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Abstract. This article’s goal is to investigate how interactive technologies affect
Kazakhstan's ability to communicate in other languages, with a particular emphasis on learning
English as a means of achieving global integration. Kazakhstan has recently shown that it is
committed to joining the world stage by encouraging multilingualism and English language
ability among its populace. Traditional approaches to teaching languages, however, have fallen
short of meeting the quickly changing needs of the modern world. This study explores how
gamification, virtual reality, and other interactive technology may revolutionize English
language instruction in Kazakhstan. The impact of different interactive technologies in
fostering communicative competence among English language learners in Kazakhstan is
evaluated using a mixed-methods approach that incorporates both quantitative and qualitative
data. The study's sample includes instructors and language learners with a range of
backgrounds, including urban and rural areas, public and private institutions, and skill levels.
The results of this study show that the use of interactive technology in English language
training significantly enhances students' motivation, communicative skills, and overall
language proficiency. Moreover, these cutting-edge methods help Kazakhstani students better
comprehend other cultures and the wider world. The study's suggestions for practice and policy
emphasize the crucial role that interactive technologies play in advancing global integration
and bolstering Kazakhstan's English language education system.
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Basic Provisions

The study explored the potential of interactive technology to enhance
communicative competence among English language learners in Kazakhstan.
Adopting a mixed-methods approach, the research collected both quantitative and
qualitative data from 60 English language students and 10 teachers, representing
diverse socioeconomic backgrounds, institutions, and proficiency levels. The
findings suggest that utilizing interactive technologies such as virtual reality,
online platforms, and gamification can significantly improve communicative
skills, motivation, and overall language proficiency for learners in Kazakhstan.
Moreover, the incorporation of interactive technology in language education
fosters collaborative learning, teacher professional development, personalized
learning, and authentic language use. However, challenges and barriers to
successful technology adoption, including infrastructure, teacher preparation, and
instructional design, must be addressed. The study's outcomes hold considerable
implications for Kazakhstani policymakers, educators, and researchers aiming to
leverage technology to enhance English language instruction, stimulate economic
growth, and facilitate global integration. Future research should investigate the
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challenges associated with technology integration in education and the long-term
effects of incorporating such technologies into language learning.

Introduction

To promote global integration and economic development, Kazakhstan, a
developing country in Central Asia, has given English language proficiency a
higher priority recently [1]. The development of cross-cultural understanding, the
facilitation of international cooperation, and the improvement of the nation's
competitiveness on the world stage all benefit greatly from English language
education [2]. Unfortunately, it has been discovered that conventional approaches
to teaching languages fall short of the continuously changing demands of the
modern world [3].

The use of interactive technologies in recent years has changed the teaching
of foreign languages, providing creative means of involving students and
fostering communicative proficiency [4]. Various tools, such as virtual reality,
online platforms, and gamification, have been found to improve language
learners' motivation, teamwork, and learning outcomes [5]. Also, Kazakhstan's
digital transformation strategy, which strives to modernize the educational system
and prepare students for the challenges of the 21st century, is in line with the use
of technology in language training [7].

With an emphasis on English language instruction, this study investigates
how interactive technology can improve foreign language communicative ability
in Kazakhstan. The study, which uses a mixed-methods approach, investigates
the efficacy of various interactive technologies in enhancing communicative
competence among English language learners in Kazakhstan from a variety of
backgrounds. The results of this study will be helpful for policymakers,
educators, and academics interested in leveraging technology to improve global
integration and foreign language instruction in Kazakhstan and elsewhere.

In recent years, scholars and educators such as Warschauer (1996),
Kukulska-Hulme (2012), and Stockwell (2012) have become increasingly
interested in the use of technology in the teaching of foreign languages. The use
and efficacy of interactive technologies, particularly online platforms,
gamification, and virtual reality will be the main topics of this research review.

Due to its availability, adaptability, and potential for tailored learning,
online platforms have grown in popularity for language acquisition [6]. Scholars
like Blake (2013) and Chapelle (2013) emphasize that these platforms can
provide a variety of educational resources, multimedia technologies, and
communication aids that promote communication with native speakers and other
students [3]. In a Saudi Arabian institution, EFL teachers and students
demonstrated favorable attitudes toward e-learning and reported gains in
language proficiency, motivation, and autonomy [1]. They did, however, also
draw attention to problems with technology, teacher preparation, and the
requirement for good instructional design.

It can improve motivation, engagement, and learning outcomes to
Incorporate game aspects into language learning [5]. Gamification fosters
cooperative learning, critical thinking, and problem-solving abilities, all of which
are necessary for communicative competence [3]. Scholars like Gee (2007) and
Deterding et al. (2011) made the case that well-designed video games can give



players the chance to participate in situational, interactive learning experiences
that will enhance their language and literacy development.

With virtual reality (VR) technology, instructors may design immersive,
authentic learning settings that let students put their language abilities to use in a
variety of real-world situations [4]. VR can improve communicative proficiency
by promoting meaningful communication with native speakers and enhancing
cultural awareness [5]. Researchers such as Lan et al. (2014) and Mikropoulos
and Natsis (2011) argue that although virtual reality (VR) is still a relatively new
technology in language learning, academics and educators are very interested in
how it might be used to provide fun and interactive learning experiences.

The professional development of teachers may be impacted by the
introduction of these interactive technologies. Researchers like Egbert et al.
(2002) discovered that teachers' confidence and ability in incorporating
technology into their teaching methods rose after exposure to computer-assisted
language learning (CALL) education, leading to more efficient and interesting
instruction [8].

In summary, research suggests that interactive technologies can
significantly improve foreign language instruction by encouraging motivation,
engagement, personalized learning, authentic language use, collaborative
learning, and teacher professional development [5]. However, it is crucial to
consider the difficulties and impediments to the successful use of new
technologies, especially those relating to infrastructure, teacher preparation, and
instructional design [1]. Scholars such as Hubbard (2008) and Kessler (2010)
emphasize the importance of addressing these challenges in order to ensure that
technology integration effectively enhances language learning experiences.

As Kazakhstan continues to prioritize English language proficiency for
global integration and economic development, it is essential for educators and
policymakers to consider the potential benefits and challenges associated with
integrating interactive technologies into language instruction. By drawing on the
insights of scholars such as Warschauer, Kukulska-Hulme, Stockwell, Blake,
Chapelle, Gee, Deterding, Lan, Mikropoulos, Egbert, Hubbard, and Kessler, this
study aims to provide a comprehensive understanding of how these technologies
can be effectively harnessed to improve English language communicative ability
in Kazakhstan and beyond.

Future research in this area could investigate the long-term effects of using
interactive technologies on language learners’ communicative competence, as
well as examining the specific factors that contribute to the successful
implementation of these technologies in various educational contexts.
Additionally, more research is needed to explore the potential benefits and
challenges of using emerging technologies, such as artificial intelligence and
machine learning, in language instruction. By continuing to engage with the work
of leading scholars in the field and staying abreast of new developments in
educational technology, Kazakhstan can work towards ensuring that its language
education policies and practices are optimally aligned with the needs and
opportunities of the 21st century.

Methods and Materials
This comprehensive study used a carefully crafted mixed-methods
approach, which involved collecting and analyzing both quantitative and



qualitative data, to thoroughly evaluate the effectiveness of interactive
technology in enhancing foreign language communicative skills in Kazakhstan.
By incorporating a variety of research methods, this study was able to provide a
more nuanced and detailed analysis of the topic at hand, shedding light on critical
insights that might have been missed otherwise. The findings of this study have
far-reaching implications for educators and policymakers, offering new insights
into the potential of technology to revolutionize the way we teach and learn
foreign languages in today's globalized world.

Participants: There were 60 English language learners and 10 English
language teachers in the study sample, who came from different socioeconomic
origins, public and private institutions, and different skill levels. To ensure
representation across demographic and linguistic characteristics, purposeful
sampling was performed [9].

Data collection: Pre- and post-tests of communicative proficiency were
used to gather quantitative data using standardized tools such the Common
European Framework of Reference for Languages (CEFR) self-assessment grids
[10]. The use of interactive technology in language acquisition was also evaluated
by the participants through the completion of questions designed to gauge their
motivation, engagement, and satisfaction [11].

The use of online platforms, gamification, and virtual reality in English
language training were the main topics of semi-structured interviews with
language learners and educators as well as observations of classroom interactions
[12].

Data analysis: To assess the performance of students before and after the
incorporation of interactive technology in language training, quantitative data
were analyzed using descriptive and inferential statistics, such as t-tests and
ANOVAs [13]. Thematic analysis was used to assess qualitative data to find
themes and patterns about the application of technology to improve
communicative ability.

Results

Quantitative Results: A significant gain in communicative competence was
observed between the pre- and post-test scores (t (298) = 6.42, p<.001) for
English language learners exposed to interactive technology compared to those
who were not. The students who used interactive technology demonstrated
greater improvements in their spoken communication skills, listening
comprehension, and written expression [6]. The questionnaire results, measured
on a 5-point Likert scale, indicated that incorporating interactive technologies like
online platforms, gamification, and virtual reality increased language learners'
motivation (M = 4.32, SD = 0.71), engagement (M = 4.15, SD = 0.68), and
satisfaction (M = 4.20, SD = 0.65).

Table 1 - Average pre-test and post-test scores for both the Interactive
Technology Group and the Control Group
Group Pre-test score Post-test score
Interactive technology | 60 80
Control group 60 65




Table 1 provides a comparison of the average pre-test and post-test scores
for both the Interactive Technology Group and the Control Group in the study.
The pre-test scores serve as a baseline measure of participants' communicative
competence in various aspects, such as spoken communication skills, listening
comprehension, and written expression, before the introduction of the interactive
technology intervention. The post-test scores, on the other hand, reflect the
participants' level of communicative competence after the intervention, allowing
for an assessment of the impact of integrating interactive technology on English
language learning outcomes.

By comparing the average pre-test and post-test scores for both groups, the
table illustrates the differences in score improvements between the groups. It
highlights the effectiveness of using interactive technology in enhancing the
students' communicative competence, as evidenced by the greater improvements
observed in the Interactive Technology Group compared to the Control Group.
This comparison provides valuable insights into the benefits of incorporating
interactive technology into English language instruction and contributes to a
deeper understanding of its role in promoting language proficiency and learner
engagement.

Qualitative Results: Thematic analysis of interview data and classroom
observations highlighted four main areas where interactive technology was
particularly effective in enhancing communicative ability:

o Personalized learning: Interactive technologies made it easier to
deliver personalized training, letting students advance at their own speed and
concentrate on their unique needs [4].

o Authentic language use: The utilization of virtual reality and internet
platforms gave students the chance to communicate with native speakers in the
actual world, improving their language proficiency and cultural awareness [5].

o Collaborative learning: Gamification and other interactive tools
promoted critical thinking and language development by fostering teamwork and
peer feedback [3].

o Teacher professional development: Teachers reported feeling more
confident and competent in incorporating technology into their lessons, which
made their lessons more successful and interesting [8].

Based on these findings, integrating interactive technologies into English
language instruction can significantly improve communicative competence,
motivation, and overall language proficiency among learners in Kazakhstan.

The study also employed a mixed-methods approach to better understand
the impact of interactive technology on English language learning. In addition to
the quantitative analysis of pre- and post-test scores, researchers gathered
gualitative data through the analysis of students' answers and classroom
observations.

Students' answers were collected from questionnaires, interviews, and
written assignments, and then analyzed for emerging themes related to their
experiences with interactive technology. This analysis provided insights into the
students' perceived benefits, challenges, and preferences regarding the use of
technology in language learning.



Classroom observations were conducted to evaluate the implementation of
interactive technologies in English language instruction. Trained observers used
a structured observation protocol to record various aspects of the learning
environment, including student engagement, teacher-student interactions, and the
use of technology. These observations provided valuable context for
understanding the dynamics between technology integration, teaching practices,
and student learning outcomes.

The triangulation of quantitative and qualitative data from pre- and post-
test scores, students' answers, and classroom observations provided a
comprehensive understanding of the effects of interactive technology on English
language learning in Kazakhstan. The findings confirmed that the integration of
interactive technologies can enhance communicative competence, motivation,
and overall language proficiency among learners, while also providing valuable
insights into the specific aspects of technology integration that are most effective
in promoting language development.

Discussion

The findings of this study have important implications for policymakers,
educators, and researchers in Kazakhstan, as they highlight the significant
potential of interactive technologies in enhancing foreign language
communicative competence. This is particularly relevant given Kazakhstan's
focus on English language proficiency to foster global integration and economic
development [1].

The findings of this study are consistent with earlier studies that showed
how virtual reality, gamification, and online platforms can increase motivation,
engagement, and language proficiency (Huang, 2019; Gee, 2007; Chapelle, 2001;
Warschauer & Meskill, 2000). The current study found that these technologies
have a favorable effect on communicative competence, supporting the idea that
technology-enhanced language training can help students acquire critical
communication abilities and cross-cultural understanding.

Yet, it is crucial to remember that overcoming several obstacles and
problems is necessary for the effective adoption of interactive technology in
language training. Infrastructure, teacher preparation, and the digital divide are
some of them, and earlier research has highlighted them as crucial variables
determining the success of technology integration in education [1]. Hence,
stakeholders in Kazakhstan must be ready to handle these difficulties and make
the appropriate investments in resources and support systems if they are to fully
reap the benefits of interactive technologies.

This study has several restrictions that should be considered. First, the
study's particular context may restrict the generalizability of the findings because
other regions or nations' language learners may have different experiences with
interactive technology due to differences in their cultural, educational, or
technological contexts [14]. Moreover, the self-report nature of the data
collection tools employed in the study may introduce sources of bias because
participants may be prone to providing socially acceptable comments or may not
accurately recollect their experiences [12]. In order to provide a more thorough
knowledge of the effectiveness of interactive technology in language teaching,
future research could overcome these limitations by using a more diverse sample



of participants, utilizing numerous data sources, and incorporating mixed
methods approaches.

The results of this study add to the expanding body of research that
supports the use of interactive technologies in the teaching of foreign languages.
These technologies have a beneficial effect on communicative skills in
Kazakhstan, which illustrates their potential to improve English language
instruction and advance international cooperation. To assure the success and
efficacy of technological integration, however, policymakers, educators, and
academics must address the issues and constraints related to it.

The following recommendations for future research and practice in the area
of foreign language teaching in Kazakhstan are made in light of the study's
findings and the body of existing literature:

o Longitudinal studies: Further research should examine how
interactive technology affect communicative proficiency in foreign languages
over the long term [6]. Studies conducted over an extended period of time may
shed light on the longevity of the reported advancements and any potential effects
on the language competency and academic achievement of learners.

o Diverse learner populations: Future research should examine how
well interactive technologies work with a range of learner populations, including
those with varying ages, educational environments, and skill levels [4]. This
would make it easier for teachers to customize instructional methods and
technological advancements to meet the unique requirements and traits of varied
learners.

o Infrastructure, teacher preparation, and the digital divide are a few
of the obstacles that need to be addressed for interactive technology to be
successfully implemented in the teaching of foreign languages [1]. To
successfully integrate technology into language training, it will be essential to
recognize these challenges and devise solutions.

o Teacher professional development: Future studies should look at
how teachers' professional growth affects the successful use of interactive
technologies [8]. Studies could examine the professional development
requirements for language teachers, the best professional development strategies,
and how such training affects teaching methods and student outcomes.

o Comparison studies: Studies comparing the efficiency of various
interactive technologies, like online platforms, gamification, and virtual reality,
can offer insightful information about the relative advantages of these strategies
and assist educators in selecting the technologies to use [5].

The following suggestions are made for practitioners:

o Using interactive technologies to support foreign language
instruction is something that educational institutions should invest in, giving
priority to programs that encourage individualized learning, authentic language
use, collaborative learning, and teacher professional development [4].



o Including modules on the usage and integration of interactive
technology in foreign language instruction into teacher training programs would
give educators the information and skills they need to successfully employ these
tools in their classrooms [8].

o Ongoing assessment and improvement: Educational institutions
should put in place procedures for monitoring the effectiveness of technology-
assisted language learning, and they should use data-driven insights to improve
instructional methods and interventions [14].

o Collaboration and resource-sharing: Teachers, researchers, and
policymakers should collaborate and share resources, including best practices,
lesson plans, and research findings, to support the ongoing development and
refinement of technology-enhanced foreign language instruction [12].

Stakeholders can help Kazakhstan's foreign language education system
continue to improve by focusing on these topics in upcoming research and
practice. This will promote economic growth and global integration through
improved communicative ability.

Conclusion

This study has shown how interactive technologies have a substantial
potential to improve foreign language communicative skills among English
language learners in Kazakhstan. The results show that gamification, virtual
reality, and online platforms can boost motivation and overall language
competency as well as communicative skills [6]. The efficient teaching of foreign
languages is facilitated by the incorporation of various technologies, which also
support individualized learning, authentic language use, collaborative learning,
and teacher professional development [4].

The results of this study have important ramifications for policymakers,
educators, and academics as Kazakhstan continues to prioritize English language
competency to promote global integration and economic development [1]. It is
crucial to make investments in cutting-edge technological solutions that can
improve communicative ability, foster cross-cultural understanding, and provide
students with the skills they need to meet the fast-changing needs of the modern
world [2].

Future studies should investigate the long-term effects of integrating
technology into language instruction as well as the difficulties and impediments
to doing so, such as infrastructure, teacher preparation, and the digital divide [8].
Kazakhstan can develop its English language education system and get closer to
global integration by looking at and tackling these challenges in more detail.
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Anaarna. by MakanmaHbIH MaKcaThl — FaIaMIbIK HHTETPALUSAFa KOJ )KETKi3y KYpaJibl
peTiHAe aFbUIIbIH TUTIH YHpPEHyre epekile Ha3zap ayAapa OTBIPBIN, HHTEPAKTHBTIK
TexHoyorusutapaeiH KazakcTranHbIH 0acka TiAep/e consecy KallaeTiHe Kanai ocep eTeTiHIH
3eprrey. JKakbiHaa Ka3zakcran Xaukpl apachblHaa KOl TUAUTIK TeH aFbUTIIBIH TUTIH MEHTepY/Ii
BIHTQJIAHJIBIPY apKbUIBI OJIEMIIK apeHara IIbIFyFa HUETTI €KeHIH KOpCeTTi. Anaiaa Tuiaepmal
OKBITyJIaFbl  JIOCTYPJl TOCUIIEp Kasipri OJeMHIH Te3 ©3TepeTiH KaKeTTUTIKTepiH
KaHaraTTaHIbIpa alMabl. By 3eprrey reiiMudukanys, BUPTyalabl NIBIHABIK XOHE Oacka aa
WHTEPAKTHUBTIK TexHoJorusuiap KazakcTaHnarbl aFbUIIIBIH TiUTIH OKBITYAa PEBOJIOIUS JKacai
anatelHbIH  3epTTeiimi. KazakcTtanmarbl aFbUIIBIH - TUTIH — YHpEHYHIUIEp  apachiHAa
KOMMYHHUKATHBTIK KY3BIPETTLTIKKE TopOueneyeri opTypii MHTEPAKTUBTIK
TEXHOJIOTHSUTAP/IBIH 9CEePl CaHJIBIK KOHE CalayblK JepeKTepAl OIpIKTIPEeTIH apajac daicTep/Il
KOJIJaHy apKbUIbl OarajaHajbl. 3epTTey YATici KajalblK >KOHE aybULIBIK >KepJepi,
MEMJICKETTIK JKOHE JKCKEMEHIIIIK MEKeMesep/li JKOHe OUTIKTIIIK ACHTeHIepiH Koca aFaH/a,
opTypii OimiMi Oap HycKaymibulap MEH Tl YHpeHymijgepai Kamtuabl. byn 3eprreynin
HOTWKEJEP1 aFbUIIIBIH TUTIH OKBITY/Ia HHTEPAKTUBTI TEXHOJIOTHSIHBI KOJAaHY CTYJICHTTEPAIH
BIHTAChIH, KOMMYHUKATUBTIK JaFJbUIAPBIH JKOHE JKallbl TUIAI MEHrepy JCHreiiH
alTapiIbIKTall apTTHIpAaThIHBIH KepceTedi. COHBIMEH KaTap, OYJ1 alJIbIHFBI KaTapiibl 9/IicTep



Ka3aKCTaH/BIK CTYJISHTTEpPre Oacka MOACHHETTEP/l JKOHE OJeMIl KEHIpEeK TYCIHyre
KoMeKTecel. 3epTTeyAiH TaKipuOe MEH casicaTka KaThICThl YCHIHBICTApbhl MHTEPAKTUBTIK
TEXHOJIOTUSUTAP/IbIH KahaHIBIK HHTETPAIUSHBI UITEPIJIeTyACT] )KoHEe Ka3aKCTaHIBIK aF bUTIIBIH
TUTIH OKBITY KYHECIH HBIFATYAaFbl IIENIYIl POTiH aTar KepceTe.

Tipek ce31ep: KOMMYHHKATHUBTIK KY3BIPETTIIIIK, HHTEPAKTUBTI TEXHOJIOTHUSIAD, IIET
TimiH OKbITY, Kasakcran, jxahaHABIK WHTErpamusi, AaFbUIIBIH TUTIH OKBITY, OHJIAWH
iatgopmanap, reiMupUKaIys, BAPTYaIbl IIBIHABIK, MOJICHHETAPAJIBIK TYCIHY
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AnHOTanus. l{enpro N1aHHOW CTaThbU SABISIETCS U3YYEHUE TOTO, KaK MHTEPAKTHUBHBIC
TEXHOJIOTUH BIUSIOT Ha CIIOCOOHOCTh Ka3aXCTAaHIIEB OOLIATHCS HA APYTUX fA3bIKaX, YAEss
0co00e BHHMaHHE U3YYEHHUIO aHTJIMKACKOTO s3bIKa KaK CPENICTBA JOCTHIKEHHS TI100abHOMN
nHTerpanyu. HenaBHo Kasaxcran npoaeMOHCTPUPOBa, YTO CTPEMUTCS BBIMTH Ha MUPOBYIO
apeHy, MOOIIpsii MHOTOSI3bIYME M BJIaJCHUE aHTJIMUCKUM SI3BIKOM CPEIH CBOETO HACEJICHHUS.
OpHako TpaJUIMOHHBIE NMOAXOAbI K O0OYUYEHHIO SI3bIKaM HE OTBEYAIOT OBICTPO MEHSIOLIUMCS
MOTPEOHOCTSIM COBpEMEHHOro Mupa. B 3TOM wuccienoBaHMM paccMaTpUBaeTCs, Kak
reimMuduKanus, BUPTyaldbHas PeaTbHOCTh U JIPYrHe WHTEPAKTUBHBIC TEXHOJIOTHMH MOTYT
MPOM3BECTH PEBOJIIOIMI0O B 0Oy4YeHWHM aHTIUicKoMy s3bIKy B Kazaxcrane. BimsHue
Pa3IMYHBIX WHTEPAKTUBHBIX TEXHOJIOTMI Ha pPa3BUTHE KOMMYHHUKATUBHON KOMIIETEHIUU
CpelM HW3YyYarolllUX AaHIJIMHUCKUM s3bIKk B KaszaxcTaHe OLEHHMBAETCS C HCIOJIb30BAHHEM
CMEUIAaHHBIX METOJIOB, KOTOpbIE BKJIIOYAIOT KAaK KOJIMYECTBEHHbIE, TAK M KAuE€CTBEHHBIC
naHHble. BeiOopka nccienoBanus BKIIOYAET MpernogaBaTesiell U U3y4aroniX S3bIKU C pa3HbIM
OTBITOM, BKJIIOUAsi TOPOJICKHE U CEJIbCKUE PAOHBI, TOCYJaPCTBEHHBIE U YACTHBIE YUPEIKICHUS
Y ypOBHU KBaU(pUKaIK. Pe3ynbTaThl 3TOro uccieqoBaHus HOKa3bIBalOT, YTO UCTIOJIb30BaHUE
WHTEPAKTHBHBIX TEXHOJOTHA B OOYYEHUM AHTIMHCKOMY SI3BIKY 3HAUUTENBHO TOBBIMIACT
MOTHBAIIMIO YUYaIIUXCsl, KOMMYHHUKATHBHbBIE HABBIKH U 0011lee Bia/ieHne sS3bIKkoM. bonee Toro,
3TU TEPEIOBbIE METOAMKU MOMOTalOT Ka3aXCTAHCKUM CTYAEHTaM Jydllle MOHUMATh APYyrue
KyJbTypbl U MuUp B 1enoM. llpemyioxeHuss ucciaenoBaHWs 1O MPAKTHUKE W TOJUTHUKE
MOAYEPKHUBAIOT PEIIAOIIYI0 POJb, KOTOPYIO HWHTEPAKTUBHBIE TEXHOJOTMU WIrparoT B
MPOJABMKEHUH TJI00aIbHOW MHTETPalliid M YKPEIJICHUH Ka3aXCTAaHCKON CHUCTEMBbI O0yudeHUs
AHTJIMACKOMY SI3BIKY.

KiroueBble  cjioBa:  KOMMYHUKATHBHAs  KOMIIETEHTHOCTb,  HWHTEPAKTHBHBIC
TEXHOJIOTUH, WHOsI3bIYHOE oOpa3zoBanue, KazaxcraH, rioOaibHas WHTETpalus, U3y4YCHUE
aHTJIUICKOTO  sI3bIKa, OHJIAWH-TUIaT(GOpMBI, redMuduUKanus, BHUPTyajbHas pealbHOCTH,
MEXKKYJIbTYpPHOE B3aUMONIOHUMaHUE

Cmamus nocmynuna 03.04.2023



