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Abstract. This article is devoted to the definition of the basic principles and approaches of non-
linguistic university foreign language educational process. The authors believe that when
implementing a multilingual program in the Republic of Kazakhstan, it is necessary to provide an in-
depth study of biology in English and provide conditions for differentiating the content of education
in accordance with individual abilities and interests. The authors believe that in order to organize and
build theoretical and practical activities, a system of conceptual principles and approaches is needed
to effectively implement the requirements of modern education and form a competitive specialist in
demand on the international labor market.

The authors substantiate the pedagogical effectiveness of using a certain set of principles of
foreign language education in the formation of foreign language communicative competence. It is
noted that these principles are of particular importance in the study of a foreign language. Moreover,
it is noted that the principle of a foreign language-professional orientation develops the ability of
students to work with texts, the principle of foreign language-interactivity forms all the speech
abilities of students, the principle of foreign language-systematicity and consistency develops a
systematic approach to tasks, the principle of foreign language-communicative situational contributes
to the work of students with problematic situations. The authors believe that it is necessary to create
a continuity with vocational education and effectively train students to master vocational education
programs.

The authors considered conceptual approaches in the foreign language educational process:
foreign language professional behavioral approach, foreign language professional cognitive
approach, foreign language professional humanistic approach, foreign language professional lexical
approach. The article reveals the significance of these approaches in the formation of a foreign
language professional communicative competence of biology students. According to the authors,
taking into account approaches and principles in foreign language education contributes to improving
the quality of education and the level of students’ competence in preparing for a professionally
oriented foreign language.
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Introduction

The task of training highly qualified specialists is especially relevant in today's
educational space. This requires a specialist to be able to set goals for their work, to
identify ways and means to achieve them, and to take responsibility for achieving
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results. A high school graduate must know the function of their profile in the
workplace, be able to create, change and develop it. It should be aware of the world
standards of this service, which requires understanding of a foreign language as a
means of professional communication. At present, understanding of a foreign language
and its practical mastery is, on the one hand, a guarantee of competitiveness, on the
other hand, a factor of national security.

The teaching of professionally oriented English began abroad in the 1960s as a
scientific discipline. Currently, professional-oriented English language teaching is a
key issue in educational services. Professionally-oriented foreign language teaching,
in turn, requires a future specialist to study a foreign language based on their future
needs.

In this regard, the formation of a high level of professional competence, one of
the components of which is communicative competence, comes first, as any specialist
participates. To ensure successful modern intercultural communication, it is essential
to introduce new innovative approaches to the education system. The main objective
of this article is to identify fundamental conceptual principles and effective methods of
quality training for science education in a foreign language.

In the exchange of information and interacts with others. From the point of view
of modern communication, the most important thing in communication is to express
and achieve the communicative goals of communication partners.

The concept of the developing foreign language education extrapolates the
strategic course for the development of education in the Republic of Kazakhstan to the
qualitative renewal of domestic foreign language education and the training in this area
of professional personnel who meet global standards.

The integration processes that have been rapidly advancing in the past decade,
along with the increase in professional and academic exchanges and the expansion of
international cooperation, have been the driving force behind the continuous
development of foreign language education. In this context, a foreign language is
regarded as a powerful tool for enhancing the intellectual potential of society, which is
considered to be one of the primary resources for the development of new states in the
present historical era. [1]

Since 1971, within the framework of projects of the Council of Europe, a lot of
work has been done to develop the principles and practices of teaching foreign
languages, their teaching and assessment. The result of this work was the document
"Common European foreign language competencies” ("Common European foreign
language competencies", 2003), which was approved in 1997. The main content of the
document is based on the description of strategies for activating general and
communicative competencies in order to perform language actions to solve
communicative problems in different communication situations.

The methodological basis for the construction of any methodological system is
didactic principles of teaching. They are associated with the objectives of training and
education and have a historical nature; some of them are losing their purpose, others
are being improved, new principles are emerging that reflect the current requirements
of society and science to the organization of foreign language teaching. The principles



of learning also matter in determining the content, forms, methods and organization of
teaching. Teaching any academic discipline is built, as you know, on a common
didactic basis and is implemented in terms of compliance with didactic principles
developed in the theory of education.

In our research, we attempted to examine the applicability of didactic principles
in teaching foreign languages, taking into account the current state and unique
characteristics of the language. To achieve this, our initial focus was on exploring and
analyzing the current status and distinct features of the subject "Foreign Language™ in
the education system.

E.G. Azimov and A.N. Shchukin note that “the system of learning principles is
open, allowing the inclusion of new principles and rethinking of existing ones" [2].

S.S. Kunanbaeva singles out the professional concept, which involves the
implementation of psychological and pedagogical principles, when the student in the
learning environment can see and actively engage in the context of their future
professional activity [3, p. 7].

B. Lipa points out the principles of special didactics correction (special)
principles of teaching and in each of them defines the corresponding didactic rules [5].

Pedagogical research has repeatedly made reasonable attempts to expand the set
of didactic principles, taking into account the conditions of learning in higher
education. For the first time the Soviet educator S. 1. Zinoviev expressed his position
in this regard in the 70s of the XX century. According to him, with regard to higher
education can be established their own didactic principles. In form they may coincide
with the principles of general education school, but will differ from them in content [6,
c. 6].

The term "principle” comes from the Latin word principium, "basis,"” "original.
Hence, the principle of teaching is the primary basis, the pattern according to which
the system of teaching the subject should function and develop. In foreign language
teaching methodology under the principles we understand the basic provisions that
determine the entire organization of training and appear in the interrelation and
interdependence. Correct implementation of the principles ensures the effectiveness of
the activities organized in the classroom and determines the interest of students in this
activity. This implies the need and importance of their knowledge of the teacher and
the ability to practically guide them in the organization and conduct of classes in a
foreign language.

G.A. Kitaygorodsky singles out the following principles of intensive foreign
language teaching, determining the "method of activating the reserve capabilities of
individuals and groups": the principle of collective interaction, the principle of person-
oriented communication, the principle of role-based organization of the educational
process, the principle of organizing educational material by focusing on a particular
topic and educational process, the principle of multifunctionality of exercises [7, c.14-
21].

K.S. Makhmuryan, developing the methodology of foreign language teacher
training in the conditions of additional professional education, puts forward the



principles of awareness, functionality, situationality, novelty, authenticity, clarity,
psychological comfort, variability, creativity [8].

Due to the organic unity of principles, individual adjustment methods for their
implementation are repeated. The close combination of these didactics leads to the
correct organization and implementation of educational work in the principles of
foreign language lessons.

Materials and methods

As part of our research, we attempted to develop provisions that, on the one hand,
would take into account the general didactic and methodological principles of teaching
a foreign language, and, on the other side, the specifics of the formation of professional
and communicative competence of biologists. The work we have done in the
framework of the study allows us to identify several principles that, in our opinion,
should be guided when creating and using a system of exercises aimed at the formation
of professional and communicative competence of biologists.

The main of these principles include the following:

- principle of foreign-language-professional orientation;

- principle of foreign-language-communicative situations; the essence of which
Is reduced to the selection and organization of situationally conditioned and
problematic material;

- principle of foreign-language novelty, which is characterized by a constant
change of the subject of conversation, circumstances, conditions, tasks, methods and
technologies of teaching, bringing closer to the goal of learning a foreign language

- principle of foreign-language interactivity;

- principle of foreign language-systemacity and consistency.
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Figure 1 — Principles of formation professional and communicative competence of biologists

For the first time, the principle of professional orientation in higher education
was introduced by R.A. Nizamov and A.V. Barabanshchikov in the mid-1970s [9].
Professional orientation in learning a foreign language enables our students to enter the
world of their future profession. Professional orientation of learning brings to the fore
one of the main problems of modern linguodidactics scientifically grounded



guantitative and qualitative selection of language material and its consistent
introduction in the speech activity of students.

The principle of professional orientation is realized through:

- formation of certain practical skills oriented to future professional activity
taking into account the specifics of training within the framework of the educational
program in the specialty;

- development of practical skills and competencies as part of the educational
program's profile corresponding to the requirements;

- formation of tasks and practical works taking into account professional
oriented terminology, providing simulation of conditions directly related to future
professional activity.

The principle of foreign language-communicative situational. The most
important principle of communicative-oriented learning is situativity, when teaching
speaking in a foreign language takes place with the help and on the basis of situations.
That is the expression of their thoughts in the process of communication, means of
which are speaking, reading, listening and writing. This allows us to make the lesson
effective and interesting, and to increase students' interest in the language and intensify
cognitive activity. In modern methodology, the principle of situation is considered as
a means of implementing a communicative approach to learning.

According to A.N. Shchukin, the situational principle implies "such an
organization and carrying out of classes in which the introduction and consolidation of
educational material is carried out using topics and communication situations that
reflect the content of the sphere of communication chosen for classes. In general terms,
situativity as a principle means that all teaching of speaking occurs on the basis of and
with the help of situations. In the process of teaching oral foreign language
communication we should simulate speech situations that recreate the parameters of
this type of communication [10].

V.P. Furmanova notes that in teaching a foreign language we must proceed from
the specific situation, because the situation is considered "as a social construct, created
by bearers of culture, in which the connection of linguistic and cultural aspects is very
clearly traced [11, c. 48].

The information available in the theory and methodology of teaching foreign
languages in the field of studying the features of communicative / educational-
communicative situations allows us to determine the specificity of speech culture-
oriented situations. They represent a scheme of students' interaction with each other in
order to meet their various cultural and communicative needs by means of a foreign
language in the conditions of simulated oral foreign language communication.

The principle of foreign-language novelty the approach to communicative
learning emphasizes the importance of incorporating fresh and innovative content and
organization. This necessitates the use of texts and exercises that introduce novel
concepts to students, avoiding repetitive readings and exercises with identical tasks,
the use of texts of diverse subject matter constructed from identical material.



Thus, novelty ensures the rejection of mechanical memorization, develops
speech production, the heuristic nature of speech skills, and arouses interest in learning
activities.

For the formation of professional and communicative competence of biologists
we singled out the following approaches. Foreign-language professional-biological
approach, foreign-language professional-cognitive approach, foreign-language
professional-humanistic approach, foreign-language professional lexical approach.

Foreign-language professional-biheviorist W
approach )

4[ Foreign-language professional-humanistic ]
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Figure 2 — Approaches of formation of professional and communicative competences

The foreign-language professional-behaviorist approach is provided by a
detailed program of foreign language learning and teaching. In it the material is graded
by degree of complexity and studied in small portions. The learning process is based
on the individual characteristics of the students. However, the principle of
consciousness is not taken into account, and learning is based on imitation and
mechanical execution of actions. The learning process is identified with actions, the
basis of which are reflexes. The purposeful and motivated nature of the student's
activity is not taken into account. The foreign-language professional-cognitive
approach, the authors of which are considered to be J. Bruner and W. Rivers [12].

This approach is based on the principle of consciousness in learning and on the
theory of socio-constructivism, according to which students are active participants in
the process of learning, not the object of the teacher's learning activity. Depending on
individual psychological features and personality traits students have their own way of
cognition, their own cognitive style, which affects the choice of learning strategies.

Foreign-professional-humanistic approach the method of teaching a foreign
language from a humanistic perspective aims to prioritize the learner's needs and
interests, foster their personal growth and development to teaching a foreign language
relies on the thoughts, feelings and emotions of the students.

In psychology, this approach is associated with the name of C. Roger [13].
According to the humanistic approach, teaching should be personality-oriented,



contribute to the development and realization of the sense of personal identity. The
humanistic approach means the necessity to educate students to have a sense of
responsibility, an ability to self-assessment and self-control. This approach assumes a
humane and "free" nature of teaching and rejects curriculum development, i.e., it is
virtually uncontrolled.

The foreign-language professional-lexical approach reflects the content side of
language. In this way, dictionary is studied in all its diversity. Particular attention is
paid to the formation of word usage skills. According to this approach, the leading
learning process is listening, receptive type of speech activity. Formation of receptive
skills should precede the formation of productive oral-speech skills. Speech training
begins after the skills of understanding a text by ear are formed. Teaching is based on
the transfer of listening skills to other speech activities. The main attention is paid to
the meaning of the studied linguistic phenomenon, not to its form.

Thus, the process of formation of foreign language communicative competence
of biologists will be successful with the implementation of the above principles and
approaches, which are closely interrelated, and the integrated application of which
allows preparing future biologists with a high level of professional competence.

Results and discussion

Based on the principles and approaches, we decided to use the method of
interactive technology to determine their effectiveness. The purpose of the
experimental work:

- to study the state of the problem under study in the practice of forming the
communicative competence of the biologist on the basis of interactive teaching
methods;

- Diagnosis of the formation of communicative competence of biologists using
interactive teaching methods.

The experiment was attended by 25 3rd year students majoring in "Biology"
studying in the multilingual group of Taraz Humanities University.

During the experiment, students were given text-oriented tasks. In the selection
of texts we were got by the principles we have identified: the principle of foreign-
professional orientation, the principle of foreign-communicative situational, the
principle of foreign non-reactivity, the principle of foreign novelty, the principle of
foreign systemicity and consistency contributed to the development. The purpose of
our study is to form the foreign communicative competence of future biologists.

In our experiment, the texts are directed at the development of foreign
communicative competence, the formation of students' ability to communicate orally
in English, to conduct controversy and discussion, as well as to study with various
informational, scientific and necessary materials. Using modern computer technology,
the teacher integrates students by planning lessons according to their level of
preparation, size and content.

During the introduction of the principle of foreign language-interactivity,
students developed the ability to work with text. The approbation of our study was as
follows: we presented interactive exercises developed using the exercises for students



majoring in "Biology" studying in a multilingual group. Before reading the text,
students answered the teacher's questions.

For example:

1.Analyze the process of transporting substances by Phloem and Xylem. What
are their similarities and differences?

2.What causes make them stronger and slower?

3. Why you... can you tell me what it is?

4. Why does temperature as a factor affect the intensity of metabolism in any
living cell?

By answering these questions, each student has the opportunity to express their
views and join the lesson. At the beginning of the lesson, these questions will help to
relieve the stress of students and adapt them to work actively in the classroom.

During the study. Task: They work in small groups. They start to read the text
and put the words into it, give reasons. Working in small groups, students learn to
interact with each other, listen to their peers and develop their ability to perceive their
point of view.

After reading the text, students are given the following task.Work in pairs.
Discuss the text whether you like it or not. Then think about the conclusion of the text.
What can be the idea of the text? Present your point of view to the group using the new
words and phrases. Students work in pairs, discuss the story they read, share their
impressions. They then suggest an alternative ending to the text and introduce them to
the whole group using the newly learned vocabulary.

We conducted a comparative analysis of students' knowledge on the topics
covered.

Table 1 — Students' knowledge on the topics covered

Questions Number of correct answers
25 students

Who proposed the term homeostasis first ? 12 9
Which insect spreads malaria? 17 11
Biological science studies? 20 17
What is a liquid yellowish substance in the blood? 16 12
What is used in paper production? 17 8
What is Stoma? 15 10
What is Transpiration? 12 7
How much water do the plants daily lose ? 15 10
From what does the transpiration protect the plant? 14 15
How much bacteria live in our organism? 18 10
Do you remember how the lesson went? (the answer 20 15
is "yes")

Do you like working as a couple/in a group? (the 21 18
answer is "yes")

78,8% 56,8

According to the results of the survey, it can be seen that the use of interactive
tasks in the texts has a positive effect on the mastery of the content of the text. In this



regard, the use of interactive tasks in the survey showed a significant increase in the
use of terms in the speech of students by 78.8%, and at the end of the academic year
by 56.8% (figure 3).
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Figure 3 — The results of using interactive tasks

Hence, from the achieved outcomes, it is evident that incorporating English
texts during lessons has a favorable impact on enhancing the aptitude of learners and
Is an essential prerequisite for the appropriate application of a foreign language.

We have defined the principle of professionally oriented foreign language
through the tasks given by the method of "Jigsaw". Jigsaw puzzles are a great way to
get word out that the students are learning from each other. Students read the lengthy
text individually in small groups. Then the composition of the groups was changed and
new groups were formed, consisting of one student from each primary group. In the
group of experts, students discussed only a certain part of the text. Here, they not only
work together on the content of the topic (by discussing and explaining the difficult
parts), but also on how to teach others to their own section of the text when they return
to their original groups. This method allowed students to explore the topic, identify
complex, conflicting issues and approaches to the topic. The results show that 85% of
students are interested in this method of teaching.

It can be said that 89% of students studying in the multilingual group have
changed the interaction of students as a result of the use of interactive methods in the
formation of foreign communicative competence. 67% said they were free to engage
in dialogue. 72% said that the lessons were very interesting. 45% of students reported
that their vocabulary in biology was replenished.
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Figure 4 — The survey results

Therefore, through the utilization of interactive technologies in English
language instruction, students were able to intentionally modify and cultivate their
communicative proficiency by engaging in interactive tasks. This method of teaching
facilitated the development of communicative competence in a foreign language.

Conclusion

Implementation of the above-mentioned principles through the application of
various forms of work, interactive and communicative technologies in accordance with
the profile of the specialty has the aim of maximum activation of foreign language
activity of all students of the study group, regardless of their initial level of knowledge
and abilities. Such a comprehensive approach contributes to the consolidation of the
language material and, accordingly, increases the effectiveness of the formation of
professional foreign language communicative competence of biology students.

Thus, different approaches and principles are considered as a conceptual basis
for the formation of professional communicative competence. It is an undeniable fact
that communicative education of university students is an integral component of their
professional training. The choice of the most effective among the many existing
approaches depends on the language students are taught, on the profile of students'
training, as well as on the technologies, methods and techniques that are chosen to form
professional communicative competence in higher education institution.
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Anparna. Makana tingik emec JKOO-ma mertuimik OutiM Oepy yaAepiciHAe Heri3ri
MPUHIIAIITED MEH TOoCUIAepal aHbIKTayFa apHanmanasl. ABropnap Kazakcran PecmyOnmukacweiama
KONTUIAI OaFaapiiaMaHbl KYy3ere achlpy Ke3iH/ie OWOJIOTHSHBI aFbUIIIBIH TUTIHIE TEPEHIIETE OKBITY
KEKe TYIFaHBIH KaOUIeTi MEH KbI3BIFYIIBUIBIFBIHA COMKEC OKYy Ma3MYHBIH —capajay/bl
KaMTaMachI3AapAblpy KakeT Jjen ecenteiini. TeopusulblK JKOHE TPAKTHUKAIBIK —iC-OpPEKeTTi
YHBIMIACTBIPY MEH KYpPY YIIIH 3aMaHayd OUTIM Oepy TaylanTapblH THIMJI KYy3€re achlpya >KOHE
XaJbIKapaJblK €HOCK HapBIFBIHIA CYpaHbICKAa Me Oocekere KaOuIeTTi MamMaHIbl KaJbIITaCThIPyIa
TYKBIPBIMIAMAaJIBIK MPUHIAIITEP MEH TICUIIEp JKYHecl KaKEeTTUIINHE TaKTaaabl.

[eTTinaik KOMMYHUKATHBTIK KY3BIPETTUIIKT1 KAJIBITITACTHIPY/AA METTULIK OUTiM Oepy  Oenrimi
Oip MPUHIMMTEPIH KOJIAHYIBIH MEAaroruKaablK THIMILTITH Heri3ei 1. by npuHuunTepaiy meTen
TUTIH MEHTEpY/E aca MaHbI3bIABl €KeHiH atam eTeal. CoHbIMeH Oipre, METTUIIIK Kociou 6armap o6epy
MPUHIMIN  CTYACHTTEPIIH MOTIHMEH JKYMBIC jkKacay KaOUIeTIH JaMBbITaTBIHBIH, IHETTUIIIK-
WHTEPAKTUBTIK TPHHIUIT CTYIACHTTEPIH OapiblK ceiyiey KaOUIeTTepiH KalbIITacThIPAThIHbIH,
METTULMIK-KYHEUTIK ~ KoHe  OIpi3AUIiK  MPUHIMIN  TalchIpMayiapra JKyHelal  Ke3KapacThl
JAMBITATBIHBIH, IETTUIAIK-KOMMYHUKATUBTIK CUTYaTUBTIK MPUHIUII CTYICHTTEPAIH MPOOIeMaIIbIK
KarmasTTaphl IIENlyifie BbIKMNaJd eTeTiHiH Oaca kepcereni. ABTopiap Kocidu OutiM OepymeH
cabaKTaCThIKThl KAIBIITACTBIPHII, CTYACHTTEPAl Kociou OiniM Oepy OarmapiamManapblH MEHIepyTe
TUIMI1 OKBITY KakeT Aen ecenteiini. llleren TiiH OKBITY yAEPICIHAE TY>KbIPHIMIAMAIIBIK TOCUTACPII
KapacThIpaJbl: IMETTULMIK KOCiOM-OMXEBEPUCTTIK TOCLI, IMETTUIMIK KOCIOM-TaHBIMIIBIK TOCLT,
MIETTULAIK KOCIOM-TYMaHUCTIK TOCUT, METTUIAIK KOCI0M IEKCUKAIBIK TACL.

Makanaga OMOJNOr CTYAGHTTEpAIH IIETTUIMIK KOCiOM KOMMYHMKATHUBTIK KY3BIPETTLIINH
KaJIBIITACTBIPYJaFbl OCBl TOCUIACPAIH MaHBI3bl allblaajbl. ABTOpIApABIH MIKipiHIIE, MIETTUIAIK
Ou1iM Oepyzae Tocuiep MEH NPUHIUNTEPAl ecKkepy OuTiM Oepy camachl MeH JAaspiblK OapbIChIHAA
Koci0M-0aFaapiipl LieTes TUTiHE Aaspiiay KY3bIpeTTUIIK JEeHIeHiH apTThIpyFa bIKIAN eTell.

Tipek coe3aep: TYXbIpbIMIAMAaIbIK MPUHIIUOTEDP, TYKBIPHIMAAMATBIK TOCUIACD, METTUIAIK OKY
ypaici, MO0 sl MaMaHABIFbI CTYI€HTI, KOCIOM -KOMMYHHMKATUBTI KY3bIPETTLIIK, Kaciou Oi1iM Oepy,
KY3BIPETTI, MIeTeN Tl
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AHHoTanus. JlaHHas cTaThs NOCBSILIEHA ONPEACIECHUI0 OCHOBHBIX IPUHIIUIIOB U TIOJX00B
B MHOS3BIYHOM 0Opa30BaTEIbHOM IIPOLIECCE HES3bIKOBOTO By3a. ABTOpBHI CUMTAIOT, YTO IpH
peanu3anuu TOJUA3BIYHON mporpamMmbl B PecnyOmmke Kazaxcrtan HeoOXoaumo o0ecreduTh
yrayOleHHOe H3ydyeHue OHMOJIOTMM Ha aHTJMICKOM s3bIKe M ycloBUsA Uil nuddepeHuranuu
coJiepkaHus OOy4eHMs] B COOTBETCTBUU C HWHJAWBMYaJbHBIMM CHOCOOHOCTSIMH U HHTEpecamMu
muyHoctd. llonmararor, 4yTo Ui TOro, 4TOOBI OpPraHU30BaThb M TOCTPOUTH TEOPETHUECKYIO U
MPAKTHUYECKYIO JEATENIbHOCTh HE00X0J1Ma CUCTEMa KOHIETITYaJIbHbIX TPUHIIMIIOB U MOAX0JI0B JJIs
s¢dekTuBHON peanu3anuu  TpeOOBaHHI cOBpeMeHHOro oOpa3oBaHusi U (OPMUPOBAHUS
KOHKYPEHTOCIIOCOOHOTO CHEHaUCTa, BOCTPEOOBAHHOTO Ha MEXIYHAPOJHOM PBHIHKE TPYAA.

OOOCHOBBIBAIOT ~ MENAarorTMUeckyro  3(P(EKTUBHOCTh  HMCIOJIB30BAaHUS  OMNpPEACIICHHON
COBOKYIMHOCTH MPUHILMIIOB HMHOS3BIYHOTO 00pa3oBaHHus B (HOPMHUPOBAHMM  HHOSI3BIYHOM
KOMMYHHMKATBUHOM KoMrieTeHIMH. OTMEYaroT, YTO JaHHbIE MPUHIUIBI TpUOOpeTaroT ocoOeHHOe
3HaYEHUE TMpPU HU3YYEHUH HMHOCTPAHHOTO s3blKa. bojiee TOro, mMOKa3pIBalOT, YTO MPHUHIMII
HWHOSI3BIYHON-TIPO(hECCHOHATBLHOM HAMIPaBJICHHOCTH Pa3BHBACT CIIOCOOHOCTH CTYACHTOB pabOTaTh C
TEKCTaMHU, NPUHIUI HHOSA3BIYHOW-MHTEPAKTUBHOCTH (OPMHUpPYET BCE peueBble CIIOCOOHOCTH
CTYIACHTOB, - MPUHLUI HHOS3BIYHON-CUCTEMHOCTH U MOCIIEOBATEILHOCTH Pa3BUBACT CHUCTEMHO
MOAXOJIUTH K 3a/laHUSIM, TPUHLUI UHOSI3BIYHOM-KOMMYHUKATUBHOM CUTYaTUBHOCTH CIIOCOOCTBYET
paboTe CTYAEHTOB C MPOOJEMHBIMH CHUTYyallMsIMU. ABTOPBI MOJAararT 4YTO, HEOOXOJWMO CO3/1aTh
MIPEEeMCTBEHHYIO CBSI3b C IpodecCHOHaTbHBIM 00pazoBaHueM U 3hPeKTUBHO 00y4aTh CTYAEHTOB IS
YCBOEHHUS IPOTpaMM MpoPecCUOHANTBHOTO 00pa30BaHusi. ABTOpaMU pacCMOTPEHBI KOHIIETITYalIbHbIE
MOAXOJbIl B HWHOA3BIYHOM 00pa30BaTENIbHOM TIPOIECCE: HWHOSIBBIYHBIA IMpodeccuoHalbHBbIH-
OMXEBUOPUCTCKUN TOIXOM, HHOS3BIYHBIN MPO(EeCcCHOHANbHBIN-KOTHUTUBHBIN OIX0, WHOS3bIYHBIH
podecCHOHANbHBIN- TYMAHUCTUYECKUH MOAX0/1, UHOS3BIYHBIN MPO(ecCHOHANBHBIN JIEKCUYECKUN
MOAXO/I.

B cratbe packpbIBaeTCsi 3HAUMMOCTb 3THUX MOAXOJOB MpH (HOPMUPOBAHUM HHOS3BIYHOU
npodeccuoHalIbHON KOMMYHUKATUBHON KOMIIETEHIIMH CTYAEHTOB-0M00roB. [Io MHEHHIO aBTOPOB,
y4eT MOJAXOJI0B U MPHUHIMIIOB B MHOSA3BIYHOM O0pa30BaHUU CIIOCOOCTBYET MOBBIIICHUIO KauecTBa
o0pa3oBaHUs U YpOBHS KOMIIETEHTHOCTH OOYYAlOMIMXCS MPU MOATOTOBKE K MpOeCCHOHAIbHO-
OpPUEHTUPOBAHHOMY HHOCTPAHHOMY SI3BIKY.

KitoueBble cjioBa: KOHIICTITyaJdbHbIE MPUHIIUIbBI, KOHLENTYaTbHBIM MOJIXOM, WHOSI3BIYHBIN
o0Opa3oBaTesbHBIN POIIece, CTYAEHT-010JI0T, MpodeccuoHaIbHas KOMMYHUKAaTUBHAsI KOMITETEHIINS,
npogeccuiiHanbHOE 00pa3oBaHue, KOMIIETEHTHOCTh, MHOCTPAHHBIH S3bIK
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