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Abstract. Introducing and incorporating media literacy (ML) into language education,
particularly foreign language teaching is a challenging task in the modern education arena.
Nevertheless, it is highly crucial to integrate media literacy instruction into the curriculum to foster
students’ analytical thinking skills and help them internalize the various codes of the modern media
system. By focusing on the perspectives, roles and instructional practices of teaching media literacy
in foreign language education, this study aims to explore how the teaching of ML manifests itself in
the classroom of English language. By employing semi-structured interviews, classroom observations
and document analyses (analyzing subject curriculum, calendar thematic planning as well as the mid-
term and short term lesson plans) with grade 9 as well as their teachers, this qualitative study aimed
to examine “English as a Foreign Language” (EFL) teachers’ opinions on media literacy education
and the degree to which it is practiced in their classroom environment. Thus, the study revealed that
teachers in Kazakhstan believe that media literacy is not considered a mandatory part of school
curriculum. Furthermore, this study indicated that the education system in Kazakhstan needs to
provide teachers and students with the necessary instruments (both physical and methodological) to
introduce a quality media literacy education in Kazakhstani schools in an effective way.

Key words: English as a foreign language, media literacy, classroom practice, training,
outcomes, language skills, challenges, perspectives

Basic provisions

Media literacy incorporation is the movement to teach students using media
accurately and distinguishing fake information from the valid one. Media literacy has
quickly established itself as a set of necessary learning skills in K-12 curricula, but
there are significant regional differences in how media literacy is implemented.
According to the literature, one of the most intriguing questions related to media
literacy education has been how media should be taught in educational settings. There
have been ongoing discussions among scholars and educators about the historical
development of media literacy since its emergence in the early 20th century. They
focused on figuring out at what grade levels it should be taught, how it should be
assessed, and whether media literacy should be taught as a stand-alone subject or as a
cross-curricular subject.

Introduction

An essential part of school education and lifelong learning is media literacy. It is
a new development that ensures quality education [1]. However, in Kazakhstan, media
literacy is still a relatively new concept that is hardly taught in schools. Therefore, this
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paper discusses media literacy in Kazakhstan's education system, focusing on the EFL
classroom [2]. This study used semi-structured interviews in a qualitative research
design to explore the opinions of EFL teachers about media literacy education and the
extent to which it is practiced in their classrooms.

Two research questions guided this study:

What do EFL teachers think about media literacy in the classroom?

What does media literacy look like in a EFL setting?

Despite the encouraging results of media literacy and the growing need to
incorporate it into the educational system, there are still barriers to its development,
especially at the level of classroom practice [2].

Over the years, schools have barely appreciated students' exposure to popular
culture and have even advocated its rejection because it is inappropriate and harmful.
According to Hobbs, teachers have a poor opinion of how media affects teaching and
learning. However, scholars such as Buckingham, Jenkins, and others believe that the
problem of discrepancy in media and technology use should be addressed primarily
through education. The goal of integrating media literacy is to incorporate students'
out-of-school experiences with popular culture into the classroom.

It is intended to provide a comprehensive framework for fostering individuals'
critical and creative abilities and for providing judicious and informed access to a
variety of media. Students' awareness and enjoyment of mass media are continually
increasing through the teaching of media literacy and the promotion of its use in formal
and informal education. Students' ability to fully participate in society as critical
consumers and active producers is enhanced through media literacy.

Media literacy experts emphasized the important impact that media literacy has
when it is included in the core curriculum. For example, media literacy is cited by
Buckingham as an integral and motivating component of the current curriculum.
According to the researcher, media literacy advocates have often called for its inclusion
in all curriculum subjects. In addition, Hobbs asserts that media literacy can be used in
any subject area and at all grade levels.

Other proponents of this cross-curricular approach believe that incorporating
media literacy into other subjects can help students better understand and engage in
media activities, even if the teacher does not have the necessary qualifications and
experience. According to Hobbs, this inclusion improves the overall teaching and
learning process. The main goal of incorporating media literacy into the classroom is
to improve students' cognitive and critical thinking skills. It is important to talk about
media literacy in the language classroom because cognition and language development
are closely related [3].

It is believed that integrating media literacy into the foreign language classroom
is crucial to increase language input and improve learners' comprehension. According
to Hobbs (2004), English schools and departments were the first to promote the study
of mass media beginning in the 1960s. To improve students' fluency and language
production, English teachers should go beyond the usual teaching patterns and
introduce innovative teaching activities. Students are generally more motivated to learn
language skills when they are asked to recall their media encounters in the school



context.

In addition, the use of media literacy exercises in the English classroom allows
teachers to more accurately assess their students' abilities in areas such as
comprehension, vocabulary development, and speaking. For example, most students
are more reluctant and have less confidence when asked to communicate in a language
other than their native language, such as English. According to Masterman,
incorporating media literacy into the English classroom promotes student engagement
and participation by allowing students to use familiar media content to express
themselves as proactive, independent, and responsible agents [4].

Materials and methods

This section addresses the research methodology that was used to collect and
analyze the research data. First, the general research design is described, including the
sampling procedure, research site, and data collection instruments.

The qualitative interviews used in this study aimed to understand the different
viewpoints of EFL teachers regarding media literacy and the primary ML instructional
techniques. Leavy explains that semi-structured interviews provide the researcher with
a high degree of comparability of data and lead to greater respondent participation and
engagement [3].

Respondents were asked to provide informed consent before the interviews began,
explaining the importance of their contribution to the research project. Some teachers
immediately agreed to answer the questions. Others were hesitant to participate in the
interviews but eventually agreed. Thus, interviews were conducted with 12 EFL
teachers. All of the interviewees were secondary English teachers. There were 6
females and 6 males in the 12-member sample.

12 EFL teacher interviews were conducted, and all interview transcripts were
entered into Microsoft Word. Each interview question was then analyzed in more
detail. Analysis of the interview questions focused on coding and categorizing the
data patterns to find common themes.

Results

This section presents the results of the study that aimed to investigate the
understanding and practices of EFL teachers in using media literacy in secondary
schools in Kazakhstan. The findings that emerged from the data collected in the
interviews are presented in the form of themes that correspond to the questions that
guided this study. Two themes emerged as a result of the thematic data analysis: EFL
Teachers’ beliefs about media literacy and functions of media literacy in EFL.

Data analysis was conducted in two interrelated phases: a) ongoing data analysis
occurred in parallel with data collection, i.e., reading and reflecting on the data while
the first interview and observation were conducted; b) more in-depth analysis of the
data occurred after all interviews and observations were conducted. Thus, the data
obtained through the interviews were transcribed, read, and coded in order to organize
them into themes using thematic analysis. In this sense, Cresswell emphasizes the role
of coding as a process of marking the text to form descriptions and comprehensive



themes [4]. Therefore, we used coding to analyze and interpret the data obtained to
identify broader themes in line with the research questions. In analyzing the data, we
considered several factors that could potentially influence the data, such as the teachers'
media literacy background, their prior experience with media literacy, and their years
of teaching experience. In this way, we were able to identify common patterns in
teachers' responses related to their background.

A total of twelve EFL teachers were interviewed using a qualitative approach,
with their names changed to codes to preserve their identity. Respondents were first
asked if they were familiar with the terms "media literacy" and "media education” The
vast majority of respondents answered in the affirmative. Some respondents gave their
explanations, referring to the impact of globalization, new media, and digital culture,
and the need for a new approach to education. They asserted that media literacy is a
prerequisite for 21st century learning skills that the general public, especially children
and young people, need to acquire in order to deal with the problems brought by current
media.

Another four teachers noted that the use of information and communication
technologies (ICT) in the classroom by both teachers and students has something to do
with media literacy. This was followed by a question aimed at finding out English
teachers' opinions on government initiatives to promote media literacy in the education
system. The majority of respondents agreed that media literacy is still mainly a concept
used only in theory and not in practice. According to other teachers, literacy in
Kazakhstan is still defined as the ability to read and write, and teaching is still done
using traditional methods. On the other hand, another group of teachers confirmed the
Ministry's clear efforts in this area.

These teachers were particularly supportive of expanding the use of ICT in
teaching and learning. The teachers were then asked how they viewed media literacy
as a cross-curricular topic from the perspective of the curriculum EFL. All teachers
agreed that some sections and courses on media are included in secondary English
textbooks. Some respondents said that these media lessons are mainly aimed at
teaching students media and language related to new technologies. In addition, more
than half of the respondents said that media education follows a protectionist strategy
by emphasizing the risks and disadvantages of media in the curriculum EFL.

Some teachers claim that the emphasis in the English textbook is on teaching
students the idea that the media is never objective and is always used to convey certain
ideas. The curriculum does not allow students to use media materials to develop critical
thinking skills and raise awareness of the information they are constantly receiving,
according to the majority of EFL teachers.

The second part of the survey dealt with the teaching of media literacy in the
classes of EFL. Most teachers felt that media literacy can be achieved with sufficient
effort despite its absence in the Kazakh education system:

In a sense, teachers themselves can decide to implement media literacy activities
in the classroom, creating an environment where students are active participants rather
than passive recipients of information. (Teacher A)

Among the methods teachers use to teach media literacy in English class are



playing English music in the classroom, working on printed articles and encouraging
students to write their own articles, and discussing TV programs. However, they said
they do not get together often. Only one teacher admitted that she often uses songs to
teach vocabulary. She went on to say that when a teacher shifts from typical traditional
teaching methods to new methods such as using media, students become more engaged
in the lesson.

However, other teachers stated that they stick to the material in the textbook and
use standard teaching strategies. These teachers stated that while they do not object to
media literacy interventions, they require specialized training in addition to the
necessary tools. In general, most teachers agreed that it is very important to include
media literacy exercises in the classroom because they encourage students to learn and
improve their language skills, especially speaking, listening, reading, and writing in
the foreign language classroom.

In addition, participants were asked to list the most important goals of media
literacy education. Teachers agree that incorporating media literacy into the classroom
EFL helps to keep students engaged and motivated to learn. Teachers believe that
children need innovative teaching and learning strategies that are different from the
traditional methods they are used to. According to respondents, integrating media
literacy improves classroom dynamics and helps students achieve higher academic
goals. This is evident from one teacher's response, "l often ask my students for their
opinions on a program from TV, a movie they just watched, or any other material that
helps them speak English in class. I am impressed when | see how engaged my students
are in conversation despite occasional mistakes."

Teachers claim that fostering media literacy in their students contributes to their
ability to think critically and creatively. In fact, critical thinking remains at the heart of
media literacy education. It aims to develop students' abilities to use media intelligently
and independently, and to understand, analyze, interpret, and evaluate the various
meanings that media can convey. Conversely, communicative and productive skills
support students' participation in social, cultural, and intellectual life. Overall, the next
table demonstrates the general findings of the present research based on the themes
emerged.

Table 1 - General findings

EFL Teachers’ beliefs about media literacy

Functions of media literacy in EFL

1. It is a skill that gained significance due to the
impact of globalization, new media, and digital
culture, and the need for a new approach to
education.

2. It is a prerequisite for 21st century learning skills
that the general public, especially children and
young people, need to acquire in order to deal with
the problems brought by current media.

3. It is still mainly a concept used only in theory and
not in practice.

4. It is the ability to read and write, and teaching is
still done using traditional methods.

5. Media lessons are mainly aimed at teaching

1. Incorporation of media literacy into the classroom
of EFL helps to keep students engaged and motivated
to learn.

2. Students need innovative teaching and learning
strategies that are different from the traditional
methods they are used to. One of them is media-
based teaching.

3. Integrating media literacy improves classroom
dynamics and helps students achieve higher
academic goals.

4. Fostering media literacy in students contributes to
their ability to think critically and creatively.

5. Media literacy in EFL aims to develop students'




students media and language related to new
technologies.

6. Media education follows a protectionist strategy
by emphasizing the risks and disadvantages of media

abilities to use media intelligently and
independently, and to understand, analyze, interpret,
and evaluate the various meanings that media can
convey. Conversely, communicative and productive

in the curriculum EFL. skills support students' participation in social,

cultural, and intellectual life.

Another question focused on what teachers see as the main barriers to integrating
media literacy into Kazakhstan's education system in general and EFL in particular.
Teachers agreed that the main obstacle to teaching media literacy in Kazakh schools is
the lack of resources and learning materials. They argued that the lack of technical
resources hurts educational institutions. According to the teachers, every classroom
should have a computer, Wi-Fi connection, projector, speakers, and other equipment
necessary for teaching media literacy. Teachers also mentioned that some schools,
especially in rural areas, struggle with inadequate infrastructure and lack of academic
resources. Other teachers pointed out that the lack of media literacy training for
teachers is another problem. They stated that enabling teachers to successfully master
media literacy is not possible without specialized training.

Before the interview ended, the interviewees were asked to give final thoughts
and suggestions on the topic discussed. All teachers agreed that the Ministry of
Education and other stakeholders should develop a strategy and take important steps to
implement the media literacy initiative, starting with investments in facilities and
teaching. Given the high priority given to media education at all levels of education,
they recommended a radical change in curriculum and teaching methods. Other
teachers urged parents and schools to work closely together to promote media literacy
in schools. Since most children first come into contact with media at home, media
literacy education should focus on critically reflecting on students’ media experiences
outside the classroom.

Discussion

The currently available literature indicates that there is little actual research on the
issues and implementation of media education, but there is a great deal of theoretical
research on the potential benefits of its introduction into the educational system. In
addition, media education is not currently included in Kazakhstan's national
curriculum. Therefore, the aim of this study is to find out the extent to which media
literacy is taught as part of the national curriculum in Kazakhstan EFL.

The cumulative results show that secondary school teachers are aware of the
importance of teaching media literacy. Respondents believed in the value and
effectiveness of media literacy education and expressed concern and motivation to
include it in their teaching due to the emergence of high culture and increasing student
exposure to the media environment. The rapid growth of the media industry in modern
society, high media consumption, the growing importance of visual communication,
and the urgent need to prepare students for the demands of the future have encouraged
the creation of media education programs. In this context, Masterman states that the



educational system needs to update its curricula and go beyond traditional pedagogical
methods to include media education in the curriculum EFL. He also argues that media
education is an analytical and critical study in which students learn to be active and
independent users who can delve deeply into any media text and not just defend
themselves against the dangers of the media [5].

Similarly, EFL teachers have argued that emphasizing the pros and cons of media
in the classroom does not contribute in any way to the development of students' media
literacy and critical thinking skills. Similarly, Xu suggests that media literacy curricula
should be developed as part of China's national curriculum reform to support students’
lifelong learning [4, p. 228]. He emphasizes that this goal can only be achieved if there
IS a connection between the content of the curriculum and students' interests and
experiences outside the classroom. Before students can critically examine explicit
messages, they must understand the relevance of the media texts to which they are
exposed.

According to the respondents, encouraging students to think critically and
creatively is the most attractive reason for including media literacy in the curriculum.
They also state that teaching media literacy in EFL classes helps to engage students
both inside and outside the classroom and improves their learning. According to
Buckingham, teaching media literacy along with other subject areas improves student
learning and makes learning more interesting and relevant. According to the literature,
using media literacy as a cross-curricular topic in the English classroom enables
teachers to identify and assess their students' learning abilities.

Furthermore, Scheibe and Rogow state that incorporating media literacy can
support English Language Arts (ELA) instruction [6]. They explain how ELA teachers
can use popular media to teach grammatical, literary, and writing elements. However,
respondents still supported the importance of media literacy in protecting students from
the manipulation and counterfeiting of some harmful media materials. Media literacy
IS necessary to protect children and young people in a world where new media
messages are constantly invading their lives, and to teach them how to be critical and
rational consumers. One of the original goals of media literacy education was to
promote the development of informed and healthy media consumers.

When it comes to promoting media literacy in the EFL classroom, EFL teachers
are driven to do so. EFL Teachers confirmed their strong desire to teach media literacy,
even if they were unsure of how to do it in an effective way. They stated that they are
willing to improve their teaching practices because they believe that engaging students
in such activities will increase their motivation and academic performance.

Through activities such as discussing media content, teachers demonstrate that
media literacy is present to some degree in their classrooms. In a related study, Yates
found that more than half of secondary teachers incorporate media literacy into their
curriculum through unplanned discussions of general TV viewing behaviour, analysis
of advertising, and use of print media [7]. Yates asserts that teachers have ongoing
opportunities to incorporate media literacy into their lessons through dialogues that
help students improve their media reception skills by strengthening their critical
thinking skills. Constructivist and inquiry-based approaches are encouraged by



incorporating media literacy concepts into teaching and learning situations because
they allow students to actively contribute to the construction of knowledge rather than
merely receiving it.

On the other hand, media researchers argue that the effective implementation of
media education has encountered a number of obstacles due to its lack of traditional
roots in the educational setting. Respondents to this survey who teach English as a
foreign language (EFL) agree that they are not qualified to teach media literacy. In fact,
respondents argued that the lack of training is one of the biggest obstacles to
incorporating media literacy in Kazakh schools, both as a stand-alone subject and as a
cross-curricular subject. In general, non-professional teachers often include media
literacy in their teaching. "Many teachers consider media literacy as a pedagogical tool
and simply try to attract students' attention and interest in learning without knowing
that there is a body of scientific and theoretical evidence on the subject,” argues Hobbs
[4]. Effective media literacy instruction therefore requires ongoing training and a
support system.

According to the teachers of EFL, the development of media literacy education in
the country is also hindered. In this sense, respondents state that Kazakhstan
classrooms lack the necessary technical tools for teaching media literacy, including
computer equipment, Internet access, information projectors, and television monitors,
to name a few. In their study Methods of Teaching Media Literacy and Their Impact
on Student Learning, Hobbs and Frost confirm that media education in the United
States has always been viewed as a matter of developing materials and curriculum. In
China, Cheung examined the same problem of integrating media literacy into the
education system and found that the main barriers to media literacy learning were
related to school support and workload [6]. Cost, availability of consumables and
resources, teacher training and development, curriculum constraints, and lack of time
are just some of the challenges.

In conclusion, more help is needed to organize and promote a media literacy
project in Kazakh schools, as indicated by the interviewees at the end of the interview.
Therefore, developing strategic guidelines for the implementation and evaluation of
methodological pedagogy is a key component for the development of media literacy
education.

Conclusion

In summary, this article attempts to examine the level of media literacy in Kazakh
education, focusing on EFL classes. The results of the qualitative interviews show how
several EFL teachers perceive the teaching of media literacy in their classes. Based on
the above, we believe that media literacy can control learners' use of media and use it
to learn effectively and engage in the EFL learning environment. However, media
literacy is not advocated by stakeholders as an official and important component of the
national curriculum. The education system does not provide teachers and students with
the tools they need to implement a successful media literacy initiative. Therefore, the
advisory highlights the need to recognize media literacy as a component of basic



education and calls for reform of teaching and learning pedagogy and the availability

of specialized training and digital resources to prepare today's teachers.
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Anparna. Tuinik 6imiM Gepy ypliciHzae, aTan alTKaH/a aFbUIINIBIH TIiH IIETEN Tidl peTiHe
OKbITY1a Meiia cayaTThuIbIKThl (MC: FaaMTopaarsl caH ajlyaH Mera MaTepuaapblH Tajiai outy,
ipikTeil OuTy KoHE OHBIH IIbIHANBI HEMECE >KallFaH, AYPHIC HEMEce OYPBICTBIFBIH aHBIKTAW OiTy
KaOiyieTi) eHrizy Kasipri 3amaHayu OiTiM Oepy calachIHIaFrbl KypJeli MacesenepaiH Oipi OoJbIm
TaObLIaabl. [lerenMeH, ochl TYCTa OKYIIbUIAPbIH aHATUTUKAIIBIK OiJiay KaOlJIeTTepiH JaMBITY KoHE
KaJIBIITACTBIPY KOHE 3aMaHayd Melua >KYHECiHIH opTypIi KOATApHIH MEHrepyre KOMEKTeCy YIIiH
Mera cayaTThUIBIK OoiibIHINIA OimiM Oepy/i oKy OarmapiiaMachiHa €HI'13y ©Te MaHbI3/Ibl €KEHIH aifTa
KeTkeH jkeH. llleren TUTIH OKBITyJa MenHWa cCayaTTBUIBIKTBI OKBITYIBIH IIEPCIICKTUBAIAphIHA,
penjepiHe KoHE 9icTepiHe OacThl Hazap ayaapa OTBIPBIN, OyJl 3epTTey Meaua CayaTThUIBIKTHI
OKBITYJBIH AaFBUIMIBIH TUTI cabarblHIA Kajlail KepiHic TaOaThIHBIH 3€pTTeyre OarbITTaJIFaH.
TOFBI3BIHIIBI  CBIHBIN ~ OKYIIBUIAPBIMEH, COHJAil-aKk oJapAblH MyFaliMJIepiMeH KapTbuiai
KYPBUIBIMIIBIK CyXOaTTap/ibl, CHIHBINTAFbl OaKbpUIAyJapibl KOHE KyKaTTapibl Tauiayabl (OKy
JKOCTIapBIH Talfay, KYHTI30eiK TaKbIPBINTHIK JKOCHapiay, opTa >KOHE KbICKa Mep3iMIi cabak
JKOCIapiapel) TaiJagaHa OTBIPBI, Oy camaibl 3epTITey aFbUIIIBIH TUIl MYFaJiMICpiHIH
MeanacayaTThUIbIKKA YHpPETy >KoHe Oayly »KOHE OHBIH MEKTeN JKaFAailblHAa KaHIIAIBIKTHI
TOXKIprOeae KOoJJaHbLIATBIHBI Typallbl MIKIpIAEp/l JKaH KaKThl 3epTTeyre OarbiTTanrad. Ocbuiaiiia,
aTanMel 3epTrey KazakctaH MyframiMIepiHiH MeauacayaTThUIBIK MEKTeN OarJapiaMachlHBIH
MIHJIETTI Oeiiri OOJIBITT caHaIMaMlbl Jen ecenTeuTiHiH kKopceTTi. COHbIMEH Karap, OyJ1 3epTTey
Kazakcranmarsl OuniM Oepy Kyieci Ka3aKCTaHAbIK MEKTENTep/Ae canajbl MeIualblK OutiM Oepyni
THIM/I XKY3ere acbIpy YIIiH MyFalliMIep MEH OKYIIbLIAPIbl KAKETTI KypainapMeH ((QU3HUKaNIBIK )KOHE
QIiCTEMEITiK) KAMTaMachl3 €Ty KePEKTIiriH KOPCETTi.

Tipek ce3/1ep: arbUIIIBIH TUTI IIET T1JI1 PETIHE, MEIUa CayaTThUIBIK, Ay TUTOPUSIIBIK TOKIpUOe,
OKBITY, HOTHXKEINEp, TUAIK AaFAbUIap, mpobiaemanap, nepcrneKkTuBaiap

POJIb MEAUATPAMOTHOCTHU B UTHOSA3BIYHOM OBPA30BAHUU
*Ackap JK.1, Hopysosa I'.B.2
*Inoxropant, Vausepcurer Cyneiimana J{emupens, Anvatel, Kazaxcran
e-mail: 212303003 @stu.sdu.edu.kz
2PhD, accou. npogeccop, KasYMOuMS um. AGsinaii xana, Anmarsl, Kazaxcran
e-mail: gulya_ bakrimovna@mail.ru

AHHoTauus. Peanuszanuss u BHEApEHUWE MEIUArPAMOTHOCTH B IIPOLECCE S3BIKOBOTO
00pa3oBaHusi, B YaCTHOCTH, B NPEMOAABAHUU AHTJIMHUCKOTO S3bIKa KaK WHOCTPAHHOTO, SIBISETCS
OJIHOW W3 CaMbBIX CIIOXKHBIX 3amad B chepe coBpemeHHoro oOpazoBanms (MI: CmocoOGHOCTH
aHaATM3UpPOBaTh, COPTUPOBATb M ONPEAENATh CTENEHb NPaBIUBOCTH, HAJIEKHOCTH, a TaKXKe
JIOCTOBEPHOCTH MH(pOpMaINH, B3T3 U3 CaMbIX pa3Hoo0pa3Hbix MaTepuaioB CMU B MHTtepHeTe).
OpHako 37ech cielyeT OTMETHTh, YTO OYEHb Ba)KHO BKIIIOYMTH MEAHaoOpa3oBaHuE B y4eOHYIO
IporpaMMy, 4ToObl pa3BUBaTh U (POPMUPOBATH Yy YUALIUXCS HABBIKA AaHAIMTUYECKOTO MBIIUICHUS U
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MOMOTaTh UM OCBaUBaTh PA3JIMYHBIE KOJbI COBPEMEHHOM MenuacucteMbl. CocpejoTOUMB BHUMAaHUE
Ha TIEPCIEKTUBAX, POJIAX U METOJIaX OOYUYCHHsI MEIUArpaMOTHOCTH MPH OOYYCHHH WHOCTPAHHOMY
A3BIKY, 3TO MCCIIEZIOBAaHME HAIPABIECHO HA U3YYEHHUE TOT0, KaK MpEenojiaBaHue MEeAMarpaMOTHOCTH
OTpa)KaeTcs Ha YPOKax aHIJIMHICKOro s3bIka. VICmonb3ys MOMYyCTPYKTYpHUPOBAaHHBIE WHTEPBBIO,
HAOJIIO/IEHUsI YPOKOB B KJIacCe M aHAJIM3 JOKYMEHTOB C YYEHHKAMM JEBSTOrO Kiacca (aHaiu3
yu4eOHOIl  mporpaMMbl, KaJ€HIApHOE TEMaTHYECKOE IUIAHMPOBAHUE, CPEIHECPOUYHBIE U
KPaTKOCPOYHbIE IUIAaHBI YPOKOB), a TaKXe HX YYHUTEISIMH, 3TO KaueCTBEHHOE HCCIE0BaHUE
HaNpaBJIEHO Ha BCECTOPOHHEE U3yUEHHE BOCIPUSATHS YUUTEIIMH aHTJIMHCKOTO SI3bIKA MPENOIaBaHus
U 00y4eHHs MEIUarpaMOTHOCTH M TOTO, B KaKOW CTENEHH 3TO MPAaKTHKyeTcs B Ikoje. Takum
o0pa3oM, yKa3aHHOE HCCIEJOBaHUE II0Ka3ajio, 4To menarorn KasaxcraHa CcyMTaloT, 4YTO
MeAMAarpaMOTHOCTh HE CUMTAeTCsl 00s3aTeIbHOM YacThlO0 MIKOJIBHOM mporpammbl. Kpome Toro,
JAHHOE MCCIIeJOBaHUE TOKa3ajo, 4To cucTema oOpa3oBaHus B KazaxcraHe Mo/pKHa OOECIIEUHTH
yuuTerae U ydammxcs HeoOXOJUMBIMU HWHCTpyMEHTaMH ((PU3MUECKUMH U METOIUYECKUMH) IS
3¢ (heKTHUBHON peaan3alui KaYeCTBEHHOTO MeIMao0pa30BaHusl B Ka3aXCTAaHCKUX IITKOJIAX.
KiioueBble c10Ba: aHIMIMICKHUI 3bIK KaK WHOCTPaHHBINA, MEIUArpaMOTHOCTb, ayJUTOpHAs
NpaKkTHUKa, 00y4YeHUE, pe3yIbTaThl, I36IKOBBIC HABBIKH, IPOOJIEMBI, IIEPCIIEKTHBHI
Cmamus nocmynuna 16.04.2023



