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Abstract. The article is devoted to defining the structural organisation of the case study
method in the process of foreign language teaching. The aim of the article is to determine the
structure of the most favourable conditions for productive foreign language teaching.

Recently, the case study method has gained wide acceptance among foreign language
teachers. The modern world and the global community need well-trained specialists capable of
effective communication and possessing analytical and critical thinking. To achieve this goal,
educational institutions must use modern methods and technologies that should be able to help
form positive motivation for learning, increase cognitive activity, actively involve students in the
educational process, stimulate independent activity, develop creative abilities and innovative
thinking. In this article, we consider the technology of case studies as an educational tool capable
of turning everything listed above into reality.

The following methods were used during the research: method of theoretical analysis of
philosophical, psychological, pedagogical literature; phenomenological characterization of case
study technology application precedents in the educational process, methods of content analysis.

As a result of the study the case study method is only one of the components of learning
activities that can be effectively used at different stages of learning. It complements any other
methods in the context of variability in learning and allows optimising the learning process.

The research value of the case study method develops the following skills: analysing and
posing a problem, clearly formulating, stating and justifying one's thought, and learning to make
decisions based on concrete situations and information.

Using this method in practice allows students to demonstrate and develop their analytical
and evaluative skills and to work collaboratively with others to find the best answer to a problem.

Key words: Case study method, foreign language teaching, situational approach, practical
situation, educational process, cases, area of expertise, skills

Basic provisions

One of the effective methods to use in teaching foreign languages is the case
method. It is based on independent classroom and extracurricular work with problem
situations in an artificially created environment. The case study method is an active
learning method based on a group analysis of situations (cases) and the proposal of
its solutions in specific conditions. The case has a clear structure, which consists of
a problem situation, questions and tasks for discussion, as well as applications with
additional messages.
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Introduction

The case method is an active learning approach that demands the student to
engage in activity, unlike alternative teaching methods where participation in the
educational process is taken into consideration. As the teacher takes on a secondary
role and manages the classes, some educators avoid adopting the case study
approach.

We stress that this approach should be employed for comprehension, critical
examination of unique situations, and targeted problem-solving. This kind of gadget
Is utilized at events to replicate real life. This process is simple to modify for
practical circumstances. Cases are typically organized into protocols and are
founded on facts that have been found. Regarding the evolution of technology, it is
important to highlight that the case method was first used in the United States in
1921 at the Harvard Business Corporation. This approach has successfully
demonstrated itself in connection to administrative disciplines, particularly in light
of established corporate and legal precedents. In addition to the traditional Harvard
school, there is also the Manchester Western European Case Study school, which,
in contrast to the first, searches for multiple solutions to the problem in addition to
the one that is correct [1, 33].

The implementation of this strategy in education deserves attention. The main
benefit of this process is that it increases interest and motivation for learning because
of the training's professional focus and content-based approach. The case
technologies that are relevant to the social and cultural realm in typical corporate
communication, educational, and professional activities are discussed.

Material and methods

The structural organization of the case itself is fundamental in all work with
it, since it helps not only to build an integral semantic unit, but also performs a
number of other functions. Properly organized case: helps to build the answer to it
in the order of presentation of the material; makes it possible to correctly place
semantic accents; serves as a source for organizing classroom and extracurricular,
independent and group work; is a model for compiling your own cases.

The aim of this article was to identify the most appropriate case structure for
productive teaching of foreign languages. According to our aim we had following
objectives: to analyze the main classifications of cases; identify similar components
in each of the classifications; to analyze them from the point of view of the teacher
and students; to formulate and present the structural organization of cases for both
subjects of learning;

The following methods were used during our research: the method of
theoretical analysis of philosophical, psychological, pedagogical literature on the
structure and use of case-study method in the process of teaching English as a foreign
language; a phenomenological description of precedents for the use of case-study
technology in the educational process, content analysis to highlight the empirical
features of the educational potential of case-study technology, collected data was



analyzed using the content analysis approach, which is one of the qualitative
research data analysis techniques.

Results and discussion

A case study is a student-focused exercise based on a description of an actual
circumstance, typically one that involves a problem and a solution. According to
V.V. Filonova, scenarios should be based on actual events or be reasonably close to
those in real life [2, 158].

This approach is centered on the active use of multimedia technology, video
materials, and presentations, claims T.lI. Avdeeva. The case study method in the
classroom emphasizes the following benefits:

1) Students arrive to class prepared to address a subject; the situation should
be explained in clear, detail before class.

2) The instructor should be impartial, should not adopt anyone's viewpoint,
and should simply encourage pupils to engage in conversation. The debate shouldn't,
however, turn into a covert sermon. When students actively engage in the learning
process, they are better equipped to learn [3, 81].

Literature, actual problems, and historical information can all be used as case
materials. The case study approach is an active problem-situational analysis
technique that emphasizes learning via the resolution of particular problems (cases).
The goal of the method, according to T.G. Bortnikova, is "an examination of the
issue and finding a specific solution.” "Discussion and selection of the best strategies
in the context of the problem stated™ marks the culmination of the analytical process
[4, 147].

Each case is built around a task-situation. Famous researchers and teachers of
the XX century L.F. Spirin, M.L. Frumkin, M.A. Stepinsky, P.V. Konanykhin
studied the conditions for the successful use of such tasks-situations in teaching.
They concluded that:

- the process of solving problems is no less important in both theoretical and
practical types of training sessions;

- the success of the use of such tasks is possible only if there is an educational
and information base.

The case (situation) is not a problem because problems often have just one
right answer. When presented with the described scenario, students have a number
of potential courses of action to select from, any of which can be rationally
supported.

Three categories of cases are recognized. First of all, these are little situations
that are provided as a series of text sentences. The second point is that these are
medium situations, with one or two pages of text. Thirdly, the cases are lengthy, with
the problem circumstance being described in more than three pages of text. Big cases
are typically made to accommodate multiple practical sessions (classes).

The case should be organized as follows: the case itself, methodological
suggestions for its application, informational and instructional materials, discussion
questions, and student tasks.



When putting together a case, it's important to state the objective clearly and
use materials that are appropriate for the students' level. Case studies ought to be
instructive and pertinent. The circumstance should be one that can only be resolved
via debate and investigation. Also, it should be mentioned that students should be
prepared for the case discussion and that the main case details should be provided to
them in writing beforehand rather than during the discussion. It is important to make
sure that each student has a clear understanding of the facts. The cases should be
complete enough for the students to be able to identify the problem.

There are three types of cases: 1) training cases with descriptions of specific
situations in specific times; 2) illustrative cases with knowledge that can teach
students to make the right decision while adhering to a specific algorithm; and 3)
applied cases that support specific situations from which students need to find a
solution to.

Three stages are often present in a case study: preliminary, the actual case
analysis process, and the concluding step. The introductory and demonstration
phases of the preparation stage. It contains guidelines and advice from the instructor
(teacher) for doing a case study. The second step, which is the most involved, entails
a direct investigation of the case, during which time the students look for answers to
particular problems. Students first prepare individually, followed by a brief
discussion in small groups regarding the outcomes of their individual search and
research activities. A class or group discussion immediately follows this. Students
evaluate their own performance at the very end of the process. Finally, the teacher's
assessment of the students' performance [2, 159].

The material is the same for both the teacher and the pupil, but their functions
are distinct. It is crucial that the case is thoroughly prepared in advance so that each
student is aware of their responsibility. Giving the student a real-world example and
then expecting him to comprehend how to use it is insufficient. Teachers who are
not familiar with the case study method frequently overlook this blunder. Before to
each lesson, this method calls for the pupils to undergo extensive preparation.

Only if the produced case is genre, methodological, and scientifically sound
will it be effective. The case study approach can be utilized for knowledge testing
as well as regular lectures to solidify the subject. Before a quiz or examination, for
instance, a case might be provided to the students. Students will give the case
solution in this instance as a progress report. Cases may also be used in the exam
itself. In this scenario, the student will receive a case with their exam ticket and be
required to analyze it. Another factor that motivates students is that they find solving
problems to be much more intriguing than taking conventional assessments.

The teacher's activities are another benefit of this active teaching approach.
To encourage conversation, the teacher introduces questions to the class. The
inquiries are unbiased, open-ended, and not too difficult to respond to. In order to
improve communication, the teacher will occasionally rephrase the students'
comments and repeat their ideas. Most significantly, the analysis of the circumstance
in this instance doesn't devolve into a quiz with right and wrong answers or a lecture.

The teacher should specify specific learning goals before selecting a scenario.
Understanding how the case's themes fit into the whole course of study is important,



as is having a solid understanding of the students' ages and individual characteristics.
The algorithm of steps that follows should serve as the teacher's guide:

1. The instructor should read the case aloud to his class or request that they
offer background data in a visual style;

2. Instructions on how to examine the case should be given to the students,
including: reading it multiple times, identifying the key issues, setting goals,
identifying potential solutions, selecting the best one, comprehending how to put it
into practice, and creating an action plan to do so;

3. It is necessary to first remove grammatical and lexical difficulties before
proceeding to the analysis of the case, so that students feel confident in the
discussion. Students need to understand all terminology before starting to analyze
cases;

4. The teacher should create a favorable friendly atmosphere for discussion,
while students have a certain level of trust in each other. Teachers should ask
carefully thought out questions. The first question the teacher asks is crucial. The
main task is to get students to speak thoughtfully. Do not start with too easy
questions or trick questions [5, 66-68].

Comparing the case study method to traditional teaching techniques has a
number of advantages. The main advantages include increasing students' motivation
to learn, graphically integrating knowledge across the diverse sections of the
curriculum, and giving students a place to engage in constructive and innovative
activity [6, 47].

The method's total immersion in the circumstance and your responsibilities is
another benefit. Students do not sit in rows during lessons; instead, desks are
adjusted to simulate a U-shaped arrangement for seating. The board should be facing
the open portion. All of the kids can see the teacher and each other thanks to this
setup.

Based on the above, we can conclude that the case has a dual structure: one
side is visible to the teacher, the other to the students. The result of the study was the
reflection of the structural organization of the case in two structures. The first reflects
the content of the case for the teacher, the second for students.

Structure for teachers: 1) Case introduction; 2) Setting aim and objectives of
the case; 3) Formulation of the problem; 4) Distribution of roles in a case; 5)
Providing information for working with the case (audio-video materials, texts, links,
handouts); 6) Providing additional material; 7) Formulation of criteria for evaluating
a case.

Structure for students: 1) Aim and objectives of the case; 2) Problem situation;
3) Materials for solving the case; 4) Additional materials for solving the case; 5)
Case Evaluation Criteria.

Both structures have similar features, but the case for the teacher is more
extensive, because is aimed at solving more questions than a case for students.

For students, the final goal is to solve the case and acquire new knowledge,
skills and abilities in the course of solving it.

For the teacher, the main tasks are:



- motivation of students to work with the case (provided in the introduction,
which is not provided to students):

- setting specific goals and objectives of the case (also reflected in the teacher
and students, as it is important for both parties);

- ensuring the organization of the case execution process;

- providing students with a sufficient amount of material to solve the case, as
well as monitoring its solution.

The teacher should specify specific learning goals before selecting a scenario.
Understanding how the case's themes fit into the whole course of study is important,
as is having a solid understanding of the students' ages and individual characteristics.
The algorithm of steps that follows should serve as the teacher's guidance.

1. The teacher should read the case aloud to their class or request that they
offer background data in a graphic style;

2. Students should be provided instructions on how to study a case, including
how to read a case several times, identify its primary issues, define goals, find
potential solutions, select the best option, comprehend how to put it into practice,
and create an implementation strategy;

3. Before beginning the case analysis, grammatical and lexical issues must be
resolved in order to provide the students the confidence they need to participate in
the conversation.

Students should have some amount of mutual trust while the teacher fosters a
positive, welcoming environment for discussion. Teachers ought to ask thoughtful
questions. It's important to listen to the teacher's initial question. The major goal is
to encourage deliberate speaking from the children. Avoid starting with queries that
are overly simple or misleading.

Only if the produced case is a genre, methodical, and scientific investigation
will it be beneficial. The case study approach may be utilized for knowledge
assessment as well as regular lectures to solidify the subject. Before a quiz or
examination, for instance, a case could be provided to the students. Students will
give the case solution in this instance as a progress report. Cases may also be utilized
in the test itself. In this scenario, the student will get a case with their exam ticket
and be required to analyze it.

Students are often graded while using the case study technique on a scale of
100. This approach makes it easy to keep track of student activity and discussion
involvement, identify knowledge and abilities relevant to a particular situation, and
document tenacity in completing assignments. To prevent and settle conflicts, the
teacher should be able to simultaneously foster an environment of competitiveness
and collaboration. The maximum number of persons in a group should be 12, as
groups bigger than that prevent many students from engaging in the conversation.

The teacher's activities are another benefit of this active teaching approach.
To encourage conversation, the teacher introduces questions to the class. The
inquiries are unbiased, open-ended, and not too difficult to respond to. In order to
improve communication, the teacher will occasionally rephrase the students'
comments and repeat their ideas. Most significantly, the examination of the



circumstance in this instance does not devolve into a quiz with right and wrong
answers or a lecture.

To study the educational potential of case-study technology, we conducted a
content analysis of articles and dissertations of various researchers related to the use
of case-study in the educational process (A.l. Sycheva “Formation of moral and
ethical orientation of junior schoolchildren through case technologies”, D.I.
Gubarevich "Use of the case-study method in the process of professional
development of teachers”, G.M. Gadzhikurbanova "Methodology of using the case
method (case study) in the educational process of a university”, G.A. Galiullina
"Application of the case method in mathematics lessons", L N. Shcherbatykh “Case
study method in teaching English to high school students”) as well as content
analysis of their own classes and self-reflection texts taken from students about their
experience and attitude to this technology. Thanks to this analysis, we were able to
identify a number of empirical features that characterize the educational potential of
this case-study technology (see Table 1.).

Empirical signs Manifestation of empirical signs in a situation, in reflective
texts and in the texts of dissertations and articles where
researchers described their experience of using case-study
technology

change in learning motivation | "practical language proficiency";

"live communication";

"discussion of real life situations".

change in the quality of | “..not just to know, but to put into practice”;

knowledge “I remembered a lot of new words”;
" the material is remembered better".
change of teacher position “Let’s think and remember...” (teacher’s address to students);

"In the process of work, we turned to the teacher with questions
to which we looked for answers together”.
formation of a “collective” | ““ and then we will decide” ;

subject of joint activities “We discussed, argued, agreed”.
intensity,  dynamism  of | “there was silence, some confusion was felt, which was
communication interrupted by what unexpectedly followed”;

“...we talked a lot, argued, reasoned...”;
“I liked the idea and was instantly picked up”.
emotional involvement: | “We reasoned, joked, laughed, but at the same time did not
diversity of emotional states | forget about the task...”;
and experiences of | ". .. It’s difficult to work if there is no mutual understanding,
participants in joint activities | you are constantly interrupted...”;
“...there was no fear of saying something wrong, of making a
mistake...we were all on equal terms and helped each other..”.
generation of educational | “...suggested reading first and then discussing...”;
initiatives “I suggest to begin with...”;

"Where do we start...";
"Let's discuss...".
expanding the number of | “In general, I prefer working in a team. There are more people,
participants in joint activities | everyone has their own view, their own opinion, all people are
and areas of interaction different, it’s interesting to listen to everyone...”




the  value attitude  of | “Wait until everyone reads... there are three of us, let everyone
communication participants to | finish reading!”;
each other and to themselves | “Is everyone ready to discuss?”;
“Everyone agrees, or there are other argumentsy;
“Wait, don’t interrupt, let the person finish”;
“Imagine yourself in his place, how you would behave”.

The analysis of the educational potential of the case-study technology enabled
us to not only identify several of its characteristics, but also to establish the
prerequisites for developing the educational potential of this technology. We have
determined these prerequisites to be the capacity to choose and specify topics for
discussion and communication, the ability to plan one's activities, set and achieve
objectives, and active involvement in analyzing and reflecting upon one's activities
and outcomes. The utilization of case-study technology fundamentally and
substantially alters the nature of collaborative activities and the learning
environment. In the traditional classroom setting, communication and joint activities
are characterized as being "forced" and "prescribed" by the conditions, whereas the
use of case-study technology fosters an “initiative™ approach, characterized by
natural, voluntary, conscious, and meaningful communication, as well as group
differentiation and dynamism.

The method's total absorption in the circumstance and your responsibilities is
another benefit. Students do not sit in rows during lessons; instead, desks are
adjusted to simulate a U-shaped arrangement for sitting. The board should be facing
the open portion. All of the kids can see the teacher and each other thanks to this
setup.

Both student-student and student-teacher interaction is productive and
beneficial. This kind of contact benefits pupils by enhancing their communication,
interpersonal, and analytical abilities, which is unquestionably beneficial. Random
questions regarding a case or about a particular student's perspective are posed to the
class by the teacher. Students are often encouraged to share their newfound
knowledge of an issue with the class if they do so.

The quality of involvement is a significant assessment factor as well as the
quantity of engagement in the debate. The evaluation considers the standard, level
of participation, and contribution to the group project, the types of problems
identified, the questions posed, the solutions proposed, the presentations made, and
the written case studies (logical content organization and sequencing, language and
presentation, and the caliber of analysis and recommendations). The student is
responsible for making sure the analysis is appropriately organized when a written
analysis of a case is requested. The instructor might make specific suggestions for
the organization of the analysis. However, the student must make sure their analysis
is factually correct and free of grammatical, linguistic, and linguistic problems
before turning it in. In actuality, this is a prerequisite for each report that a student
submits.

As was already noted, using this approach gives students the chance to show
off and develop their analytical and evaluative abilities as well as learn how to
collaborate with others to discover the best answer to a problem. The case study



technique makes sure that the content is used both theoretically and practically,
which has an impact on students' professionalization, aids in their maturity, and also
piques their interest and fosters a love of learning. The case study approach also acts
as a model of the teacher's way of thinking, his unique paradigm, which encourages
students to think and work in novel ways and sparks fresh creativity. One of the
"advanced" active learning techniques is the tetod case study. It needs students to be
prepared and independent thinkers; little preparation and low motivation might
result in a cursory discussion of the case.

Students can exercise creativity in their assignments and apply their
theoretical understanding of many cultures to practice when learning a foreign
language using the case study technique. The process of their autonomous search
will take precedence throughout training instead of acquiring pre-made knowledge.
The instructor and students work together to solve a particular problem in a
collaborative environment where all parties participate equally in the discussion and
solution-finding process. The primary distinction between the case study method
and conventional approaches is this democratic approach. A model of a particular
situation from real life is created before the session, objectives and tasks are
established by the teacher during the lesson, and the students select how to reach
those goals, address the challenges, and answer the questions. Applying this strategy
leads to the development of skills and talents in addition to knowledge. A well-
organized lawsuit may resemble a stage play in several ways.

As a result, the case study technique is an active learning strategy based on a
group examination of the problem and suggestion of a workaround under
predetermined circumstances. There are three sizes for cases: small, medium, and
giant. By content, it is instructive, informative, and practical. The case contains the
actual case, methodological suggestions for its application, informative and didactic
resources, discussion questions, and student assignments. Three parts make up the
case study methodology: individual preparation; small group discussion; and full
group or class discussion. Keep in mind that students must arrive to class prepared
to discuss a topic in order to apply the case study approach effectively. The group's
size should provide a free flow of ideas between all participants. Teachers must
maintain objectivity, direct the discussion, and provide appropriate objectives.
Students are often graded while using the case study technique on a scale of 100.
The teacher's actions (their situational awareness, the structuring of the conversation,
and the inclusion of students in the discussion) and total absorption in the issue are
the benefits of this approach. Evaluation often considers the caliber, level of
involvement, and contribution to group work, the kinds of issues found, the queries
presented, the solutions suggested, the presentations given, and written case studies.
Students can apply their theoretical understanding to practice via the case study
technique.

Conclusion

All components of the case should be interconnected and organized in such a
way that the case is perceived as a holistic material, and not a set of separate tasks.
It is very important not to skip any element in order to save time, since each of them



constitutes a holistic unity. The correct organization of the case directly affects the
success of its solution and the formation of students' knowledge, skills and abilities.

As was already noted, using this approach gives students the chance to show
off and develop their analytical and evaluative skills as well as learn how to
collaborate with others to discover the best answer to a problem. The case study
technique makes sure that the content is used both theoretically and practically,
which has an impact on students' professionalization, aids in their maturation, and
also piques their interest and fosters a love of learning. In addition, the case study
approach acts as a paradigm for the teacher's way of thinking, which encourages
students to think and work in novel ways and sparks new creativity. One of the
"advanced" active learning techniques is the case study method. It requires the
readiness of students, their ability to work independently; insufficient preparation of
students, poor motivation can lead to a superficial discussion of the case.

The case study method is just one of the components of educational activities,
which could be effectively used at various stages of teaching. It complements any
other methods in the context of variability in teaching and allows to optimize the
educational process. Analysis of theoretical data and practical developments in this
area, on which the conclusion is made about the effectiveness of the case study
method for the formation of sustainable motivation, as well as the formation of
critical thinking skills and the ability to work with information, allows us to conclude
that this method has a great value when applied to any classes to improve motivation
of students.
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Anaarna. Makana mieten TULAEPIH OKBITY OapbIChIHAAFbl KeWC-CTaau OMiCiHIH
KYPBUIBIMJIBIK YHBIMIACTHIPBUTYbIH aHBIKTAyFa apHanfaH. Makananvly makcamvl — LIETEN
TIIEPIH HOTHIKEINI OKBITY YILIH €H KOJIAHIbI )KaFAail KYpPbUIbIMBIH aHBIKTAY.

CoHFBI yakpITTa KeHc-CTau 91iC1 IeTeN TUTl OKBITYIIBUIAPhI apachlHAa KEHIHEH TaHbLUIa
Oactanel. Kaszipri anem xoHe jkahaHAbIK KOFaMacThIK THIMJII KapbIM-KaTbIHAC Xacail alaThlH,
aHAJTUTUKAJIBIK ’KOHE ChIHM OMIayFa KaOlleTTi, aKChl JalbIHIaNFaH MaMaHJapbl KaKeT eTel.
Ochl MakcaTKa JKeTy VIIIH OKy OpBIHAAphl OKyFa OH MOTHBAIMS J>KacayFa, TaHBIMJIBIK
OENICeHIUTIKTI apTTBIPYFa, CTYJIEHTTEpIl OKYy-TopOue mporecine OenceHal KaThICTBIpYFa, €3
OeTiHIlIE OpeKeT €Tyl BbIHTATAHJbIpYyFa, UIbIFAPMAUIbUIBIK KaOlIeTTepMEH WHHOBAIIUSUIBIK
oiiyay/ipl 1aMBITyFa KOMEKTECETIH 3aMaHayM dJiCTep MEH TEXHOJOTHSUIApbl KOJJIAaHYbl Kepek.
byn makamana 613 jkaFqaiyiblK e€cenTep TEeXHOJOTHICHIH JKOFaphla aTaaFaHaapIbIH OapJIbIFbIH
HIBIHJIBIKKA alfHAJIIBIpYFa KaOineTTi O611iM Oepy Kypaibl peTiHae KapacTblpambl3. byn makanana
013 Kkelic-cTaau oiciH OLTiM Oepy Kypalibl peTiH/Ie KaH-KaKThl KapaCcThIPaMbI3.

3epTTey OapbIChIHIA KeJeci 2dicmep KOMAAHBUIABL: (PUIOCOPUSIIBIK, MCUXOIOTUSIIBIK,
MEJaroTUKANBIK  ONeOMeTTepAl TEOPUSIIBIK Tajjay oici; OKy YVAepiCciHae KeWc-cTaau
TEXHOJIOTUSICHIH KOJIJaHy MPeLeACHTTepiHIH (PeHOMEHOIOTUSIIBIK CUITaTTaMacChl, TaJIJay SAicTepi.

3epmmey HomuodicecinOe KEWC-CTaaAM OJIICI — OKBITYIBIH OPTYPJl Ke3eHIEPIHAE THIM/II
naiiananyra 0OJaThIH OKY iC-opeKeTiHiH Kypampaac OenikTepiHiH Oipi faHa. Oyl OKbBITYAaFrbl
BApUATUBTUIIK JKaFJaiibIHIa Ke3 KEeNTreH OacKa omicTep/ll TOJBIKTHIPAJIBI JKOHE OKY IMPOIECIH
OHTaWIaHABIPYFa MYMKIHIIK Oepei.
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3epmmeyoiy KYHOBLIbIZLL — KEUC-CTAIU OAICI MBIHA JAFAbUIAPbI JTaMBITaIbl: MOCEIEH]
Tannay JKOHE KOK0, 63 OWBIH HAaKTHl TYKBIPBIMIAY, JKETKi3y JKOHE HETi3Jiey, COHMai-aK HaKThI
JKaFJaaiIap MEH aKIapaTThl €CKepe OTBIPHII MICIIiM KaObuIIayFa YHpPETyae MaHbI3bI 30P.

KopbiTbiHabail kene npakmukada Oy OAICTI KOJJAHY CTYACHTTEpre ©3JepiHiH
AHAJTMTHKAJIBIK JKOHE Oaraiay JarblIapblH KOPCETYTe JKOHE TaMbITYFa, COHJIaii-aK MOCEIICHIH ¢H
YKaKCHI skayaObIH Taly yIIiH 6ackazapMeH Oipiecill )KYMBbIC icTeyre MyMKIHIIK Oepe/i.

Tipek ce3aep: Keiic-omic, IMETEN TUIACPIH OKBITY, JXKaFAasITTBIK TOCUI, TaHXKIpHOETiK
JKarJal, oKy yaepici, keiicrep, Oi1iM canachl, JaFabl

CTPYKTYPHASI OPTAHU3ALINSA KEVC-CTAIM B OBYYEHUU
NHOCTPAHHBIM SI3bIKAM
Annamesa K.C.1, ©O6xirynosa C.M.2, Cyneiimenosa C.H.3, "Ha6unymmn A.C.4
PhD, nouent, KasHY nmenn anp-®apabu, Anmatel, Kasaxcran

e-mail: kama_kz89@mail.ru

Marucrp, cT. npenojabatens, KasHITY umenn Abas, Anmatsl, Kazaxcran
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Marucrp, cT. npenojabatens, KasHITY umenn Abas, Anmatsl, Kazaxcran
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AnHoTanus. CTaThs MOCBALIEHA ONPEAEIECHUIO CTPYKTYPHOM OpraHu3alii MeTo1a Keiic-
CTaau B mpoliecce 0OydyeHUs MHOCTPAHHBIM si3blKaM. [lens cmambu — ONPENENIUTh CTPYKTYPY
HanOoJiee OIaroNPUATHBIX YCIOBHH I IPOAYKTUBHOTO O0YYCHUS HHOCTPAHHBIM SI3BIKAM.

B nmocnemHee Bpemst MeToA KeHC-CTagu MONY4YWs IIHPOKOE MpPHU3HAHUE CpEAU
npenojaBaresieil HHOCTPaHHbIX sI3bIKOB. COBpPEMEHHBIM MUP U MUPOBOE COOOIIECTBO HYKJIAETCs
B Ka€CTBEHHO MOJIrOTOBJIEHHBIX CHEIMAIMCTAX CIIOCOOHBIX HA A(PPEKTUBHYI0 KOMMYHUKAIIUIO U
o0najammx aHaTUTUCKUX U KPUUTHECKUM MbIIIJIeHHeM. [l JocTrKeHWs 3ToM 1enu
oOpa3oBaTeNbHbIE YPEKJICHHUS JODKHBI HCHOJIb30BATH COBPEMHHBIE METOJbl M TEEXHOJOTHUU
KOTOpBIE JIOJIKHBI ObITh CIIOCOOHBI TOMOYb (POPMUPOBAHUIO MOJTOKUTEIBHON MOTHBALINY K YUEOe,
MOBBILICHUIO T03HABATEIbHOW AKTUBHOCTH, AKTHBHOMY BOBJICYEHHIO y4YalIUXCi B IPOLECC
o0pa3oBaHMs, CTUMYJHMPOBAHHMIO CAMOCTOSTEIBHOM JEATENbHOCTH, Pa3BUTHUIO TBOPUYECKUX
CHOCOOHOCTEM M HECTaHJapTHOCTH MbIIIeHUs . B JaHHOM cTaTbe MBI paccMaTpuBaeM
TEXHOTOTMIO0 KeHC-CTaJi KaKk Ha 00pa30oBaTENIbHbII MHCTPYMEHT CIOCOOHBIN BOIUIOTUTH BCE
NIEPEUCIIEHHOE BBILLIE B PEAIbHOCTb.

B xo11e uccnenoBanyst ObUIN UCIIOIB30BAHBI CIEAYIOIINE MemoObl: METOJ TEOPETHUECKOTO
aHanmu3a GpUI0CcOPCKON, ICUXOIOTHYECKOH, Ie1arornueckoi TUTepaTyphl; (peHoMeHoIornuecKas
XapaKTepUCTHKA MPELEJCHTOB NMPUMEHEHUS] TEXHOJOTMH Keic-cTagu B yuyeOHOM Ipoliecce,
METO/Ibl COZIEP’KATEIBHOTO aHAIN3A.

B pezynomame uccnedosarnus METOI TEMAaTUYECKOTO UCCIIEAOBAHMS SIBJISIETCS JIUIb OJTHON
U3 COCTABJIAIONINX yUEOHOM NesATeTbHOCTH, KOTOPask MOXKET OBbITh 2 PEKTHUBHO HCIIOJIb30BaHA Ha
pa3HbIX 3Tanax o0y4yeHus. OHa TONOHSET JIF0ObIe APYyTUe METO/Ib B YCIOBUSAX BApUATUBHOCTHU B
00y4YeHHMH U MO3BOJIAET ONTUMU3UPOBATH YUeOHBIN Tpo1iecc.

Llennocmo uccnedosanus METOJ TEMATUYECKOTO HCCIIECAOBAHUS PAa3BUBACT CIIEAYIOLINE
HaBBIKU: aHAJU3 U MMOCTAHOBKA MPOOJIeMBbI, YeTKast (pOpMyJIMpOBKa, U3JI0KEHHE U 00OCHOBaHUE
CBOEM MBICIIH, a Takke OOy4eHHE NPUHSTHUIO PELIEHUH C y4eTOM KOHKPETHBIX CUTyallud U
uHpOpMaLUH.

Takum 00pa3oM, MCHONB30BAHME 3TOTO METOJA HAa Mpakmuxe TO3BOJISET ydallluMCs
IPOIEMOHCTPUPOBATH U PAa3BUTh CBOM AHAJTMTUYECKHUE U OLICHOYHBIC HAaBBIKM, a TaK)Xe paboTaTh
COBMECTHO C JPYTMMHU, YTOOBI HAWTH JTyUYIIUH OTBET Ha IpOOIeMy.
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KioueBbie cijioBa: Keic-mMeTon, OOy4YeHHE WHOCTPAHHBIM SI3BIKAM, CHTYaIlMOHHBIN
MOJIXO/I, MPAKTUYECKasi CUTyaIusl, y4eOHBIH mpoiiecc, KeHchl, 001acTh 3HAHUH, HABBIKU
Cmamwsa nocmynuna 26.04.2023



