used.

In accordance with the method, children were offered a rather difficult labyrinth
located on a 60x70 cm board. In the opposite diagonal corners of this board were two
“garages” painted in different colors with four toy cars in each. The cars were also
painted in two garage-corresponding colors. Before the start of the game, the cars
were put in a “foreign” garage. Two children were asked to guide the cars through the
labyrinth so that each one ended up in a garage of its own color.

As for the rest the rules of this game are reduced to the following three main
requirements:

—you can only drive one car;

- cars should only drive on the paths of the labyrinth;

— you can't touch your partner's car with your hands.

It should be emphasized that the proposed task — to take their cars to the
appropriate garage — can only be completed when the participants can "agree"
together, only in this case, if the partners will somehow coordinate their own actions.
The results of diagnostics of cooperation and the level of readiness for collective
activity of children of senior preschool age are presented in table 2.

Table 2 - Types of interaction and levels of readiness for joint activities of
older preschoolers

experimental

Type of interaction Level
group

control group

1 - they do not see the partner's actions,

0 0
there is no coordination of actions Very low | 4 17,4% 4 17,4%

2 - they "see" the partner's actions, but they
perceive them as a model for uncritical, | Low 7 30,4% 8 34,8%
"blind" imitation

3 - actual interaction, having a situational

. A . Average |4 17,4% 4 17,4%
and impulsive-immediate nature.
4 - for the first time they begin to perceive Above

o the 3 13,04% 2 8,7%
the situation of the task as a whole average

5 - the emergence of genuine cooperation
and partnership in the situation of a | High 5 21,7% 5 21,7%
common task

Based on the results of the performed diagnostics, five types of interaction
between children of senior preschool age and their peers were conditionally
identified.




The first type of interaction (very low level of development) is not even able to
describe it as “collaboration”. Children did not see the partner's actions, and there
was not the slightest coordination of actions.

The second type of interaction (low level of development) is quite similar in
behavior to the first. Subjects of this group are characterized by the fact that they
“see” the partner's actions, but perceive them only as a model for uncritical and
“pblind” imitation.

The third type of interaction (the average level) is qualitatively different from
the first and second in that it is its representatives who create the real interaction. In
each specific situation and for each car, children try to agree and coordinate their
actions.

The fourth type of interaction (the level of development above average) is
characterized by the fact that students first begin to perceive the situation with the
task as a whole. Children of this group establish a certain relationship with a partner,
which is maintained throughout the joint activity. Children view their partner as an
opponent in a game with which they have opposite positions and interests. The game
becomes a competition.

The fifth type of interaction (high level of development of joint activities) is
characterized by the appearance of real cooperation and partnership in a joint task.
Children no longer have competitive relationships. Participants demonstrate the
ability to jointly plan and anticipate the results of not only their own actions, but also
those of their partner.

The third stage of the ascertaining experiment was to diagnose interpersonal and
intergroup relations in order to change them, and improve joint activities. Moreno's
sociometry and observation method were used for the experiment. According to the
conducted sociometric research, it should be concluded that the results indicate an
insufficient level of readiness of preschool children of the older group for joint
collective activities with their peers. The results of the ascertaining experiment
indicate the need to develop a new technology for organizing the educational process.

All of the above points to the insufficient level of readiness of preschoolers of
the senior group for joint collective activity with peers. The results of the ascertaining
experiment indicate the need to develop a new technology for organizing the
educational process in preschool institutions.

For the formative experiment, technological maps were developed for the
development of readiness for joint collective activity of children with their peers in
preschool institutions using the World Café technology.

Aim: to increase the level of readiness of older preschool children for joint
collective activities with their peers.

Objectives:

1. Development of mutual interest and interaction with peers as a manifestation
of the natural need for teamwork.

2. Formation of common views in preschool age regarding the structure of joint
activities and the development of a single "group language™ that determines the
interaction of partners in the process of joint solving of cognitive tasks.



3. Practical development of the main methods of collective activity.

4. Developing the ability of older preschoolers to independently select a model
of collective activity to solve the problem.

The recommended duration of organized training activities is 25 minutes once a
week.

A number of technological maps were developed for the development of
children’'s collective work. For example:

For the development of collective creative activity:

1. Technological map using World Café technology "Home furniture".

Aim: to activate the name of furniture items in the speech of pupils, to improve
the ability to model objects of various shapes and sizes. Model furniture in parts,
combining them by pressing and smoothing the joints. To improve the performance
of the collective work. Develop a careful attitude to furniture. Collectively add
furniture attributes by moving from one table to another.

Preliminary work: selection of 3 table hosts and explanation of the upcoming
work, conversation, viewing of illustrations.

For the development of collective cognitive activity:

2. Technological map using World Café technology “Birds on a feeder”.

Educational field: Cognition.

Aim: to improve the perception of children, the ability to emphasize various
characteristics of birds; to compare birds; to teach to model a bird in parts; to develop
the ability to enjoy the formed figures; to arouse interest in nature, the desire to help
birds.

Preliminary work: monitoring birds on the walk and from the window, looking
at them in the illustrations. Reading fairy tales, poems about birds, etc.

All the principles and rules of World Café technology have been preserved in
the organization of collective creative and collective cognitive activities. Tables
covered with white paper were displayed, necessary materials for children's activities
and creativity were distributed on the table, and a bouquet of flowers was placed in
the center of the table, associating home comfort.

The “hosts” of the tables were selected and the tasks to be performed were
explained. It was not forbidden, but on the contrary children were encouraged to go
from one table to another, their contribution to joint creativity was also encouraged.
At the end of classes, the results of collective work were summed up and the whole
team was evaluated. Individual active children designated as “reference children”
were also encouraged. Classes were held in a stormy discussion, reflection, addition
and active involvement of children in collective activities.

We can distinguish the following areas of formation of readiness for joint
activities: communicative, emotional, and cognitive.

The orientative stage was conducted in two interrelated directions. The first is
devoted to strengthening positive emotional contacts between pupils, their expansive
rapport, the formation of mutual interest in a friend and cooperation, as a
manifestation of the natural need for collective activity. The second is devoted to the
formation of common ideas about the structure of collective activity of children and



the development of a single “group language”, which determines the mutual
understanding of partners in the joint solution of educational and cognitive tasks.

A set of skills, as well as accompanying communicative acts that were used by
children at each stage of cooperation were highlighted:

- the ability to accept a common goal, define it as a collective and feasible joint
effort;

- ability to determine the conditions for upcoming collaboration, coordinate the
sequence of actions of the process and indicate the positions of participants;

- the ability to talk to each other while working, with the content of replicas that
are aimed at: fixing and comparing individual methods of action;

- ability to correlate the result with the goal, perform basic control and
evaluation actions, make adjustments and additions based on the overall goal.

Thus, based on the results of the formative experiment, a final one was
organized, in which the following results were obtained during an individual
conversation (table 3).

Table 3 - The level of formation of children's ideas about the concept of
“collective activity”

Level Experimental group Control group
High 39,1% 26%

Average 52,1% 39,1%

Low 8,6% 34,7%

The results of repeated diagnostics of children according to the method of E.E.
Kravtsova “Labyrinths” are presented in table 4.

Table 4 - Levels of readiness to collaborate with peers

Type of interaction Iaee\\/lgopmen?f Experimental group Control group
1- d_o not see _the_partners_actlons, Very low 4,3% 13%
there is no coordination of actions

2 - "see" the partner's actions, but

perceive them as a model for | Low 8,6% 26%
uncritical, "blind" imitation

3 - actual interaction that has

situational and impulsive-immediate | Average 13% 26%
character

4-f(_)r th_e first time begin to perceive | Above  the 34.7% 13%
the situation of the task as a whole average

5 - the emergence of genuine

cooperation and partnership in a | High 39,1% 21,7%
situation of common purpose

According to tables 3-4, the majority of children were characterized by forming
partnerships in a common working situation, the ability to plan and anticipate the




results of actions not only of their own, but also of their partners, as well as to
actively involve the partner in joint actions.

According to the results of repeated sociometric research, it should be noted that
the relationship of children changed in the experimental group. In the experimental
group, there were fewer isolated children. There were small changes in the control
group, but there were significantly more isolated individuals than in the experimental

group.

Discussion

Group facilitation effects increase motivation, provide interactive participation
of all, and also affect team cohesion.

Gerber Yu.S. in her work emphasized that the advantages of facilitation include
such features as the appeal to the personal experience of participants, the activity of
participants, the combination of theory and practice, the mutual enrichment of the
experience of participants, the ability to use new experience, ease of perception and
assimilation, creativity of participants, a variety of points of view [13,14,15].

The conducted pedagogical experiment on the development of collective activity
of children using the World Café technology allowed us to draw the following
conclusions:

- the use of World Café technology adapted for children in the educational
activities of preschool institutions gives great potential for variability of topics,
approaches and results;

- technology allows you to create a platform for reflecting experience, planning
and creating creative ideas and products;

- the "World Café" technology allows you to create an atmosphere necessary for
fruitful communication of children in a group.

All of the above is achieved through the correct choice of the facilitation
method, the ability to create warm and trusting relationships with children, the ability
to create a special atmosphere of cooperation, avoiding conflicts.

Conclusion

Thus, the study of such technologies and continuous improvement of skills in
applying various formats will not only increase the effectiveness of methodological
work and raise it to a new level, but also contribute to the development of
pedagogical skills of mentors, since they can be used in pedagogical practice when
organizing group work with parents and children, in methodological support of work
with the team. The conducted pedagogical experiment of development of collective
activity in senior preschoolers with the use of World Café technology allowed
expanding the boundaries of using various methods and technologies in preschool
institutions.
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IAJIEMIK KA®E TEXHOJIOI'USACbI APKbILJIbI BAJTAJIAP/IBIH
Y/KBIMJIBIK ) KYMbBICBIH TAMBITY
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AnpaTna. Kasipri yakpeirra O11iM O6epy >KyHECIH )KaHFBIPTY JKOHE KaHApThUIFAaH HOPMATHUBTIK
Kykartapabl eHrizy Kazakcran PecmyGnukachiHblH Oykin OimiM Oepy >KyHecCiHIH aniblHA >KaHa
MIHJIETTEp KOMIBI JKOHE OJIapAbl HIEHTy OeJICEHl, MHHOBAIUSIIBIK SICTEP MEH TEXHOJIOTHSIIAPIbI
€HT13y/ll Tajuar eTei.

Bencenni omictep MEH TEXHOJIOTHSUIAPABIH Oipi - (dacuiuTanus TEXHOJIOTHSACHI OOJIBII
TaObUIaZbl, OHBIH KypaMbIHIa OpTYpil oicTep MeH TexHojorusuiap Oap. OnapablH ilIiHEH
aBTOpiap OJIeMIIK Kade TEeXHOJOTHICHIH YChIHAABI. byl Makamaga aBTopiap OJeMIiK Kade
TEXHOJIOTUSICBIHBIH MOHIH amajabl. COHbIMEH KaTap OasianapblH jKeke OachblH aJleyMeTTeHIIPYAiH
Her13r1 OarbITTapbhIHBIH Oipl peTiHIe TaObUIAThIH OayajapJblH Y>KbIMABIK HIbIFAPMAIIBbLIBIK JKOHE
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YKBIMBIK TaHBIMJIBIK KBI3METIH JaMbBITY MaKCaTbIH/Ia MEKTEIKe NEHiHT1 MeKeMelepae KOollaHyFa
OcitlimaenreHn ONeMIiK Kade TEeXHOJIOTHSCHIHBIH HYCKAChIH YChIHAABL. Makayiana aBTopiiap XKeke
TYJIFaHbIH "VKBIMIBIK IIBIFAPMAIIBUIBIK" JKOHE "YKBIMIBIK TaHBIMIBIK' OpEKeTTepi Typaibl
TYCiHIKTEpI amaabl. by Mocene OoiibIHIIIA FABIMIAPABIH MiKIpJAEpiHE TAJIIay JKacall Ibl.

Makainaga aBTopiap Oananap/blH JKac epeKILleNTiKTepiHe coiikec OeiiMaenren Onemaik kade
TEXHONOTHACHIH cumartaiael. CoHpan-ak, Makaidaga CeMeHd KaiacbIHBIH "A#Treliek" MeEKTelKe
JeHiHrT MEKeMECIHJe YII Ke3€HJE KYPri3UIreH MeJaroruKajiblK SKCIEPHUMEHTTIH CHUIIATTaMachl
KEJITIPIJITeH — aHBIKTAYIIIbI, KAJBITACTHIPYIIBI )KOHE KOPBITHIH/IBI.

Conpaii-ak, MaKaiaga aBTopiap OJNeMIiK Kade TEeXHOJIOTHICHIH KOJJaHyFa O0NaThiH OLIiM
Oepy canamapblH aHBIKTAy MakKcaTblHIAa MeKTenke AeHiHT1 TopOue MEH OKBITYABIH MEMJICKETTIK
JKAJIBIFa MIHICTTI CTAHAAPTHIH KApacThIPaIbI.

3eprreymnl FanbIMIAPABIH MIKIpIEpiHEe, COHMAM-aK erie »acTarbl MEKTEI >KachlHA JICHIHTI
OamanapZpl OKBITY MEH TopOuerney TMpoleciHe OH ©3repicTep KOPCETKeH JKCIEPUMEHT
HOTHXKEJIEpIHE CYHMEHE OTBIPBIN, aBTOpJap OajajlapMeH J>KYMBIC Ke3iHJE OJIapIbIH JKac
€peKILeINiKTepiHe CoKec ap TYpIi (hacHIUTalMs 9AICTEPiH KOJIIAHYAbI YCHIHA/IBI.

Tipex ce3aep: dacunurarus; OneMAIK Kade TEXHOJOTHICHI, YKBIMIBIK IIbIFAPMaITbLUTBIK
YKYMBIC, YKBIMJIBIK TAHBIMJIBIK ’KYMBIC, MHHOBAIHSI, TEXHOJIOTHS, JJIIC, KbI3MET
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AHHoOTauusi. MoJepHu3anuss cucTeMbl 00pa3oBaHUsT U BHEApPEHHE OOHOBIIEHHBIX
HOPMAaTHBHBIX IOKYMEHTOB IIOCTaBWIIM TIepe/T Beelt cuctemoit oopa3zoBanus Pecyonukn Kazaxcran
HOBBIE 33/1a4YM, pEIIeHUE KOTOPbIX TpeOyeT BHEAPEHMs AKTUBHBIX, MHHOBAIL[MOHHBIX METOJIOB U
TEXHOJIOTHM.

OpHUM U3 aKTUBHBIX METOJIOB U TEXHOJIOTUH SIBIISETCA TEXHOJIOTUS (DacHIINTAllMU, B COCTaBE
KOTOPOM HMEIOTCS pa3IUYHble METOAbl M TEeXHOJOruu. M3 KOTOpBIX aBTOpBI MpeIararoT
TeXHOJOrul0 MupoBoro kade. B naHHON cTaTbe aBTOPBI PACKPBIBAIOT CYIIHOCTh TEXHOJIOTMU
MupoBoro kade, a Takke NpeIaraloT €€ aJalTHUPOBaHHBIM BapHaHT AJI HUCIOJIb30BaHUS B
JIOLIKOJIBHBIX YUPEKICHUIX C LEJIBIO PA3BUTHUS JETCKOM KOJJIEKTUBHO TBOPYECKOM M KOJUIEKTHUBHO
MO3HABATEJIbHOMN JESITEIbHOCTH, KaK OJJHUX M3 OCHOBHBIX HAINPaBICHUH COLUAIN3ALMU JTUYHOCTU
JeTei. ABTOpaMu B CTaTh€ PACKPBIBAIOTCS MOHATHUS "KOJUIEKTUBHASI TBOpUecKas' U "KOJIEKTUBHAs
No3HaBaTeNlbHasA" JAeATeNbHOCTh WHAMBHUAA. [IpuBeneH aHanu3 MHEHMM YYeHbIX 10 JaHHOUN
npoOieme.

Kpome TOro, B crarbe oOmuchIBaeTCsl TexHONOrus MupoBoro kade, ajanTHpOBaHHAS B
COOTBETCTBUE C BO3PACTHBIMHM IICHUXOJIOTUYECKUMHU OCOOCHHOCTSIMM aereidl. Takxke B cTaThe
IIPUBEIECHO OMNMCAHME IIEAarOrM4eCKOro 3KCIEPUMEHTAa, KOTOpBIM NPOBOAMICS B JOLIKOJIBHOM
yupexaeHun «Auronexk» ropoga Cemeil B Tpu dTama — KOHCTATUPYIOMIUH, (GOPMHUPYIOMUNA H
3aKJIFOYUTEIBHBIN.

ABTOpamMu B cTaThe paccMmarpuBaeTcs [ocymapcTBEeHHBIM 0011€0053aTebHbBIN CTaHIAPT
JIOUIKOJIBHOTO BOCIUTAHUS M OOYYEHHUS C LENbI0 BBISIBIEHUS 00pa3oBaTeNbHBIX OOJACTeH, B
KOTOPBIX MOXET ObITh UCIIOJIb30BaHA TEXHOJIOTHsSI MupoBoro kage.
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Onupasicb Ha MHEHHS YYCHBIX-HCCIIEIOBATENICH, a TakXe Ha pPe3ylbTaThl 3KCIEPUMEHTA,
KOTOPBIM TTOKa3aja TOJOXHUTEIbHbIE HM3MEHEHHUS B Tpolrecce OOydeHHsl W BOCHUTAHUS JeTeH
CTapIIeTo JOUIKOJILHOTO BO3pacTa, aBTOPHl PEKOMEHIYIOT HCIOJIh30BaTh pPA3IUMYHBIC METOJIbBI
dacunuTauy B paboTe ¢ AETHbMHU B COOTBETCTBUH C MX BO3PACTHBIMUA OCOOCHHOCTSIMH.

KuroueBble cioBa: dacumuranusi, TeXHOJIOTHS MupoBoro kade, KOJJICKTUBHAS TBOPYECKAs
NeSITeTIbHOCTh, KOJUICKTUBHASI TO3HABATENbHAS JIEATEIIEHOCTh, WHHOBAIWS, TEXHOJIOTHS, METO/I,
JESITEIIbHOCTh
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