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Abstract. To improve English language teaching practices in Kazakhstan, qualified and
competent teachers are needed to fulfill students’ needs and meet educational goals. Thus, this
paper compares perceived competence levels of pre-service and in-service English teachers by
using European Profiling Grid (EPG) framework with respect to their language proficiency, and
provides deeper understanding about the definition of an effective teacher by investigating the
efficacy of ELT programs in terms of raising effective English teachers. To improve English
teaching outcomes and teacher quality in relation to teacher education curricula, perceived
competences and opinions of in-service and pre-service English teachers play a crucial role. This
research aims to demonstrate what is happening in teacher education programs in Kazakhstan, how
in-service and pre-service teachers perceive themselves in terms of language teacher professional
competences. In total 65 pre-service and 40 in-service English teachers participated to the research.
The mixed method research was employed by combining both qualitative and quantitative methods
in order to gain a deeper understanding of the phenomenon under investigation. To analyze the
qualitative data thematic analysis method is used in order to process the obtained data SPSS 25
was used. It was found that in-service teachers had higher professional competence levels than
pre-service teachers and senior ELT students had higher levels of teaching competence then
freshmen ELT students indicating to a statistical significant difference across groups.
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Introduction

English language teaching policies may differ from country to country in
terms of application and teacher education depending on educational aims and
policies. English teaching policies, implications and teacher education have been
criticized as a current issue in Kazakhstan since English is the most frequently
learned and taught language in Kazakhstan. Therefore there is a need for
investigating ELT teacher competences and ELT departments in universities in the
light of internationally set teaching standards by the EPG (European Profiling Grid)
framework. To improve English teaching outcomes and teacher quality in relation
to teacher education curricula, perceived competences and opinions of in-service and
pre-service English teachers play a crucial role.
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In this regard, this research aims to demonstrate what is happening in teacher
education programs in Kazakhstan, how in-service and pre-service teachers perceive
themselves in terms of language teacher professional competences.

The main aim of this research is to find out and compare English teachers’,
freshmen ELT students’ and senior ELT students’ perceived competence levels to
see 3 whether pre-service teachers feel more competent as their take more courses
throughout their teacher education program and whether teachers feel themselves
more competent as they gain teaching experience after graduation.

Research Questions

1. What are the most vital features of a competent ELT teacher according to
preservice and in-service English teachers?

2. What are the stated strengths and professional development preferences of
practicing teachers and future teachers in terms of instructional activity?

Basic provisions

Language proficiency is regarded as a crucial indicator for a teacher’s quality
in the literature [1]. With the help of an improved subject knowledge and language
proficiency teachers can act as role models for learners by setting them a good
example of the language being learned [2]. Accordingly for being a good model in
terms of accuracy, fluency, lexis and pronunciation for students, teachers’ language
proficiency is an indicator of a teacher’s quality. Similarly, Faez and Karas [3] state
that high level of language proficiency is required from teachers to be successful and
qualified teachers. According to the research of Richards, Conway, Roskvist and
Harvey, teachers’ subject knowledge directly affects what is going on in the
classroom. McNamara [4] suggests that teachers with a high level of language
proficiency can easily present their knowledge by adjusting the knowledge to the
students’ level so that students can understand the subject matter easily.

In the ongoing debate about the importance of language teachers’ proficiency,
Tsang [5], comes with a new argument claiming that after a certain point of
proficiency there may be other important factors in the effective teaching practices
of teachers other than proficiency. In his research to examine the link between
general language proficiency and students’ engagement as an indicator of effective
teaching, he compared native and non-native English teachers and found no
differences in students’ engagement. Tsang [5] explained other important constructs
in effective teaching other than language proficiency such as kind and pleasant
personality, sense of humor and positive relationship with students, effective
pedagogy and good pronunciations and accuracy. According to the results of his
research, native like proficiency does not mean effective teaching.

Cooper [6], states that teacher personality is addressed in relation to teaching
style and effective teaching.

According to the research of Taneri [7], crucial personal characteristics of
good teachers are listed as: having positive attitudes towards instruction, feeling self-
esteem, satisfaction and empathy. She reports that there is no teacher education
program addressing teachers’ affective needs of pre-service teachers, most of the



teacher education programs focus on cognitive gains and neglects teachers’ personal
characteristics.

Most of the pre-service and in-service teachers reported their personal
characteristics as their strengths in alignment with the findings of the research of
Korthagen [8]. Korthagen [8] focuses on teachers’ personal characteristics such as
empathy, understanding and tolerance as crucial qualities for teachers in accordance
with the findings of this research. Second, most frequently addressed strength was
in subject matter knowledge by both pre-service and inservice teachers which is
compatible with previous studies in the literature. Other areas of strength were
reported as pedagogical knowledge and skills, digital competence and language
proficiency which are competence areas mentioned in the literature review part of
this research. In terms of teachers’ language proficiency, some teachers reported
their proficiency level as their weaknesses and an issue that they want to develop
especially in terms of speaking and spoken production skills. Still, most of the
teachers mentioned language proficiency especially in terms of oral skills by
defining a competent ELT teacher especially pre-service English teachers perceive
themselves not at high levels of language proficiency.

Materials and methods

While determining a methodology research questions and the aim of the
research play an important role. The purpose of the research is to investigate and
contrast practicing and future teachers English proficiency levels and competence
levels set by the EPG framework.

By taking these factors into consideration, mixed method research design is
chosen. A survey was used as the research instrument to collect both quantitative
and qualitative data. Besides surveys are useful in describing existing relations
between variables and understanding teachers’ ideas about competences of a
qualified ELT teacher. In total 65 pre-service and 40 in-service English teachers
participated in the research. Mixed method research was employed in a combination
of quantitative and qualitative data collection and data analysis. Quantitative data
were gathered through an online survey and qualitative data were gathered via open
ended interview questions.

Results and Discussion
What are the most important features of a competent ELT teacher?

The purpose of this question was to reach a common and comprehensive
definition of a competent language teacher. The following categories emerged from
the question asked: Subject matter knowledge (ELT) (including professional subject
matter qualities such as methodology, techniques, assessment and planning were
included to this category), pedagogical knowledge (including classroom
management, use of gestures, posture and voice, guidance, students psychology,
discipline, preparing a positive classroom environment, giving instructions),
personal characteristics such as advanced communication skills, being patient,
having a smiling face, empathy, cuteness, being a role model, humor, positive,
curious, researcher, open to innovation and change, tolerance, responsible,



hardworking, understandable, fair, motivating, open to criticism, planned, honest,
open minded, problem solving skills, sensible, trustworthy, friendly, calm, willing,
self confidence, punctual, energetic, loving the profession, vise, outgoing, unselfish,
determined, idealist, up to date, loving, creative, helpful, inspiring, advanced
listening and presentation skills, experienced, eager to learn, ethic and technology
use and language proficiency level.

In-Service Teachers’ Perceptions About The Features Of a Competent
Teacher.

As the results revealed, personal characteristics was the most highly
addressed theme among in-service English teachers with 111 mentions followed by
pedagogical knowledge with 54 codes. Subject matter knowledge is the third most
frequently mentioned theme with 58 mentions. Digital competence was coded 15
times and language proficiency was the least mentioned code with four mentions.

To demonstrate the perceptions of the participants regarding a competent
teacher some of the teachers’ excerpts will be provided. For example Teacher 1, is a
teacher with one year of teaching experience defined a competent teacher as the
individual with pedagogical knowledge, subject matter knowledge, advanced
communication skills, empathy and a good pronunciation. Teacher 1, clearly gives
importance to teachers’ pronunciation which shows that language proficiency is an
important construct of competent teachers. Teacher 2, who is an MA student with
one year of teaching experience defined a competent teacher as one with good
command of subject matter and pedagogical knowledge and technology, advanced
communication skills, empathy open minded, creative, understanding, and guiding
students appropriately. Teacher 3, with three years of teaching experience described
a competent teacher as the teacher who uses communicative methods effectively,
has a good command on technology, classroom management, 21st century skills, is
vise, open to communication, fair, kind, understanding and has a smiling face.
Teacher 3, defined a competent teacher by mentioning use of technology and 21st
century skills indicating that she gives importance to teachers currency. Teacher 4,
with three years of teaching experience reported that competent teacher has the main
characteristics as patient, tolerant, responsible, hardworking and has good classroom
management skill, good command of the field and pedagogical knowledge. Teacher
3 and Teacher 4 both used personal characteristics of teachers frequently in defining
a competent teacher which demonstrate that they give importance to teachers
personal features such as being kind, fair, understanding, patient and tolerant. They
emphasized both the role of classroom management skill in defining a competent
teacher.

Teacher 5, is being taught for four years. She described a competent teacher
as one with pedagogical knowledge, advanced communication skills, empathy, a
smiling face and is open to innovation, outgoing and uses the language fluently.
Surprisingly unlike most of the participants she didn’t mention subject matter
knowledge in defining a competent teacher, rather she used codes in relation to
teachers characteristics such as having advanced communication skills, smiling face,
empathy and is open to innovation and outgoing. She emphasized the importance of
pedagogical knowledge and fluent language use. This may be because of her limited



subject matter (ELT) knowledge. Thus she may think that personal characteristics
are more important than subject matter knowledge. Teacher 6, defined a competent
teacher as teacher with subject matter knowledge, a good command of teaching
techniques, advanced communication skills, classroom management skill and a
sense of humor and is vise, open to innovation and change, understanding, patient,
fair, motivating, open to criticism and uses her voice effectively and understands
students’ psychology. Teacher 6, is an MA student with six years of teaching
experience and used most frequently mentioned codes in defining a competent
teacher such as subject matter knowledge, pedagogical knowledge, advanced
communication skills and being open to change and innovation, understanding,
patient, and motivating. Surprisingly she mentioned the role of understanding
students’ psychology in defining a competent teacher which indicates that she may
be more sensitive to students feelings and psychology. Teacher 7 defines a
competent teacher as person with good command on subject matter knowledge, is
honest and hardworking. Teacher 8, described a competent teacher as one with
necessary teaching competences, pedagogical and subject matter knowledge,
advanced communication skills, and is cooperative. Teacher 9, said that competent
teacher has sufficient subject matter knowledge and empathy and is vise,
understanding and patient. Teacher 10 defined that competent teacher can plan a
lesson in considering different learning styles. A competent teacher loves her
country and has empathy for others. Teacher 7, Teacher 8 and Teacher 9 had 10
years of teaching experience and used similar codes in defining a competent teacher
such as having a command of the subject matter, being honest and hardworking,
having advanced communication skills, and pedagogical knowledge which
demonstrates that highly used codes are used by all of the teachers from novice to
experienced. On the other hand, Teacher 10 who is a very experienced teacher with
15 years of teaching experience used a different definition in describing a competent
teacher by emphasizing the importance of different learning styles and love towards
the country. This may be the result of her extended experience in teaching that she
realized that every learner is unique and learns in different ways and at different
rates.

As the excerpts indicate teachers’ definitions for a competent teacher are quite
similar. As the findings demonstrate most of the teachers mention personal
characteristics in defining a competent teacher by using several codes like having
advanced communication skills, empathy and being open minded, creative and
understanding. All of the excerpts demonstrate that most frequently used themes
were in relation to personal characteristics, subject matter and pedagogical
knowledge in defining a competent teacher. A few teachers focused on the
importance of language proficiency in defining a competent teacher which shows
that teachers personal characteristics, subject matter and pedagogical knowledge are
given more importance in defining a competent teacher by the teachers.

Analysis of the data indicate that pre-service English teachers' highly
addressed category was teachers personal characteristics including codes like:
empathy, smiling, advanced communication skills, patience, vise, open to
innovation and change, sophisticated, leadership, humorous, energetic, eager to take



responsibilities, objectivity, discipline, punctual, kind, curiosity, discipline, positive,
tolerance, open minded, objective, respect, outgoing, understanding, social, self
confident, creative, eager, selfless, ethical, planned, improved communication skills,
problem solving skills, critical, role model for students, not prejudiced,
sophisticated, decisive, guiding, tolerant, fair, honest, idealist, responsible, calm, self
sacrificing, motivating, trustworthy, and punctual. Below are some excerpts taken
from the answers to this question; Student 1, who is a freshmen student defined that
competent teacher prepares appropriate materials, has a good classroom
management skill, is open to technology integration, motivated and self confident.
Student 2, who is a freshman said that a competent teacher has a good command of
subject matter knowledge, prepares effective lesson plans, guides students if needed,
Is patient, disciplined and open minded. A typical answer for freshmen students is
given by Student 3, and he outlines main characteristics of good teacher with
developed classroom management skills, empathy, pedagogical knowledge, advance
communication skills, is patient, understanding, motivating, guide, open to
innovation, change and loves the profession. As the excerpts demonstrate freshmen
students generally emphasize teachers characteristics by using codes like being
patient, having empathy and openness to technology and innovation. This may
indicate that they give importance to teachers personal traits and technology
integration. Secondly they mentioned pedagogical knowledge especially classroom
management skill frequently which shows that managing a classroom well is valued
by freshmen students. Student 4, who is a senior student defined a competent teacher
as one with the ability to manage the classroom well, plan the lesson according to
student’s needs, is a good listener, understanding and has subject matter knowledge.
Student 4, gives importance to lesson plans in accordance to students needs which
iIs not mentioned highly by most of the participants indicating that she gives
importance to lesson plans. Student 5, who is a senior student defined a competent
teacher as professional with 21st century skills, good command of the field, is able
to give effective feedback, able to prepare appropriate and educational materials, is
open to development, understanding and patient, energetic, following trends in ELT
and open to professional development uses innovative methods, motivates students.

Student 5 mentioned the 21st century skills and following trends in ELT and
being open to professional development and using innovative methods in defining a
competent a teacher which shows that the student gives importance to professional
development and currency of the teachers. Student 6, who is a senior student
described an effective teacher has effective communication skills, pedagogical
competence, empathy, is open to change and innovation, respectful to personal
differences, open to use of technology, and sensitive to students’ psychology.
Student 6, mentioned being respectful to personal differences and sensitive to
students’ psychology in defining a competent teacher which shows that she give
importance to personal differences and students’ psychology in education. As
Student 4, Student 5, and Student 6, answers demonstrate senior ELT students
mostly used codes in relation to personal characteristics such as being understood,
open to innovation and technology and having empathy in general.



What are your strengths as an English teacher? List three of your strengths as
an English teacher. Teachers were asked to list their three strengths in terms of
teaching competences. Most of the teachers addresses their personal characteristics
(f176) as their strengths such as: advanced communication skills, patience, empathy,
being motivating, vise, understanding, creativity, been open minded, hardworking.
It is followed by subject matter knowledge (f36) including, material design, syllabus
design, using a variety of different activities, using a range of methods and
techniques, giving appropriate feedback and following new trends in ELT.
Pedagogical knowledge (f23) was mentioned most frequently in relation to
classroom management and creating a positive classroom environment. Six codes
were categorized as digital competence as teachers strengths in terms of using
technology effectively in lessons.

In which areas would you like to improve yourself, if opportunities are
provided? List three relevant areas. Teachers are asked to in which matter they would
like to improve themselves if an opportunity is provided.

While coding the data, seven themes were recognizes namely; issues about
students including improving students motivation and critical thinking skills (f 5),
Use of technology (f 14), field knowledge (f 50) in terms of use of authentic
materials, teaching methods and techniques, testing and evaluation, curriculum,
material preparation, lesson plan planning, and designing projects, pedagogical
knowledge (f 21) including classroom management, time management and drawing
students attention, personal characteristics (f 6), Studying abroad and contact with
native speakers (f 9), improving language proficiency especially in terms of speaking
(f 112).

What were the three difficulties you face throughout your profession- if there
is any? The aim of this question was to detect the difficulties pre-service and
inservice teachers face throughout their profession journey.

Seven themes emerged from the data of in-service teachers under this question
namely; Issues about parents, administration problems, pedagogical knowledge
(classroom management issues), insufficient field knowledge, environmental
factors, issues about students, and characteristic factors.

Most of the pre-service teachers mentioned their personal characteristics in
terms of their strengths followed by their subject matter knowledge, language
proficiency and lastly pedagogical knowledge.

Conclusion

In defining a competent ELT teacher most of the codes were concerning
teachers’ personal characteristics category mentioned by both pre-service and
inservice English teachers. Similarly, in his research Tsang [5, pp.99-113] claims
that there are other crucial constructs than language proficiency in describing a
competent ELT teacher such as kind personality, sense of humor, positive
relationship with students, pedagogy knowledge and good pronunciation and
accuracy. His study’s findings are in accordance with this research’s results since
most of the pre-service and in-service teachers in this research mentioned those
teacher characteristics as personal traits of a competent ELT teacher. Like the



research of Cooper [6], Gabrielatos [9] teacher characteristics is one of the mostly
addressed construct in defining a good teacher. Findings of this research
demonstrated that a competent ELT teacher has to have some personal
characteristics such as empathy, self confidence and positive attitudes towards
teaching and students as the research of Taneri [7] indicates. Similarly according to
Chang students give importance to teachers’ personality traits such as empathy and
fairness with are mentioned by the participants of the research repeatedly while
describing a competent teacher.

Most of the pre-service and in-service teachers reported their personal
characteristics as their strengths in alignment with the findings of the research of
Korthagen [8]. Korthagen [8] focuses on teachers’ personal characteristics such as
empathy, understanding and tolerance as crucial qualities for teachers in accordance
with the findings of this research. Second, most frequently addressed strength was
in subject matter knowledge by both pre-service and inservice teachers which is
compatible with previous studies in the literature. Other areas of strength were
reported as pedagogical knowledge and skills, digital competence and language
proficiency which are competence areas mentioned in the literature review part of
this research. In terms of teachers’ language proficiency, some teachers reported
their proficiency level as their weaknesses and an issue that they want to develop
especially in terms of speaking and spoken production skills. Still, most of the
teachers mentioned language proficiency especially in terms of oral skills by
defining a competent ELT teacher especially pre-service English teachers perceive
themselves not at high levels of language proficiency. In-service teachers were
willing to improve themselves in terms of subject matter knowledge mostly followed
by pedagogical knowledge, digital competence, studying abroad facilities, personal
characteristics and solving problems caused by students’ lack of motivation and
willingness to learn English. Pre-service teachers highly addressed theme in terms
of improved facilities were their level of language proficiency followed by subject
matter knowledge, personal characteristics, studying abroad facilities, pedagogical
knowledge and digital competence.
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Angatma. KazakcTanma arpUIIBIH  TUTIH OKBITY TOXKIPUOECIH JKaKcapTy YIIiH
CTYJEHTTEPIH KKETTUNKTEPIH KaHAraTTaHABIPY JKoHE OLIiM Oepy MakcaTTapblHa KeTy YIIiH
OUTIKTI JKOHE KY3bIpeTTI MyFamimiaep KaxkeT. Ocputaiia, OyJ1 3epTTey aFbUIINIBIH  TiJ1
MyFalliIMAEPIHIH TUIAI MEHrepy JIeHreiiHe KaTbICThl eypomnanblk npoduiabs TopblHBIH (EPG)
KYpbUIBIMBIH NaiiialiaHy apKbLIbl aFbUILIBIH TUII MYFAIIMJIEPIHIH KoHE OOJlallaK aFbLIIIbIH T1I1
MyFalliMAEPiHIH KY3bIPETTLIIK AEHI€HIIepiH CalIbICThIPaIbl )KOHE KY3bIPETTI MYFalliM aHbIKTaMachl
Typajibl TEPEHIPEK TYCIHyre MYMKIHAIK Oepeal. AFBUIMIBIH TUIIH OKBITYAbIH HOTHXKENIepl MeH
MyFaliMaepaiH OuniM Oepy OarmapiamanapblHa KaTBICTBI MYFalTIMJIEpP/iH CalachlH jKaKcapTy
YILIIH aFbUILIIBIH TUTI MyFaJIIMIEPIHIH OUTIKTUIIKTEPl MEH MiKipJiepl HIeNyIli peJl aTkapajsl. by
3eprrey Kazakcrannarsl myranimaepre 0iaim Oepy Oaraapiiamanapbiiia KaraalblH, OUTIKTUIINH
apTThIPy KYpPCBIHJAFBI jKoHE Ooamiak Tijd MYFaIIMIHIH KOCIOM KY3BIPETTUIIKTEpl TYPFbICHIHAH
e3/1epiH Kajail KaObUITAWTBIHBIH KepceTyre OaFbITTanFaH. 3epTreyre OapiblFbl 65 Oonamax
aFbpUIIIBIH Tl MyFadiMmi >koHe 40 aFpUINIBIH TUTI MYFaliMi KaTbICThI. Apanac 3epTTey oici
KYOBUIBICTBI TEPEHIPEK TYCIHY VIIIH CalajblK JXOHE CaHJBIK oicTepAl OIpiKTIpy apKbLIbl
KoJAaHbUIAbel. CanaablK JEPeKTEp Il Talaay YIIiH TaKbIPBIMTHIK Talaay d9/iCi KOJIIaHBUIIBI KOHE
caunplK nepekrep SPSS 25 kemeriMeH TangaHnabl. AFBUIIBIH Tl MyFaTiMIEpIiH KociOu
KY3BIPETTUIIK JeHreisepl Ooyalak arbUINIBIH TUI MyFaJiMJepiHE KaparaHAa »KOFapbl €KeHl
anbIKTangel. ELT cTyneHTTepi Tontap apachlHAaFbl CTATUCTUKAIBIK MAHBI3/Ibl ailbIPMaIIbUIBIKTHI
KOpCETEeIi.

Tipek ce3nep: ArputusiH TiiH oKbITY (ELT), eyponansik npodpunsaey xyieci (EPG),
ELT myfanimiHiH K9C10M KY3BIPETTUIIKTEp1, MYFaJIIMHIH OLTiMi, TallbIHBIK, YHUBEPCUTET,
Oafrmapnama, 3epTrey
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AHHOTamMA. [[ns ynydileHus DOPaKTUKKA DPENOJABAHMUS AHIVIMMCKOIO s3bIKa B
Kazaxcrane Heo0XoauMbl KBAIM(UIUPOBAHHBIE U KOMIIETEHTHBIE IIPENOIaBaTeNd, CIIOCOOHBIE
YIOBJIETBOPUTH MOTPEOHOCTH OOYYaIOMMXCS W JOCTUYb OOpazoBaTenbHBIX Iieneil. Takum
o0pa3oM, B TOM CTaThe CPABHUBAIOTCS IMPEAIOJIAaraeMble YPOBHU KOMIIETEHTHOCTU Y4MTElIeH
AHIJIMICKOTO sI3bIKa O Hayaja paboThl U B Ipoliecce padoThl C MCIONb30BAHUEM CTPYKTYpbI
European Profiling Grid (EPG) B oTHOmIeHNN UX BIAJCHHS S3BIKOM, a TaKKe 0OecreuynBaeTCs
Oonee riIyOOKOe MOHMMaHHE ormpeneneHuss 3(Q(HEKTUBHOTO YUYUTENs IyTeM HCCIIeIOBaHUS
s¢¢pextuBHocTH [Iporpammbr ELT ¢ Touku 3peHMs MOATOTOBKM KOMIIETEHTHBIX YUUTEJeH
AHITIMHCKOTO A3bIKA. Jl7s yiydllleHUs pe3yJIbTaTOB NpPENoAaBaHMsl AHIJIMHCKOTO f3bIKa U
OTHOILIEHUSI yYUTeNIeH K y4eOHBbIM ITporpaMMam MeJarorndyeckoro o0pa3oBaHus pelaroIyto poib
UTPAIOT JIAHHBIE [TOJIyYEHHBIE [TOCIIE POBEAEHHOI0 OIIPOCa KacaTeIbHO KOMIIETEHIIUI, YMEHUH 1
HaBBIKOB YYHTEJICH aHTJIMICKOTO sI3bIKa C MCIOb30BaHKeM CTpyKTypsl European Profiling Grid
(EPG). D10 uccnenoBaHue HAPABICHO HA TO, YTOOBI MPOAEMOHCTPHUPOBATH, YTO MIPOUCXOIHUT B
nporpaMMax Iejarormyeckoro obpaszoBanus B KazaxcraHe, kak nenaroru, Oyaymue Hu
NPaKTUKYIOIIME, BOCIPHHUMAIOT ce0s C TOYKM 3peHHs MPO(ECCHOHATBHBIX KOMITCTCHIIUI
yuuTeneil ”HOCTpaHHBIX A3BIKOB. Bcero B mccienoBaHuu MpUHSIM ydacTHe 65 Oynynmx u 40
NPAKTUKYIOIMIMX YYHUTENeH aHIIIMHCKOro s3bika. CMEIIaHHBIA METOJ HCCIEeIOBaHUS OBl
UCIMOJIb30BaH MyTEM COYETAaHUS Ka4eCTBEHHBIX M KOJMUYECTBEHHBIX METOAOB, YTOOBI MOIY4YHUTh
Oosee rIyOOKOe MOHMMaHUE M3ydyaeMoro sBiieHUs. J[1s aHanm3a KayeCTBEHHBIX JaHHBIX ObLI
UCMOJNBb30BaH METOJ] TEMAaTH4YeCKOro aHaju3a, a KOJMWYECTBEHHbIE JaHHble ObuIM
IIPOaHAIM3UPOBaAHBI ¢ UcTIOIb30BaHEM SPSS 25. bpuio o0HapyX eHO, YTO IEHCTBYIOIINE YUUTENs
UMEIOT 00Jiee BBICOKHM ypOBEHb MPO(eCcCHOHATBHON KOMIETEHTHOCTH, YeM OyIyIIue yuuTens, a
CTylaeHThl cTapmux KypcoB ELT wumeror Oosiee BBICOKHH ypOBEHb I€1aroru4yecKoi
KOMIIETEHTHOCTH, 4Y€M MEepBOKYPCHUKU. CTAaTUCTUYECKH 3HayMMas pasHUIla HAET MEeXAy
cryaertamu ELT rpynm.

KuaroueBble caoBa: mnpenoaaBanue anmmiickoro s3sika (ELT), Espomelickas
npodunmupytomas cerka (EPG), mnpodeccuonanbubie kommneTeHuuu mpenopasarens ELT,
nejarornyeckoe oopazoBaHue, MOArOTOBKA, YHUBEPCUTET, IPOTrpaMMa, UCCIIEJOBaHHE

Cmamus nocmynuna 11.05.2023
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