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Abstract. Increasing the effectiveness of intercultural communication through the
competence-based approach is an extremely complex and essential task of modern professional
higher education. This study sets out to explore the impact of the case-study method on the
enhancement of the linguocultural competence of future teachers of a foreign language. This
article presents the results of an experiment on the implementation of the developed set of
exercises based on the interactive case-study method and examines the effectiveness of this
method for increasing the level of linguocultural competence as a body of knowledge about
cultural values acquired by a linguistic personality. The research method is a two-stage survey
with the experimental and control groups. The sample involved 44 senior undergraduate students
of M.Utemisov West Kazakhstan University majoring in Educational program “6B01705 -
Foreign Language: Two Foreign Languages” at Specialized Professional Foreign Language
classes. Through the survey among future foreign language teachers, the features of their
perception of linguocultural competence and the method used for its development were revealed.
According to the participants of the experimental group, the case-study method was shown to
significantly improve the intercultural and communicative and, in particular, the linguocultural
competence of students, especially in comparison with the discussion of the authentic text read in
the control group. The conclusions of the authors contribute to the development of active
teaching methods in vocational education, focused on the formation of linguocultural
competence. The materials of the article will be useful for teachers of English for specific
purposes in the sphere of professional higher education.
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Basic provisions

The competence-based approach corresponds to the general concept of the
educational standard adopted in most developed countries and is focused on
establishing a connection between higher education and the requirements of the
external environment and forming an active set of professional competencies in a
future specialist [1]. Currently, much attention is paid to the study of the features
of the formation of intercultural and communicative competence. Linguocultural
competence is an integral part of intercultural and communicative competence
along with sociocultural, conceptual, cognitive, personality-oriented and
communicative competences [2]. It forms a linguocultural reflection of the national
linguistic consciousness and mentality and is understood as a body of knowledge
about cultural values acquired by a linguistic personality. The interdependence of
language and culture serves as a crucial factor in teaching foreign languages [3], as
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culture plays a crucial role in acquiring the pragmatic competence of students
studying English as a foreign language [4].

Introduction

Although there have been numerous studies into the effectiveness and features
of the application of various methods for the formation and development of
intercultural and communicative competence, only a few recent studies in the
sphere of language education have focused on linguocultural competence as a
constituent of intercultural communicative competence. Thus, in the investigation
of the criteria for the linguocultural competence of future professional philologists,
the importance of the conceptual approach for the formation of the value
linguocultural identity of students is emphasized [5]. In the analysis of the features
of the development of linguocultural competence of future professional translators,
the methods of its formation through the teaching of foreign literature at the
university are considered [6]. In spite of the importance of linguocultural
competence highlighted by researchers as a necessary component of the
professional readiness of a university graduate, the methodological aspect of its
formation and development remains little studied.

Moreover, scant attention has been paid to the use of active learning strategies
such as the case-study method in order to form and develop linguocultural
competence. Yet, many researchers note the need for introducing the case-study
method into the practice of higher education. According to S. S. Kunanbayeva [2],
this method is designed to improve skills and gain professional experience, since it
contributes to the development of the ability to solve problems that arise in
professional activities that require future professionals to be able to act in non-
standard situations, promptly and creatively put forward optimal constructive
solutions, and be effective action in times of crisis. In addition, by using the case-
study method it is possible to apply theoretical knowledge to solving practical
problems, promote the development of research skills and independent thinking
[7].

The purpose of this article is to analyze the effectiveness of the case-study
method as an active learning strategy for improving the level of linguocultural
competence of future teachers of a foreign language. With the help of a
questionnaire designed for this study, the features of the perception of
linguocultural competence by students and the method used for its development are
revealed.

Materials and methods

This article presents the results of an experiment during which a set of
exercises was introduced for the formation of linguocultural competence based on
the case-study method. The study sample involved 24 students of M. Utemisov
West Kazakhstan University, who were in the fourth year of undergraduate studies
with a major in two foreign languages (experimental group). Their level of English
language proficiency was C1. To determine the initial level of linguocultural
competence proficiency, a control group was also selected, which was not



subjected to experimental exposure. The control group consisted of 20 fourth-year
undergraduate students in the direction of “Foreign language: two foreign
languages”. Informed consent was obtained from the participants from both the
experimental and control groups to take part in the study and to process the
responses received.

The structure of the control group session was based on a discussion of a text
from The Guardian on the language difficulties that refugees face in integrating
into the British educational system. In the experimental group, work on the case
took place in several stages. At the preparatory stage, the teacher developed the
content of the case, taking into account the focus and level of professional training
of students. The students were asked to read the primary text of the case in English
with a minimum of information about the problem.

To conduct this experiment, the teacher developed a set of exercises based on
the case study, which consisted of preparatory tasks, the case itself and the
discussion of the case. As preparatory exercises, students were asked to discuss
cultural definitions and approaches to communication that are specific to different
cultures, as well as cultural differences that arise in a multicultural educational
environment. Through language exercises, lexical and grammatical difficulties
were removed, and the lexical and grammatical resources necessary for students to
discuss the case were updated. Brainstorming was done to understand the key
concepts.

While getting acquainted with the case, the students were asked to discuss the
situation and identify the main difficulties faced by the participants in the situation.
As materials for self-solving cases, links to Internet resources were provided,
which describe the problems associated with the peculiarities of intercultural
communication in the educational environment, as well as ways to solve them. The
students were also given guidance on how to work on the case. The third block of
tasks contained questions for subsequent discussion in groups, as a result of which
each group presented its solution to the case in the form of a presentation. At the
final stage, the results of the lesson were summed up.

Questioning of students was used as a research method in this study. The
questionnaire consisted of two parts and was used at the beginning of the
introductory lesson (part 1) and at the end of the main lesson (part 2). The first part
of the survey consisted of three questions: (1) How do you understand the term
“linguocultural competence”? (2) To what extent do you have linguistic and
cultural competence? (3) In your opinion, what is the role of linguocultural
competence in the professional activities of a foreign language teacher? A detailed
answer was expected from the students to the first question. Questions 2 and 3
were answered on a Likert scale, which measures judgment on a scale of 1 (little)
to 4 (high). Students also had to comment on their choice of answer to the third
guestion in an extended form.

The second part of the survey included four questions: (1) In your opinion,
how much has your linguocultural competence improved? (2) To what extent did
the method used help you improve your linguistic competence? (3) In your
opinion, how suitable is the method used for the development of linguistic and



cultural competence of future teachers of a foreign language? (4) How has your
understanding of linguocultural competence changed? The variants of responses to
all the four questions were based on a Likert scale; the fourth question was
expected to have a detailed commentary on how and why, in the opinion of the
students, their understanding of the studied competence had changed to the degree
indicated by them.

Results

As a result of the first part of the survey, conducted at the preparatory stage of
the experiment, it was shown that the participants in the experimental and control
groups are at approximately the same initial level of linguocultal competence.
Moreover, being fourth-year students, they are already familiar with such a concept
as “linguocultural competence”. Thus, in response to the first question about their
understanding of the meaning of the term, almost all respondents emphasized the
connection between language and culture. Many students have defined
linguocultural competence as “the understanding of the relationship between
language and culture”, “the totality of knowledge about culture embodied in the
language”, “the totality of cultural phenomena concentrated in the language being
studied”. The results of the first part of the questionnaire (questions 2-3) are
described in Figures 1 and 2 below.

Question 2. To what extent do you have linguocultural
competence?
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Figure 1 — Students’ perception of their initial level of linguocultural
competence

Figure 1 illustrates the students’ answers to the second question about the
initial level of proficiency in linguocultural competence. According to the figure,
the majority of participants in both groups (70.8% in the experimental group and
75% in the control group) chose the answer “to an average degree”. A rather small
number of students in the control group (10%) admitted they had linguocultural



competence to a small degree, whereas this option was not chosen by the
participants of the experimental group. At the same time, the proportions of
students preferring the “large degree” option were practically the same for the
experimental and control groups, and they appeared to be insignificant, 4.2% and
5% respectively.

In answering the third question, the respondents showed that linguocultural
competence plays an important role in their future professional activities: the
majority of students (about 60% in each of the groups) indicated a significant role
of linguocultural competence in the professional activities of foreign language
teachers and about 30% chose the variant “to a very large degree”. These results
can be seen in Figure 2 below.

Question 3. What is the role of linguoculturological competence
in the professional activity of a foreign language teacher?
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Figure 2 — Student’s perception of the role of linguocultural competence in
their future profession

In the comments to the answers to the third question, the respondents
explained how the importance of linguocultural competence is manifested. Despite
different wordings, all respondents agreed that, first of all, it is necessary for a
teacher of foreign languages to acquire linguocultural competence in order to
further teach their students.

In the second part of the survey, significant differences are already observed
between the experimental group, which was subjected to experimental exposure,
and the control group, which was not subjected to experimental exposure, which
indicates the reliability of the experiment. The results of the second part of the
questionnaire are as follows.

None of the participants in the experimental group chose the answer “to a
small extent” for any of the questions. On the other hand, the participants in the
control group most often preferred the “medium degree” option, especially to the
first question regarding the degree of improvement in their own linguistic and



cultural competence (50%). At the same time, almost all participants in the
experimental group answered that their linguistic and cultural competence had
improved to a significant or very large extent, and the method used in the lesson
(the case-study method) helped them in this. They also believe that this method is
largely suitable for the development of linguistic and cultural competence of future
teachers of foreign languages.

Regarding the effectiveness of the method used in the control group, quite a
lot of positive answers were given: 35% of respondents chose the option “to an
average degree”, the same number of students chose the answer “to a large extent”,
and one student (5%) is sure that reading and discussing the text helped him
improve his linguocultural competence to a great extent. At the same time, the
participants in the experimental group expressed much greater confidence in the
effectiveness of the case-study method. Figure 3 shows that half of students in this
group considered the case-study method helpful to a considerable extent, and
20.8% believed it was very helpful.

Question 2. To what extent did the method used help you
improve your linguistic and cultural competence?
60%

50%

40%

30%
20%
10% I
0% -

to a small degree to a medium degree to a considerable degree to a large degree

B Experimental group (n=24) M Control group (n=20)

Figure 3 — Students’ perception of the effectiveness of the method applied

Moreover, the students of the experimental group asserted more confidently
about the applicability of this method to the training of future professionals in the
teaching of foreign languages. The absolute majority of their answers to Question 3
were positive: 66.6% chose the “considerable degree” variant and 29.2% preferred
the “large degree” option. Most of them noted a significant change in their
understanding of linguocultural competence: 62.5% chose the “considerable
degree” option and 25% preferred the “large degree” option.

Discussion



In the second part of the questionnaire, of particular interest is the relatively
large number of positive answers to the question on the effectiveness of the method
employed in the control group. It should be noted here that the use of authentic
texts, as well as other ways of forming and developing intercultural and
communicative competence, is generally characterized by researchers as a fairly
effective method [8; 9]. Therefore, it would be strange to expect only negative
answers from the respondents.

The participants of both groups commented on their answers to the final
question in the questionnaire, why they think that their understanding of
linguocultural competence has changed to the indicated extent. Despite the
presence of positive feedback on the construction of the lesson based on the
discussion of the read text, many students in the control group were not satisfied
with the effectiveness of the method used. Based on the responses of the
participants in the control group, reading and discussing the text was not enough to
understand the essence of linguistic and cultural competence and notice its serious
improvement.

In contrast to the students from the control group, the participants in the
experimental group noticed significant changes in their understanding of
linguocultural competence. Thus, according to their comments, the case-study
method helped them to better understand how language and culture are related and
how it is possible to effectively interact with representatives of other countries and
cultures.

The potential of the case-study method as an active learning technique in
education is argued to be of great significance in the preparation of future teachers
of foreign languages being able to make decisions in complex non-trivial situations
of intercultural communication [10]. To achieve the effectiveness of intercultural
communication is an extremely complex process that requires special knowledge
and competences from both the teacher and the students. Therefore, the effect of
the case-study method should be addressed with special attention. However, it
must be remembered that the effectiveness of the case-study method largely
depends on the level of training of the teacher, who must be familiar with the area
of specialization of students, the methodology of teaching a foreign language for
special purposes, as well as the theory and practice of the case-study method.

Conclusion

The present study was designed to investigate how the competent approach
can be integrated in higher professional education and whether the case-study
method can influence the development of linguocultural competence as a
component of intercultural and communicative competence in senior
undergraduate students. The analysis was carried out with an experimental and
control groups in an institution in the Western region of Kazakhstan by using the
method of questionnaire in two stages.

In general, the results of the study showed that, according to the participants
of the experimental group, the case-study method appeared to be more effective in
terms of the formation of linguocultural competence as compared to the discussion



of the authentic text read in the control group. Thus, it can be concluded that the
case-study method can significantly increase the intercultural and communicative
and, in particular, linguocultural competence of students.
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Anparna. Ky3pIpeTTUTIK TOCLI HETI31HAE MOJICHHMETApAIbIK KAThICHIMHBIH THIMJIUIITH
apTTHIPY Ka3ipri kociOu sxorapbl OUTIMHIH aca KypaAesi jKoHE ©3€KTi MIHAETi OOJIbIN TaObLIaIbl.
byn 3eprrey kelic-ctaau opiciHiH OoJslamak IIeT TUN MYFaliMAEpiHIH JTUHTBOMOJACHU
KY3BIPETTLUIINH apTThIpyFa oCepiH 3epTTeyre OarbITTanFaH. Makanaga MHTepaKTUBTI Keic-cTaau
O/liciHE HETI3eNiN 93IpJeHIeH JKaTThIFyJap KELIeHIH Jy3ere acblpy OOMbIHIIA >KYpri3uireH
HKCIEPUMEHT HOTHIKENepl OCpUIreH jKOHE MOJCHM KYHABUIBIKTAp Typasbl OLTIMIEP KUBIHTHIFBI
peTiHie JMHTBOMOJEHHM KY3BIPETTUIIK JAEHTeWiH apTThIpy YIIIH OCBl QMICTIH THIMILIIr
KapacThIPbUIFaH. TULAIK TYJIFa. 3epTTey 9iCi — HKCIEPUMEHTTIK >KoHe OaKpuiay TONTapbIMEH
KYPri3UIreH eki Ke3eHJl cayaiHama. 3eprreyre M.OtemicoB atbiHnarbl bateic Kaszakcran
yHuBepcuTeTiHiH «6B01705 - Illeren Timi: eki mmeTen TiT» MaMaHABIFBI OOWBIHINA
OakanaBpUaTThIH 4-KypChIHIa OKUTHIH 44 cTyneHTi «MaMaHIaHIbIPBIIFaH KOCiOU MIeTeN Tili»
MOHIH OKBITY asChIHAA KATBICTRIPBUIABL. bonamiak mieten Tl MyFamiMaepi apachiHaa
KYPri3UIreH cayajJHaMaHbIH KOMETIMEH OJIap/blH JIMHIBOMOJAEHHU KY3BIPETTUIINH KaObuigay
epeKIIeNiKTepl MEH Keic-cTaau oJiCi apKblIbl OHBIH KaJbINTACy JEHredi, COHbIMEH KaTap
KY3IpeTTUIIKTI JaMBITy VIIIH KOJIAHBUIATBIH OMICTIH KAXKETTUIIN aHBIKTANJIBL. 3epTTey
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HOTIDKECIHJIE OKCHEPUMEHTTIK TON KATBICYHNIBUIAPBIHBIH —IIKipiHINE, KeWc-cTaau  ofici
CTYIAGHTTEpAIH  MOJCHHUETApalblK KOMMYHUKATUBTI, aTam  aWTKaHAa, JIMHTBOMOJCHU
KY3BIPETTUIIrH, ocipece Oakputay TOOBIHAAFBl OKBUFAH TYNMHYCKAa MOTIH OolibIHIIA
MIKIpTajacleH CaJbICTBIPFaH/Aa aNTapIBIKTall KaKcapTa alaThIHbl KOpCETUINi. ABTOpIapIbIH
TYKBIPBIMIAPBl JIMHTBOMOJCHHU KY3BIPETTUIINH KaJbIITACTBIpyFa OarbITTAIFAH KOCINTIK OiTimM
Oepyne OesceHIl OKBITY QICTEPiH JaMBITYFa BIKIAN eTe/l. MaKaJlaHbIH MaTepuaiapbl Kocion
KOFaphl OUTIM calachlHIAFbl HAKTHl MakKcaTTap VIIIH aFbUIMIBIH TUTI MyFaliMAepiHe mMaiiianbl
OoJtazpl.

Tipek ce3aep: KY3BIPETTUTIKKE HETI3NIENTEH TOCLI, MOJACHHETAPAIBIK KOMMYHHKATHBTIK
KY3BIPETTUTIK, JIMHTBOMOACHH KY3BIPETTUIIK, KeWc-cTamu omici, OuTiM Oepy TEeXHOJOTHSCHI,
[IETeN TUTIH OKBITY, MeJaroruKaibK OUTIM, XKOFapbl OLTIM
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AnHoranus. [loseimenue 3(hPEKTUBHOCTH MEXKYIbTYPHOU KOMMYHHKAIIMA HA OCHOBE
KOMIIETEHTHOCTHOTO TOJX0Ja SBIISAETCS YPE3BBIUAMHO CIIO)KHOM H aKTyaJIbHOW 3ajadeid
COBpPEMEHHOU TmpodeccroHaIbHOM BBICIICH IIKOJBI. B TaHHOM MCCIeIOBaHUM CTaBUTCS 3a/adya
M3Y4YUTh BIMSHHE MeEToJa KeWC-CTaJAd Ha TMOBBIIIEHHE JIMHIBOKYJIBTYPOJIOTHYECKON
KOMIIETEHTHOCTH OyIyHIuX y4HUTeleld MHOCTPaHHOTO s3blka. B craThe mpeacTaBieHbI
pe3yNbTaThl SKCIIEPUMEHTA M0 BHEAPEHUIO pa3paboTaHHOIO KOMILIEKCA YIpa)XKHEHUI Ha OCHOBE
MHTEPAKTUBHOIO MeETOoJa Kelc-cTaau U uccienyercs 3(PQeKTUBHOCTh JAHHOTO MeToda s
MOBBILIEHUS YPOBHSI BJIa/ICHUS JTUHTBOKYJIbTYPOJIOTMUECKON KOMIETEHIIMNENH KaK COBOKYITHOCTH
3HAHUM O KYJIBTYPHBIX IIEHHOCTSIX, MPHOOPETEHHBIX S3bIKOBOW JIMYHOCTHIO. MeTon
UCCIIEIOBAHUS TPEACTaBIseT COO0OM ABYXdTamHOE aHKETUPOBAaHUE, KOTOPOE MPOBOJUIOCH C
AKCIEPUMEHTAJIBLHON U KOHTPOJIbHOM rpynnamu. B BeiOOpke nccieoBaHus NpUHSIIN yuyactue 44
cTyaeHta 3amagHo-Kazaxcranckoro yHuBepcutrera uMeHH M. YrtemucoBa, oOyyarouuxcs Ha
YEeTBEPTOM Kypce OakajaBpuaTta Mo oOpasoBareiabHOW mporpamme «6B01705 - MHOcTpaHHBIM
SI3BIK: JIBA HMHOCTPAHHBIX S3bIKa» B paMKax MpernoaBaHus JUCUUILIMHBI «CHeranau3upoBaHHbIN
npodecCHOHANBHBI HMHOCTPaHHBIA s3bIK». C MOMOIIBIO AHKETUPOBAHUS Cpeau Oymylux
mpernojaBaTesiedl  MHOCTPAHHOTO S3bIKa ObUIM BBISBJICHBI OCOOCHHOCTH BOCHPUATHS HUMU
JUHTBOKYJIBTYPOJIOTHYECKOW KOMIIETEHIIMM U YpPOBHS €€ C(POPMHUPOBAHHOCTU MOCPEACTBOM
MeTo/Ja Keic-CTaau, a Takke HEOOXOJAUMOCTh HCIOIb3yeMOr0 METOoJa MM Pa3BUTHUS
KOMIIeTeHIIMN. B pe3ynbTaTe uccieaoBaHusi ObUIO IMOKA3aHO, YTO MO MHEHHUIO YYaCTHHUKOB
OKCIEPUMEHTAJIbHOW  TPYINIbIl, METOJ  KeHC-CTaAu MOKET 3HAUYMTEJbHO  YIYYIIUTh
MEXKYJIbTYPHO-KOMMYHUKATUBHYIO M, B  YacCTHOCTH,  JIMHTBOKYJIbTYPOJOTHYECKYIO
KOMIIETEHTHOCTh CTYJ€HTOB, OCOOCHHO 110 CpaBHEHHIO C OOCYXJIEHHEM MPOUYUTAHHOTO
ayTEeHTUYHOTO TEKCTa B KOHTPOJBHOW Tpymme. BbIBOJIBI aBTOPOB CHOCOOCTBYIOT Pa3BUTHUIO
aKTUBHBIX METOJOB OOYy4YeHHS B MPOQecCHOHATLHOM 00pa30BaHUM, OPUEHTHPOBAHHBIX Ha
(dhopMHUpOBaHKE TUHTBOKYIBTYPOJIOTHUECKON KOMIIETEHIIMU. MaTepHalbl CTaThbl OyIyT MOJIE3HBI
MpernoaBaTeNisiM aHTIUICKOTO fA3bIKAa Ui KOHKPETHBIX 1eneil B chepe mpodeccnoHaIbHOTO
BBICIIETO 00pa30BaHUsL.

KuroueBbie ¢j10Ba: KOMIETEHTHOCTHBIM TOJXOJl, MEXKKYJIbTYPHO-KOMMYHUKATHUBHAS
KOMIIETEHITHS, JIMHTBOKYIbTYPOJOTHYECKasi KOMIIETEHIINS, METO Keiic-cTau, oOpa3oBaTenbHas
TEXHOJIOTHS, OOyueHHe WHOCTPAaHHOMY S3bIKy, TIefarorudeckoe oOpa3oBaHHeE, BBICIIEE
oOpa3oBaHue
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