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Abstract. In this article the directions of reflexion of future teachers are considered from
the point of view of theoretical analysis of self-development of future teachers. The problem of
reflexion as a process of comprehension of the internal mental act and state of the subject requires
a conscious process of evaluation of thoughts, emotions and behavior, as well as decisions made
and prospects for future activity. Therefore the necessity of studying the internal structure of
reflexion as well as the possibility of forming the ability to reflect on the practical, theoretical and
methodological level is relevant. Based on the analysis of the content of the term "reflexion™ and
its regularities, to form the reflexion of future teachers it is necessary to define such notions as
"reflexive activity”, "formation of a reflexive environment”, “activation of intersubjective
communication of participants of reflexive activity"”, "actualization of reflexivity". In order to
develop the reflexive skills of future teachers it is necessary to create pedagogical situations which
give young teachers an opportunity to expand the awareness of their own selves. Future teachers
will become reflective in their actions and be able to differentiate their own feelings and
experiences, and this can help to organise and unlock the inner potential of professional activity.
In philosophical, psychological, and pedagogical aspects of considering reflexion, there are similar
points of view which complement the term "direction” (the direction of one's attention and
reflection on one's own thoughts, emotions, actions, experiences, states, and worldview). The basis
of reflexion as the direction of attention to oneself, in the pedagogical aspect, is defined in three
aspects: first, direction is a set of consequences and circumstances of an object; second, an
established set influences the development, upbringing and education of an individual; third, the
influence of directions is defined in an accelerated or delayed process of development, upbringing
and education, and direction can influence their dynamics and the final result. Proceeding from
this position, this article describes the results of research and generalization of general scientific
and pedagogical research, analyzes the typological classification of the reflexive directions that
have developed in the theory and practice of pedagogy and are used in the professional training of
future teachers.
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Basic provisions

In this connection, the definitions given to the concept of «direction» are
analyzed first. The concept of «direction» is a philosophical category that describes
objects related to the surrounding phenomena. Here the thing or object is oriented,
and the direction is taken relative to the external objects of the multiplicity of the
objective world. In contrast to the causes directly caused by the phenomenon or
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process, it forms the environment in which the emergence and development of the
phenomenon occurs [1].

From the point of view of philosophical, psychological, and pedagogical
sciences, there are similar approaches that complement the definition of "direction"
in content. N.V. Ippolitova in her works describes the essence of direction in three
senses in the pedagogical aspect: firstly, the direction is a set of results and
conditions of one or another action; secondly, the formed complex affects the
development, education and training of a person; thirdly, the influence of one or
another direction is reflected in acceleration or slowing of development, education
and training, and also directions influence their dynamics and even on the final result
[2]. Based on the discussion and generalization of the results of general scientific
and pedagogical research, it is possible to identify the typological classification of
reflexive directions formed in the theory and practice of pedagogy as follows:

The typological classification of reflexive directions formed in the theory
and practice of pedagogy

1 Systematic and organizational directions

2 Didactic directions

3 Pedagogical and psychological directions

Image 1

Introduction

Implementation of any pedagogical phenomenon in an actual educational
process requires the term itself (reflexion) and a set of certain guidelines for its
further development. The plurality of definitions of the term «reflexion» is linked,
first of all, to the universality of its mechanics, the multitasking nature of the
reflexive mechanism being a condition of the growing interest of researchers in the
field of pedagogy and psychology to the problem of reflexion. In general, reflexion
is seen as a person's ability to understand the essence of the subject-social relation
to the surrounding world and to give it meaning, the ability to self-analyze.
Therefore, in order to determine the directions necessary for the development of
reflexion of future teachers, the problem under study will be focused on clarifying
the concept of «direction — reference», their allocation.

The typological classification of the reflexive directions formed in the theory
and practice of pedagogy, according to N.M.Yakovleva, is a complex of actions in
the educational process which conditions of reflexion provide efficiency of the
system, allowing to develop the personality of students [3]. In general, the direction
is interpreted as an environment that contributes to the implementation of this or that
activity, as a category that expresses the relationship of any subject with the
surrounding world. As the basis of this research work is the development of
reflection of future teachers, therefore, certain directions are necessary for the
development of this phenomenon. After all, it is important that the professional



training of future teachers be a process occurring in the pedagogical environment, or
rather in the pedagogical system, and the necessary reflexive directions for this are
determined. Proceeding from it, it is possible to tell to define directions of
development of a reflexion at the future teachers is effective directed application of
a methodological point of view. The complex of reflexive directions from this point
of view is understood as a rational combination of specially created conditions that
allow developing the reflexion of future teachers. Also, the result can be achieved
only when these reflexive directions are interconnected and complement each other.
The typological classification of reflexive directions that has been established in the
theory and practice of pedagogy:

o System-organizational directions

J Didactic directions

Pedagogical-psychological directions in research works of foreign scientists
(D. Schoen and others) are allocated on four basic directions, necessary for
formation of reflexive processes: first, the reflexive process as reaction to
uncertainty caused by casual in the current activity, defines a situation, itself, an
obstacle or unforeseen situation for development of the person reception. These are
problems that the person encounters, for example: a remark from someone with an
exceptional reputation, a failure in a relationship, admiration for a new situation, or
a feeling of physical pain. The problem that arises can be «a point» of development
or growth. Or describes the emergence of internal conflict that causes intense
contemplation and attention, can also arise from feelings of insecurity, suspicion,
instability. The arising uncertainty is an insufficient situation for the necessity of
reflexion to arise. Secondly, the internal locus of control or the person's awareness
of the responsibility in this arising situation, emergence of motivation and readiness
to the decision of a problem influencing self-development by means of internal
reflective work. The third is the insufficiency of the reflexive skill for elimination of
the arisen uncertainty. A person with underdeveloped reflexes in this case has less
motivation and intentions, which can cause that person to despair, insecurity. Fourth,
it is the demonstration of environmental support for the reflexive process. In the
absence of such an environment, a person depends on the internal environment
corresponding to him, supports the reflexive process, despite the pressure from the
outside [4]. In the study of G. G. Ermakova singles out pedagogical directions of
development of professional reflexion of university students in the course of
training. It is specially organized reflective activity of the teacher; presence of the
reflective environment; actualization of a teacher's reflexivity; activization of
intersubjective communication between participants of reflective activity; use of the
educational program of development of professional reflexion of the teacher [5].
Now we theoretically substantiate the directions of the development of reflexivity of
future teachers.

The first very important direction is specially organized reflexive activity in
the learning process, which forms not only the strategy of educational and cognitive
activities of students, but also the skills of performing these actions. Reflexive
activity defines a form of active communication of the person by means of
assimilation of own experience. In it among the specific features characteristic of



activity an important role is played by the focus on the purpose, awareness,
changeable nature and interconnection of its structural components. The second
direction, which has its place, is the formation of a reflexive environment. The
reflexive environment is a system of conditions of personal development, revealing
the possibilities of independent study, correction of socio-psychological and
professional resources. The function of the reflective environment contributes to the
emergence of a personality's need for reflection. Uncertainty arising in the reflective
environment, non-standard situation of interaction, conflict, problem perception of
new knowledge, anxiety in personal-professional development, allow the teacher to
orient again. The goal of creating a reflective environment excludes the teacher's
detachment from the development of the learning process and professional
reflection. According to A.A. Bisyaeva, «reflexive-innovative environment» creates
conditions of cooperation, choice, as a result of which changes ideas about oneself
as a person and as a specialist [6].

Materials and methods

The methodological basis of the study is based on general scientific
methodological principles of development, the unity of consciousness and activity,
fundamental principles of human research as a subject of activity, as well as
domestic and foreign theories and research in the field of developmental and self-
developmental psychology. In particular, philosophical, psychological and
pedagogical provisions characterizing the human being from natural, social and
existential points of view; studies of the essence and development of personality,
personal freedom and the theory of action and the relationship between learning and
development; scientific provisions of humanistic pedagogy, etc. At the same time,
the presented article uses one of the main methods of scientific knowledge, the
method of analysis, which helps to reveal the content and essence of the definitions
given to "self-development" as a basic concept. In order to reveal psychological and
pedagogical peculiarities of self-development of the future teachers' personality, the
method of "diagnostics of the level of self-development and professional-
pedagogical activity" is used. When studying the data obtained by the method it can
be established that the level of self-development of modern future teachers in
professional-pedagogical activity is dominant [7]. These are the evaluation of the
pedagogical activity project; the desire for self-development and the level of
development of an individual's self-esteem. The results of the study can also provide
the following recommendations for the self-development of future teachers.
Realization of the need for self-development in relation to professional and personal
spheres, mastering the methods of self-knowledge and self-analysis; joining the
development of creativity, professional development, self-education, learning
pedagogical innovations, increasing erudition and competence in the field of
teaching methodology. Thus, self-education can be considered as an integral part of
the professional self-development of future teachers. It is a voluntary activity aimed
at improving the quality and effectiveness of the learning process and the teacher's
mastery of general culture, modern pedagogical ideas and technologies contributing
to self-improvement. Here the main characteristics of a future teacher's self-



education can be attributed to its consciousness, purposefulness and systematicness
so an important condition for the self-development of a modern school teacher is the
need for continuous education based on the principles of multilevel, variability,
individual and differentiated approach, which are considered part of the professional
development system.

Results and Discussion

Identification of psychological and pedagogical features of self-development
of the future teacher's personality is inextricably linked with the disclosure of the
essence of the concept “self-development”. To date, the concept of "self-
development™ in dictionaries and encyclopedias gives a number of definitions: - self-
development without the influence of external forces;-development or physical
development of man's mind through independent exercise; - the presence of the inner
ability of man to work on himself to develop, grow, develop according to his inner
activity; - capacity to external factors development, which is accompanied by the
force of internal causes, despite; a kind of movement of phenomenon determined by
internal contradiction and external factors; irreversible, directed, constant change in
the material and ideal.

That is, the main approaches to personal self-development can be discussed
and the following results can be presented:

1) human self-improvement;

2) self-improvement through spiritual creative activities;

3) realization of self through actions with others;

4) creative search for the meaning of life.

A number of leading actions on self-development of future educators have
drawn attention, in particular, to the issues of personal self-development. In
particular, in psychoanalysis self-development is associated primarily with the
understanding of the system of hidden internal dynamic processes that are a
prerequisite for self-development and in the humanistic direction self-development
is considered through the disclosure of human personality.

Personal self-development is seen as an individual's independent activity in
self-transformation, the unlocking of personal potential. Development is a
continuous process of independent movement, characterised above all by the
irregular emergence and emergence of new things that did not exist in previous
stages”. "A person cannot be educated, he is self-generated, others deliver only the
materials that may be necessary to create his own personality, for which
development and self-development are considered almost the same". Self-
development of future teachers is a process of conscious personal formation with the
aim of effective self-realisation, based on internal meaningful aspirations and
external influences. If future teachers do not understand personality change, they are
characterised by the concept of development. Self-development is an energetic,
psychological mechanism, aimed at resolving the contradiction between the level
envisaged by a person's available abilities. Therefore, different approaches to the
study of self-development problems in philosophy, psychology and pedagogical



science contribute to the understanding of multidimensionality of human inner
world, a complex system of factors influencing self-development, the relationship
between a person and society. Consequently, we can conclude that the desire for
self-development is a natural human need, a quality cultivated by education,
controlled by human will, determined by genotype and phenotype, having a primary,
naturally determined, unbalanced and non-linear character, leading to self-
realization of a person, increasing his/her freedom. From this perspective, self-
development allows the individual to be a true subject of his life and to be able,
under the influence of certain motives, to change his actions, behaviour or to put into
practice forms of self-expression, self-improvement, self-actualisation, self-
knowledge, to set specific goals and is considered a continuous process that is
achieved. Here actual self-expression allows one's personality, behaviour, actions to
be affirmed or strengthened; and self-improvement implies conscious management
of the process of self-development, self-actualisation through awareness of the
meaning of life, achieving full self-actualisation. Thus, the theoretical analysis
discussed above allows us to identify complementary characteristics in the definition
of general self-development, in particular professional self-development. Among
other things, the main characteristics of self-development are conscious need,
activity, and readiness. Therefore, emphasis is placed on the fact that activity,
preparation play an important role as one of the psychological and pedagogical
features of self-development of the personality of a modern future teacher. Among
the main attributes and qualities of activity are reinforcement of the main
characteristics of activity and initiative.

Accordingly, the concept of activity can be considered in two aspects: activity
- as initiative, internal stimulus to action; activity - as intensity, quantitative -
qualitative characteristic of activity. It contributes to the formation of individual
style of professional activity through the understanding of professional self-
development, own experience and best practices in the field of professional activity".
Studying students as future teachers, he defines readiness for professional self-
development as a personality quality orienting professional training for professional
self-development on the basis of conscious self-regulation of educational-
professional activity, providing productivity of stage-by-stage process of formation
and integration of motivational, cognitive and conative components of future
teacher's personality. The reflexive environment in the development of reflection in
future teachers is not only the process of studying in a higher educational
establishment (attendance, passing exams), but also a variety of practices as a
process of the student's professional activity, namely, educational and psychological
practices (1st year, 2nd semester), pedagogical and psychological practices (2nd
year, 4th semester), pedagogical practices (3rd year, 6th semester) and industrial or
(pre-diploma) pedagogical practices (4th year, 8th semester).

During these types of practice, students are exposed to real professional
activities and have a conscious need to reflect on themselves and their future
professional activities. Emphasis should be placed on this issue here. In the creation
of a reflective environment one should not be detached from the learning activity of



future teachers, it is necessary to start with the development of professional
reflection as a way of professional realization.

In accordance with the psychological and pedagogical characteristics of the
personality of the future teacher, along with these factors, attention is focused on
additional barriers. It is determined that the following barriers to the future teacher's
self-development are not taken into account: - external objective barriers: low wages,
insufficient to meet the needs; a large workload for work does not have time and
opportunities for self-development; employment-taking care of family, children,
relatives, differing in many times; an inexorable state of health, which leads to a lack
of strength, time and time, and motivation to engage in professional introspection; -
internal subjective barriers: lack of acquired conditions for self-development of
employees for any reason at the workplace; negative socio-psychological climate in
the team, manifestations of jealousy, medical care, influence from the board, conflict
situations; support and support in the professional growth of employees from the
management: - intraobjective barriers: lack of opportunities for self-development, a
tendency to patterns and stereotypes; lack of motives and needs for self-
development; underdevelopment of psychological mechanisms of self-knowledge
and self-education: identification and reflection, self-perception and self-
assessment; poor possession of "technologies" of self-exploration and self-
education; - internal subjective barriers: unwillingness to show strong-willed efforts,
to provide laziness and inertia for personal growth; a feeling of disappointment in
the profession due to possible difficulties about satisfaction from it; self-confidence,
based on a high level of self-worth and blocking the pursuit of perfection; tenderness
and the established vaccination activity, personality rigidity.

At the same time, it can be noted that the study of professional self-
development factors is important in the process of higher education not only in the
initial accumulation of professional knowledge, but also in the conditions of
implementation of professional activity. At the same time, personal and professional
self-development of subjects of education, including teachers, is also determined by
a complex of the following conditions: - internal conditions-system of intra-
psychological factors determining active qualitative transformation of an
individual's own inner world; - external and internal conditions-system of inter- and
intra-psychological factors of personal development determined by participation in
interaction on polysubjects community “teacher - pupil", “teacher - pupil - parent"
and others; - external conditions-system of inter-psychological factors transmitted
through introduction of innovative technologies in educational process. Here the
internal determination of activity prevails, which includes the actualization of
reflexive resource and leads to a fundamentally new approach to life activity.
Consequently, in the process of professional self-development of a future teacher the
following stable relations are manifested from two points of view: on the one hand,
personal features influence the process and results of professional activity, on the
other hand, personal self-development influences the specifics of professional
activity and characteristics of educational environment.

Conclusion



Thus, the analysis allowed us to establish the readiness for professional self-
development as a critical situation for active participation in professional self-
development, take into account the specifics of professional activity, define as an
active, conscious activity, develop the quality of psychological and pedagogical
service of participants of professional self-discovery and educational process.
Consequently, a future teacher's readiness for professional self-development is
considered as a personal trait or quality. Its structure is distinguished by several
interrelated components, which reflects the personality trait as an integral one. Thus,
training for professional self-development research in recent years has shown that
not only the effectiveness of the professional self-development process depends on
it, but also its implementation. Activity as an intensity of professional self-
development is manifested in a variety of subject's activities, which include - reading
professional literature; - participation in trainings and training seminars, professional
development; - participation in scientific and practical conferences (as a listener or
speaker); - publishing articles in scientific journals and collections; - using new
methods, implementing techniques; - developing new methods, techniques based on
own experience and disseminating them; - helping less experienced colleagues in
terms of mentoring.
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Angatna. byn Makanaga Oonamak MyFamiMAepAiH PeQICKCHICHIH JaMBITy OaFbITTaphl
TEOPHSUTBIK Taj/lay >KaFbIHAH cUTaTTanazibl. Pedaekcus mpobiaemMachl ikl MCUXUKAIBIK aKTiHI
XKoHE CyOBEKTIHIH JKaFJaliblH TYCiHy TIpoIleci peTiHAe Ka3ipri MeNarorukaiblK JKoHe
TICUXOJIOTHSUTBIK, FBITBIM asICBIHJIA TEPEHIPEK TYCIHYIl KaxeT eTeai. COHNBIKTaH pedIeKCUSTHBIH
1K1 KYPBUIBIMBIH, COHBIMEH KaTap MPaKTHKAIBIK, TEOPHUSUIBIK XKOHE 9/IiCTEMENIK JeHTele 1amy
MYMKIHJIIT1H 3€pTTEY KaXETTLIIT1 — KAPaCTHIPBUIBIT OTBIPFaH TaKbIPBITITHIH ©3CKTUTITIH KOPCETEI].
Pedrexkcuss TepMuHIH KOHE OHBIH JaMy 3aHIBUIBIKTAPBIH Taljay Heri3iHae Ooamak
MYFaIMIEPAIH pe(IEeKCHsChIH JTaMBITYy OaFbITTapbl PeETiHAE pPEeICKCUSIIBIK OCJICeHITIK,
pedIIeKCUsIBIK  OpTaHbl KaJNBIITACTBIPY, PEQPIEKCUSIIBIK OENCeHAUTIKKE KaThICYIIbUIAPIbIH
CyOBbeKTapalibIK KapbIM-KaThIHACBIH OeJlCeHAIpYy, Ppe(ICKCUBTIIIKTI ©3€KTEHIIPY CHSIKTHI
YFBIMIap Hazapra anbiHa bl OCBIFaH Opail e1aroruKaiblK )KaFaasTTapabl KABITACTRIPY HETi3re
aJIBIHBIT, OHBIH OapbIChIHIA ©31HAIK «MeH» Typassl TYCiHIK KeHeieai. bonamak myramimaep o3
ic-opekeTTepine pedieKcuBTI 00Jaabl KOHE ©3EepiHiH ce3iMIepl MEeH TaXipuOenepiH capanai
ajajapl, COHBIMEH KaTap 1C-OpeKTTEePiH YUBIMIACTHIPYAbI MEH 1IIKI QJICYETIH allyFa KOMEKTECEIl.
OMIOCOPHSITBIK, TCHXOIOTUSIBIK JKOHE TNEAaroTUKANbIK FHUIBIMAApAA MAa3MYHBI JKaFbIHAH
«0arpIT» YFBIMBIHBIH aHBIKTaMaJapblH TOJBIKTBHIPATHIH YKcac Ke3Kapactap Oap. bys1 OarbITThIH
MOHI TIeIarOTHKaJBIK ACHEKTIAe YII KAKThl MaFblHAMEH aHBIKTANAJbl: OipiHINIAEH, OarbIT-OyII
OOBEKTIHIH calnfgapbl MEH >KaFdasTTapIblH >KUBIHTBIFBI, CKIHIIIJIEH, OCNTIICHTeH >XUBIHTHIK
TYJIFaHBIH JTaMybIHA, TOpOMECiHE >KOHE OKYBbIHA dcep eTell; YLIIHIIIJAeH, OarbITTapIblH dcepi
JaMyAbIH, TOpOME MEH OKBITYJbIH JKEICIACTUITeH HEeMeCe KENIKTIPIITeH MPOIEeCiHae
alKbIH/IaIa/Ibl, COHBIMEH KaTap OarbIT OJIapJbIH IWHAMUKACHI MEH TYNKUTIKTI HOTHKECIHE ocep
eTyi MyMKiH. JKaJIIbl FBIIBIMHA KOHE MeAaroruKalIbIK 3epTTEYJICPAiH HOTHKEIIECPIH TaIKbLIay MEH
KOPBITBIHIBIIAY HETI3IHIE TMeAaroruka TEOpHUsChl MEH NPAKTHKACBIHIA KaJbIITaCKaH
pedAeKCUsIIBIK OaFBITTAp IbIH THITOJOTHSUIBIK KJIACCH(UKAIMSCHIH TaJIay JKy3ere achIpbLIajIbl.
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Ocsl ycTaHbIMHAH MaKajaaa 0oJlaniaK MyFaTiMAEPAIH KOCION NalbIHIBIFBIH/IA HOTHKEI HOTHKE
OepeTiH xommapabiH Oipi pedIeKCUsSHBI JaMBITY OarbITTapbl OOJIBINT TAaOBUIATHIHIBIFEI aTall
OTLUITCH.

Tipek ce3mep: pedraekcus, OarbiT, pe]EeKCUBTI iC-OpeKeT, pedIIeKCUBTI OpTa,
CyObeKTapaiblK KapbIM-KaTblHAaC, pe(iuexcuBTiK Oarmap, >Kyieni —yHbIMIacThIPYIIBIIBIK
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AnHoTanusi. B paHHOW cTaThe pacCMOTpeHBI HampaBieHUs pediaekcun Oyaymux
yuuTeneil ¢ TOYKM 3PEHHUS TEOPETHUYECKOro aHalu3a CaMOpa3BUTUS OyaylIuX yduUTemneil.
[Tpob6ema pednexcru Kak mpolecca OCMbICICHNSI BHYTPEHHETO ICUXUYECKOT0 aKTa U COCTOSHUS
cyOBeKTa TpedyeT CO3HATEIBHOTO MPOIIecca OLIEHUBAHUS MBICIICH, IMOITUH U TIOBEJICHUS, a TAKIKE
OPUHATBIX ~pPELIeHUH U TepcrneKkTuBbl Oyaymied nestenpHocTH. I[losTomy akTyanbHa
HEOOXOMMOCTh M3y4YeHHs] BHYTPEHHEH CTPYKTYphl peQleKcuu, a TakkKe BO3MOXXHOCTU
dbopMHUpoBaHHUsST  CIIOCOOHOCTH  pedIEeKCHpOBaTh HAa MPAKTUYECKOM, TEOPETHYECKOM U
METOJMYECKOM ypoBHe. Ha ocHOBe aHanm3a coaepkaHus TepMUHA «pedUIeKCHs» U €ro
3aKOHOMEPHOCTEH, i1 (opMHUpOBaHUS pedieKcun OyIylmHMX IeAaroroB HEOOXOAUMO aTh
OTpesieieHue TaKUM TMOHSATHUSAM, KaK «pedIeKCUBHAS JEATEIBHOCTH», «(HOpMUPOBAHUE
pedekcuBHOM Cpenp», «aKTUBU3AIMMNSI MEKCYOBEKTHOTO OOIIEHUS YYaCTHUKOB pedICKCUBHOM
NEeSTEIIbHOCTHY, «aKTyanu3aius pedekcuBHocTHY. [Ipu popmupoBanuu pedieKCUBHBIX YMEHUN
OyInymux yddTeled HEoOXOAMMO CO3JaHHE IEeJarormuecKuX CHUTyaIluil, B XOJE KOTOPBIX Y
MOJIO/IBIX YUUTEINEH MOSBISETCS BOZMOKHOCTh PACIIMPUTh MPEICTABICHUE O CBOEM COOCTBEHHOM
«S». Bynymme yautens ctaHyT peIeKCUBHBI B CBOMX ACHCTBUSX U CMOTYT TU(PepeHIIMPOBATH
cOOCTBEHHBIEC YYBCTBA U MEPEKUBAHMUS, & TAK)KE ITO MOXKET IIOMOYb B OPTaHU3AINH U PACKPBITUN
BHYTPEHHETO TOTEHITHAIA TPO(HEeCCHOHATLHOU JIEATEIIBHOCTH.

B ¢unocodckux, MNCUXOIOTMUECKHX M TMEJArorMYecKuX acreKkTax pacCMOTPEHUS
pedIICKCUU CYIIECTBYIOT CXOJHBIC 1O COACPKAHHWIO TOYKH 3PCHHS, JOMOJHSIONUE TEPMHH
«HampaBJeHHe» (HalpaBJICHUE BHUMAHUS M Pa3MBIIUICHHE YelIOBEKa O CBOMX COOCTBEHHBIX
MBICJISIX, YMOIIMSX, MOCTYMKAaX, OMBITE, COCTOSIHUU, MUPOBO33peHUH). OCHOBa pedeKInu Kak
HapaBlieHUs] BHUMaHM Ha ce0s, B IeJarOrMYeCKOM acIieKTe OMPEAeseTCs B TPEX aCMeKTax: BO-
MEPBLIX, HAIIPABJICHUC — 3TO COBOKYITHOCTDH HOCJ'IGI[CTBI/Iﬁ 1 00CTOSITEILCTB O6”I)€KTa; BO-BTOPBIX,
YCTaHOBJICHHBI HAOOp BIMSIET HAa pa3BUTHE, BOCIHUTAHHE U OOY4YCHHE JTMYHOCTH; B-TPETHUX,
BIIMSTHUC HAIIPABIICHUH ONPEeIsIeTCS B YCKOPSHHOM MJTH 3aI1a3/IbIBAIOIIEM MIPOIIECCe Pa3BUTHSA,
BOCIIUTAHUSA M OOy4YeHUs, a TaK)KEe HAMNpaBICHUE MOXKET BIUATh HAa UX JAUHAMUKY U KOHEUHBIN
PE3yJIbTAT. . I/ICXOI[H H3 3TOU IIO3HUIINHU B [[aHHOﬁ CTaThEC, ONIMCBIBAIOTCA PE3YJIbTAThI UCCIICAOBAHUA
U 0000meHus OOIIeHAYYHBIX M TEAaroTMYeCKUX HCCIEIOBAHMM, OCYIIECTBISICTCS aHAu3
TUTOJOTHYECKON Kiaccu(uKauuu pedIeKCHBHBIX HANpPABICHUH, CIOKUBIIUXCS B TEOPUU H
MPAKTHKE TIeIarOTHKU U UCTIONIb3yeMble B MPOPECCHOHATBLHON MOATOTOBKE OYIYIIUX YUUTEICH.

KuioueBble ciaoBa: pedrekcusi, HaMpaBlICHHOCTh, PEQIICKCUBHAS JESITEIBHOCTb,
pediiekcuBHas cpena, MeXCyObekTHOe oOmieHune, pedIeKCuBHAs OpHEHTAlUsS, CHCTEMHO-
OpTraHHU3allMOHHBIC HAIpaBJICHUA, TUAAKTHYCCKUC HAIIPABJICHUA, NCAArOTMKO-TICUXOJIOTMYCCKUE
HaTpaBICHUS
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