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Abstract. In the context of globalisation and the intensification of
intercultural contacts, the challenge of forming linguocultural competence
among future foreign language teachers has become increasingly urgent. This
article explores communicative-situational technologies as effective tools for the
development of such competence. Drawing on Kazakhstani and foreign studies,
as well as a pedagogical experiment, the authors introduce an innovative approach
for organising intercultural dialogue within the educational environment. The
presented methodological and practical solutions foster readiness for successful
interaction in a multicultural society. Moreover, the article highlights the
importance of integrating linguistic, sociocultural, and strategic skills in teacher
training, supported by contemporary international research and empirical
evidence. The research offers a practical model for future teachers, facilitating
not only linguistic proficiency and cultural awareness but also adaptability in
cross-cultural educational contexts.
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Introduction

The contemporary conditions of globalisation, intensification of migration
processes, and intercultural interactions pose novel challenges to the education
system, requiring the training of specialists capable of effectively functioning in
a multicultural space. In this context, a fundamental capability of prospective
foreign language teachers is that of linguocultural competence, which integrates
linguistic, cultural, and strategic components and ensures the ability to conduct
productive intercultural dialogue.

The concept of linguocultural competence has undergone significant
evolution in both foreign and Kazakhstani research. Initially, it was considered
an extension of communicative competence [1], a concept later expanded upon
by Byram through the introduction of intercultural communicative competence,
which includes knowledge of cultural norms, attitudes, and behaviours. As posited
by Kunanbayeva S.S., the construct of linguocultural competence is multifaceted
in nature and encompasses the following domains:

In the context of globalisation and the increasing prevalence of intercultural
interactions, the issue of cultivating linguocultural competence in prospective
foreign language educators has become a salient concern. This article considers
communicative-situational technologies to be an effective means of developing
this competence. Drawing upon the research of Kazakhstani and foreign authors,
as well as the findings of a pedagogical experiment, the authors put forward an
innovative approach to intercultural dialogue in the educational environment. The
methodological and practical solutions presented in this study contribute to the
formation of future teachers’ readiness for effective interaction in a multicultural
society.

* Linguistic knowledge (grammatical, lexical, and pragmatic norms),

* Sociocultural awareness (understanding of cultural-specific values,
traditions, and realia),

* Strategic skills (the ability to adapt communicative behavior to various
intercultural contexts). [2]

Recent Scopus-indexed research emphasizes the necessity of integrating
linguocultural and intercultural communicative competence in teacher training
programs [3, 4]

In Kazakhstan, the significance of linguocultural competence has been
emphasized by Abildinova G.K., Temirbaeva L.R., and Aubakirova L.S., who
argue that the development of this competence is crucial for future teachers to
ensure effective communication with students from diverse cultural backgrounds.
The integration of cultural elements into language education is not only an
additional aspect of training but a fundamental necessity, especially in the context
of Kazakhstan’s multilingual and multicultural society.

Moreover, the digitalisation of education and the advent of virtual
intercultural communication platforms (e.g. Zoom, MS Teams, social media)
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necessitate novel approaches to the training of language teachers. These platforms
frequently exhibit a paucity of non-verbal cues, thereby rendering the capacity to
interpret cultural signals and manage intercultural conflicts all the more critical.
Hall and Littlewood are two scholars who have emphasised the significance of
cultural identity and context-sensitive communication strategies in language
education.

The necessity for innovative pedagogical approaches, incorporating
communicative-situational technologies, is consequently becoming increasingly
imperative. These technologies are designed to simulate real-life intercultural
scenarios, enabling students to develop not only linguistic proficiency but also
cultural sensitivity and adaptability. The utilisation of role-playing games, case
studies and scenario-based learning methodologies fosters the development of
immersive environments, within which prospective educators are able to hone
and refine their intercultural communication skills.

The present study aims to provide a theoretical substantiation and empirical
validation of the effectiveness of communicative-situational technologies as
a means of developing linguocultural competence in future foreign language
teachers. The research is grounded in the synthesis of Kazakhstani and international
scholarly perspectives and supported by the results of a pedagogical experiment
conducted at the Kazakh Ablai Khan University of International Relations and
World Languages.

Materials and methods

The research methodology is grounded in a series of approaches, including
competency-based, sociocultural, and activity-based methods. Collectively,
these approaches provide a holistic framework for the formation and assessment
of linguocultural competence. As posited by Kunanbaeva S.S. in 2013, this
competence is characterised by the integration of linguistic proficiency with
cultural knowledge and adaptive communication strategies. These are deemed to
be essential for effective interaction in a multicultural environment.

The experimental design of this study is informed by action research
methodology, which allows for the iterative refinement of pedagogical
interventions in response to observed outcomes. The pedagogical experiment
was conducted at the Faculty of Foreign Languages of the Kazakh Ablai Khan
University of International Relations and World Languages during the 2024-
2025 academic year, involving 60 third-year students specialising in two foreign
languages.

The participants were divided into:

» Experimental Group (EG) — 30 students, who received instruction
incorporating communicative-situational technologies.

* Control Group (CG) — 30 students, trained through traditional methods
(lecture-based, text-centered instruction).
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Random stratified sampling ensured that both groups were comparable in
terms of their initial levels of linguocultural competence (pre-tested before the
experiment).

The research employed a mixed-methods approach, combining quantitative
and qualitative tools for a comprehensive assessment:

1. Diagnostic testing:

In accordance with the methodology outlined by Kunanbaeva, the diagnostic
instrument employed in this study evaluated three fundamental components [2].

The linguistic component encompasses such elements as knowledge of
pragmatic norms and sociolinguistic variation. The sociocultural component
includes cultural awareness and the ability to recognise culturally sensitive
scenarios. The strategic component involves adaptability in communication and
conflict resolution skills.

The assessment comprised a series of questions of a multiple-choice nature,
scenario-based tasks, and short essay responses. The assessment scale ranged
from 0 to 10 points per component.

2. The following section will examine the use of role-playing simulations.

Adapted from Elkonin’s psychology of play, the scenarios were designed
to reflect real-world intercultural classroom situations (e.g., managing cultural
misunderstandings between students, addressing sensitive topics in a diverse
classroom). [5]

3. Case-study analysis:

The cases under consideration were developed on the basis of actual
incidents reported in the pedagogical literature, with a particular focus on
intercultural conflicts in educational settings. [6]

4. Self-assessment questionnaires:

Likert scales (1-5) were utilised to elicit student ratings of perceived
competence in intercultural communication, thereby providing insight into their
confidence levels and reflective awareness.

5. The following evaluation is to be considered an expert opinion.

The students’ performance was then assessed by university instructors
specialising in intercultural communication. These instructors used rubrics
aligned with Byram’s (1997) criteria for intercultural competence to evaluate the
students’ performance during role-plays and discussions.

Phases of the experiment

1. The establishment of the initial phase is imperative for the subsequent
progression of the study.

The initial evaluation of students’ linguocultural competence is conducted
through the implementation of diagnostic testing and self-assessment tools.

2. The initial phase (12 weeks) is characterised by the following:

The implementation of communicative-situational technologies within the
European (EG) curriculum is of particular interest.
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Interactive methods constituted 40% of the course time, encompassing
role-plays, case studies and simulations.

The CG followed the standard curriculum without these enhancements.

3. Control phase:

Post-experiment testing, self-assessments, and expert evaluations were
conducted to measure the development of competence.

Data analysis

Quantitative data were analysed using Student’s t-test to assess the statistical
significance of differences between groups.

A content analysis of qualitative data (student reflections, expert comments)
was conducted to identify recurring themes in intercultural awareness and
communication strategies.

Methodological innovations in applied linguistics, as analyzed in recent
Scopus research, reinforce the effectiveness of interactive and situational
approaches [7]. The methodological framework employed in this study is
designed to ensure the validity and reliability of the findings, thereby providing
robust evidence of the impact of communicative-situational technologies on the
development of linguocultural competence.

Results

Two groups of third-year students of the Kazakh Ablai Khan University
of International Relations and World Languages participated in the pedagogical
experiment:

- Experimental group (EG) - 30 students whose training included the use of
communicative-situational technologies.

- Control group (CG) - 30 students who learnt according to the traditional
methodology.

Assessment of linguocultural competence

The assessment was carried out according to three components (according
to the model of Kunanbaeva S.S.):

1. Linguistic component - knowledge of language norms, pragmatics,
sociolinguistics.

2. Sociocultural component - knowledge of cultural norms, traditions,
realities of the countries of the learnt language.

3. Strategic component - the ability to adapt, to resolve intercultural
conflicts, flexibility in communication.

Table 1 - Average score by competence components (on a 10-point scale)

Group Linguistic com-| Sociocultural Strategic com- | Average score
ponent component ponent
Experimental 8,2 8,7 8,5 8,5
Control 7,9 7,1 6,8 7,3
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Comparative results by competence components

W Experimental group

[ Control group

Linguistic Sociocultural Strategic

Discussion

The research that was conducted has convincingly demonstrated the
effectiveness of communicative-situational technologies in the development
of linguocultural competence among future foreign language teachers. The
integration of these technologies into the educational process has resulted in
significant improvements in all components of competence, especially in the
sociocultural and strategic domains, which are critical for successful intercultural
communication.

The experimental group, which was exposed to interactive pedagogical
methods such as role-playing simulations, case studies, and scenario-based
discussions, demonstrated not only higher average scores but also a greater degree
of engagement and reflective awareness in addressing intercultural challenges.
These results emphasise the pivotal role of experiential learning environments
in fostering the flexible, adaptive skills required in multicultural educational
contexts.

The following are the key contributions of the research:

1. The present study aims to empirically validate communicative-situational
technologies as a practical tool for developing linguocultural competence.

2. The present study explores the adaptation of methodological frameworks
(Kunanbayeva S.S., Byram M., Hymes D.) to the specific cultural and educational
context of Kazakhstan [8, 9, 10].

3. The provision of a structured model for the integration of cultural
elements into language education is imperative. This model must emphasise
situational learning and critical reflection.
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Conclusion

In the context of globalisation and cultural diversity, the role of a foreign
language teacher is one that extends beyond the mere instruction of languages.
It encompasses the cultivation of intercultural understanding, empathy, and
dialogue competence. The integration of communicative-situational technologies
into teacher training could be seen as a methodological innovation, as well as
a step toward preparing educators for the complex realities of the 21st-century
classroom. This research is a contribution to the ongoing discourse on intercultural
education and it provides a practical model for enhancing the linguocultural
competence of future teachers. Ultimately, this will support their readiness to
engage in constructive intercultural dialogue and foster inclusive educational
environments.
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BOJIAIHAK HIET TIJII M¥FAJUIMAEPIHIH
JIMHI'BOMO/JIEHUETTAHBIM/IBIK K¥3bIPETTIJIII'TH
JAMBITYABIH HEI'I3I PETIHAEI'T KOMMYHUKATUBTI-
CUTYALUSAJIBIK TEXHOJOI'UAJIAP: MOJAEHUETAPAJIBIK
JUAJIOT'KA THHOBAIIUAJIBIK KAJIAM
*JleBanmoBcka-Tomammuk b.!

*IKonnan0aisl FeutbIMIap yHUBepcuTeTi, Konus, [Tonbiia

Angarna. Famampany koHe  MoJEHHETapalblK — OaillaHbICcTapAbIH
KapKbIHAAayblHA OailaHbICTBl  OoNamiaK IeT TULIepl  MyFaliMAepiHiH
JIMHTBOMO/IEHUETTAaHBIM/IBIK KY3bIPETTLIITTH KaJIbIIITACThIPY MACEJIEC] aca ©3€KT1
O6onyna. byn makanmaga aranmraH Ky3bIPETTUTIKTI JTaMBITy1a KOMMYHHKATHBTI-
CUTYAIUSUTBIK TEXHOJOTHUSUTAPABIH TUIMIUTITT KapacThIpbuiaasl. KazakcTaHIbIK
KOHE IMIETEINIK 3epPTTeyJIep MEH IeJaroruKajiblK dKCIIEPUMEHT HOTHXKEICpiHe
CYlieHe OTBIPHII, aBTOpiap OuTIM Oepy OpTachIHIA MOJICHUETAPATIBIK TUATOITHI
YUBIMIIACTBIPYILIH MHHOBAIHSUIBIK TOCUTIH YCHIHAABI. ¥ CHIHBIIFAH O/IICTEMEIiK
YKOHE IMPAKTUKAJIBIK LIeIIIM/Iep Oonamak MyFaliMIep/IiH MOJIUMIICHH KoFaM/ia
COTTI OpEeKeT eTyre MalbIHIABIFBIH apTThipaasl. COHBIMEH Karap, Makamnaja
MyFamiMaepAl JaiblHOayqa JUHTBHCTUKAIBIK, OJEYMETTIK-MOJICHU JKOHE
CTPATETHSUIBIK JaFAbLIApbl MHTETPAIUSIIAY MAHBI3ABUIBIFBI, 3aMaHay! FHUTBIMU
JIepeKTep MEH HKCIIEPUMEHT HOTHKETIEPl apKbUIbI KopceTiieal. 3eprrey Oonamax
MYFaliMIep YILIiH TIIIK JaF bl MCH MOJICHU KY3bIPETTITIKT] FaHa eMeC, COHBIMEH
Karap MoJCHHUETApaNIbIK JKaFaaiyapaa OediMaeny MYMKIHIITIH KaMTamachi3
€TEeTIH MPaKTUKAJIBIK YTl YCHIHA/IBI.

Tipek ce3aep: TEXHOJIOT U, KOMMYHUKATHBTI-CUTYalUSIIbIK
TEXHOJIOTUSJIAP, KY3BIPETTUIIK, JIMHI'BOMOACHUETTAHBIMIBIK KY3bIPETTLIIK,
Oojamak IIeT Tl MyFaliMIepi, MOJCHHETApPAJIbIK JAHAJION, TeAarornKaiblK
WHHOBAIHSIIAP, TAMBITY

KOMMYHHUKATUBHO-CUTYALIUOHHBIE TEXHOJIOTUH KAK
KJIFOU K PA3BUTHIO JUHI BOKYJIGTYPOJIOT MYECKOM
KOMIETEHIUA BYAYIIUX YUYUTEJEN THOCTPAHHBIX
S3BIKOB: UTHHOBAIIMOHHBIN MMOIXO0]I K
MEXKYJIBTYPHOMY JUAJIOI'Y
*JleBanmoBcka-Tomammmuk b.!

*'VauBepcuteT npukiaaHbix Hayk, Konus, [Tonbia

AHHOTanusl. B ycioBusx miobanu3anu M MHTEHCU(DUKALMU MEX-
KyJBTYPHBIX KOHTAKTOB Mpo0sieMa (pOPMUPOBAHUS JIMHTBOKYJIETYPOJIOTHYECKOM
KOMITETEHIIMHU OyAyLINX YyUUTEIeH HHOCTPAHHBIX SI3bIKOB CTAHOBUTCS OCOOEHHO
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akTyalbHOW. B cTathe paccMarpuBarOTCs KOMMYHHMKAaTHBHO-CUTYaTHBHBIC
TEXHOJIOTUU KaK A()DPEKTUBHBIH MHCTPYMEHT Pa3BUTHUS JAHHOW KOMIICTEHITWU.
Ha ocHoBe aHanmm3a OTEUECTBEHHBIX W 3apyOCKHBIX HCCICIOBAHHM, a TaKXkKe
pPEe3yJIbTaTOB TIEIaroTHYECKOTO HKCIIEPUMEHTA TMPEIJIOKEH HWHHOBAIIMOHHBIN
MOJXOJ K OpraHU3allii MEXKYJIbTYPHOTO auanora B oOpa3oBaTeNbHON cpere.
[IpeacraBineHHble METOAMYECKUE M MPAKTUYECKHE PEIICHUS CIOCOOCTBYIOT
MOATOTOBKE Oymymmx TmenaroroB K AG(EKTUBHOMY B3aUMOJACHCTBUIO B
MONUKYABTYpHOM  obOmiectBe. (Oco0oe BHUMaHHE VYIACJIEHO HHTETPaluu
JMHTBUCTUYECKUX, COIIUOKYIBTYPHBIX U CTPATETUICCKUX HABBIKOB B ITOJITOTOBKE
MearoroB, YTO IOJATBEPXKIACTCS COBPEMCHHBIMU HAyYHBIMU JIAHHBIMH U
pesyabratamu dKcriepuMenTta. Pabora mpeanaraer mpakTUYECKyr0 MOJENb s
OyIyIInX y4uTesel, 00eCIeunBalONIyl0 HE TOJBKO SI3BIKOBYIO U KYJIBTYPHYIO
KOMIETEHTHOCTh, HO ¥ THOKOCTh B MEXXKYIBTYPHOU KOMMYHHKAITHH.

KiroueBble cj10Ba: TEXHONIOTHS, KOMMYHHUKATUBHO-CUTYallMOHHBIE
TEXHOJIOTUU, KOMIIETEHIIUS, IMHTBOKYJIBTYPOJIOTUUECKasi KOMIIETEHITS, OyTyIIue
YYHUTENII WHOCTPAHHBIX S3BIKOB, MEKKYJIBTYPHBIH JHAJIOT, IEAarornyecKue
WHHOBAIINH, Pa3BUTHE
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3OPEKTUBHOCTH KA3BAXCTAHCKUX YUUTEJIEN B
PEAJIM3AIINU UHKJIFO3UBHOM MPAKTUKHA
Ayb6akuposa C.JI.!, lrocenbaeBa b.A.%, * Abenosa H.P.
1-2"3Eppasuiickuit Haumonaneueiit Yausepcurer uMm. JIL.H. T'ymunesa,
Acrana, Ka3axcran

Andoramusi. C wmomenta mnpuHsaTus CanaMaHKCKOW —JeKiapanuu
WHKJTIO3UBHOE 00pa30BaHME 3aKPENMIOCh KaK T'yMaHUCTUYECKUI TMPHOPHUTET
pasBUTHs  HAIMOHAJIBHBIX  00pa3oBaTeNbHBIX CHCTEM. B modambHON
MEarorTH4ecCKON TMOBECTKE IEHTPAIbHBIM CTajJ0 CO3laHue KOM(OPTHOTO
MIPOCTPAHCTBA, MO3BOJISIOIIETO BCEM YUAITUMCSi—B TOM YHUCIIE ACTSIM C OCOOBIMU
obpazoBarenpHbiME TIOTpeOHOCTIMU (OOIl) M MHBAIMIHOCTHIO—IIONYYaTh
JOCTyI K Ka4eCTBEHHOMY OOYYEHHIO HapaBHE CO cBepcTHUKamu. Kazaxcrad,
MIPOBO3MIACHBIINN WHKIIO3UBHOCTh CTPAaTETUUECKOW IIENBI0, CTAJIKHUBACTCS C
BBI30BOM: 3(D(PEeKTUBHOCTH IPEOOPa30BaHUI HAMIPSMYIO 3aBUCHT OT TOTOBHOCTH
y4UTeNeH peann30BbIBaTh HOBBIC MMPAKTUKU.

Heﬂb HUCCiIeJ0BaHUA - KOJINYCCTBECHHOC BBISIBJICHUC YPOBHA
caM0od((PeKTUBHOCTH y4dHTENed 001Ie00pa3oBaTebHBIX IIKOJ T. ACTaHBI,
pabotaromux ¢ yuamumucs ¢ OOIT u HHBAIMIHOCTHIO, @ TAK)KE Ha OMPEIEICHHE
KITIOUEBBIX 0apbepoB, MPENATCTBYIOIINX YCIICIIHON peain3aliiil HHKITIO3UH.

OMmnupudeckass 0a3a chopMHpOBaHa MOCPEICTBOM OHJIAHH-OMpOca Ha
Ka3aXCKOM M PYCCKOM s3bIKax; B BBIOOpKY Bouutk 137 memaroroB. [laHHbIE
oOpaboransl B SPSS 23 ¢ Mcnonb30BaHWEM OIMCATENbHBIX CTAaTUCTHUK, )>-
KpUTEpHsl, t-TeCTa U KOPPEISIMOHHOTO aHAIN3a JUIS BBISIBICHUS CBS3H MEXITY
MoKa3aTeNssMu caMOd(PPEKTUBHOCTH U MPAKTHUECKUM OIBITOM.

HOJIy‘-IGHHI:Ie JAaHHBIC ACMOHCTPUPYIOT HEAOCTATOYHYIO YBCPCHHOCTDH
OTIPOIICHHBIX YYHUTEJIeH B TPEX KPUTHUECKH BAXKHBIX cdepax: YyNnpaBlIeHHH
JNECTPYKTUBHBIM TOBEJACHHEM YyYallUXCs, HalaXHUBAaHUM MapTHEPCTBA C
poauTcisiMu U CICHHUATIUCTAMU CJ'Iy}K6I)I MNOAJACPIKKH, a TaKXKE aJallTalluu
y4eOHBIX TIPOrpaMM TIOJT WHIWBHAyaJdbHBIE TOTPEOHOCTH. ITOT ACPUIUT
caM03(pPeKTUBHOCTH TOBBIIIAET PUCK opManbHOro BKimtodeHus aereit ¢ OOIT
U HUHBAJIUIHOCTBKO B KJIacCC oe3 IMMOJTHOOCHHOI'0 MPUMCEHCHUSA HWHKIIFO3WBHBIX
METOJIUK.

PaGora BriepBbIe IPEOCTABIACT CUCTEMAaTU3NPOBAHHBIE KOTUYECTBCHHBIE
nokazarenu camMod(pPEKTUBHOCTH YYWTENIEH HHKIIO3MBHOTO 00pa3oBaHUS B
CTOJIMYHOM KOHTeKcTe Ka3axcraHa v BBISBIISIET KOHKPETHBIE KOMIIETCHTHOCTHBIC
npoOenbl, TpeOyroliue aApecHOTO MOBBIMICHUs KBanupukanuu. PesynbpraTs
YTOUHSAKOT HNPUOPUTCTHBIC HAIPaBJICHUA HpO(beCCI/IOHaJ'IBHOI\/JI IOATrOTOBKU
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neaaroroB, 4rtro ABJIFACTCA BaXHBIM YCJIOBHEM IIOCTYIIATCIBHOI'O Pa3BUTHA
WHKJTFO3UBHOW TIPAKTUKHU B PECITyOITUKE.

KiaroueBsbie cjaoBa: WHKJTIO3UBHOE obOpa3zoBanue, YUUTEb,
caM03(p(PeKTUBHOCTh, 0COOBIE 00pa3oBaTeIbHbIE TMOTPEOHOCTH, MHKIIIO3UBHAS
NPAaKTUKa, YIPABJICHHUE TOBEACHUEM, COTPYIHUYECTBO, MPOPECCHOHAIBHOE
pasBuTHE

BBenenue

Wukmro3uBHBIE moAXox B oOpasoBaHuM Oasupyercs Ha ¢uiocodhuun
COLIMAJILHOW CHpPaBEUIMBOCTH M IMPEIOCTABISIET HOBBIIIEHHBIE BO3MOXKXHOCTHU
JUI Ka4eCTBEHHOIO O0pa30BaHMs U COLIMAJBHBIX KOHTAKTOB M CBSI3E€H MEXIy
yuamumucs ¢ OOII u ux cBepcTHUKaMHU B 00111€00pa30BaTeIbHOI MIKOIIE.

Tepmun “uHKIIO3Us” HMEET UIIMPOKOE U Y3KO€ IIOHMMaHHuE. Y3Koe
MOHMMAaHME MO/pa3yMeBaeT IPOABMKEHHE BKIIIOYEHUS KOHKPETHOM TpYIIIbI
oOyuaromuxcs, gare Bcero peteit ¢ OOII u HHBAIMAHOCTHIO, B CUCTEMY OOIIETO
oOpaszoBanus. [llupokoe mMoHMMaHKWE WHKIIO3UM HE OTPAHUYMBAETCS KaKOH-TO
KOHKPETHOH Ipynmoi yuyammuxcs, a Tpedyer pasHooOpas3ust Bcex 00ydaronuxcs,
ydera ux morpedHocteit [1, c.115]. MHkmo3uBHAsS IWIKOJIA CTPEMHTCS K
CO3/IaHUIO TAaKOW Cpefibl, B KOTOPOI Ba)KHbI Kaue€CTBO MPENOJaBaHUSI U yUeHUS,
JOCTH>KEHUSI, OTHOLLICHHUS ¥ CAaMOYYBCTBHUE KaXKI0T0 yueHHKa. Mex1yHapoaHble
HOpPMAaTUBHBIE TOKYMeHThI Takue kak Konsennust Opranuzanun OObeIMHEHHBIX
Hanwuii o mpaBax nuBanuaoB [2] noarBepkaaet coaeiicteue noctyy jiui ¢ OOI1
Y MHBAJIUIHOCTHIO MHKJIIO3MBHOMY, KaueCTBEHHOMY oOpa3zoBaHMI0. KazaxcraH,
NpUHUMAsT TpaBHJIa MEXIYHApOIHOTO 00pa30BaTelIbHOTO IPOCTPAHCTBA U
pa3BUBasi UHKJIIO3UIO, CTOJIKHYJICS C pPSJIOM IPOo0OJIeM, HaulHask 0T HEOOXOAUMOCTH
M3MEHEHUsl OTHOLIEHHUs 00IeCTBa K MHKIIFO3UH JI0 TIOATOTOBKHU MEeJaroruueckux
KaJ[pOB U Pa3BUTHS BCIIOMOTATEIbHON HHPPACTPYKTYPHI.

Cpenu ¢hakTopoB, ONPEASIISIONINX YCIEITHOCTh BHEAPECHUSI HHKITIO3UBHOTO
o0pa3oBaHus, NpodecCHOHANIbHAs KOMIIETEHTHOCTh YUUTEJNsl CTOUT Ha IIEpPBOM
MECTe, IIPU 3TOM OTHOUICHHUE TeJjarora K MHKJIIO3UH U €ro caMod(PeKTUBHOCTD
peanu3ani MTHKII03UBHOM IPAKTUKU IPU3HAHBI B KAY€CTBE OCHOBHBIX [3, . 67].
Hame uccienoBanue MOCBSIEHO M3y4eHHUIO 3()()EKTUBHOCTH Ka3aXCTAHCKHUX
yuuTeneil 001meo0pa3oBaTeIbHBIX KO B PEaTU3a[i HHKIIIO3UBHOM MPAKTUKY.
JlanHast npo6sema mupoKo NpeCcTaBlIeHa B 3apyOeKHbIX MyOIUKalusiX, B HAllIeH
CTpaHe M0Ka HeT aHaJOTMYHBIX UCCIIEOBAaHHM.

Tepmun «camorpdekTuBHOCTH» BrepBbie BBenl A.banmypa B 1977 romy
U OIpEeNeInl ero Kak «Bepy, KOTopasi OIpeesieT, HACKOJIbKO XOPOLIO YEJIOBEK
MOXET BBINOJHUTh IUIAH JEUCTBUUA B KOHKpEeTHOM curtyauun» [4, c.200].
Mpbl NpUHMMaeM B CBOEM HCCIEIAOBAHHM OIpeesieHHe camod(pPEeKTUBHOCTH
YUUTENsl KaK «ero Bepbl B CBOK CIOCOOHOCTh 3((EKTUBHO YIIPABIATH
y4eOHBIMM 33Jja4aMH U BBIIOJIHATh UX, OCOOEHHO B pa3HOOOPa3HBIX U CIOKHBIX
ycrnoBusix» [5, ¢.162]. BaxxHoCTh JaHHOTO BUa KOMIIETCHIIMU YUUTENS CIOKHO
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MIEPEOIICHUTh, TMIOCKOIBKY UMEHHO TeNarord, 00JaIaoliie BHICOKHM YPOBHEM
camM03(p(heKTHBHOCTH, CIIOCOOHBI aTaNTHPOBaTh CBOM METOABI OOY4YEeHHUS K
NoTpeOHOCTAM BCEX Y4YalllUXCs, CO3JaBaTh OJIATOMPHUSATHYIO OOCTAHOBKY B
KJlacce, yCTOWYHMBBI K MPEOJOJICHUIO TPYAHOCTEH, YTO B KOHEYHOM HTOTE
CIIOCOOCTBYET IPEOJIONIEHHIO pa3phiBa B ycneBaeMocTu oOydarontuxcs ¢ OOI1
Y MHBAJIMAHOCTHIO U UX HOPMOTHUIIMYHBIMU CBEPCTHUKAMHM, WX COLMAIU3AIIUH
[6, c.82]. B Hameli ctpane ocTpo CTOUT NpolsieMa KBaau(pUIUpPOBaHHBIX KaJIpOB
JUTSL MHKJTFO3UBHOM MPAKTHKH, TIOBBIIIEHUS NX caM03((heKTHBHOCTH.

MarepuaJjbl 1 METOAbI

B wuccnemoBaHuy TpUHSAIM ydacTHe Ha J0OpOBOJIBHOW oOcHOBe 137
yauTenei 001eo0pa3oBaTebHBIX KON T. ACTaHa, 00y4aroIIuX JeTei ¢ 0cOOBIMU
00pa3oBaTeIbHBIMHU MMOTPEOHOCTAMH U WHBAIMIHOCTHIO. PecrnonnentaMm ObLI0
MIPeI0CTaBICHO HHPOPMAIIMOHHOE MUCHMO C Pa3bsiCHEHUEM €] UCCIIEIOBAHNUS,
MpOLIEAYPHl MCCIECIOBAHUS M WX TIpaBa IpepBaTh HCCIEAOBaHHWE B JI000E
Bpemsi. OHM BBIpA3UJIM CBOE COIVIACHE HA y4acTue, 3all0JHUB OHJIAHH ONPOCHUK
«3PEKTUBHOCTD YUUTENS A1 HHKIFO3UBHOM TIpakTukm» [7, ¢.20], cocTosimmii
u3 3 cyOmka:

1) a¢pdexTUBHOCTD B MPUMEHEHUN MHKIIO3UBHBIX MHCTPYKUUM: 5, 6, 10,
14, 15, 18 yTBep’aeHUS ONIPOCHUKA;

2) s¢dexTuBHOCTS B coTpyaHuuectse: 3, 4, 9, 12, 13, 16 yTBepxaeHus
OIPOCHUKA;

3) a¢pdekTuBHOCT, B yIpaBieHUH TMoBeaeHuem: 1, 2, 7, 8, 11, 17
YTBEPKJICHUSI ONTPOCHUKA.

YyacTHUKH OTBETWJIM Ha 18 BOMPOCOB, MCMONB3Ysd 6-0aJUTbHYIO IIKATY
Jlatikepta (0T 1 =MOTHOCTBIO HE COMIACHBI JO 6 = TIOJHOCTBIO COIJIACHBI).
HanexxHoCTh METOAMKY OlIeHUBaIACh ¢ moMoIbio Anbda Kponbaxa u cocraBmia
0,85, 9TO SIBJISIETCSI XOPOIITNM TIOKa3aTeIeM HaJC)KHOCTH.

Pe3ynbrarhl n 00cyx1eHHE

Pesynbrarhl HccnenoBaHus MIPEICTaBICHBI B tMarpaMmax 1, 2, 3.

VYuurensa coobmmarT 00 ypoBHE YBEPEHHOCTH B CLIOCOOHOCTH NMPUMEHSTh
UHKJIIO3MBHBIE HMHCTPYKUMU M CcTparermu Bbime cpegHero (M=4,62).
D¢ hexkTHBHOCTh y4HTEeNsS B NMPUMEHEHUH WHKIIO3UBHBIX WHCTPYKIHUH — 3TO
€ro Bepa U CIHOCOOHOCTh YUYMTBHIBATh NOTPEOHOCTH BCEX y4YalIMXCs B y4eOHO-
BOCIHMTATENFHOM IIporecce MKoibl. [legaroru, mmeromue BBHICOKUNA YPOBEHb
10 JaHHOM IIKaje, KaKk MpaBUio, paboTaloT ycepaHee, UCIOIb3YIOT Pa3InyHbIe
METO/Ibl OLEHHUBaHUA, AUPPepeHIUpoBaHHOEe O00yuYeHHe, WHAMBUIYaTbHbIHI
MoaXoM, oOydyeHrne B MalblX Tpymmax u T.ja. [8, ¢.950]. Kak Mbl BUauM u3
Pucynka 1, yuurens Hamboiiee yBEpPEHBI B CBOCH KOMIICTCHIIMH IPOBOIUTH
o0y4eHune MajbIX Ipylmnax, IpeAoCTaBIATh 3a/1aHus Ul Hauboee yCIeBaroux
yyamuxcs, o0bsICHATh y4eOHbIH MaTepuan. [Ipu 3ToM OHE COOOLIAIOT O TOM,
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YTO TaKOM Ba)KHBIM aclekT Kak pa3paboTKa 3aJaHuil ¢ y4eTOM MHIWBUYaIbHBIX
oOpa3oBareibHbIX MNOTpeOHOCTEH OOydarolmMxcs MpeACTaBIseT Uil HUX
HauOOJBIIYIO CIIOKHOCTH (M=4,23).

A yBepeH B paspaboTke yuabHbix 3a4aHUA Takum o6 pazom,
utoBbl yAOBNETBOPUTD MHAWBUAYANbHbIE NOTPeGHOCTH
yueHwkos ¢ OB3

4,23

A MOry UCNO/b30BATL CAMBIE Pa3Hble CTPATETMM OLEHKH
(nopTdonmo, moandbHUMpOBaHHbIE TECTBI, OLEHKa HA OCHOBE
peaynsTatoe paboTei M T. 4.)

Al mory fatb anbTepHaTMBHOE OGbACHEHWE WAKM NpUMEp,
KOT /1@ Y4EHUKAM He NOHATEH y4eBHbIA Matepuan u oHu _ 4,64

cOMTLI C TONKY
A MOTY TOYHO OUEHUTEL NOHMMaHWE YYEHHUKOM TOI0, YemMy A _ 467
Hay4un ‘

fl MOTY NPeAOCTaBUTL COOTBETCTBYIOWME 334aHWA ANA OUEHb
cnocoBHbIX CTYAEHTOB

Al ysepeH B cBoei cnocoBHOCTM OPraHW30BaTb COBMECTHYIO _

paBoTy y4almxca B napax uam B MasbixX rpynnax.

3

k)
=

42 a4 46 48 5

Pucynoxk 1 - [llkana 3¢(eKTUBHOCTH YUUTENS B IPUMEHEHUN HHKIIIO3UBHBIX
MHCTPYKUUN

CaM0r(p(HeKTUBHOCTh B COTPYIHUYECTBE — ITO BOCHPUATHE YUUTEISIMH
cBoer cmocoOHOCTH A(DPEeKTUBHO paboTarh C APYTHMH CIEIHUATACTAMH
u poautensiMu. brarogaps CcOTpyOHHYECTBY TMEJarorn MOTYT OKa3bIBaTh
HEO0OXOUMYIO MOAIEPKKY, 1aBaTh PEKOMEHIAIINN M PACIIUPSATH BO3MOKHOCTU
ceoux yvammxcs [9]. CoTpyaAHHMYECTBO C POAUTEISIMH M CIEIHUAIACTAMH
MOJACPKKM TpearnojaraeT paBHOMPABHOE ydacTHe B MPUHATHH PEHICHUNA U
COBMECTHOEI0 CTHKEHHE 00X I1eNIei. J{ 15 TOATMHHOTO B3aNMOICHCTBUSI MEXKTY
YUUTEISIMU TPOCTO HEOOXOIUMO COTPYJHUYECTBO M B3aMMOOINOIHSIEMOCTbD.
CymiectByeT Jake TOHSTHE KOJJIEKTUBHON J(PQPEKTUBHOCTH YUYUTENEH,
HamNpaBlIEHHOW Ha CO3JaHHE TO3UTHBHOW aTMOC(Epbl B IIKOJE, TNe LEHSATCS
WHKJIFO3UBHBIC TIPAKTUKU, YUUTENsI, KaK MPABUIIO, YBAKAIOT Pa3IMUHbIE CTUIIU
0o0Oy4YeHHs U BEPSIT, YTO Y BCEX YYAIIUXCSI €CTh BO3MOXXHOCTh JOOUTHCS ycrexa
[10, c.11].

Pesynbrarer onpoca (PucyHok 2) CBHIETENBCTBYIOT, YTO Ka3aXCTAHCKHE
YUUTENs] UCTIBITHIBAIOT NOTPEOHOCTH B JIONMOJHUTENHFHOM OOy4eHHH B o0OnacTu
VMHKITI03UBHON monuTukd (M=4,13), cnoco6ax mocTpoeHHs: B3aMMOOTHOIIICHH
¢ cembeil oOyuatomierocss ¢ OOIl U MHBaNMAHOCTHIO TaKUM 00pa3oM, YTOObI
clenarth WX mpeObiBaHWE B IKoJe KoMdopTHEIM (M=4,15) u akTHBHee HUX
BKJIIOYATH B LIKOJIbHYIO ®U3Hb (M=4,23).
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A yeepeH B cnocobHOCTH MHGOPMUPOBATb APYTUX NIOAEH,
KOTOPbIE Mano 3HAKOT O 3aKOHAX W MOIMTHUKE, CBA3AHHBIX C
WHKNK3MBHbIM 06pasoBaHuMem yyawmxca ¢ OO0

4,13

A mory caenatb komdopTHeIM NpeGbisaHue poauTENeid B _

LWKone

4,15

A yBepeH B ceoel cnocoBHOCTU BOBNEYL POAMTENEH B

4,23
LWKOAbHYO AeATENbHOCTL CO CBOMMM AeTbmK ¢ OB3

Al MOTY NOAAEPIKUBATE CEMbBH B UX MOMOLLM peBeHky BbiTb
YCNeLwWwHbIM B WKOMe

Al MOry COTPYAHMYATL C APYTAMM CMIeLManUCcTamu
(Hanpumep, noronenamu) B pazpaboTre yuebHbIX NNaHOB _ 4,53

A yvawmxea ¢ OB3

Kol
=
w

A mory paboTaTb COBMECTHO C APYTMMM CELMANUCTAMM

cTyaenTos ¢ OB3 B knacce

38 39 4 41 42 43 44 45 46 4,7 48
Pucynoxk 2 - [IIkana 3((peKTUBHOCTH YUUTEISI B COTPYAHUYECTBE

D¢ heKkTUBHOCTh yuUTENs B YIPABICHUM IOBEJCHUEM YYalllUXCs €CTb
€ro CIIOCOOHOCTh CIIPABIATHCS C JAECTPYKTUBHBIM IMOBEICHHEM OO0yYaIOMIUXCS
- MpeoTBpamaTh, KOHTPOJIUPOBATh W CMsr4aTh ero. VIMEHHO NaHHBIA BHI
KOMIETEHLUI MpeaCTaBaseT HAUOOJBIIYIO CIOXKHOCTh JUISl HAIIMX I€1aroros
(Pucynoxk 3).

A mory 3acTaBuTb AeTel CNe0BaTh NPaBMIaM B KNacce 4,08

Al yepeH B cefe, KOTAa MME I8N0 CO CTYAEHTAMM, KOTOPbIE

4,16
¢H3HH€CHH arpeccHBHbLI

Al Mory 4eTHo chopPMYIMPOBATL CBOM OMUAaHUA
OTHOCMTENBHO NOBEASHUA YHEHUKOB

4,15

Al yBepeH B cBoeit cnocoBHOCTH NPeAOTBPaTHTL
AECTPYKTMBHOE, Pa3pyLIMTebHOE NOBeAeHHE B HAacce A0
TOrO, Kak OHO NPOU30ANeT

o
h=]

A B COCTOAHMM YCMOKOMTL YYEHUKa, KOTOPbIW BegeT ceba
LLIYMHO WK NA0XO0 ([AECTPYKTMBHO)

4,22

Al MOTY KOHTPOMPOBATH IECTPYKTUBHOE, Pa3pyLUUTEIbHOE
noeefgeHWe B Knacce

4,31

‘UJ
[X=]
E

a1 42 a3 4,4

Pucynoxk 3 - llkana 3¢peKTHBHOCTH YUUTEIS B YIIPABICHUN TTOBEACHUEM
ydamuxes
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VYuurenss HyXJIawoTcs B 00y4YEHHH CTpAaTerusiM IpeaoTBPALLEHUS
HE)KEJIaTeJIbHOTO MOBEJIeHHs U yCIEeUHOH connanu3annu ydamuxcs. CoracHo
uccnenoBannio Woodcock S., cocpenoroueHue Bcex yCHIMM Ha yNpaBICHUH
MOBE/IEHNEM O0OyyaroluXcsi Hanbosee XapakTepHO AJisl y4WuTeled ¢ HHU3KOU
3P PEKTUBHOCTBIO, KOTOPBIE CTPEMSATCSI KOHTPOJIMPOBATH OBEJECHHE, TOOIIPSIOT
COLIMAJIbHO NPUEMJIEMOE IOBEACHUE, PACIPEAEIAIOT NETEM MO KaTeropusMm B
3aBUCHUMOCTHU OT MX MHBAJUJAHOCTH, 3a00J€BaHUHN WIN COLMAIbHO-KYJIBTYPHOTO
MIPOUCXOXKICHUS, UTO BIUSET U HA CUCTEMY OlLleHUBaHUsA. BbicokorpdekTHBHbIE
yUuTeNs, B CBOIO OY€pelb, CTPEMSTCS MCHONb30BaTh AuddepeHInpoBaHHbIE
u TrUOKHE TMOAXOMAbI, CIIOCOOCTBYIOT PaBHONPABHOMY YYACTHIO YYallluXcs,
MOONIPSIIOT CAMOKOHTPOJIb M caMoperyiaupoBanue ydamuxes [11, c.103].
B mHameil crpaHe momoOHBIX UCCIENOBAaHUN IOKa HET. BONbIIMHCTBO
nyOnuKanuii MOCBSILIEHO M3YyYEHUI0 TOTOBHOCTU yuuTelded K pabore B
YCIOBUAX HMHKJIIO3UBHOIO OOpa3oBaHMs, B TOM 4YHCIE M OyIylIUX yduTeseH.
[Tapmankynosa I1., ongacGekoa C., AxmeToBa 3. 0TMEUAIOT HEJOCTATOUHYIO
MOJArOTOBKY OyIylIMX TIearoroB K HWHKIIO3UBHOM IpPaKTHKE: OHM cJ1abo
OPHEHTUPOBAaHbI HA MHKIIIO3UBHBIE LIEGHHOCTH, 00sTCS paboTaTh C ydaluMucs ¢
OTpaHUYEHHBIMUA BO3MOXKHOCTSMH [ 12], 4TO CBUIETENHCTBYET O HEOOXOAUMOCTH
L[eJIeHAIIPaBJIEHHON paboThl IO MOBBILIEHHIO caMO3(()EKTUBHOCTU B YCIOBUAX
WHKJIIO3UBHOTO 00pa30BaHUs CTYIEHTOB — OyIyLIUX Y4YHUTENeH elle B Nepuo
o0y4eHus B By3e.

3akiroueHune

B Kazaxcrane co3naHa HOpPMaTMBHO-TIPABOBas OCHOBA Jisi pa3BUTHUS
WHKJIFO3UBHOTO 00pa30BaHUsI M OOCCIEYCHHS BO3MOXXHOCTU TOTYYCHHS
KauecTBeHHOTro oOpaszoBanus ywammmuca ¢ OOIl u unBanugHocthio. Ho ero
peanu3aiys HEIUKOM U MOTHOCTHIO 3aBUCUT OT YUUTENS, OT €T0 KOMIIETEHTHOCTHU
1 caM0d(h(PEKTUBHOCTH B MHKITFO3UBHOM MPAKTHKE.

Pe3ynbrarel HACTOSAMIETO KOJMYECTBEHHOI'O HCCIEIOBAHUS ITOKA3BIBAIOT
0 HEIOCTAaTOYHOW YBEPEHHOCTU YYHMTEJCH B CBOEH CIHOCOOHOCTH MPUMEHSTH
WHKJIFO3UBHBIE METOABI U CTPATErvu. bbuin BBISIBICHBI Hanboyiee MpoOIeMHbIE
o0nacTi Takue Kak YIpaBlIeHHWE JEeCTPYKTHBHBIM TIOBEJICHHEM Yy4alluXxcs,
COTPYIHUYECTBO C POAUTEIISAMU U aJlanTalis Y4eOHOM MporpaMMBbl U 3aJaHUH K
MOTPeOHOCTSAM yUeHHUKA. Takoe MOoJIoKEHHUE JIETT SIBIISCTCS CEPhE3HBIM OapbepoM
B Pa3BUTHH UHKJIIO3MHU U MOXKET MPUBECTU K (POpMaTbHOMY BKIIOUEHUIO JIeTel
¢ OOII 1 MHBaNUIHOCTHIO B MHKIIIO3UBHBIA KJIAcC, IPU KOTOPOM OTCYTCTBYET
WX aKTUBHOE ydacThe B 0OIeM yd4eOHOM MpoIecce, HET YCTAaHOBKH YUYUTENS
Ha JOCTIDKEHHUE ycrexa Bcex jereidl B oOyuenuu. [loBeienue kBanudukanuu
YUUTENs] B BBISBICHHBIX MPOOJIEMHBIX OOJAcTSIX — O9TO TO HAMpaBiICHHE, Ha
KOTOpO€ HEOOXOIMMO HAIPaBUTh YCUJIUSI CETOMHS, JIJIsl 00€CTICUeHUs paBEHCTBA
B MIOJTyYEHUH Ka4eCTBEHHOTO 00pa30BaHMsI BCEX yUallluXcs B HAIIEH cTpaHe.
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KA3AKCTAHABIK MYFAJIMJAEPAIH UHKJIFO3UBTI
IMPAKTUKAHBI ICKE ACBIPYJIAFYBI TUIMALJIITT
Ay6axuposa C.J1.!, [lrocenbaera b.A.%, * Abenosa H.P.?
L2#3u]] H, I'ymueB arbiHgarbl Eypasus YITTHIK YHUBEPCHUTETI,
Acrana, Ka3zakcran

Anaarna. CalamMaHK JIeKJIapanusachl KaOblIIaHFaHHAH Oepi MHKIFO3UBTI
611iM Oepy YITTBIK O1JTiM XKYHenepiH AaMbITyAaFbl TyMaHUCTIK OaChIM/IBIK PETiH/IE
OPHBIKTBI. FanamIIbIK MeJarorukanblK KYH TOpTiIOiHAe OapiblK OKyIlIbLIapFa —
OHBIH imiHae epekie 0imim oepyai kaxkeT eteTiH (EBBK) xone myrenekriri 6ap
Oananapra — KypJacTapbIMEH TEH JIOpeXeae caraibl OUTIM alyFa MYMKIHJIK
OepeTiH KOJaWiabl opra Kypy OacThl Mocenere aiHanabl. VHKIIO3WBTLIIKTI
CTpaTerusyIbIK MakcaT eTin KoitraH KazakcTaH ockl yaepicte MyFaliMIepIiH
KaHa TKIpuOenepal Ky3ere acblpyfa JalbIHIBIFBIHA TOYENJI KYpHAETi ChIH-
TereypinjepMeH oetre-0er Kemye.

3eprTeymiH MakcaThl — AcCTaHa KaJlaChIHBIH JKajmbl OumiM  OepeTiH
mekrentepinae EBBK >xone myrenekTiri 6ap OKyuIbIIapMeH KYMBIC iCTEHTIH
MYFTIMACPIIH 631H1K TUIMAUTIK JEHI€HIH CaHBIK 9/IICTEPMEH aHBIKTAY KOHE
MHKJIFO3MBT1 OUTIMAI OMAaFbIAail *Ky3ere achlpyFa KeAepri KEeNTIpeTiH HeTi3ri
TOCKAYBbUIAAPABI allKbIHIAY.

OMIOUPUSUTBIK ~ ICPEKTep Ka3ak JKOHE OpbIC TUIACPIHAET! OHJIAWH-
cayajgHama apKbUIbl )kHHAIE (n = 137). Jlepextep SPSS 23 6arnapnamacbiaia
CUNATTaMaJIbIK CTATUCTHUKA, X* KPUTEPUHi, t-TECTI )KOHE KOPPENSIUSIBIK TalIay
KOMETIMEH OHIEII].

MyramimMaep yII MaHBI3IBI calajga o3 MyMKiHmikTepiHe cenimcis: (1)
JIeCTPYKTUBTI MiHE3-KYJIBIKTHI OacKapy, (2) aTa-aHamapMeH KoHe KOJay KbI3METi
MaMaHapbIMEH CEPIKTECTIK OpHATY, (3) OKy OaraapiaamMaiapblH OKYIIBIHBIH )KEKe
KaKeTTuTikTepine oerimaey. Mynnait cerimciznik EBBK »xone myreaexriri 0ap
Oanasiap/ipl HHKJIIO3UBT1 CHIHBIIIKA TEK (POPMAIABI TYPE KOCY KayIiH KyIIeHTei.

3eprrey Kaszakcran acTaHachIlHBIH KOHTEKCTIHIIE WHKIIIO3UBTI OLTIM
OepeTiH MyFaliMAEpAiH O31HAIK THIMIUITIHIH CaHABIK KOPCETKIITEepiH
aFall peT KYWeICHIPIN, HAKThl KY3BIPETTIK ONKBUIBIKTAP/bl alKbIHIANIBI.
KopbITeiHIBIIap Megarorrappl KociOu jnaspiay/blH OachiM OarbITTapblH
HaKTbUIAI, pecyOIrKa aFbl HHKIIO3UBTI MPAKTUKAHBIH TOWEKTI JaMybIHA HET13
KaJjaupl.

Tipexk ce3aep: WHKIIO3UBTI OUlIM Oepy, MyFalliM, ©31HAIK THUIMIUIIK,
epekiie OuTiM Oepy KaKeTTUTIKTEpi, MHKIIO3UBTI TOXKIPHUOE, MiHE3-KYJIBIKTHI
6ackapy, bIHTBIMAKTACTBIK, KICIOM Jamy
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EFFECTIVENESS OF KAZAKHSTANI TEACHERS IN
IMPLEMENTING INCLUSIVE PRACTICES
Aubakirova S.D.!, Dyusenbayeva B.A.%, *Abenova N.R.}
L2#31, N. Gumilyov Eurasian National University, Astana, Kazakhstan

Abstract. Since the adoption of the Salamanca Statement, inclusive
education has become a humanistic priority in the development of national
schooling systems. The global pedagogical agenda now centres on creating
supportive environments that allow all learners—including those with special
educational needs (SEN) and disabilities—to access quality education alongside
their peers. Kazakhstan, which has declared inclusivity a strategic goal, faces the
challenge that the effectiveness of reforms hinges directly on teachers’ readiness
to implement new practices.

Purpose of the study — to quantify the level of self-efficacy among general-
school teachers in Astana who teach students with SEN and disabilities and to
identify key barriers that impede the successful realisation of inclusion.

Empirical data were collected via an online survey in Kazakh and Russian
(n = 137). The dataset was analysed in SPSS 23 using descriptive statistics,
y? tests, t-tests, and correlation analysis to explore relationships between self-
efficacy indicators and practical experience.

Respondents exhibited insufficient confidence in three critical areas: (1)
managing disruptive behaviour, (2) partnering with parents and support-service
specialists, and (3) adapting curricula to individual needs. This self-efficacy
deficit heightens the risk of merely formal inclusion of students with SEN and
disabilities without full application of effective inclusive methods.

The study is the first to provide systematised quantitative indicators
of inclusive-education teachers’ self-efficacy in Kazakhstan’s capital and to
pinpoint specific competency gaps requiring targeted professional development.
The findings refine priority areas for teacher training and constitute a necessary
precondition for the steady advancement of inclusive practice nationwide.

Keywords: inclusive education, teacher, self-efficacy, special educational
needs, inclusive practice, behavior management, collaboration, professional
development
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DEVELOPING DIGITAL COMPETENCIES IN LANGUAGE
EDUCATION TO ENHANCE TEACHING PRACTICES AND
PROFESSIONAL GROWTH
Gelisli Y.!, *Yelubayeva P.2, Shynassylova G.?

'Gazi University, Ankara, Turkey
*2.3 al-Farabi Kazakh National University, Almaty, Kazakhstan

Abstract. The increasing role of digital technology in education has
transformed language teaching, offering new opportunities and challenges for
educators. This study examines how language instructors incorporate digital tools
into their teaching, evaluating their self-perceived competencies, attitudes toward
technology, satisfaction with institutional support, and professional development
needs. Ninety-seven high school language instructors participated in this study,
providing insights into the extent of digital adoption and the obstacles to effective
technology use in language instruction.

The findings reveal significant disparities in digital experience among
educators. While half of the participants have used digital tools for educational
purposes for over seven years, a notable one-fifth have less than three years of
experience, indicating that some teachers are still in the early stages of digital
adoption. Furthermore, another one-fifth consider themselves advanced or
expert users, underscoring the need for targeted training initiatives to support
professional growth. Regarding institutional support, one-third of respondents
believe existing training opportunities are either insufficient or only moderately
effective, highlighting a gap between policy and practical implementation.

This study underscores the importance of structured professional
development programs, collaborative mentorship initiatives, and institutional
investment in digital training to address these challenges. The novelty of the study
lies in its rationale for an integrative approach that combines digital, professional,
and soft skills into a single teacher development framework. By integrating
digital competence into professional development, this approach ensures that
teachers are better equipped to integrate technology into their pedagogy and
create engaging, student-centered, and effective learning environments.

Keywords: digital technology, digital literacy, integrative approach,
language instructors, language education, media literacy, teaching practices,
professional growth

Introduction
Digital technology (DT) evolutions have transformed education, leading
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to new opportunities and challenges for language education (LE) [1-4].
Although digital LE tools foster more dynamic and student-centered learning
environments, they now navigate an increasingly elaborate digital landscape
where digital competencies (DC) are essential for sufficient teaching and active
student engagement [5-6].

The significance of DC in education has given rise to key concepts, including
digital pedagogy, tools, and professional competencies [1; 3; 7-8]. Scholars have
extensively examined the role of DT in education, especially in the context of
English Language Teaching (ELT) and second language acquisition (SLA). Since
the mid-20th century, technology-enhanced language learning has progressed
from early audiovisual materials and language laboratories to advanced computer-
assisted language learning (CALL) and artificial intelligence-driven learning
platforms [3, p. 164; 4, p. 17].

Despite these pedagogical advancements, integrating DC into language
teaching (LT) remains challenging in Kazakh education. Adapted to traditional
teaching methods, language instructors (LIs) find it challenging to incorporate
digital resources effectively [7, p. 1371]. While infrastructure limitations were
historically a significant barrier, recent studies indicate that inadequate training
and pedagogical adaptation are now the primary obstacles preventing educators
from fully utilizing digital tools for learning and teaching settings [8]. Authors
argue that while DTs may enhance learning outcomes, their effectiveness depends
on teachers’ capacity to adapt pedagogical strategies, create interactive learning
experiences, and cultivate students’ DC [8, p.9].

In this article, digital competencies are explored through an integrative
approach that combines professional, communicative, and digital skills into a
single framework for teacher development. This view helps us see DC not as
separate technical skills but as a crucial part of language teachers’ professional
abilities, closely connected to their teaching methods and growth.

This study investigates how LIs perceive and use digital technologies in
LT. Specifically, it examines teachers’ attitudes toward digital tools, their self-
assessed digital skills, satisfaction with institutional support, and opportunities
for professional development. This study examines digital transformation in LT,
identifying key gaps and opportunities, and offers insights into how LIs can better
support the acquisition and application of digital skills. This study’s insights
might guide educators, policymakers, and institutions in developing sustainable
DC initiatives to empower LI to meet the changing demands of modern education.

Digital competencies are essential 2 1st-century competencies highly valued
in education [9-10]. The national demand for higher education is projected to
grow exponentially due to the baby boom in Kazakhstan during the first decade
of the 21st century. This raises the question of how HEIs sustain and improve the
quality of education amid ongoing growth and diversity in the student body [11,
p.307].
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Scholars in LE have acknowledged that educational methods need to be
transformed to foster the development of digital skills [3, pp.163-164; 4, p.17; 5,
p.1; 6, p. 268; 13-14]. For instance, Levy and Richards emphasize the integration
of technologies into new pedagogies as an alternative to more conservative
teaching methods, transforming them into research- and problem-based
approaches [3, p. 166; 4, p. 282]. Additionally, innovative DTs enhance teachers’
ability to utilize strategic questionnaires, tap into students’ interest in mobile
technologies, and use social media to create relevant and authentic learning
activities to teach metacognitive skills and foster positive learning relationships
[8, p.9]. Consequently, DTs engage students more actively and meaningfully in
their education, focusing on student-centered models and promoting lifelong
learning.

Over the past few decades, DT advances have impacted all aspects of our
lives. Since the advent of electronic media and the Internet, the web has evolved
into a fast and reliable means of exchanging information [1, p.16]. Along with
the ever-growing interest in electronic media, the Internet continues to play
various roles, both as a means of intra- and interpersonal communication and
as a pedagogical tool that facilitates language learning and teaching [2, pp. 111-
112]. The media-saturated world exposes consumers to new technologies by
exploring various language learning methods [9, p.1733]. Today, as prominent
consumers of media content, students are particularly open to using multiple
communication technologies and are eager to integrate new technologies into
their learning processes [2, p. 4]. Prensky referred to the younger generation as
“digital natives,” in contrast to the older generation, which he termed “digital
immigrants,” who are still learning and adopting new technologies [5, p. 2]. This
new generation of students has transformed the paradigms of learning.

Furthermore, recent studies suggest that the so-called “network generation”
may not be as technologically savvy as anticipated [5, p. 2]. There is a consensus
that millennials are comfortable with technology, particularly in their social
applications. With the integration of DT into modern LT, learning becomes
a creative, personalized process, allowing students to build their cognitive
understanding of contemporary language using strategies such as generalization,
simplification, or analogy. Keeping this in mind, 21st-century educators can
play a crucial role in helping students transcend mere “technical comfort” to
become genuinely “tech-savvy” by shifting the focus of technology use from
social contexts to more pedagogical applications [5, p.5]. Consequently, as
language instructors, we acknowledge that a lack of sufficient technological and
digital knowledge hinders our ability to work productively, leading to stress and
ineffective teaching strategies.

LT has utilized the technology for thirty years since CALL was developed and
implemented in education [3-4]. Since then, numerous studies have investigated
methods for integrating new technologies into educational settings. However,
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few studies have reported on DL and frameworks focused on LT. One such study
was conducted by Pegrum, Dudeney, and Hockly, who examined several new
literacy skills and practical ideas for their development in English lessons [15].
The authors introduced a taxonomy of new types of literacy, classifying them into
four main categories: a) language, b) connections, ¢) information, and d) design
(repeated). Since the LEs are considered “teachers of global communication,
increasingly mediated by technology,” developing DC is essential for students to
function effectively as citizens of the 21st century [15, pp. 93-94].

Furthermore, several studies have documented that pedagogical reasoning
influences the challenges of digital integration in educational contexts. Levy
identified two types of CALL specialists: “emergent” and “established” [4, p.3].
Established specialists are critical of modern technologies and adapt them to their
conditions, while base specialists adopt rather than adapt technologies. Cheng
contends that the abundance of new technologies, the ubiquity of the Internet,
and educators’ efforts to integrate various tools into their educational contexts
can be frustrating or confusing [8, p. 184]. Consequently, teachers should
receive training to plan and conceptualize the pedagogical implications of new
technologies for their effective implementation in language classes.

In this context, scholars highlight the importance of an integrated approach
that combines digital, professional, and communicative skills within a single
educational framework. In pedagogical research, an integrated approach is defined
as addressing the fragmentation of competencies by blending technological
literacy with teachers’ broader professional responsibilities, especially in
language education (Richards [3]; Levy [4]; Moorhouse and Yang [14]). From
this perspective, digital competence is not just technical literacy but is regarded
as a part of teachers’ overall professional competence, directly supporting their
pedagogical practice and professional development.

Recent research shows that the effectiveness of digitalization in education
largely depends on teachers’ ability to integrate technologies into pedagogical
strategies, rather than viewing them as an isolated set of tools [8; 14]. This
highlights the importance of an integrative approach, as it not only helps improve
digital literacy but also ensures its pedagogical relevance, enabling teachers to
develop interactive and student-centered learning processes.

For this study, we define an integrative approach as a systemic focus on
developing digital competencies in language education through the simultaneous
growth of pedagogical and digital skills. This approach ensures digital tools are
integrated into pedagogical practice as a natural part of language teaching,
rather than as an external addition.

The UNESCO document on the ICT Competency Framework for Teachers
has introduced technology standards for students and LlIs, including goals
and standards [1]. The standards state that: “Language instructors integrate
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pedagogical knowledge and skills with relevant technologies to improve language
teaching and learning,” and define four categories to achieve this goal:

- Language instructors identify and evaluate technological resources and
the environment to ensure compliance with the teaching context.

- Language instructors consistently integrate technology into their
pedagogical approaches,

- Language instructors develop and manage language learning activities
and tasks, using technology appropriately to achieve the curriculum’s goals and
objectives, and

- Language instructors use relevant research results to lift language
teaching activities and technology-related tasks” [1, p.7].

Thus, DTs vary widely, and the reasons for utilizing specific tools can
be complex and tailored to context; therefore, this approach was considered
appropriate.

Methods and Materials

The methodological foundation of the study was based on both international
and national concepts and regulatory documents, including the UNESCO
ICT Competency Framework for Teachers [1] and the Order of the Ministry
of Education and Science of the Republic of Kazakhstan regarding the use of
distance learning technologies [11]. It also incorporated scientific works by
foreign and domestic researchers on the digitalization of education and language
pedagogy (McNeil [2], Richards [3], Levy [4], Prensky [5], Martin et al. [6],
Tazhitova et al. [7], Cheng [8], Yeh & Swinehart [9], Dossymbayeva et al. [10],
Iskhakbayeva et al. [12], Lamb & Arisandy [13], Moorhouse & Yan [14], Pegrum
et al. [15]). These sources enabled the examination of digital competencies in
language education through competence-based and activity-based approaches,
while also emphasizing the importance of integrating educational technologies
and media tools into teachers’ professional development.

The following methods were employed in the study:

- Theoretical methods: analysis, synthesis, systematization, and comparative
analysis of both foreign and domestic research on the topic of developing digital
competencies.

- Empirical methods: pedagogical observation, teacher questionnaires, and
expert evaluation of practices related to using digital tools in LT, with a focus on
teachers’ perceptions, self-assessment of digital skills, institutional support, and
professional development opportunities.

- Interpretation methods: qualitative content analysis and generalization of
the collected data to identify challenges, gaps, and potential solutions for digital
transformation in LT.

The scientific novelty of the study lies in advocating for an integrated
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approach to developing digital communicative skills in language education. This
approach enables the integration of professional and digital capabilities within
a single system, empowering teachers to meet the evolving demands of modern
education and support their professional development.

The study participants were high school English, Russian, and Kazakh
teachers. They received a message through WhatsApp asking them to voluntarily
complete the online survey and inviting them to share it with other language
instructors they knew. This message outlines the purpose of the study, its
procedures, and the rights of participants, as stated at the beginning of the
survey form. Initially, 105 language instructors agreed to participate in the study.
However, due to non-completion or withdrawal, the final dataset consists of
responses from 97 participants. As a result, ninety-seven high school teachers
completed the questionnaire (Table 1). A questionnaire examines the answers
to the following: 1) How long have you interacted with digital technologies?
2) How do Lls evaluate their level of digital skills? 3) To what extent are Lls
satisfied with their digital competencies and learning needs? 4) What do Lls
think about institutional support for personal and professional development in
digital competencies?

Table 1 - Instructors Participated in Questionnaire

Experience Kazakh | English Russian Total
with over 15 years of experience |2 7 0 9
with 11-15 years of experience |2 14 5 21
with 5-10 years of experience 5 11 4 20
with less than 5 years 8 27 12 47
Total 17 59 21 87
97

The Likert scale measured teachers’ attitudes and self-assessment, while
open-ended responses allowed participants to elaborate on their experiences and
suggestions. The survey was conducted using Google Forms, which allowed
respondents to provide feedback voluntarily and anonymously, ensuring honest
and unbiased responses.

The statistics were used to calculate the Percentage of responses from
educators selecting each option using the formula (1):

P= G) <100 (1)

Where:

P = Percentage of participants selecting a response;

F = Frequency of the responses;

N = Total number of respondents answering the question.
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The questionnaire was piloted with five experienced LEs, who provided
insights on clarity and relevance before its full-scale distribution to assess the
survey’s validity and reliability.

Results and Discussion

This section presents the study’s key findings, based on survey responses
from 97 Lls, and examines their implications for developing DC in LT. The
discussion highlights trends in using DTs, self-assessed DC, satisfaction with
digital literacy, and institutional support for professional development.

Regarding Question I on the respondents’ engagement with the DT for
educational purposes, the survey results demonstrate varying levels of experience
with DT; in particular, almost half of the respondents (55%) have used digital
technologies for at least 7 years, with 25% reporting over 10 years of experience
in digital education. Moreover, 20% of instructors have fewer than 3 years of
experience, which may indicate limited exposure to digital teaching methods
(Table 2).

Table 2 - Respondents’ experience in utilizing educational DT in language
classrooms

Experience Kazakh English |Russian | Total

over 10 years of experience 2% 15 8% 25%

at least 7 years of experience 11% 28 16% 55%

3-5 years of experience 3% 7 5% 15%

less than 3 years of experience 6% 12 2% 20%

Total 17% 59% 21% 36%
100%

Regarding language grouping, most English language teachers (59%)
demonstrate substantial experience with educational DTs, particularly those who
have taught for at least 7 years. In contrast, Kazakh and Russian DEs exhibit
lower levels of familiarity, at 17% and 21%, respectively, indicating a possible
gap in digital skills among educators. One-fifth (20%) of all respondents with
less than 3 years of experience using educational DTs underscore the need for
targeted support for novice teachers, ensuring that newer educators obtain the
necessary training to incorporate DT into their teaching practice effectively.

This distribution shows that while most educators have significant exposure
to DTs, a notable segment still has limited experience with digital integration in
teaching. This highlights the need for well-designed professional development
programs that support both experienced and novice users, ensuring all educators
have the essential skills to utilize DTs effectively.

For Question 2, participants assessed their DC, offering self-evaluations
reflecting confidence and skill in utilizing digital tools. The survey findings
reveal that many instructors face challenges with DT, with only 18% considering
themselves Advanced users or Experts (Table 3).
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Table 3 - Self-Assessment of Digital Competence

Levels Kazakh English Russian Total
Experts 0 3 0 3%
Advanced users 2 10 3 15%
Intermediate 6 29 11 46%
Beginners 13 4 19 36%
Total 21% 46% 33% 100%

One-fourth of respondents classified themselves as Beginners, struggling
with the basics of digital tools; less than half of the respondents identified
themselves as Intermediate users, stating that they can handle standard educational
technologies but require further training. Almost one-third of respondents rated
themselves as Advanced users, demonstrating confidence in integrating digital
tools into their teaching practices, while only 3% identified as Experts, effectively
applying digital methodologies in language education. When only 18% of
respondents are Experts and Advanced users, 82% still need further development
in digital literacy.

With 82% of respondents identifying as Beginners or Intermediate users, it
is clear that many LlIs still need structured training and development. Although the
technology is widely adopted in education, many LIs feel uncertain about fully
integrating digital tools into their teaching practices. These insights underscore
the critical need for focused digital competence programs that provide essential
and advanced training tailored to educators’ specific needs and abilities.

Question 3, which assesses educators’ satisfaction with their digital
competencies and learning needs, reveals that many instructors do not feel
entirely satisfied with their level of digital competency (Table 4). The findings
indicate that only 14% are Very Satisfied, expressing confidence in their skills,
in contrast to 45% of respondents who consider themselves Satisfied, feeling
moderately comfortable but still open to professional development. However,
34% are Somewhat Satisfied, recognizing a need for further improvement, while
7% are Not Satisfied, indicating struggles with digital adaptation.

Table 4 - Respondents’ Satisfaction with Digital Competencies and
Learning Needs

Levels Kazakh English Russian | Total
Very Satisfied 0 14 0 14%
Satisfied 17 14 14 45%
Somewhat Satisfied 15 8 11 34%
Not Satisfied 4 0 3 7%
Total 36 36 28 100%
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These findings indicate that approximately half of the respondents (41%)
recognize gaps in their DC and seek additional training. Despite increasing
exposure to digital tools, many LIs believe that their current skills are inadequate
to utilize technology’s potential in teaching fully. This underscores the necessity
of ongoing professional development programs for digital teaching strategies
[24, pp.14-15].

For open-ended Question 4 on institutional support for DCs, participants
provided feedback on the level and effectiveness of institutional support they
receive for developing digital skills. Their responses revealed several recurring
themes. Primarily, they emphasized the lack of structured training programs. Most
LE noted that while their schools provide some digital training, these sessions are
often irregular, too basic, or lack practical application. For instance, Respondent
21 stated, “We have workshops, but they do not cover advanced digital teaching
methods.” Respondent 57 claimed, “There are occasional webinars, but they do
not provide hands-on experience with digital tools.”

They also highlighted the availability of digital tools, but noted that training
was insufficient. Some participants reported that their schools provide access to
digital resources but fail to offer adequate training on using them effectively [7,
p.1371]. For instance, Respondent 71 mentioned, “Support varies by department;
some faculty receive training while others have no access to digital literacy
programs.”

Another insight from the open-ended question was the emphasis on minimal
institutional support and self-reliance. Many instructors expressed frustration
about their expectations to learn digital skills independently without institutional
support, claiming “Institutional support is minimal. We are expected to learn
digital skills on our own without structured guidance” (Respondent 14) or “There
is an expectation to use technology, but no real investment in developing teachers’
digital competencies” (Respondent 61). The respondents also mentioned the
need for more hands-on and targeted training, peer support and mentoring, as
well as funding constraints and institutional priorities. All significant challenges
are given in Table 5.

Table 5 - Level and effectiveness of institutional support

Challenges Solution Recommendations
Lack of Structured Training Programs | Develop structured digital training programs
tailored to language teaching.
Availability of Digital Tools but|Offer ongoing professional development
Insufficient Training instead of one-time workshops.
Minimal Institutional Support and Self-| Provide hands-on training and mentoring
Reliance instead of passive learning formats.
Need for More Hands-On and Targeted | Ensure equal access to training across
Training departments to avoid disparities.
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The Need for Peer Support and|Allocate funding for sustainable digital
Mentoring literacy programs rather than relying on
Funding Constraints and Institutional |external, self-funded training.

Priorities

These findings highlight a significant gap in institutional support, as 70% of
respondents view their institution’s digital training resources as either inadequate
or only moderately helpful. This suggests that numerous LIs will integrate digital
tools into their teaching without sufficient guidance, resources, or training.

Thus, the study’s results enable us to identify several key patterns in the
development of DC among language teachers. Firstly, significant differences in
the experience of using digital technologies were revealed. Some teachers have
long-term experience using DT, but about one-fifth of respondents have less
than three years of experience. This confirms the existence of a gap between
experienced and novice users, indicating the need for differentiated training
programs that account for different levels of proficiency in digital tools.

Secondly, the data on self-assessment of digital competencies demonstrate
that 82% of respondents consider themselves to be at the Beginner or Intermediate
level, which indicates a lack of confidence in the use of digital technologies and
limited opportunities for integrating DT into language teaching. These results
are consistent with the findings of Levy [4] and Cheng [8], which suggest that
the successful use of digital tools requires not only technical skills but also
meaningful pedagogical application.

Thirdly, an analysis of teachers’ satisfaction with their own digital skills
revealed that nearly half of the respondents (41%) acknowledged gaps and required
additional training. This is consistent with the observations of Moorhouse and
Yan [ 14], who emphasize the need for continuous improvement of digital literacy
to maintain the quality of teaching.

Finally, the identified problems with institutional support confirm that the
mere availability of digital resources does not guarantee their practical use. As
shown by the respondents’ answers, the lack of structured programs and systemic
support forces many teachers to independently acquire digital skills, resulting
in uneven proficiency levels among teachers. This conclusion aligns with the
findings of Dossymbayeva et al. [10], who document the challenges of adapting
educational practices to the distance format.

These barriers together emphasize the need for systemic measures to
develop digital competencies. The most popular areas are:

1) development of structured and regular training programs, including
interactive methods and blended learning models,

2) creation of professional support communities, where more experienced
teachers could accompany beginners;

3) formation of clear digital literacy policies and ensuring constant access
to digital resources and technical support;
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4) differentiation of training programs by levels (Beginner, Intermediate,
Advanced) with the possibility of gradual progress;

5) integration of digital competencies into teacher certification programs
and the professional certification system.

Taken together, the study’s results confirm that the development of
digital competencies in language education should be considered not only
as a technological process, but also as a pedagogical and institutional task.
The scientific novelty of this work lies in substantiating the feasibility of an
integrative approach that enables the simultaneous development of teachers’
pedagogical skills and digital competencies. This approach ensures their
professional growth and an improvement in the quality of the educational
process, which is consistent with the conclusions outlined in the works of
Richards [3] and Pegrum et al. [15].

Conclusion

The article examines teachers’ perspectives on their preparedness for
integrating new technologies into their instructional methods, their demand for
enhanced support for online courses, and strategies for improving their students’
learning experiences. Thus, education is most effectively achieved in one’s
mother tongue or first language. Second—or third-language instruction promotes
cultural understanding, boosts students’ cognitive skills, and equips them for life
beyond the classroom, including global engagement and opportunities.

The findings revealed that despite implementing several national policies,
only afew offer sufficientdetail regarding schools’responsibilities for digitalization
and the effective use of DTs. As a result, this responsibility is frequently left to
individual schools or teachers. Most schools have not yet established digitalization
strategies to define the digital skills expected of their new learners. Opportunities
for staff training to enhance DC are rarely provided and usually occur on an
ad-hoc basis. Nevertheless, most educators see such training as beneficial for
professional development and maintain a positive attitude toward integrating
digital technologies into teaching. The potential benefits for learners include
broader exposure to language; more opportunities for authentic interaction with
other learners globally; flexible learning; varied learning methods, such as visual
or auditory approaches; a focus on specific skills, like reading or listening; more
active learning, as students have greater control over the process and outcomes;
learner autonomy, allowing students to choose what and how they learn; a less
stressful environment than traditional classroom learning; a social context for
learning, enabling interaction with peers; and access to engaging materials like
digital games and YouTube content.

The scientific novelty of this study lies in substantiating the relevance of an
integrative approach, which combines digital, professional, and communicative
skills within a unified framework of teacher development. By embedding digital
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literacy into professional competence, this approach ensures that technology
is not treated as an external add-on but rather as an integral part of teaching
practices. Such a framework promotes both the quality of language education and
the professional growth of instructors.

This study has a few limitations. First, it included 97 LIs from high schools,
which might not adequately reflect the broader population encompassing
middle and university instructors from various educational settings. Second, the
findings rely on self-assessment surveys, which may be influenced by response
bias, potentially leading to an over- or underestimation of students’ digital
competencies. Lastly, although the research evaluates digital competency levels
and institutional support, it lacks a thorough analysis of how digital tools affect
student learning outcomes.

Future research should feature a broader and more varied group, including
educators from various educational tiers (such as middle school and higher
education) and regions, to enhance generalizability. It should investigate the
integration of classroom observations, student feedback, and analytics of digital
tool performance, which could offer a broader perspective on the effects of
digital integration. Additionally, the research should investigate how specific
digital tools enhance language learning and student engagement. Experiments
assessing various training interventions could reveal the most effective strategies
for professional development.
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TIIAIK BIVIIM BEPYJE OKBITY TOXKIPUBECI MEH KOCIbHU
JAMYIBI )KETIUIAIPY YIHIH HU®PPIBIK K¥Y3bIPETTIJIIKTI
KAJIBIIITACTBIPY
e FO.!, *Emy6aea 1.2, llpnaceuiosa I'.2
'T'a3u ynuBepcureti, AHKapa, Typuus
*239n-Dapadu areianarel Kazak yiaTTeiK yHUBepcuTeTi, Anmarsl, Kasaxcran

Annarna. bimim  Oepyngeri mHQPABIK TEXHOJIOTUSIAPABIH JAaMYybl
TIJIEPAL OKBITY TOCUIACPIH ©3TePTill, OKBITYIIBUIAP YIIiH KaHA MYMKIHIKTEP
MEH KUBIHIBIKTAp TYFBI3ABL. bByJl 3epTTey OKBITYIIBUIAPIBIH ITHPPIBIK
Kypajaapasl Kajdail KOJJaHATHIHBIH, OJAPABbIH HU(PPIBIK KY3BIPETTITIKTEPIH,
TEXHOJIOTHSJIapFa JIeTeH KO3KapacTapbhlH, WHCTUTYIHOHAIIBIK KOJIJayFa
KaHaFraTTAHYIIBUIBIFBIH JKOHE KOoCIOM JaMy KaXETTUTIKTEPiH TaJllaiIbl.
3eprreyre opra MekTtenTepaeri 97 Tid OKBITYHIBICHI KaThICThl. OnapabiH
KayanTapbsl TH(PIBIK TEXHOJIOTHSUIApAbl KOJNJAaHy JCHICHIH JKOHE OJIap/blH
THIMI TIaiilalaHyblHA KeAEPTi KeATIPETIH HEri3ri MocenenepiAl aHbIKTayFa
KOMEKTECTI.

3epTTey HOTHXKEIEpI MYFalIiMIEp apachlHAa MHQPIBIK JaFablIapIbiH
OpKeJKi ekeHiH KepceTTi. KaTeicymbuiapabiH ®KapThIChl TUQPPIIBIK KypaIaap bl
KET1 )KbUIJIaH acTaM yakbIT 00¥bI Konanca, 20%-bl YIII XKBUIIAH a3 TOKipuOere
ve, Oy KehOip MyFamiMIepHiH o Je TEXHOJIOTHSHBI HTePYIiH OacTarKsl
Ke3eHiHae ekeHiH Ournmipeni. ConpiMeH Katap, Tarbl 20%-bI ©3IE€pIiH KETIK
HeMece capariibl JeHreliHaeri KoAAaHyibl peTinje Oaranaiapl, Oy Kocion
ecyre OaFbITTAIFaH apHANBI OKY OaFaapiaMaiapblHbIH KaKETTUTITIH KOpCeTe/Il.
HNHCTUTYIIMOHATIBIK KOJIIay TYPFBICBIHAH aTFaHaa, MyFaIiMIEpIiH YIITEeH O01pi
Oap oKy OarmapiamanapblHBIH JKETKUIIKCI3 €KeHIH HeMece THIMIUIIT TeMeH
€KeHIH aram oTTi, OyJI casicaT MeH OHBIH HAKThI i1CKEe aChIPBUTYBl apaChIHIAFbI
QJIIAKTBIKTBI KOPCETEII.

Byn 3eprrey kocibu mamyablH KYpbUIBIMIANFaH OarqapiaMalapbiHbIH,
e3apa  TONIMrepimik  OacTamalapblHBIH  JKOHE  HUQPIBIK  OKBITYFa
WHCTUTYIMOHANIBIK ~ WHBECTUIMSUIAPABIH ~ MaHBI3IBUIBIFBIH ~ KOpPCETe/Ii.
3epTTeyiH KaHAIbIFbl HUQPIbIK, KociOu koHe soft skills-Ti myranimaepain
KociOM namybIHBIH OipbIHFall JKy#eciHe OipiKTipeTiH WHTEeTpaTHBTI TACIIAI
Herizaeyae katblp. L{uGpabiK KY3bIPETTITIKTI KOCIOU TaMyFa €HTI3y apKbLIbI
OYJ1 TOCUT OKBITYIIBUIAPBIH TEXHOJOTHUSIAPIbl MEAaroTuKaiIblK TXipudere
TUIMJI €HTi3yiHEe JXOHE CTYyACHTKE OarJapiaHfaH, TapTBIMIBI Opi HOTHKENI
O11iM Oepy OpTachlH KYpybIlHA MYMKIHJIIK Oepei.

Tipek ce3mep: HUPPIBIK TEXHOJNOTHUSIAP, IUGPIBIK CayaTThUIBIK,
WHTETPATUBTI TOCUI, TUI TMIOHIHIH OKBITYIIBUIAPBI, TUIAIK OuriM  Oepy,
MeIMacayaTThUIBIK, OKBITY TOKIpUOeIepi, meaarorukaibiK daicTep

48 BULLETIN of Ablai Khan KazUIRandWL



Gelisli Y., Yelubayeva P., Shynassylova G.

®OPMUPOBAHUE IIU®POBBLIX KOMIIETEHIIUH B SI3LIKOBOM
OBPA30BAHMU JUIA ITIOBBIITEHUSA D9OPEKTUBHOCTHU
IMPEINOJABAHUSA U ITPO®PECCHOHAJIBHOI'O POCTA
e FO.!, *Emy6aea 1.2, llpnaceuiosa I'.2
' Yuusepcuret ['a3u, Ankapa, Typuus
*23Ka3axCcKui HAllMOHAIbHBIM YHUBEPCUTET UMEHH allb-Dapadu,
Anmarel, Kazaxcran

AnHoranusi. CoBpeMmeHHble NHU(POBBIE TEXHOJIOTUU KapIUHAIBHO
U3MEHUIIA TPOIECC MPENoAaBaHus A3bIKOB, OTKPbIBAsS HOBBIE BO3MOXHOCTHU
U cOo37aBasi BBI3OBHI JUIsl MeAaroroB. JlaHHoe ucciaenoBaHue aHATH3UPYET, KaKk
MpenojaBaTeIl UHTETPUPYIOT IU(GPOBBIE HHCTPYMEHTHI B 00pa30oBaTeIbHBIN
mpolece, OLEHHBas MX YpPOBEHb LU(POBBIX KOMIETCHLMH, OTHOLIECHHE K
TEXHOJIOTHSIM, yIOBIETBOPEHHOCTh HMHCTUTYIHOHAIBHONH TIOAJMCPKKON W
noTpeOHOCTH B TpodeccHoHanbHOM pa3BUTUU. B ucclenoBaHUM NPUHSIA
yuyactue 97 mpenojaBareseil i3bIKOB U3 CPEeIHUX MIKOJI. VX OTBETHI MOMOTIHN
BBISIBUTH YPOBEHb LHU(POBOI amanTallid U OCHOBHbIE Oapbephl, MEIIaloNIue
3¢ (HEeKTUBHOMY HCTIOIB30BAHUIO TEXHOJIOTHH B SI3BIKOBOM 00pa30BaHUM.

Pesynbrarhl Mmokaszanu 3HAYUTENBHBIC Pa3IUYds B IUPPOBOM OIBITE
nexaroroB. IlooBHMHA y4YacTHUKOB HCIONB3YeT LU(POBBIE HHCTPYMEHTBI
B oOyueHuu Oosee ceMH JIeT, Toraa kak okosno 20% HMMET MeHee Tpex JIeT
OTBITA, YTO CBUJAETENILCTBYET O HayaJbHOM JTamne HUpOBOW ajanTaiuu y
HEKOTOPBIX Mpenojasareneil. B To sxe Bpems enie 20% pecrnoHIeHTOB CYUTAIOT
ce0st MPOABUHYTHIMU WJIM SKCIIEPTHBIMU MOJIB30BATEISIMU, YTO MOJYEPKUBAET
HEOOXOUMOCTh IIEJICHANPABIEHHOT0 OOy4YeHHsl Uid Tpo¢eCcCHOHAIBHOTO
pocta. UTo KacaeTcsi HHCTUTYIIHOHAIBHOH MOIIEPKKH, TPETh TMpernoaBaTeeit
CUMTAET, YTO CYIIECTBYIOIIME MPOrpaMMbl TMOBBIIMICHUS KBaTu(UKAIIUU
an00 HenocTaroyHbl, JMOO HEd(P(PEKTUBHBI, yKaszbIBas HAa pPa3pblB MEXKIY
00pa3oBaTeILHON MOJIUTHUKON U €€ pean3amuei.

JlaHHOE HccleoBaHUE MOJYEPKUBAET HEOOXOIMMOCTh pa3paboTKu
CTPYKTYPUPOBAHHBIX nporpaMmm npodeccHoHaIBHOTO pa3BHUTHSA,
HAaCTaBHUYECTBA M HWHCTUTYLHOHAIBHOTO ()MHAHCUPOBAHUSA IMPPOBOTO
oOyuenusi. HoBu3Ha wucciemoBaHusi — 3aKiodaeTcss B 00OCHOBAaHHH
UHTErPAaTUBHOTO noJIxo/a, KOTOPBIN oObeAuHSeT udpossie,
npodeccuoHaNbHBIE M «MSTKHE» HAaBBIKM B EIMHYIO CHCTEMY Ppa3BUTHS
nenaroroB. Muterpupys nudpoByr0 KOMIETEHTHOCTh B NMpo(ecCHOHAIbHOE
pasBuTHE, JaHHBIM MOAX0N obecneunBaeT Oojee IP(HEKTUBHYIO TOTOBHOCTH
MPETIo/IaBaTeNIei K UCIIOJIb30BaHUIO TEXHOJIOTHH B TIEJTarOTMU€CKOM IPAKTHKE U
CO3[aHUIO YBIEKATEIbHOM, OpPUEHTUPOBAHHON Ha CTYACHTA U PE3yJIbTaTUBHON
00pa3oBareabHOI Cpe/bl.
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Mapkenosa M.A .2, 3abonoraukosa B.1.*

*134ypuBepcuter « Typan», Anmarsl, Kazaxcran
MesKIyHApOIHBIA YHUBEPCUTET HH(POPMAIIMOHHBIX TEXHOJIOTHHA,
Anmarel, Kazaxcran

AnHoTamusi. B ycmoBusax 1umdpoBoit  TpaHchopManuu  BBICIIETO
o0pa3oBaHMsl BO3pacTaeT 3HAuYE€HHE HMHTEPAKTUBHBIX (HOpMaTOB OOyUEHUs,
KOTOpBIE (OPMHUPYIOT HE TOJNHKO aKaJEMHUYECKHE 3HAHMSA, HO U KPUTHYECKOE
MBIIIIJICHHE, HAaBBIKU CAMOOPTaHU3aIi U UPPOBYIO TpaMOTHOCTh. Hacrosiee
HCCIIe/IOBAaHUE TMOCBSIIEHO OLeHKe 3(P()EKTUBHOCTH MATH TEXHOIOTHUH —
Flipped Classroom, Problem-Based Learning (PBL), keiic-meTona, Collaborative
Online International Learning (COIL) u reiimudukanum — B yHUBEPCUTETAX
Kazaxcrana. Metononoruueckasi 6a3a BKJIIOYAET CHUCTeMaTH4yeckuii o63op 72
nyonmukammii (Scopus, Web of Science, 2015-2024 rr.), xoHTeHT-aHamu3 18
y4eOHBIX IporpaMMm, UHTEpBbIO ¢ 10 mpemnoaaBaTesiMi U KBa3U-9KCIEPUMEHT
c yuyacTueM 068 CTyAEHTOB. ODKCIEPHUMEHTAIbHbIE JaHHbIE 3a(pUKCHPOBAIU
yAY4IIEHUE UTOTOBBIX PE3YJIbTAaTOB U POCT aKTUBHOCTU CTY/IEHTOB B y4eOHOM
npouecce. VHTEpBpIO € MpenojaBaTelsiMU BBISIBUIM WHCTUTYIMOHAJIbHBIE
Oapbephl: OrpaHUYEHHBIE PECYPChl, HEPABHOMEPHOE TEXHUYECKOE OCHAICHHE
n  JaeduuuT  MeToAMuYeckod — moajepkku. [IpakTtuyeckas  3HaUMMOCTH
MCCIIEIOBAHMS 3aKIII0YAeTCs B MPEATIOKEHUH JOPOKHON KapThl MOJEPHU3ALINH,
IpeaycMaTpUBaONICH pa3BUTHE HHPPACTPYKTYpPbl, HOATOTOBKY KaJIpoB H
paciIMpeHHbIi MOHUTOPUHT BOBJICYEHHOCTH CTYJEHTOB 4Yepe3 MOBEJCHUECKHE,
KOTHUTUBHBIE, SMOIMOHAJIbHBIC, COLUAIbHBIE U JOJTOCPOYHBIE HHIUKATOPBI.
OrpanuyeHueM paOoOThl SBIASETCS BBIOOPKA, BKIIIOYAIOLIAsl TOJBKO CTY/IEHTOB
TOPO/ICKMX YHUBEPCUTETOB, UTO TPEOYET ajbHeHIIero pacumpenus. Pesynsrarsl
MOTYT OBITb HCIHOJB30BaHbl MPU COBEPIIEHCTBOBAHUU O0pa30BaTENIbHBIX
CTaHJAPTOB M pealM3alud HAIMOHAJIBHOW CTpaTerud IU(PPOBHU3ALMU U
MHTEpHALMOHAJIN3AIMN BbICIIEH HIKOJIBI.

KiroueBble cj10Ba: TEXHOJIOTHS, WHTEPAKTUBHOE OOydeHHE, BbICIIAS
mkona, nepeBEépHyThii kiacc, PBL, COIL, reilimuduxanus, uudposbie
KOMITETEHIIUU

Beenenue
CoBpemenHoe  Beiciiee  0oOpa3oBaHME  TEPEKUBACT  DIIYOOKYIO
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TpaHcpopMalMio MNOJ BIMSHUEM LU(PPOBU3ALNN, WHTEPHALMOHAIU3ALUUA U
HOBBIX TpeOOBaHMI K MOATOTOBKE CIEUUATUCTOB. TpaJullMOHHbBIE JIEKIIHOHHO-
CEMHMHAPCKHE MOJENH YCTYMal0T MECTO MHTEPAaKTHBHBIM (popMaram, KOTOpHIE
CIOCOOCTBYIOT Pa3BUTHIO KPUTUYECKOIO MBILIUICHUS, HABBIKOB CaMOOOyUYEHUS
U METampeAMETHhIX KoMmmeTeHuui [1,2]. MexayHapoaHble HCCIeI0BaHUS
MOKA3bIBAIOT, YTO AaKTHUBHBIE METOAbl OOY4YeHHs 3HAYUTEIBHO IOBBIMIAIOT
aKaJeMHUYECKYI0 DPE3YyJIbTaTUBHOCTh M MOTHBALIMIO CTYAECHTOB B Pa3IMYHBIX
JTUCIUIUTMHAPHBIX 007acTax, Bkiatouas STEM, Ou3Hec u rymMaHuTapHble HayKd
[3,4].

Kuucny Hanbomnee BocTpe6G0BaHHBIX TEXHOIOT M OTHOCSTCS IEPEBEPHY THIN
kiacc(Flipped Classroom), mpo6ineMHo-opuenTupoBanHoe o0yuenue (PBL), ketic-
meton, Collaborative Online International Learning (COIL) u reiimuduxanus.
Nx >dexTuBHOCTh MOATBEPK/IEHA KaK B YHHUBEPCUTETAX Pa3BUTBHIX CTPaH,
Tak ¥ B a3uMarckoM oOpa30BaTeIbHOM IPOCTPAHCTBE: MEPEBEPHYTHIA Kiacc
CIOCOOCTBYET POCTY aKaJeMUYECKOH ycrieBaeMOCTH U (POPMUPOBAHNIO HABBIKOB
camoopranuzauuu [5,6]; COIL pa3BuBaeT MeXKyJIbTYpPHYI KOMIIETEHTHOCTh
n uudposyro rpamotHOCTh [7,8]; PBL crumynmpyeTr wucciemoBaTelbCeKyrO
aKTUBHOCTb CTYJIEHTOB MHXEHEpHbIX M IT-nHampasnenuii [9]; reiimuduxanms
YCUJIMBAET BOBJICUYEHHOCTH U TIOBBINIAET Ka4€CTBO yCBoeHMs Mmarepuaia [10,11].

Bwmecre ¢ Tem uccnenoBanus B crpanax LleHTpanbHol A3un (GUKCHPYIOT
WHCTUTYLIMOHAJIbHBIE Oapbepbl, OTPAHUYMBAIONIUE ILIMPOKOE BHEIPEHUE
AaKTUBHBIX (POPMATOB: HEXBATKY IOJATOTOBJIEHHBIX KaApOB, ci1alyio HU(ppPOBYIO
uHGPaACTPyKTYpy U (parMEeHTaApHOCTh WHTErpallMd TEXHOJIOTUHA B ydeOHbIE
nporpaMMbl [12-14]. B ka3axCTaHCKUX YHUBEPCUTETaX MHUJIOTHBIE MPOEKTHI
JEMOHCTPHUPYIOT IOJIOKUTENIbHBIE PE3yJbTaThl, OJJHAKO MX MaciiTtad ocraércs
OoTrpaHUYEHHBIM, a 3 (PeKT — okanbHbIM [15].

B 5Tux ycloBUSX BO3HHMKAaeT HEOOXOIUMOCTh CHUCTEMHOM OLIEHKH
[E€IarOTMYECKOr0  MOTEHLIMAJa WHTEPAKTUBHBIX TEXHOJOIMM HMEHHO B
HAIMOHANILHOM KOHTekcTe. Llenmp uccnemoBaHusi 3aKIO4aeTcs B TOM, YTOOBI
poaHanu3upoBarh A(PQPEKTUBHOCTh NATH Hauboiee pacrnpoCcTpaHEHHBIX
(opMaToOB U BBISIBUTH YCIOBHUSI UX YCIIEIIHOTO NMPUMEHEHHUS B YHHBEPCUTETAX
Kazaxcrana. Hayunas HOBHM3Ha pa0OOThI COCTOMT B KOMIUIEKCHOM CpPaBHEHUU
pa3HbIX TEXHOJIOI'MI Ha OCHOBE COYETAHUS KOJMYECTBEHHBIX M Kau€CTBEHHBIX
METOJIOB aHaJIM3a, YTO MO3BOJISIET YUUTHIBATh KaK aKaJIEMUYECKUE PE3yIbTaThl
CTY[IEHTOB, TaKk U (DaKTOpbl OPraHU3AIMOHHOTO M HWHCTUTYIIHMOHAIBHOTO
Xapakrepa.

MarepuaJjibl 1 MeTOIBI

HccnenoBanre ObUIO BBHITIOTHEHO B paMKaX CMEIIaHHOTO au3aiiHa (mixed
methods), 4TO0 TO3BONIMIO OOBEIMHUTH KOJMYECTBEHHBIE W Ka4eCTBEHHBIC
JaHHBIE ¥ 00ecreyuTh OoJiee OTHOE MOHUMAHKE UCCIIEIYEeMOM MPOOIeMBbI.

Ha mnepBom »srtame mnpoBenéH CUCTEMaTHYECKUH 0030p JIHUTEpaTypbl
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3a 2015-2024 rr. mo 6a3zam Scopus u Web of Science. B ananu3 Bonum 72
nmyOnukanuu, OTOOpaHHBIE MO KPUTEPUSM TEMATUYECKOW peleBaHTHOCTH,
SMIIUPHYECKON HAMpaABIEHHOCTH W MHAEKcaruu B kypHaitax Q1-Q3. O630p
MO3BOJIWJI BBISIBUTH KJTto4YeBbIe TeHAeHIMU B npumeHnenun Flipped Classroom,
PBL, keiic-metoma, COIL u reiimudukanmm, a Takxke 3a)UKCHPOBATh Pa3phIBbI
MEX1y MEXTyHAPOJHBIMU U JIOKAJIbHBIMU UCCIIEOBAHUSIMHU.

Bropoit sram  BriIOYal KOHTEHT-aHaiu3 18 ydeOHBIX mporpamm
OakayiaBpuara Ka3axCTaHCKHMX BY30B. AHaJM3 MOKa3aj CTENEeHb HWHTErpanuu
MHTEPAKTUBHBIX TEXHOJIOIMH B TUCIUIUIMHAPHBIE MOIYJIH U BBISIBUII pa3ivyus
MEX/1y TYMaHUTapHBIMU, N€JarorTH4eCKUMU U TEXHUYECKUMU HAIIPaBICHUSMHU.
HanéxHocTs pe3ynbTaToB MOATBEPKIACHA BHICOKUM KO3((HIIMEHTOM coriiacus
skcrneptoB (k = 0,83).

Ha TperbeM »oTame ObLIM MPOBEIEHBI  MOJYCTPYKTYPUPOBAHHbBIE
uHTEpBBIO ¢ 10 mpenogaBarensiMu TPEX (GaKyIbTETOB (IKOHOMHUKA, MEJAroruKa,
MH(POPMALMOHHBIE TEXHOJIOTHUHN). Bompock! ObLIM HampaBieHbl Ha BbISBICHUE
yCIIOBUN BHEJPEHUS AaKTUBHBIX (opmMaTtoB U 0OapbepoB HUX HPUMEHEHUS.
[Tomydennbie naHHBIE ObUTH 00pabOTaHBI METOAOM TEMaTHUYECKOTO aHajau3a 1o
Bpayny u Knapk, 4T0o 03BOJIMIO CTPYKTYPUPOBATh (PAKTOPHI OPraHU3aIIMOHHOTO
1 METOAMYECKOTO XapakTepa.

DMnupuueckas mposepka 3pPpexTUBHOCTH MOJIeNIN epEeBEPHYTOTO Kacca
peanu3oBaHa 4yepe3 KBa3H-dKCIEPUMEHT. B MccienoBaHuMM NPUHSUIM ydacTHe
68 CcTyAEeHTOB, pa3eNEHHBIX HA KOHTPOJIbHYIO (N = 34) U SKCIIEPUMEHTAIbHYIO
(n = 34) rpynnel. B kauecTBe MHCTpyMEHTa OLEHKU UCIOIH30BAJICS WTOTOBBIN
tecT (KR-20 = 0,81) u mkana yuebnoii BoBneu€unoctu o Jlaiikepry (a = 0,87).
Crartuctuyeckas o0paOoTKa JaHHBIX BKIIOYaJla IPUMEHEHUE t-TecTa U pacuér 1
Npu ypoBHE 3HaUUMoCTH o = 0,05.

Bce yuacTHukM noanucanu WHGOPMHUPOBAHHOE COIVIACHE; MCCIIEIOBAHNE
MIPOBOIUIIOCH CCOOIIOICHUEM IPUHIIUITOBAHOHUMHOCTH M KOH(PHUIEHIUATbHOCTH.
Cnenyer OTMETUTh OTrPAaHUYEHHOCTh BBIOOPKU: JKCIEPUMEHT OXBaThIBAJ
CTYJICHTOB TOJIbKO TOPOJACKHUX YHHUBEPCUTETOB, 0€3 BKJIIOUCHMS CEIbCKUX U
TEXHUYECKUX (PaKyIbTE€TOB, YTO CHMKAET PENpPE3eHTATUBHOCTH IOJYyUYEHHBIX
pe3yabTaTOB W  OMpelesieT HeoOXOAMMOCTb JallbHEHIIero pacUuIMpeHus
SMIIUPHUECKON Oa3bl.

Pe3yabTarbl H 00Cy:K1eHHE

B ycnoBusx Tpancdopmanmu 00pazoBaTENBHOrO Iporecca 0coboe
3HaYeHUE MPUOOPETAIOT AKTUBHBIE U MHTEPAKTUBHBIE METO/IbI, CIOCOOCTBYIOIITHE
HE TOJIbKO YCBOCHMIO 3HAHWH, HO W pa3BUTHIO KommeTeHud XXI Beka:
KPUTHUYECKOTO MBIIICHUSI, KOMMYHHUKAIIUH, KOJIA0OpaIlii U KPEaTHBHOCTH.
B pamkax maHHOTO HMCCleOBaHUS OBLIM PAaCCMOTPEHBI MATH MEIArOrMYeCKUX
MTOJIXOI0B, UMEIOMIUX OOMTUPHYIO TEOPETUKO-TIPAKTHIECKYIO 0a3y U IOKa3aHHYO
3¢ (HEeKTUBHOCTS.
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1. Flipped Classroom (nepesépuymuliii knacc).

Mogens npeanonaraeT cCaMOCTOSITENbHOE U3yUEHUE CTyAEHTaMU TEOPETH-
YECKOT0 Marepurara J0 3aHsATHUs, a ayTMTOPHOE BPEMSI UCTIONIb3YETCs 1151 PELICHUS
MPaKTUYECKUX 33]1a4 U 00CYX)ACHUS KeiicoB. Takol hopMaT Mo3BOJIUIT TOBBICUTH
IUIOTHOCTh Y4EOHOTO BPEMEHH U BOBJICUEHHOCTD CTYJACHTOB, YTO COTIACYETCS C
pe3yabTaTaMu MEXTyHApOJHBIX HccaenoBanuil [1,2].

MNpenogaBatens 3apaHee

NOArOTaBNMBaeT yuebHble Marepuantl B

BUAE  BWAEOYPOKOB,  NpEe3eHTaLWiA § A
WHTEPaKTWBHBIX 33JaHuiA 1 DT!‘IpaEnHETﬁ o | &5 }
WX CTYAEHTaM [iA  CaMOCTOATENbHOTO e
W3yueHus.

Mo3sonser crygeHTaMm paboTaTe B yAOBHOM
TeMne, MepecMaTpuBaTe MaTepwansl npu
HEOBXOANMOCTI.

CTyAEHTbI W3y4awT MaTepwan aoma,

3annCblBakOT BOMPOCkEl KN ﬂpDﬁﬂEMHbIE
MOMEHTbI.

OcBoboXaaeT  ayAMTOpHoe  Bpemsa  ANns
0BCYHAEHWIA U NPAKTVUECKOro NPUMeHEHWs
3HaHWIA.

2 Pa3B1BaET HaBbIKV CAMOCTOATENLHOMR PaboTI,
B dyauTopruK  NPoOXoanT  ANCKYCCWA, @ T
@ paBiora B rpynnax, pastop CAGHHLIX ﬁ et aHann3a u KPUTUHECKOro MblLLNEHNA.
TeM, pelueHue KelAcoB, TecTupoBaHue. b
Ynydwaer B3aMMogeicTeme Mexay
CTyAeHTaMK U npenojasaTenem, Tak Kak
3aHATUA  MPUOBPETAKT  AWCKYCCUOHHBINA

XapakTep.

RRQ

B KOHLE 3dHATUA CTYAEHTEI BbINONHAKT

npakTUYeckre 3ajaHua 1 o6CyxaaT -ﬂ 732:?/

nony4eHHbIe 3HaHWA. — =

Pucynok 1 — TexHuka npoBeieHus: ¥ IPEUMYIIECTBA METO/AA
«Flipped Classroomy.

[Tpumeps! pecypcos: Panopto — misa Buneonexkuuii, Google Drive — mnst
XpaHEHUs! U COBMECTHOM paboThl, Zoom — JyIs OHJIallH-ceMUHapoB, Moodle —
U1 KOHTPOJISL M OLICHUBAHMUSL.

2. Problem-Based Learning (PBL).

Meton opueHTHpOBaH Ha pabOTy C peabHBIMH WM HPUOIMKEHHBIMU
K peaJbHOCTU NpPOOJIEMHBIMU CHUTyallUsIMH. Pe3ynbTaTel MOATBEPAMIM, 4YTO
npuMeHenre PBL ycumnmBaer uccienoBarenbCcKyo akTHBHOCTh U CLIOCOOCTBYET
Pa3BUTHIO CTPATETMUYECKOTO MbIIIEHUS [5,6].
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. MNpenoaasatens GOPMYNNPYET peanbHy g
‘ ’ nNpoBnemy WKW CNOXHYID — CWTYauuio, _—> &A}
CBA3AHHYH C TPEAMETOM U3yHeHWA, N
]

OByueHWe CTAHOBWTCS OPUEHTUPOBAHHBIM Ha
NpakTWKy, a He Ha MaccUBHoe YCBOeHWe
TEOpWK.

CrygenTol  pabotalor B rpynnax,
M3yuaKT MpeanoxeHHylo npobnemy,
06CY*AA0T  BO3MONKHbIE  PElIeHws,

MPOBOAAT aHANN3 U JENH0T BbIBO/bI.

PasBMBaeT y CTYAEHTOB CMOCOGHOCTL K
CaMOCTOATENBHOMY MOWCKY WHdOpMauMn 1
NPUHATULO PELLEHWIA.

CHmxaet PUCK MexXxaHW4YeCKOro say4meaHna n

B xoge PpaBoTbl CTyAeHTbI  MOryT My N cnocobcrByeT rnyGokomy NOHWUMaHWIO
KOHCYN&TWUPOBATHLCA C NPENoAaBaTENEM, ﬁ @ MmaTtepuana.

MCKaTe  [OMONHNTENbHBIE  WCTOHHUKA FESE

HGopMALMM. =8 Mo3sonset CTYAEHTaM NouyBCTBOBaTb

QEQEQXQN

OTBETCTBEHHOCTL 3a COBCTBEHHOE 0by4YeHKe.

B KOHUE 3aHATWA NpeACTaBNsieTcs .
peweHne, MNPOBOAMTCA  OBCYXAEHME, -ﬂ 2 7:_1/
BLIIBARIOTC  CU/bHBIE 11 Cnabbie Z

CTOPOHBI NPeA0XEHHOTO NOAX0AA.

Pucynok 2 — TexHuka npoBeieHUs U IPEUMYIIECTBA METO/AA
«Problem-Based Learning.

[Tpumepsr unctpymentos: Trello, Padlet, Lucidchart — nmst Busyanu3anuu
pelIeHn U KOOpAUHAIIMK PAabOTHI B TPYIINAX.

3. Case Study (Ketic-memoo).

MeTton keilicoB TpuUMEHsETCA Uil pa3paboTKH y CTYAEHTOB HAaBBIKOB
aHaJM3a, MPUHATUS PEIICHUN U apTyMEHTAINH B CUTYaIlUsX HEONPEACTEHHOCTH.
OH > ¢exTuBeH Npy U3y4eHUN JUCLMILINH C SIPKO BhIPAXKEHHOM NPUKIAAHON U
yIIPaBIE€HYECKOW HampaBIE€HHOCTHIO [ 14].

NpenogasaTent paspaBaTuisaeT

onncaHve keidca - peansHoM  nnn g
BLIMBILUNGHHOA  CUTyaumn, KDTOpaﬂﬁ N
N
oy

COAEPXKIUT NPo6AEMY ANA PELUEHMA,

Mossonsiet CcTyjeHTamMm paseuBaTtb
aHaNUTUYEeCKOE  MBILUMEHWE N HaBbIKK
NPUHATVA PeLleHNiA.

°
\

CTyAeHTl B VHAVBAZYaNnbHOM WA > E
rpynnosom gopmMare. ﬁ 5

Yuunt paﬁDTaTb C peanbHbIMW AaHHbBIMWA U
YUUTEIBATE PA3/INYHbBIE aCNeKTel CUTYaunn.

PasBMBaeT HaBbIK aprymeHTaLWu CBOeA
no3uuyuK, yTo BaXHO B Gyayuieit
o NpodeccuoHaNbHOM AeATeNbHOCTA.
CTyAeHTsl  BLINOMHAIOT  33A3HNS @ = pod A

.E ";fgffsﬂ EZCCZ'HL"FD”MW“ " 12k MomoraeT  MOATOTOBWTE  CTYAEHTOB K
= peaneHoli paboTe, Tak kak NoAo6HbIe Kelcbl
4acTo  MCNONb3YITCA B KOMNaHWAX npwu

peLeHnn pabounx 3agau.

d
QRRAK

Beegenve snemenTos ot

CopesHOBaTeNbHOCTI MoTUBMpyeT .—$ 77:4/\
CTYASHTOB aKTViBHee yuacTeosaTs © =4
npouecce

Pucynok 3 — Texnuka nposefieHus ¥ npeumMyinectsa meroaa «Case Study»
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Hudpossie pecypesl: Harvard Business Publishing, The Case Centre,
KPMG Case Library — matdopmbl ¢ TOTOBBIMH KeiCaMH M METOIUYECKUMHU
MaTepuaIamH.

4. Collaborative Online International Learning (COIL) — Mescoynapoonoe
OHNAUH-00VHeHUe.

COIL — WHHOBAIIMOHHBIM METOJ, OCHOBAaHHBIM Ha MPOEKTHON paboTe
CTY/ICHTOB W3 Pa3HBIX CTPaH C MCIOJIH30BAHUEM OHJIAMH-KOMMYHHUKAIUNA. ITO
HampaBlieHue, akTUBHO nojaepxuBaemoe uHUIMatuBaMu SUNY u Erasmus+,
na€T CTyIEHTaM ONBIT MEXIYHapOIHOW aKkaJeMHUYecKod Kosutabopauuu 6e3
HEOOXOAMMOCTH (PU3HUECKON MOOMIIBHOCTH [§].

[Tnardopmer u cpeasl: MS Teams, Slack, Notion, Google Docs — s
OpraHM3aIlMi COBMECTHBIX HCCJIEIOBATEIBCKUX MPOEKTOB, OOpAaTHOW CBSI3U U
BEJICHUS THEBHUKOB KOMaH]I.

YHUBEPCUTETEI W3 pasdblx  CTpaH

OBLEAMHAIOTCA B paMKax nporpamMmel __’ § }
® CoIL. b | N
L]

MosBonseT cTygeHTam npuobpeTaTs onbIT

CTyAeHTaM W3 pa3HbIX CTpaH AakTcA
PaGDTbI B MEXAyHapoaHOW KOMaHae.

@ obwme  3agaHuns, xoTopble oHK
BbINONHAT B CMeLlaHHbIX '-'$
Y

MexAyHapoAHbIX KOMaHaax.

)’nquaET A3bIKOBbIE W KOMMYHWKaLWMOHHbIE
HAaBbIKK.

PaseuBaeT rno6ancHoe MblLLAEHWE,
NOHUMaHKE KYNLTYDHbLIX Pa3nMynii.

PaboTa BegeTca B oHnaliH-Gopmate:

o
CTygeHTsl  ofCywpawT  3ajaud B
EWAECKOHGEPEHLIMAXK, venonesyrT '—> T

COBMECTHLIE AOKYMEHTEl W uudpossie

CO3A3ET BO3MOXHOCTU ANS aKafjlemudeckoi
MOBUNBHOCTK W YCTaHOBAEHWA KOHTEKTOB C

B

RRRRX

nnathopmel =% 3apyBexHbIMU Konneramu.
Wtorom ABnseTCcA npeacragneHve ° _j\-wQ,

@ COBMECTHOTO MpOeKTa, OT4&Ta  Wau —* ;\E:%
UCCNefOBaHMA. \=2KC

Pucynok 4 — TexHuka npoBeAeHUs U IPEUMYIIECTBA METO/Ia
«Collaborative Online International Learningy.

5. l'etimughuxayus 6 obyueruu.

leiimMudukams — 3T0 BKIIOUYEHHUE UTPOBBIX 3JIEMEHTOB B TPAIUIIMOHHBIN
00pa3oBaTeIbHBIM MPOIECC C IEIBI0 MOBHIIICHUS! BOBICYEHHOCTH, MOTHBAIINH
1 oOpaTHOM cBsi3u. B ¢mHaHCOBOM 00pa3oBaHMM YacTO MCIOIB3YETCS B BHJE
CUMYJISILIUNA, KOMAH/IHBIX KBU30B M MOOIIPUTEIBHBIX MeXaHUK [12].
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B yuebHuii npouecc  BHeZPsHOTCA

UrpoBble SNEMEeHThl: cucTeMa Bannoe, g
BUpTYaNbHble  Harpagel,  peiituHri, = -* o |8
]

YPOBHU.

NoBblwaeT BOBNEYEHHOCTE CTYAEHTOB B
0byueHue.

CTyaeHTsl BLINOAHAIT  3aJaHnA, Popmupyer NprBbItKY perynapHoro
HabupatoT Bannkel U NPOABWraOTCA NO BbIMONHEHWA 33 AaHA.
EYPOBHAM* 0BYUeHUA.

YaydlwaeT ycBOeHMe wmartepuana 3a Cuder
aKTNBHOMO BOBNEYEHNA.

MoxeT BbiTb 3(pHeKTUBHO WHTEFPUPDBAHAa C
LW pPOBLIMKM TEXHOAOTUAMM.

RRRK

BBefeHne 3NEMEHTOR L
COPEEHOBATENEHOCTY MOTHBMPYET .—)
CTyAeHTOB aKTvBHee Yy4aCTBOBaTb B 4

a3
<
npouecce. =1

Pucynox 5 — Texnuka npoBeaeHus U MpeuMyliecTBa Metona «l eimuduxamms.

Hudpossie pemenus: Kahoot!, Classcraft, Quizizz, Mentimeter —
MO3BOJISIFOT CO3/1aBaTh MHTEPAKTUBHBIC 3aJjaHUs, PEUTUHIY U BU3YyaJU3UPOBAThH
pe3yNbTaThl B peaJbHOM BPEMEHH.

Kaxnass M3 pacCMOTPEHHBIX TEXHOJOTUH HMEEeT COOCTBEHHBIC IIEIH,
u(poBbIe pemeHus U 00J1aCTH TPUMEHEHUS.

—Flipped Classroom u PBL Haunbonee »(QexTuBHO pa3BUBAIOT
CaMOCTOSITEIILHOCTh M HABBIKM aHAJIN3a;

—Case Study crioco6cTBYeT nepexoy OT TEOPUM K IPAKTHUKE;

—COIL ycunuBaeT uupoByro rpaMOTHOCTh M HHTEPHAIIMOHAIN3AIUIO;

—I'efimudukanus NOBHIIIAET UHTEPEC U OOPATHYIO CBS3b.

Bce monxoapl HHTETpUPYIOTCS B yUEOHBIN MPOIECC ¢ Pa3HOM CTENEHbIO
[TyOUHBI, B 3aBUCUMOCTH OT YPOBHSI IIOATOTOBKHU IPENOaBaTelis, TEXHUUECKUX
yCIIOBHH By3a U poduisi 00pa3oBaTeIbHONW POTPaMMBI.

Jis KOJIMYECTBEHHOM OLEHKH 3()(EKTUBHOCTH BHEAPEHMsI AKTUBHBIX
MeIarOTMYEeCKUX TEXHOJIOTUH ObUT peajan30BaH KBa3U-dKCIEPUMEHT B PaMKax
MIPETIoIaBaHuUS JICTIATUTHHEI «H(pOpMaIMOHHO-KOMMYHHUKAIIMOHHBIE
texHonorun (MKT)», oxBareBaromuii 68 CTyneHTOB TpEX (aKyJIbTETOB:
HSKOHOMHUKH, NEJaroruku M WHGOPMALMOHHBIX TEXHOJIOTMHA. 1o 0azoBas
IUCUUIUIAHA, (opMupyromas Mu(pOByI0 TPaMOTHOCTh M HABBIKU PabOTHI C
OHJIAMH-MHCTPYMEHTaMU, [I03TOMY OHa Obli1a BHIOpaHa B Ka4eCTBE yHUBEPCAIbHON
rtatdopmsl U1t BHeApeHust moaenu Flipped Classroom.

CryneHTbl ObLIM pa3felieHbl Ha SKCIepUMEHTalbHyl0 (n = 34) u
KOHTpOJIbHYIO (n = 34) rpynmnbsl. OKClepUMEHTalbHas TIpymnna oOydanach
M0 MEepeBEPHYTOM MOJAEIM: IpPEIBAPUTENFHOE CAMOCTOSATENBHOE H3yYeHHUe
TEOPETUYECKOTO Marepuaja ¢ MCIOIb30BAHNEM BH/ICOICKIINNA, HHTEPAKTUBHBIX
margopM (YouTube, Padlet, Google Forms), a Takxe npakTuuecKkue 3aJlaHus B
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cucreme Moodle. KoHTposbHas rpymnima npoxoamiia TOT ke Kypc B TPaAHIINOHHOM

(dhopmare JeKIUi 1 CEMUHAPOB.
Pesynbrarhl HTOrOBOTO TECTHUPOBAHUS MPEACTABICHBI B Ta0muIe 1.

Tabnuna 1 - Pe3ynbrarsl TECTUPOBAaHUS CTYIEHTOB (n = 68)

I'pynna Cpennuii 6amt (M) CrangapTHOE OTKIOHEHUE
(SD)
KonTtponbHas 63,4 7,8
DKCnepruMeHTaIbHAs 73,8 6,9

Cpennuii 6aT CTYICHTOB B KCIEPUMEHTAIBLHOW Tpymme coctaBmi 73,8
+ 6,9, B TO BpeMs KaKk B KOHTpOJIbHOU — 63,4 £+ 7,8. Paznuuus cTaTUCTUYECKHU
sHaunmsbl (t = 3,24, p = 0,002), a 3nauenue n?> = 0,14 yka3piBaeT Ha cpelHUI
a¢ ekt BMenarenpCcTBa. ITH JaHHBIE HATISTHO MIPEICTABICHBI HA PUCYHKE 1.

EEE:]

T0

63.4

&l

50

CpengHwin Gann Tecta

KauTpoasHan FHENEPUMEHTANEHAR

Mpynna

Pucynok 1 — Pesynprarel urorosoro tecta no kypcy UKT

Ornenka y4eOHOM BOBICEUEHHOCTH CTYACHTOB 10 M IMOCJE DKCIIEPUMEHTA
MoKa3ajia 3HAYUTEBHBIA POCT MOTHBAMM W aKTUBHOCTU. CpemHuit Oayn 1o
mikane Jlaiikepra ysenuunics ¢ 3,1 + 0,7 no 4,2 + 0,6 (Tabnuua 2).

Ta6mmna 2 - BoBiIeu€HHOCTD CTYICHTOB JI0 M TTOCJIE SKCIIepUMeHTa (n = 68)

Oran Cpensss BoBine4€HHOCTH (M) CrangapTtHoe
otkioHenue (SD)

Jo sxcniepuMenTa 3,1 0,7
ITocne sxciepuMenTa 4.2 0,6
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Uto monrBepxkmaetcs t-kputepuem (t = 6,08, p < 0,001) u BbICOKUM
s dexTom BMematenscTBa (n? = 0,31). Busyanusauus nokazana Ha pucyHke 2.

OueHka no wkane flakepTa

0.0

o 3kcnepyMeHTa Mocne skcnepuMeHTa
3T1an

Pucynok 2 — M3meHenune yueOHON BOBJICYCHHOCTH CTY/ICHTOB

Habmronenus mpernonaBateneil U pe3yabTaThl MHTEPBBIO MOKA3ald, 4YTO
MPUMEHEHHE WHTEPAKTHBHBIX (OPMATOB COMPOBOXKAACTCS POCTOM HHTEpEca
K JUCHUIUTAHAM, aKTHBH3AIlMCH TPYIIOBOW pabOThI M pa3BUTHEM HHU(POBOU
kosutaboparuu. Oco6eHHO spKo 3TH 3P PEKTH! MPOSBUIINCH HA M€AarornyecKoM
(akynbpreTe, rie CTyIeHThI CBS3bIBATIN HOBBIN ONIBIT C Oymy e mpodeccuoHanbHON
JesITeIbHOCThI0. OTHAKO MPEToIaBaTeI OTMETHIIA TaKxKe Oapbepbl: aeduuut
BpEMEHHU Ha co3/l1aHue IUGPOBOrO KOHTEHTA, HEIOCTATOUHYIO METOAMYECKYIO
MOJACPKKY U CKEIITUIECKOE OTHOIIICHUE YaCTH CTY/ICHTOB Ha HAYaIhbHOM JTarle.
O1H HAOIIONEHMSI COTIIACYIOTCA C uccienoBanusamu B Llenrpansuoit Azum [9—-11].

Oco0oe 3HayeHHE B MCCIEAOBAHWU HMMEIU PEe3yJAbTaThl MOTYCTPYKTY-
pPUPOBAaHHBIX WHTEPBBbIO C 10 mpemomaBaTeNsiMH, MPEACTABISIONIMMH TpPU
(dakynpTeTa:  SKOHOMHUYECKHH, IEIarormdecKkuii ¥  HH()OpMAIMOHHBIX
TexHonoruid. llenapto onpoca ObLTO BBISIBIEHHWE BOCIPHUATHS MpENoaBaTessiMu
WHTEPAKTUBHBIX (POpM OOyYEHHUs, YCIOBUH HX YCIEUTHOW pealn3aluu U
0apbepoB, C KOTOPBIMH CTAIKMBAIOTCS MPENOAaBaTeNd B mpouecce nuppoBoi
TpaHcpopMaIiK MPEenogaBaHUs.

AHann3 WHTEPBBIO TMPOBOJWICA IO METOIWKE TEMAaTUYECKOTO aHaIm3a
Bbpayna u Kiapk, 4To mo3Boinsio BbIACIUTH CIEAYIONUNE KIOUEBbIE TEMBI:

—O0miee nonoxxureabHoe oTHoIeHue: 9 u3 10 npenogaBaresei npusHay,
YTO UCTIOIH30BAHUE MOJIEJICH aKTUBHOTO OOY4YeHHUSI (B YACTHOCTH, IIEPEBEPHYTOTO
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KJlacca M relMu(UKAIK) TTOBBIIIAET BOBJICYEHHOCTh CTYACHTOB, CIOCOOCTBYET
Jy4llleMy YCBOEHHMIO MaTepuayia M JielaeT 3aHiATUsi «Oojee XHUBBIMHU» U
OCMBICIICHHBIMH.

—udposas narpyska u 1e@uIUT BpeMeHU: OOIBIINHCTBO PECTIOHIEHTOB
OTMETHUJIM, YTO CO3[aHHE KayeCTBEHHOIO KOHTEHTa (BUAEOYpOKOB, KEWCOB,
WHTEPaKTUBHBIX 3a/laHU) TpeOyeT 3HAYMTEIbHBIX BPEMEHHBIX 3aTPaT, KOTOpPbIE
HE BCer/ia KOMIIEHCHPYIOTCS B CYIIECTBYIOIIEH HAarpy3Ke MpernojaBaTes.

—Heo0xonumMocTh  MeTOAMUYECKOW MONACPKKH: MpPEernojaBaresid, He
UMEIOIINE MEearorn4eckoro Wik METOAMYECKOr0 O0pa3oBaHMS, MCIBITHIBAIOT
3aTpyAHEHUS [TPH IPOCKTUPOBAHNH AKTHBHBIX 33IaHUH. DTO 0COOCHHO aKTyaIbHO
JUIs TIperojiaBareied TeXHHWYEeCKUX JUCLHMIUIMH, TAe HudpoBas skcnepTH3a He
BCEI/Ia COMPOBOXKAAETCS TOHUMAHUEM JTUAAKTUKH.

—MexpakyIbTeTHbBIE — pa3iW4Ms: Ha TEJaroruueckoM  (axylbreTe
HaOmomaeTcs HamOombias roroBHOcTh K BHeapenmio COIL u  Flipped
Classroom, YTO CBs3aHO C OOJBLICH OTKPHITOCTHIO K 0Opa30BaTEIbHBIM
WHHOBAIMSIM U HAJIMYKEM TIejarorndeckoi 06asel. B To ke Bpems Ha (akynbreTe
WUT npenonaBarenu oXuIAOT Oojee TOYHOM perlaMeHTaluu U Ia0JIOHOB
BHE/IPCHMUS.

—MoTHBanMOHHBIE OaphEPHI Y CTYACHTOB: TIPENOAABATENN TAK)Ke yKa3allH,
YTO YaCTh CTYJACHTOB M3HAYaJbHO CKENTUYECKHM OTHOCHUTCS K HE(POpPMaTHHIM
3aHATHUSM, BOCIPUHUMAs MX KaK MEHEE «CephE3HbIE», OCOOCHHO B CTapIIUX
Kypcax. CHTyamusi MEHSETCS TOCJEe HECKOJIbKHUX MOJYJIEH, KOTHa CTYICHTHI
yoexxnarorcs B 3pPEeKTUBHOCTH HOBOTO TTOJIX0/1A.

Takum 00pa3oM, IMOJYYEHHbIE JAaHHBIC MOATBEPKIAIOT PPEKTUBHOCTD
aKTHBHBIX 00pPa30BATEIBHBIX TEXHOJOTHA, OIHAKO BBISBISIOT M OTPaHHYCHHUS.
Bo-nepBbIxX, HcciaeJ0BaHUE OXBATHIIO TOJNBKO 68 CTYIEHTOB TOPOJICKUX BY30B,
YTO CHM)KAET PENpPE3CHTATUBHOCTh M TpeOyeT pacIIUpeHUs] BHIOOPKH 3a CUéT
CEJIbCKUX M TEXHHUYECKUX (haKylIbTeTOB. BO-BTOPHIX, OIICHKAa BOBJICYEHHOCTH
MIPOBOAMIIACH TPEUMYILIECTBEHHO C UCIOJIb30BaHHEM HiKaibl Jlalikepra.

JUiss  TOBBIIEHUS  JIOKAa3aTelIbHOCTH B OyaylieM MOHHTOpPUHIE
BOBJICUEHHOCTH CTYIACHTOB TIpPEIIaracTcs HCIOIb30BaTh MHOTOYPOBHEBYIO
CHCTEMY UHAMKATOPOB:

—IOBEeIEHYECKHE (TI0CEIAaeMOCTh, pPEryJasIpHOCTh Bxoma B LMS,
BBITIOJIHEHHE 3aJaHUI B CPOK);

—KOTHUTHBHBIE (AaKTUBHOCTh B PEILIEHHM KEWCOB, y4acTHE B MPOEKTaXx,
CaMOCTOSITEJIbHBINA TOUCK MaTepUajoB);

—3MOIMOHAIBHBIE (OTPOCHI IT0 MOTHBAIINH, YAOBICTBOPEHHOCTH KypCOM,
OTKPBITbIE KOMMEHTApHH);

—coLMalbHble (YacTOTa Y4YacTUsl B peer-review, B3aUMOJACHCTBHE B
TPYIIOBBIX YaTax, MOAEPKKA BHY TP KOMaHN);

—JIONITOCPOYHbIE (IUHAMHMKA MTOTOBBIX OIIEHOK, BBIOOP 3JEKTHBHBIX
KypCOB, y4acTHE€ BO BHEIIHUX MTPOEKTaX U KOHKYPCaXx).
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Pesynprarel ucciieoBaHus MOAYEPKUBAIOT HEOOXOJUMOCTb CHUCTEMHOMN
METOINYECKOM MOAJepKKHU IpernofaBaTesieil 1 MHCTUTYLIMOHAIbHBIX CTUMYJIOB,
YTO COOTBETCTBYET mnpuopureram mnporpammbsl «Lludposoii Kazaxcran» wu
3aJa4yaM MHTEpHALMOHAIN3aU1 00pa30BaHusl.

3akiaoueHue

[IpoBenénHoe ucciieoBaHne MOKa3ajl0, YTO BHEAPEHUE MHTEPAKTUBHBIX
TEXHOJIOTUH 00yUeHUs OJOKUTEILHO BIHSAET HA aKaJIeMUUECKHE PE3yabTaThl U
yueOHY10 BOBJICUEHHOCTH CTY/IEHTOB. Moienb mepeBEPHYTOro Kilacca odecrednsa
CTaTUCTUYECKU 3HAYMMBIN POCT UTOTOBBIX OLeHOK (1) = 0,14) u BoicOKU# 3P pexT
o BoBieu€HHoCcTH (1? = 0,31), yTo moaTBepxkAaeT 3PPEKTUBHOCTH AKTUBHOTO
00y4eHHS B YCIOBHUSIX Ka3aXCTAaHCKUX YHUBEPCUTETOB.

WHTepBpto ¢ mpenopaBaTeasiMM  BBIIBUIM  Oapbepbl:  JeULUT
BPEMEHH JUIsl MOJATOTOBKH LH(POBOrO KOHTEHTA, HEAOCTATOK METOJUYECKON
MOJJICP’)KKA M HEPaBHOMEPHOE OCHAIEHHE BY30B. JTH MpOOJIeMbl TPeOyIOT
WHCTUTYIIMOHAJBHBIX PEIICHU W BKIIOYEHUS B CTPATETHUECKHE MPOTPAMMEI
nndpoBoit TpaHchopMaIMK BBICIIIEr0 00pa30BaHMUS.

[IpakTuyeckass 3HAYMMOCTh HCCIIEIOBAHUS 3aKJIIOYAETCs B pa3paboTke
JIOPOXKHOW ~ KapThl MOJEpPHHU3ALMM, BKIIOYAIOIIEH pa3BuTtHe LU(pOBOU
UHQPACTPYKTYphl, CHUCTEMHOE TOBBIIICHHE KBaJTH(PUKAIIUU MperoaaBaTenen
U pacIIUpEeHHbI MOHMTOPUHI BOBJIEYEHHOCTH CTYJIEHTOB C MCIIOJIb30BAHUEM
MHOTOYPOBHEBOM CHUCTEMBl MHJMKATOPOB (TMOBEJEHUYECKUX, KOTHUTUBHBIX,
SMOIIMOHANBHBIX, COIIMANBHBIX U JIOJITOCPOYHBIX ).

Pexomenpanuu 1o ypoBHsM:

—ns  By3oB: o0ecneuyuTb paBHOMEpHOE  pa3BuUTHE  LU(POBOI
UHQPACTPYKTYpHI, BHEAPATh BHYTPEHHHE TPAHTOBBIE MPOrPaMMBbI MOIICPKKU
npenogasarenedf, (GopMupoBaTh perIaMEHTHl M MIA0JOHBI  BHEAPEHHS
WHTEPaKTHBHBIX ()OPMATOB.

—lns mpernomaBarteneii:  pa3BuBaTh  LU(MPOBYIO  MEJArOTUYECKYIO
KOMIIETEHTHOCTB, HCIIOJIb30BAaTh METOAMUYECKHUE MIA0I0HBI U Kelic-0a3bl, paboTaTh
B MEX(aKyIbTETHBIX KOMaH/IaX, 0OMEHHBATHCS OTBITOM W BHEIPSTH MPAKTUKY
peer-review.

— 17151 CTY/IEHTOB: aKTUBHO y4aCTBOBATh B IPOEKTHBIX U HCCIIEA0BATEIbCKIX
(hopmax paboThI, UCIIONB30BaTh BO3MOKHOCTH LMS 1 1iudpoBbix miardopm s
CcaMOOpraHu3alliy, pa3BUBaTh HABBIKK KOMAaHAHOTO B3aUMOJICHCTBUSI.

OrpanuueHueM pabOTBl SABJISIETCS TO, 4YTO OSKCHEpUMEHTajbHas 0Oa3a
OXBaThlBaja TOJIBKO CTYACHTOB TOPOACKMX YHHBEPCHUTETOB, YTO CHHXKAET
penpe3eHTaTUBHOCT, M TpeOyeT JalbHEHINero paciupeHusi BBIOOPKH.
[lepcrieKTUBBI CBSI3aHBI C TIPOAOIBHBIMU UCCIIEJOBAHUAMH YCTOMIMBOCTH 3 exTa
AKTUBHBIX TEXHOJIOTHH, CPABHEHHEM X BIMSHHS HA KOTHUTHBHBIC U METAKOTHU-
TUBHBIE PE3yNBTAThI, @ TAKXKE afanTalreid Mojiesel Al pa3HbIX TUIIOB BY30B.
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Takum oOpa3om, HOpOKHas KapTa MOJEpHU3allMM, OCHOBaHHAas Ha
pe3yabrartax MCCIENOBaHUS, MOXKET CTaTb WHCTPYMEHTOM JUIsl IIOBBIIICHUS
KauecTBa 00pa30BaHUs U KOHKYPEHTOCIIOCOOHOCTH BhIciIei mikonbl Kazaxcrana
B yCJIOBUSIX LM(poBOY TpaHCHOpMALIMU U UHTEPHAIMOHATIU3ALIUY.
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7KOFAPBI BIJIIM BEPYJEI'l 3BAMAHAYU UHTEPAKTHUBTI
TEXHOJIOTUAJIAP: OKBITY TUIMAIJITTHE 9CEPI
* AmanroxaeBa A.B.!, AmManroxaesa E.B.2,
Mapxkenosa M.A.%, 3a6onoraukosa B./1.*
*134Typan ynuBepcureti, Anmarsl, Kazakcran
2XaspIKapaiblK AKIMaparTelK TexXHOmorusiap YHUBEPCUTETI,
Anmarel, Kazakcran

Anparna. JKorapel Oumim  OepymiH 1UGPIBIK  TpaHCHOPMAIUICHI
KarJalblHIA TEK AaKaJAeMHsUIBIK OUTIMII FaHa eMec, COHBIMEH KaTap
METaNoH/IK KY3bIpEeTTep/l JaMbITyFa MYMKIHIIK O€peTiH MHTEPAaKTUBTI OKbITY
(dopmarTapbIHBIH pedii apTein keneni. byn 3eprrey Kasakcran ynuBepcuterrepi
asiceigia 6ec TexnonorusiuslH — Flipped Classroom, Problem-Based Learning
(PBL), xeiicrik omic, Collaborative Online International Learning (COIL)
JKOHE TeMMU(GUKAIMSIHBIH THIMIAUTITIH Oaranayra OaFbITTaJIFaH. OJiCHAMAJIBIK
Herizine Scopus neH Web of Science mepekrtep 0Oa3zanapblHIa WHACKCTEITCH
2015-2024 k. apaibIFbIHIAFbl 72 KapUsJaHBIMHBIH KyHenl 1monysl, 18 oky
OafrapiaMachIHbIH KOHTEHT-Tajjaaybl, 10 OKBITYLIBIMEH >XYpri3ulreH cyxOar
KOHE 68 CTyIEHT KaThbICKaH KBa3HM-IKCIIEPHUMEHT Kipedi. DKCIIEPUMEHTTIK
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JEPEKTEP CTYACHTTEPIIH KOPBITHIH/IBI HOTIOKENEpiHiH 16 Yo-Fa ockeHin (p=0,002;
n? = 0,14) xoHe OKy yIepiciHe KaThICy KOpCeTKImTepiHiH JlalkepT mikamachl
Ooiibina 3,1-1eH 4,2-re Aeiiin apTkaHbIH KepceTTi. Cyx0ar HaTHKenepi eKTeyIi
pecypcTrap MEH MeNarorTapblH JalbIHABIK JICHTEHIHIH KETKUTIKCI3AIrH Koca
aJFaH/ia, Hri3yre Kemepri O0O0JaThlH YHBIMIACTBIPYIIBUIBIK JKOHE dJIICTEMENTiK
¢bakTopimapabl pactaibl. 3epTTEydiH TNPaKTHKAIBIK MaHbI3bI — LUQPPIBIK
MH(QPaKYPbUIBIMIBI JIaMBITY, OKBITYIIBLIAPJBIH KYHeal OUIIKTUIIIH apTThIpy
KOHE CTYICHTTEP/IH KaTbICYbIH KOIJIEHTeWl MHAMKATOpIap apKbUIbl (MiHE3-
KYJIBIKTBIK, KOTHUTHUBTIK, YMOLMOHAIIBIK, QJIEYMETTIK JKOHE Y3aK Mep3imji)
KEHEHTIIreH MOHUTOPHHT JKYPTi3y/l Ke31eHTIH Ke3eHIIK JK0JI KapTachIH d31pJIey.
3epTTeydiH IIeKTeyl — TeK KaJaJblK YHHUBEPCUTET CTYACHTTEpiH KaMTy, Oy
HOTHOKETIEP/IiH penpe3eHTAaTUBTLIITIH TOMEHIETE Il KOHE OoamakTa KeHeHTy i
Ka)KeT eTe/ll. AJIbIHFaH KOPBIThIHbLIAp OUTIM Oepy CTaHIapTTapblH JKETUIAIpYIe
JKOHE KOFaphl OLTIMII HHTEPHAITMOHAIIIAHBIPY MEH UG PIIAHIBIPY/IBIH YITTHIK
CTPATErHsICHIH 1CKE achIpy/a KOJIAAHBUTYbl MYMKIH.

Tipexk ce3aep: TEXHOIOIHs, HHTEPAKTUBTI OKBITY, JKOFapbl OLIiM,
toHkepinreH ceiabi, PBL, COIL, refimudukanus, mudpiasiK Ky3bpIpeTTep

MODERN INTERACTIVE TECHNOLOGIES IN HIGHER
EDUCATION: IMPACT ON LEARNING EFFICIENCY
* Amangozhayeva A.B.!, Amangozhayeva E.B.%,
Markelova M. A3, Zabolotnikova V.D.*
*134Turan University, Almaty, Kazakhstan
? International University of Information Technology, Almaty, Kazakhstan

Abstract. In the context of the digital transformation of higher education,
the role of interactive learning formats that foster not only academic knowledge
but also transversal competences is increasing. This study aims to evaluate the
effectiveness of five technologies—Flipped Classroom, Problem-Based Learning
(PBL), Case Study, Collaborative Online International Learning (COIL), and
Gamification—in the context of Kazakhstani universities. The methodological
framework includes a systematic review of 72 publications indexed in Scopus
and Web of Science (2015-2024), a content analysis of 18 undergraduate
programmes, 10 semi-structured faculty interviews, and a quasi-experiment
involving 68 students. The experimental data showed a 16% increase in final
results (p = 0.002; n?> = 0.14) and a rise in student engagement levels from 3.1
to 4.2 on the Likert scale. The interviews confirmed the presence of institutional
and methodological barriers to implementation, including limited resources
and insufficient faculty training. The practical significance of the study lies in
the development of a phased roadmap for modernization, which provides for
the enhancement of digital infrastructure, systematic faculty development, and
expanded monitoring of student engagement through behavioural, cognitive,
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emotional, social, and long-term indicators. The limitation of the study is that it
covered only students from urban universities, which reduces representativeness
and requires further expansion. The findings can be used to improve educational
standards and support the implementation of the national strategy for the
digitalization and internationalization of higher education.

Keywords: technology, interactive learning, higher education, Flipped
Classroom, PBL, COIL, gamification, digital competence
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KA3AKCTAH PECITYBJIUKACBIHAAFbI UHKJIFO3UBTI BIJ1IM:
KYKBIKTBIK HETT3EPI MEH KA3IPTT JKAFTAWBI
*Tamabaesa M.K. !, Abunpauna C.K.2, )Keknoaesa B.A .3
*1.23 Axanemuk E.A. BokeToB atbinarsl KaparaHabl yHUBEPCHUTETI,
Kaparanael, Kazakcran

Angarna. Makanana Kazakcran PecryOnukacbiHaarsl MHKITIO3UBTI O1TiM
OepyiH Ka3ipri )KarJaifbl MEH KYKBIKTBIK HET13/Iepi KapacThIpbLIaIbl. 3epTTEYAiH
MakcaThl WHKJIIO3UBTI OUTIM Oepyli peTTEeHTIH XalbIKapaiblK JXOHE YJITTHIK
HOPMATHUBTIK-KYKBIKTBIK aKTUIepAl KelmeHAl TypAe Tajjaay, MeIaroruKaibiK
KaJ[pJIap/IbIH TAIIBUIBIFBI, MAMaHIAP/IbI JKETKITIKCI3 JabIHAAY HKOHE alMaKThIK
JUCTIPOTIOPITUSIIAP CUSKTHI TPOOIEMAIIBIK MOCENeNep i, COHal-aK HHKITFO3UBT1
OiiM Oepy OpTachIHBIH 9pl Kapail JaMy HpecleKTHBaJapblH aHBIKTAy OOJIBII
tabbutagpl. 3eprreydiH omicHamackl BYY bamamapaelH KYKBIFBI  Typasibl
KonBeHnusiapl xoHe MyrenekTepaiH KYKbIFbl Typaisl KoHBeHIUMsAHBI, «bimim
Typanb», «bamanapablH KYKBIFBI TypanbD» KoHe «MYMKIHIITT MIEKTeyIi
Oananap/pl QJIEYMETTIK )KOHE MEIUIIMHAIBIK-TICAArOTUKAIBIK KOJJIAY TypabDy
VATTBIK 3aHAap/bl, COHMAN-aK MEKTENKe ACHIHTi, OpTa oHE KOCINTIK OiIiM
Oepy YHBIMIAPBIHBIH KBI3METI Typallbl CTATUCTHKANBIK JEPEeKTepAl Koca
aFaH/Ia, XaJbIKapasblK KYXKaTTapIbl TajjaayFa KOHE CHHTE3/IEYTe HEeTi3/IeITeH.
Tanmay MHKITIO3UBTI TOXIpUOENepi €HTri3yliH OH JUHAMUKACHIH, HHKJIIO3HUSIFA
KarJal KacalThlH MEKeMeslep CaHbIHBIH OCyiH, COHJIal-aK epekiie OiliM
Oepy KaxeTTurikrepi Oap Oananmap MEH CTYICHTTEp KOHTHHTCHTIHIH YJIFAalObIH
kepcerTi. CoHbiMeH Oipre e3ekTi mnpoOseManap alKpHAATyda: OUTIKTI
MaMaHAapAbIH TAMIIbUTBIFEL, MHKIIO3UBTI OPTaHbl KAMTaMachl3 €Ty/1e alMaKThIK
alBIPMAIIBUTBIKTAD JKOHE KOFamjia HWHKJIFO3UBTI MOJCHHETTI KAaJBIITACTBIPY
KKETTUIIT. AJTBIHFaH HOTHKEJIep MHKITFO3UBTI1 O171iM Oepy/IiH FBIIBIMH HET13/IepiH
JAMBITY YILIIH TEOPHUSUIBIK MOHTE M€ jKoHe OuniM Oepy casicaTblH KETUIIIpY,
Mearor Kaapiaap sl Jaspliay/ibl )Kkocrapiay KoHe O1TiM amylibIap/slH dPTYPIi
KOKETTUTIKTEPIH €CKepe OTHIPHIN, OUTIM Oepy MpOIECiH YHUBIMIACTHIPY YIIiH
MIPAKTUKAIBIK MAHBI3/IBUIBIKKA HE.

Tipek ce3mep: HMHKIIO3UBTI OUTIM Oepy, KYKBIKTBIK HETI3IEp, CPEKIIe
Ooutrim Oepy KakerTulikrepi, KazakcraH, memarorukaiblK Kaapiap, OUTIMHIH
KOJDKETIMIUIIT], XaJIbIKapallblK CTaHAapTTap, 611iM Oepy

Kipicne

Kazakcran PecrmyOnukackiHIa WHKITIO3UBTI OU1iM OEpymiH KalbIITAaCybl
MEH JaMybl OapiIbIK caHATTaFrbl Oananap yIIiH TeH OiaiM O6epy MyMKIHAIKTEPiH
KaMTaMachI3 €Ty CajJachIHJAFbl MEMJICKETTIK CasCaTeH TiKelel OailaHbICTHI.
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Mewmneker OuriM Oepy MNpolLECiHAEe HHKIIO3UAHBI OEJICEH KOJaay/la >KoHe
aJFa >KbUDKBITYJa, OYJT XalbIKapaJblK JKOHE COJ CHUSIKTBI YJITTHIK HOPMATUBTIK-
KYKBIKTBIK aKTUIepi KaObUIay >KOHE JKy3ere achlpy apKbUIbl OaiiKasiaipl.
Maxkanaga bama kykblkrapel Typanbl KonBeHuusiHbsl, Myrenekrepain
KYKBIKTaphl Typaiibl KOHBEHIMsAHBI paTuduUKalusaayapl Koca ajaFraHia, Herisri
3aHHaAMalbIK OacTamanap, COHAAN-aK epekiie OuTiM Oepy KaKeTTiUTiKTepi Oap
Oaanap yuriH OUTIM alyFa TeH KOJDKETIMILTIKTI KaJIbIITaCThIpYFa OarbITTaIFaH
«bimim Typaney, «bana KYKbIFbl Typasib» YITTBIK 3aHIap >KOHE OacKalapbl
KapacThIpblaaabl. HOpMaTUBTIK-KYKBIKTHIK Oa3anap/IblH Talaybl KOPCETKEHICH,
WHKJIFO3MsI CallachlHAa MEMJICKETTIK cascar OurniM Oepy >KYHeCiHIH JaMybIHa
CTPAaTeTUsIIBIK OarblT OEpeTiHIMEH, WHKJIIO3UBTI TOCUIAI KYy3ere achlpy
MEXaHU3MIH aHBIKTAUTHIHBIMEH >KOHE €iMi3[le MHKIIO3UBTI OPTaHbl TYPAKTHI
KaJIBINTACTBIPY YIIIH HET13 KYpalThIHBIMEH HeT13/1ee1l.

MaHBI3IBICH COJI, OYTIHT1 TaHIa MYMKIH/IIT IIEKTEY 1 Oananapra 611iM ary
YIIiH Komnaibl xxarnail KeHec OnarbIHBIH IBIHAWBUTBIFRIHAH TYOCTEIITI o3rele
€KeHIH arall eTy KaXKeT, OJ1 Ke3Jle aKblI-ecl Oy3blUIFaH KOHE aybl3lla KapbIM-
KaThIHAC JKacay/a KUBIH/IBIFBI Oap Oaanap oKyFa KaOijaeTci3 Aen CaHalbIN, O11iM
Oepy KylieciHeH mbiFapburrad [1].

bamanapapiH OapibIK caHATTaphl YIIH, OMApPALIH TETriH >KaIIbl OLIIiM
aly KYKBIFBIH JKY3€Te achlpy MakcaTbhlHJa TeH MYMKIHAIKTEp MEH Xaraainap
KaMTamachI3 eTinyne. MHKIII03UBTI casicaT KOFaM/Ibl 5KOHE OHBIH KYPBUTBIMIAPbIH
opOip a3aMarThIH OJICYMETTIK ©Mipre TOJIBIKKAHBI KOCBUIYBIH KaMTaMachl3
eTeTiHJel TypAe, KailTa Kypy KakeT Jen caHaiinpl. CanaMaH JeKiIapaiuschiHIa
WHKJTIO3UBTI  OimiM  Oepy TYKBIpbIMJAMAaChIH €HII3y KOFaM MEH OHBIH
MOJICHUETIHIH OIPTEKTI €MECTIT1H TaHBIN KaHa KOWMaid, KOFaMJarbl OChI ajlyaH
TYPJILUTIKKE - OHBIH KYHJBUIBIFBI MEH aJlamMIap apachlHAAFbl ailbIpMalIbUTBIKTHIH
MaHBI3IBUIBIFBIH CE31HYTE JIETEH KO3KapacThl 1a e3reprei [2].

PecryOnukamMbi3blH ~ OACIIBICHIHBIH  JKBUIIAFBl  JKOJIAYJIapBIHIIA
WHKJIFO3MBTI OiTiM Oepy moceseciHe 0aca Haszap aylapbUIbII OTHIPAJIbI, OHBIH
cebell TeH KoFaM Kypy.

Maxkanansig mMakcarsl Kazakcran PecrmyOnmkachiHa WHKITIO3UBTI OLTiM
Oepy/iH Ka3ipri )kaFJaibIH KeIIEH I Tallay, MaHbBI3/IbI )KETICTIKTEP/I1 )KOHE OPBIH
anraH mnpoOieManapibsl aHBIKTAy, COHAAN-aK XaJbIKapajblK CTaHAAPTTapMEH
JKOHE YJITTHIK OACHIMJIBIKTApFa COMKEC OHBIH 9pi Kapai Jamy MepCIeKTHBAIBIK
OarbITTapbIH AaKbIH/AY.

Marepuaganap MeH dicrep

3eprTey/ie HOPMATHBTIK-KYKBIKTBIK AKTUIEPIIH Tajujgay MEH CHHTE3JEY,
XaJIBIKAPAJIBIK KOHE YITTHIK KYXKATTap/blH CaJbICTBIPMAJIb Tajaybl, COHIAH-aK
6111M Oepy canachblHAa CTaTUCTUKAIIBIK IEPEKTEPl 3epeliey CUSKTbI 9IICTEP/IIH
KeIIeHI KOJIaHBUIABL. byl Tocim WHKIIO3UBTI OuLTiM  Oepy calachIHAAFbI
XaJbIKApaJIbIK MiHIeTTeMenep MeH Ka3aKCTaHHBIH MEMJIEKETTIK CasiCaThbIHbIH
e3apa OaillaHbICHIH aHBIKTayFa MYMKIH/IIK Oep/il.
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XaJpIKapasIblK KYKBIKTBIK Ky KaTTap 3epTTey HeT13/1eTeH MaTepruaIap by
OipiHmm TOOBIH Kypasabsl. BY ¥Y-HbiH bana KykeikTapsl Typaibl KOHBEHIMSCHIHA
(1989), Myrenekrepain KyKbIKTapsl Typaisl Konsenuusira (2006), connaii-ak
2015 xwvutrel BYY bac Accambresickl OEKITKEH TYpPaKThl JaMy MaKcarTapblHa
epekie Hazap ayaapbuinbl.  KykarTapaelH Tangaybl OutiM  Oepylae TeH
MYMKIHIIKTEp/I KaMTaMachl3 eTyre amoOedarn Tocuiaepal aHbIKTayFa KoHE Oy
nepekTepl patudukanusuiay apkeuibl Kazakctan e3iHe ajaFaH MiHACTTEMENepIl
TipKeyre MyMKIHJIIK Oep/Ii.

MarepuannapablH eKiHmi TOOBIH OuTiM Oepy camacblHAa CasicaTThl
aHBIKTalTHIH, Ka3zakcTan PecnyOnMKachiHBIH YITTBIK HOPMATHUBTIK-KYKBIKTHIK
aktiepi kypanel. Kazakcran PecnyonmukacbiabiH KoHcTUTynHsCH, «bimim
typanb, «Kazakcran PecrnyOnukachlHIarbl OalaHBIH KYKBIKTaphl TYpasb),
«MyMKIHIITT — [ekTeyni  Oanajmapibpl  QJIEYMETTIK JKOHE  MEIUIMHAJIbIK-
MearoruKajiblK Ty3ey apKblUIbl KOJIIay Typajibl» 3aHIap *KoHe OacKaiapbl HET13r1
Ky>KatTap OoJabl.

Onapaer Kapay OutiM Oepyre TeH KOJDKETIMIUIIKTI KaMTaMmachi3 €Ty
KOHTEKCTIHJE KYKBIKTBIK PETTEY[IIH SBOJNIONMICHIH OaKbulayFa, COHJAN-aK
WITTHIK 3aHHAMAFa XaJIbIKapaJIbIK HOPMaJap bl UMIJIEMEHTAIUSIIAY €PeKILIEeTITiH
aHbIKTayFa MYMKIHIK Oepi.

3anmapaan 0acka, MaHBI3IBI Ke3AepAiH Oipi - OLTIM JKYHECiH JaMbITyFa
OarpITTAJIFAH CTPATETUSIIBIK KYKaTTap MEH MEMJICKETTIK Oarmapriamainap. Atar
anTkanna, 2023-2029 xpuigapra apHaiFaH MEKTETIKe JICHIHT1, OpTa, TEXHUKAJIBIK
JKOHE KOCINTIK OimiM Oepy KoHIENIUsAChl WHKIIFO3UBTI TOCUIAI KAHFBIPTY MEH
eHri3yaiH OachiM OarbpITTapblH Kepceredi. KyxarrapaslH Tangaybl Keiepricis
Ou1iM Oepy OpTachlH KaJbIITACTBIPY MEH Ielarorrapibl epekiie OuiiM Oepy
KaKeTTUIIr1 6ap OanamapMeH KyMBIC iCTeyTe JaibIHIay OOMBIHIIIA MEMIICKETIICH
JKacayFaH KaJgamaap/abl Oaranayra MyYMKIHJIIK Oep/ii.

Ocpunaiiima, XambIKapalblK >KOHE YJITTHIK HOPMATHUBTIK KYKaTTapiblH,
CTpaTeTUsIIBIK OaFagamMasap JKOHE CTaTUCTHUKAIBIK JEPEKTEP/IiH OipiKTIpiITeH
tanaaybl KazakcTaHmarbl WHKITIO3MBTI OUTIM OepyaiH arbIMIbI JKaFdailbl MEH
JaMy TIEPCIICKTHBAJIAPBIH KEIICH I OaraiayFra bIKITal TeTi. TaHIabI aJlbIHFaH
3epTTEYIIH 9/IiCTEPl AIBIHFaH TYKBIPBIMAAPIBIH OObEKTHBTLIITT MEH CEHIMTITITIH
KaMTaMachI3 €TTi, COHJai-aK eiMi3/IiH XaIbIKapaiblK MIHACTTEMEIICPiH NIBIHABI
€HI'13y IPAKTUKACBIMEH CaJIbICThIPYFa KOMEKTECTI.

HoTu:kesep koHe TAIKBLIAY

Kaszakcranga uHKIIO3UBTI OUTIM Oepydl KaJbIITACTBIPY KOHE JaMBITY
KoMK Karmaiga TeH OiriM Oepy MYMKIHIIKTEpIH KaMmTaMmachi3 €Ty
CTaHJAPTTAPhIH AWKBIHAAWTHIH XaJbIKAPATIbIK KYKBIKTHIK HOpManap MeEH
KyKarrapra OarnmapianyMeH mmaprranraH. Kasakcran PecmyOnmukaceiaia
WMHKJTFO3HSI CAJIaChIHIa VITTHIK CasiCaTThI JaMBITY YILIIHHET13 00JIFaH, XaJIbIKApaJIbIK
aKTinepAl patuduKanusiay MaHbI3IbI MaFbIHaFra ue. Atam aiitkanna, bY ¥-HbIH
«bana kykpikTaps! Typans Konsenmusicsl (1989 sxpuirbl 20 Kapamagarst 44/95
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Kapap, 1994 xbuibl Kazakcranna parudukanusianrad) opOip OanaHbIH, OHbIH
1IIiHIe aKbUIT-0i HeMece (PU3MKAIBIK IIeKTeynepl Oap OanaHbIH alaMIbIK Kadip-
KACHETIH CaKTayFa, ©31HE JIET€H CEHIMJUIIKTI JaMbITyFa jKOHE KOFaM eMipiHe
OeJIceH/Il KaThICyFa BIKIAJ €TETIH JalbIKThI OMip CYpY KYKbIFbIH OekiTTi [3].

YITTBIK 3aHHAMaHBIH JaMyblHA dCcEp eTKEH ©3€KTi XaJIbIKapasbIK
KYy)KaTTap/blH caHblHa «MyreaekTep YIIiH TeH MYMKIHIIKTep/l KaMTaMachl3
eTyliH cTaHaapTThl epexenepi» (1993 xburrbl 20 xenroxcan 48/96 xapap)
MHTErpalus >KarjaiblHIa Myrefek Oananapra, ’acTapra >KOHE epeceKrepre
OacTaysllll, OpTa JKOHE JKOFAphl OLTIMIe TeH KOJI KETKi3y MPUHIIMITIH OeNTiIei i
[4]. Myrenek anamaapiablH KYKbIKTapblH MHCTUTYLIMOHAIU3ALMIIAY JKOJIBIHIA
MaHbBI3Bl KanaMm KaszakcTaHHbIH OapiblK JACHTEWUIepae JKOHE oMmip OOMbI
WHKJIIO3UBTI OL1iM Oepy OpTachlH KYpy apKbUIbl OUTIM aly KYKBIFbI OEKITLIreH
MyreaekTep KyKbiFbl Typaibsl KonenuwmsicbiHa (2006 putebl 13 sxenaToKcaH
61/106 kapap) KocbuTybI[5].

Kaszakcrangarel MemiekeTTiK OutliM Oepy casicaTblHBIH 3aMaHayu
O6armapnapel bYY bac AccamnesceiMen 2015 xbutFbl 25  KbIpKyilekte
KaObumanran TypakTel gamy makcartapbiMeH (TIIM) TeiFbI3 OalIaHBICTHI.
Bbyn kyxarTelH 4 MakcaTbl jKaH-)KaKThl, OUI JXOHE camaibel OimiM Oepymi
KaMTaMachl3 €Tyre, COHAai-aK XaJbIKThIH OapiblK CaHaTTapbl YIIIH eMip 00iibl
OKBITY MYMKIHJIKTEpiH inrepietyae [6].byn MakcaTtka Koi jKeTKi3y *OJIJapblH
HakTbutay yuiiH, KOHECKO ynaTThiIK 3aHHamara MHKIIO3US NPUHIUOTEPIH
€Hri3y, MeNarorrep YILIiH BIKTUMAaJ KeJIepriulepli ecKepe OTBIPbIN, TOHeKTI
cascaTThl KAJBINTACTBIPY, TOyEeKeJd aiMarblHAarel Oanajapra apHaJFaH
MaMaHJaH/IbIPbUIFAH KOJAAY KYPBUIBIMIAPBIH KYpY, COHJai-aK >Karbl Oi1iM
OepeTiH MEKTEITep MeIarorTapbIHbIH KOHE TY3€Ty MeIaroruKachl CalaChbIHIAFbI
MaMaHJapAblH OUTIKTUIINH KyHeni Typae apTTeipy KipeTid 2030 xbutra Jeilin
JAMBITYZIBIH TY>KBIPBIMIAMaJIbIK HET13AepiH a3ipaeni [7].

EniMizaiy imiHAe MHKIIO3UBTI OLTiM  OepyliH OpHaybl €H ajJbIMEH
opOip a3zaMaTTblH TeriH opra OulM aily KyKbIFbIH OekiTeTiH Ka3zakctan
PecniyonukaceinbiH ~ KonctutynusiceiMen — Herizaeneni[8]. byn  OarbITThIH
JaMybIHA eneyi yiiec Kockan «Kazakcran Pecrybnukachinaarsl 6ana KYKbIKTapbl
TypaJibl» 3aHHBIH KaObLIIaHYybl, MyH/1a MYILIE/IeK OalaHbIH JICHE JKOHE aKbliI-0if
MYMKIHAIKTEpIHE COMKec OUIIM ay, MaMaHIbIK TaHJay, IIBIFApPMAaIbUIBIK KOHE
KOFaMJIbIK KbI3METKE KaTbICy KYKbIFbl OekiTuireH [9]. «biniMm Typansp» 3anaa
€peKIlie MarblHa Ue, OHJ1a KMHKJIFO3UBTI O111M O€py» YFbIMBI aJlFalll peT eHr131U11l,
071 6apIIbIK O11IM amylIbUIap YILIiH OJIapAblH epeKie 011iM Oepy KaXKeTTUIIKTepiH
€CKepe OTBIPBII, OUIIMIe TeH KOJ JKETKI3yJl KaMTaMachl3 €Ty IpOLECi PETIH/E
aHbIKTansl [ 10].

WNukmo3usri  Oumim  O6epy  Kaszakcranma, MyrefeKkTIKTI  TYCIHYIIH
MEIMIUHAIBIK MOJIeNIi KEHECTIK Mypa HEri3iHAe KaJbIITACKAHBIH aram eTy
kepek. by Monenie MaHbI3Ibl MIHAETTEPAIH O1pl AaMyIbIH OY3yIIbUIBIKTapbIH
JIMarHOCTUKAJAy )KOHE TY3€Ty OOJIBIIN CaHaJIFaH, ajl epeKuIesNikTepi Oap 6ananap eH
aJJIbIMEH eM/IeY KOHE apHaiibl cylieceniey 00beKTUIEp] pETiHAE KapacThIPbLIFaH.
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Hotwxkecinne OutiM Oepy casicaTblHIa, MYHJA OKBITY KypAacTapblHaH OeJieK
OTEeTIH, TY3eTy MEKTeNTepi MEeH MaMaHAaH/bIpbUIFaH Oanadakiianap MaHbI3Ibl
OPBIH aJIBI.

Toyencizmik anranHaH keiliH, Kaszakctan — OipTiHaen XabIKapajbiK
KyXKarTap Heri3iHie MYMKIHAIKTepl IIEeKTeyll Oananapibl KOJAAy TOCUIIAEpiH
KaidTa oinacteipa Oactanbl. IICHXOMOTHSIIBIK-MEAUIIMHAIBIK-TIEAarOrMKaIbIK
koHcynpranusuiap (IIMIIK), Ty3eTy kabuneTTepi MEH OHAJITY OPTaIBIKTAPBIHBIH
KEJCIH Kypy/ibl OekiTkeH « MYMKIHJIT IIeKTeysl Oananapipl JICyMETTIK JKoHe
MEAULMHANBIK-IEJAarOTUKAIBIK Ty3€y apKbpUIbl Kosjay Typaisy (2002 x.)
Kazakcran PecnyOnukacbiHblH 3aHbIH KaObu1ay MaHbI3IbI Kagam Oonabl. by
mapajiap MaMaHJIaHIBIPbUIFaH KOMEKKE KOJ JKeTIMIUTIKTI €191p KeHEUTT1, O1paK
ic Ky3iHJe OY3yHIBUIBIKTApAbl TY3€Tyre OarbITTallfaH METUIIMHAIBIK MOACII
JAMBITY/IbI JKaJFacTeIpAb [11].

Herisri Oypeuisic 2010 >xbinnapsl, Kazakcranaa MyrefeKTiKTIKTI TYCIHY
QJICYMETTIK MOJICNIIHE aybICy JKYMENIK J>KYMbIC OacranraHma OenrijaeH/l.
binim OGepyni mameityneiH 2011-2020 >kpuigapra apHajaFaH MEMIIEKETTIK
OargapiamMachiH OEKITYMEH MHKJIIO3HMBTI OUTIM Oepy OpTachlH KaJbIITAaCThIpyFa
Kypc KaObU1JIaH/1bl: MHKJIIO3UBTI O1J1iM Oepy YILIiH JKaFail )kacaraH MEKTEeNTep/IiH
ynecin 70% - Fa neiiiH yJIFanTy, COHIan-aK MyreeK Oanaiap YIIiH «Keaeprici3
KOJDKETIMAUTIKTI» KaMTaMachkl3 €Ty OOibIHIIA MIHIETTep KOWBUIABL bacTsl
Ha3ap «akKaysl TY3ETYIEH» KeIepriiep/i *KOFa KoHe OapiIbIFbIHA TEH JKaFIail
’Kacayfa aybICThI.

Byn 6arpiT 2020-2025 xbligapra apHaiaFaH OUTIM/L 1aMbITY MEMJIEKETTIK
OafapiamMachlHa JKaJFAaChlH TANThl, MYH/a WHKJIIO3US KYHEHI >KaHApPTYJIbIH
HEri3ri NpUHLMII peTiHAe KapacTbipbulajbl. KykaTTa MexTenke NeHiHTI1 jKoHE
MEKTell MEKEMeJIEpiH MHKIIO3UBTI OUTiM OepyMeH KaMTy/abl KeHEUTY, KaJpJibIK
QJIeyeTTl JaMbITy JKOHE epekile OuliM Oepy KaXeTTulikrepi Oap Oananap yuiiH
apHaiibl Jkafaiyiap xacay *eHiHJer1 mapanap OeKiTUIreH.

Ocpuraita, KazakcTaHHHBIH Ka3ipri casicaTbl €K1 TOCUIAl Kypauibl:
MaMaHJaHJBIPbUIFAH YHBIMAAPIBIH JKENICl cakTanyabl, Oipak Oip perte
Oananapapl *Kaimbl OUTIM OepeTiH MekTenTep MeH Oanabakiianapra TapTy
MIPAKTUKAChl KeHEro/le. by eTmeni cumar aeyMeTTiK MOJENIIH XaJIbIKapablK
KaFuJarTapblHa jKoHE op OallaHbIH OpTaK OpTaja camajbl OUTIM aly KYKbIFbIHA
colikec OIpTiHAEN KalbINTACAThIH YITTHIK XKYHEHIH epeKILeNiriH KepceTe/i.

Kazakcranga y3ak Mep3iMial CTpaTerwsUIbIK —OaraapiamManapibliH - Ja
JKY3€re achIpbLIbII XKaTKaHbIH aTarn eTKeH keH. 2023-2029 xpuinapra apHaiaraH
MEKTEIKe JEHIHI1, OpTa, TEeXHUKAJBIK >KOHE KOCINTIK OUIIM Oepyal JaMbITy
TyxbIpbiMIamacbiHia opra OiiM Oepy yHbIMIapblHIa SPrOHOMHUKA HETi3iHze
MHKJIIO3UBT1 OUTIM Oepy OpTachblH KajbIITACTBIPY, KeAEprici3 MHPPaKypbLIbIM
KYpy, COHIai-aK Ou1iM anyIibuIapblH OapiblK caHATTapbl YLIIH canalbl KOHE
KOJDKETIM/I1 O11iM Oepyii KaMTaMachl3 eTyre OarbITTaJIFaH 9/IICTEMEIK, KaIPIIbIK
YKOHE PECYpCTBIK Kypajiapabl aijanany Ke3aenreH [12].

Ocputaiiia,  XanbIKApaJIbIK KOHE YITTHIK  HOPMATHUBTIK-KYKBIKTBIK
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akTu1epAiH Tanaaybl KazakcTania MHKIII03UBTI O11iM OepyliH 00Ty bl AKoHE JaMybl
KaJIIBI NIEM/IIK TeHICHIMSIIAP asChIHJIA XKY3€Te aChIPbUIA/Ibl )KOHE MEMIICKETTIK
casicaTnieH  Tikeiaed OaimanbicTbl. Herisri  XanblKapajiblK — KYXKarTapiabl
patuduKanysiay K9He oJ1ap/ibl YJITTHIK 3aHHAMaFa eHri3y MyMKIH/IT MeKTeyl
Oananap/bl Kocaaarana, 0apiiblK 6asiagap yiliH TeH MyMKIHAIKTEp/Ii KaAMTaMachl3
eTyre OarbITTalFaH KYKBIKTHIK 0a3aHbl KaIbIITACThIPYFa bIKNAN eTTi. Kasakcran
O1pTIHAET MHKIIO3UBTI OUTIM Oepy OpTachlH KypyFa OarbITTajiFaH HOPMAaTHUBTIK
KOHE YHBIMJIaCTHIPYIIBIIBIK LIapanap/IblH KeIeHal xKyheciH Kypyna. byn nonen
MHKJIIO3USI KaruJaTTapblH LIreplieTy IPOLECIHIe MEMIIEKETTIK KOJAay MEH
HOPMATHUBTIK pETTEyAiH OachlM MaHBI3IBUIBIFBIH pacTaifpl, Oyn OuriMm Oepy
casicaTbl MEH MPAKTUKACHIH OJ1aH opi1 XKETUIAIPY YLIIH Her13 OOJIbIN TaOblIabl.

Erep Kazakcranmarel Kasipri Kargailibl KapacTeIpcak, Outim Oepy
KyheciHne Karap ekl OarbIT Oap exkeHiH Oaiikayra Oosiajpl. bip skarbiHaH,
MEIUIUHAIBIK MOJENIb  NPUHIMITEPIHAEC KYPbUIFAH TY3€Ty MeEKTenTepi,
MaMaHJIaHJbIpbUTFaH Oanabakmiamap CHUSKTBl MEKEMEJEpP/IH J>KEJiCl KbhI3MET
eTy/l XaJlFacTelpyaa. EKiHINI jKaFbIHAH, COHFBI JKbUIAAPBI OPTA JKOHE MEKTEIKe
NEeMIHr1 YUbIMAAPAbIH KYHECIH KaMTbIFaH, WHKJIIO3MBTI OUTIM Oepy Oencenni
namyna. MyHaai eKiyInTbUIBIK YITTBIK CasCaTThIH OTIIENI CUMAThIH KOpCeTe/l,
OHJIa TY3€TY KOJJaybIHBIH ISCTYPIl (popmanapsl Oananiapasl Kambl 611iM 6epy
OpTachIHA KOCY TETIKTEPIMEH OIPTiHJEH TOJIBIKTHIPBLIA B

Kasakcran Pecniybnukaceinbig OKy-aFrapTy MUHUCTPIITIHIH MOTIMETIHIIIE,
2024 >xpuinbIH OackiHAa enimizae 513 apHaiibl 0imiM Oepy YIBIMBI )KYMBIC iCTe1,
oraH 55 apHalipl MekTenke Aeuinri yitbiv, 100 apnaiibl mexten, 98 (bynan opi
MoTiH OolibiHIa - [IMIIK) 1NCHXOMOTUSIBIK-MEIUIIMHAIBIK-TICIarOT MKAJIbIK
koHCynbTanusi, 234 (6yman opi moTiH OoibiHmIa - [IIITK) meuxomorusibik-
NelaroruKaiblK Ty3eTy Kabuneti, 13 onanty opransirbl 10 AyTtusmi Oap
Oamanapasl Konaay opranbirsl Kipeni (Cyper 1) [13].
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Cypert 1-Apnaiibl 6151iM O6epy yibIMIapbIHbIH AUHaMUKachl, 2019-2023 sxoxk.
JHepekko3: ¥ATTHIK OUTiM Oepy AepeKTep 0azachl.
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2023 xbutel Kazakcran Pecriybnukacbiaga 5 555 MeMIIEKETTIK MEKTEIKE
JeH1HT1 yibIMaap (IIaFblH OPTAIBIKTAp/Ibl KOca aliFaHaa) sKyMbIC icTemi. OHbIH
iminge 2442 mexeme, Hemece 44% WHKIIIO3UBTI OUTiM Oepy yILIiH Karaan
acaraH. by yiteiMaapza epekiie 6iiM 0epy kakertimiktepi 6ap (EBK) 9 139
Oama Oimim anapl( 1-kecTe).

Wukmro3wst  yoiiH  Karmad  okacaraH YHBIMIApIbIH €H Kem  yJecl
PecnyOnukanblk MaHbI3bl 0ap Kananapnaa Oaiikanmaabl: %-0eH, IIbIMKeHT
KaJlacblHAa-85,9%, Acrtana kanaceiaa - 83,5%, Anmarel Kanaceigga - 77,9%.
ConbiMeH KaTap, Oipkarap OOJBICTAp TOMEH KOPCETKIIITepAl KepceTel:
Typxkicran obnbickiHaa yiaeci 25,9 %, Atbipay obmabickiHa - 21,4 %, XKericyna -
20,4 % [14, 2746.]

By kepceTkimTep MEKTENKe ASHIHT1 YIbIM JKEeNTiCIHIH )KapThIChIHA TaMaH
MHKJIIO3UBT1 OpPTaHbl KAJIBINTACTHIPY MpIECciHe KipreHairin kepcereai. CoHbIMEH
Karap, KapThICbIHHAH Ken Mekemenepae (56%) MHKII03Us YIIIH >Karaaiiap
KacaMaraHbl OKIHIIITI. OHipiep OOMbIHIIA JUCIIPONOPLMS MEKTENKEe ACHIHT1
CEKTOpJa MHKIIIO3MBTI MPAKTUKAHBIH OIpKeJKi JaMbIMaraHbIH JKOHE eHipiepae
WHKJIFO3UBT1 OTIM OepyaiH KOJDKETIMAUIINIH KEHEWTY >KOHIHIEr! KOChIMIIa
mapayiapAblH KQKETTITH KepceTesi.

Kecte 1 - Uakmro3uBTi O11iM Oepy skaFaaibiH KypraH MemiiekeTTik M/[Y
JKellici, KypbUIFaH MIaFbIH OPTANBIKTApbI Koca anFana, 2023 x

Aiimak Memn.M/1¥. | JKarnaii )xacaras, Ynec, % | EBK KOHTHUHTEHTI,
bipu. bipn. aziam.
KP 5555 2442 44.0 9139
ABAI 283 135 47.7 223
AKMOJIA 446 140 31.4 1124
AKTOBE 385 139 36.1 365
AJIMATBI 177 72 40.7 89
ATBIPAY 243 52 21.4 89
BKO 387 168 434 812
JKAMBbLT 341 103 30.2 943
XKETICY 280 57 20.4 181
KAPAFAH]IbI 310 198 63.9 1007
KOCTAHAU 446 167 374 479
KbI3bIJIOPIA 224 162 72.3 453
MAHFBICTAY 140 94 67.1 218
[IABJIOJAP 367 196 53.4 571
CKO 439 212 48.3 370
TYPKICTAH 328 85 25.9 354
YJIBITAY 94 44 46.8 139
KO 296 119 40.2 235
ACTAHA «. 103 86 83.5 736
AJIMATBI k. 195 152 77.9 678
LIIBIMKEHT k. 71 61 85,9 73

Hepekkes: ¥ITTHIK O11iM Oepy nepekrep 6a3achl.
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Ty3ery memarormkacbl OOWBIHIIIA MaMaHIApIbl KOca alifaHia, Meaaror
KaJipajap/IbIH TalIIbLIIBIFbI, €TIMI3IH OapiIbIK ailMaKTapbIH/1a HHKIFO3UBTI O11iM
Oepyai JKy3ere achlpy YIIiH YJIKEH Keiepriiepre Tam oomyaa.

¥B/1b nepekrepi OoiiblHIIA, Megarorrepre >kajinbl KaxerTurik 13 828
azamabl Kypaiapl, oHbIH imnHme 2958 — omeymertik memarortap. EH ynikeH
TanmbUIBIK AJMathl K. (2297 agam) xoHe Anmarbl oOmbickiHAa (2054 amam)
Oaitkananel, Ke3putopaa, IlaBinogap sxoHe AkKTeOe OOJBICTapbIHIA IIAMAJIBI
(2-kecte) [14,278 6.]. Jledekronorrap, JOTOMEATEp >KOHE IICHXOJOTTap €H
KOl cypaHbicKa Me. MyHAail Kaap TalIbUIBIFBl WHKJIIO3UBTI OuTiM OepyniH
KOJDKETIMAUIIN MEH camnachblH TIKeNIeW IeKTeial, Oyi Kyhenl OUTIKTUIIKTI
apTTHIPY KOHE MaMaHap/Ibl MAKCATThI TAPTY KAKETTITIH aTan KOPCETeIi.

Kecre 2 - nkiro3uBTi 6151iM Oepy opTachlHia earorrapra KakeTTUTK

aliMaK THUIIl JKoHe aliMaKTBIK MEHIIIK HbICaHbl OolibIHIIa, 2023 XK.

Ailimak TanHIf;)JIIII),IFH, )Iﬁ;?ﬁljﬁ. Aymgizll\lj. Heps MCM;;\I:IIH% 12/IK£[I§§,
ajam. ajam.
KP 13828 8278 5550 3617 10211
Aoaii 157 83 74 62 95
AxMorna 565 205 360 288 277
Axrebe 178 71 107 114 64
ATnmarbl 2024 235 1789 157 1867
Artbipay 683 447 236 321 362
BKO 330 191 139 138 192
KamObL1 408 223 185 178 230
Kericy 316 145 171 165 151
Kaparansr 569 365 204 351 218
Kocranait 237 121 116 172 65
Kei3bu10pIa 196 139 57 15 181
MangsicTay 564 265 299 184 380
[TaBnonap 144 68 76 137 7
BKO 310 62 248 289 21
Typkicran 1796 512 1284 313 1483
YneITay 248 155 93 218 30
1IKO 270 158 112 184 86
Acrana K. 1327 1327 0 171 1156
AJIMarTsI K. 2297 2297 0 115 2182
IIIBIMKEHT K. 1209 1209 0 45 1164

Jepekke3: ¥ITTHIK O11iM Oepy nepekrep 6azackhl.
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MewmitekeriMizne OutiM Oepyai Oapimara KOJDKETIMII €Ty MaKcaThIHIa
MakcaTThl LIapanap KoJiFa ajblHyAa, Oys yuepic Ou1iM OepydiH yII AeHrennti
Kyiiecine Oepik kipai. Ocspinaifima, ¥aTTHIK OumiM Oepy aepekrep Oaszachl
JepexTepi OOWBIHIIA >KamIbl OiiM OepeTiH MEMIIEKETTIK MeKTenTepain 86%
(5971 6ipnix) 50 971 6inim amymbiFa *anmslra Oipaeit 6u1iM O6epy YIIiH xKaraai
acanrad [14, 279 6.].

OHipiik OetiHicTe *X)aNmbFa Oipaeit OuTiM Oepy YIIiH XKaFaal KacayFaH
MekTenTtepiH 6acbiM Oeuiri TypkicTan ob6mabiceiHa - 716 Mekren (5004 Oimim
amymibl), AkMosa oombickiHa - 482 mekren (3347 okymibl), Kocranait o0nbichiHa
- 415 mexren (4091 6imim amymsr) Tueciai. (Cyper 2).

IITeIMEeHT K. / T. IIIBIMKeHT
AJMATH! K. / T. AJIMaTEI
AcTaHa K. / T. AcTaHa

1IKO / BKO

YaeiTay / ¥YueITay
Typxictas / TyprecTaHCKAas
CKO/CKO

Maenonap / [Taenonapckas
ManFbIcTay / MaHTHCTayCKas
Kpizpuopaa/ KelzbUiopauHCKas
Kocranaii / KocTanalickas
Kaparanns! / KaparannnHckas
Keticy / Kerticy

JKamGsu / JKaMOeIICKas

BKO /3KO

ATtglpay / ATBIpaycKas
Anmarte! /ATMAaTHHCKAS
AxTebe /AKTIOOHHCKAT
AKMOMa /AKMONHHCKAT

ABait /AGait

KP/PK

M MeKTen caHbl M 6inim anywblnap caHbl

Cyper 2 - Muaxuito3uBTi 611iM Oepy YILiH jKaF1ai )kacaFraH MEMJICKETTIK KaJlIbl
O1miM OepeTiH MekTenTep xkemici, 2023 Kbut
Hepekkes: ¥ITThIK O11iM Oepy nepekrep 6a3achl.

ATTecTarTay/iaH OTKEH )KoHe OUTIKTUTIK CAHATBIH pacTaraH MeJarorTepaiy
yJieci - YChIHBUIATBIH O11iM Oepy KbI3METTEpiHIH MaHBI3/Ibl carna KepCceTKIMIi.
By mpornenypaHbIH OpPTaNbIK IEMEHTI MyFaJliMIEPIiH KOCiOM KY3BIPETTLIIK
JIEHTeHiH aHBIKTayFa MYMKIHJIIK OepeTiH OutiMaepiH Oaranayra KaTbicy OOJNbIT
TaObIaabl. 2023 5KbUTFBl ¥JITTHIK OPTAJIBIK TECTIICY HOTHKENIEPl apHaibI O11iM
Oepy yHUBIMIapbl MEH KaJIbl 0171iM Oepy YHBIMIAphIHBIH 2 175 MyFaniMiHiH TEK
45,2%-b1 OeNTiJeHTeH MeKT1 JeHIeHIeH OTTi, all KapThichiHaH ko0i (54,9%-
BI) JKETKUTIKTI Oi7iM JeHreiin pacrail anmaranbiH kepcerendi[14, 2800.]. by
HOTHOKEJIep MeAaroruKajblK KaapiapAblH OUTIKTIIINH KyHenl Typae apTThipy
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Ka)KeTTUIIrH OaliKaTaabl, 9cipece HHKIIIO3UMTI O111M Oepy MIHAETTEPIH )KY3ere
aceIpy JKarJanIapbIHa.

OPTYPIIiKEKE ePEKIIETIKTEPIMEHKIHE epeKIne 011iMOepy KaKe TTITiKTepi
Oap Oamamap >kaimbl OpTazga, WHKIIO3UBTI OLTIM Oepy jkarlaiblH/Ia OKBIFaH
Ke3ze, ToKipubere OarpITTalNFaH KypcTap epekiie MaHbi3abl. OKy mporeciH
capanayra OaWJaHBICTBI OUTIM Oepy MaTepuaifgapbiH Oelimiey, 0ObEKTHBTI
Oaranmaynbl YHBIMIACTBIPY, COHJAW-aK OIiMiM amymIbUIApABbIH JJICYMETTEHY
JaFIbUIAPBIH JAMBITY KOHE OJapiblH aTa-aHajlapbIMEH KapbIM-KaThIHAC Kacay
icTepi MyFaJdiMIEpiH KY3BIPETTUIITIH KaJbINTACThIpyFa BIKMan eremi. 2023
KBUTBI «Opiiey» BUTIKTUTIKTI apTThIpy ¥JITTHIK OpTasbFb» AK-1a HHKITIO3UBTI
OiiM Oepy/ii JaMBbITyFa OarbITTAIFAH OaraapiaMalap meHOepiHae opTa OuTiM
Oepy yibIMAapbIiHbIH 3 332 apHaiibl eIarorsl KoHE Kaiamnbl Oeitingeri 12718
nenaror (3,2%) kypctolK naspibikTan oTTi. CoHbiMeH Karap, «HazapOaes
s3usTkepnik Mmekrentepi» BAY Ilemarorukanblk 1meOepiik OpTalbIFbIHIA
MEMJIEKETTIK Tarcheipbic OoibiHma 14 330 memaror OKbITyZaH OTTi, OHBIH
10 350 opra OuriM Oepy Ma3MyHBIH TEpEHIETY/I, Oaranay MarepualaapbiH
a3ipIieyal *KoHe WHKIIO3UBTI OKBITY MaceJesepiH KaMTUTBIH « MyFamimaepain
MIOHJIIK KY3bIPETTUIIKTEPIH AaMbITy» OaraapiamMackl OoibiHma |14, 2816.].

Konmnemxneri MHKII03UBTI OiniM Oepy opTachl, OJapJblH OKYy >KOHE
QJNIeyMeTTIK emipae OelceHai KaTbICybl YIOIH JKargail jkacail  OThIpa,
epekire OuTiM Oepy KaXeTTiri 0ap CTyIEeHTTEp YIIH TEeH MYMKIHIIKTEp.i
KaMmTamachI3 etefi. binim Gepy mpouecin epexiie YibIMaacTeipy 0inim 6epyaig
KOJDKETIMIUTITIH KaMTaMachl3 €Tyre, OUTIM alymblIapAblH KEKe oJeyeTiH
alryfra, OJap/AblH aKaJIeMHSUIBIK JKETICTIKTEPIH apTThIpyFa XKoHE TaOBICTHI
QJIEYMETTIK OeiiMaenyre bIKIaa eTel.

2023 KBLIFBI CTAaTUCTHKAJBIK JIEPEKTep OOMBIHINA, TEXHUKAIBIK JKOHE
KocinTik Oinim Oepy yibiMaapsinaa 3439 epexie O6i1iM Oepyre KaXeTTiTiKTepi
0ap CTyIeHTTEP OKbIFaH, OYJI CTYIEHTTEPAIH KaIbl CaHbIHBIH 0,6% -H KyparaH.
By TONTHIH TeHIEePIiK KYPBUIBIMBI JKacC KITITTEPiH 0aChIM €KeHIH KOpCeTe/Il,
an Kei3gapasiH yieci 39,4% xypaiapl. 2021 KpUIMEH CasIBICTBRIpFaHAa OUTIM
alylIbUIap CaHBIHBIH TYPAKThl ecy ypaici Oaiikamaasl: 2023 sxpuibl 2 448-
neH 2 622 crynenTke neiin. KapacThIpbuIbIl OTBIpFaH Ke3€HJE KaObUIaHFaH
crynenTrep canbl 1 343 anamasl, an tyjaekrep canbl 1001 agamasr kypansi [ 14,
2846.].
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W Kypaeni 6ysbinbicTapbl 6ap Ginin
anyweinap, agam.

M Ecty KabineTi 6ysbinFaH 6inim
anyweinap (ectimeiTiv, Hawap
ecTuTiH)

H Kepy KabineTi 6ysbinFaH 6inim
anywseinap (3asmn, kepy kabinet
Hawap)

= TipeK-KUMbI/ annapaTbiHbiH,
Kbi3MeTi BysbinFaH 6inim
anywwinap, agam.

M Ceiiney Tini 6ysbinFaH 6inim
anywsinap, agam.

H WHTenekTici 6y3blafan Ginim
anyweinap, agam.

I McnxmKanbIK JamMy bl TeenreH
6inim anyweinap, agam.

SMoUUANBIK-ePiK chepackl MeH
MiHe3-Ky/IKbIHAA aybITKybl 6ap
6inim anywsinap, agam.

Cyper 3 - TxKDb yiibiMaapbina OKbIFaH MYMKIHIITT HIEKTEYI1
OLTiM anmymbuIap KOHTUHTEHT], 2023%.
JHepekko3: ¥ATTHIK OUTiM Oepy AepexTep 0azachl.

TexHUKaNBIK >XKOHE KOCINTIK OumiM Oepy yibIMAapblHAa KaJIpiaapablH
TaNIIBUTBIK TPOOJIEMAChl CaKTay/la, OipiHII Ke3eKTe TY3€Ty IeJaroruKachiHbIH
canacbiHAarel MamManaap. Epekie 6inim Oepy KaKeTTuTikTepi 6ap CTyIeHTTepal
OKBITATBIH KOJUIEIDKIEp/Ie Tienaror-aedexronorrap (23 agam), cypaonenarorrap
(37), omeymertik memarortap (179), mnenmaror-micuxonorrap (421) kxoHe
nicuxonorrap (84) xxymeic icreiai[ 14, 2856.]. ConsiMeH Katap, Tudioneaarorrap
CHSIKTBI MaMaHIapAblH 0oaMaybl O11iM Oepy YHBIMIAphIHBIH HHKIIIO3UBTI O11iM
Oepy KaruJaTTapblH TOJIBIKKAH/BI 1CKE acChIpyFa JalbIHIBIFBIHBIH JKETKUTIKCI3
neHreiin kepceteni. EcTy jxoHe kepy KaOuieTi Oy3bUIFaH CTyIEHTTepre OuTiM
epy TpOILECIHIH KOKETIMIUIINIH KaMTaMachl3 eTyAeri OChl MaMaHAapAbIH
HETi3ri pejiiH eckepe OTBIPBI, Oy TpobiieMa epeKie MaHbI3Ibl eKeHi
oenrini. CoHbIMEH Karap, epekiie OimiM Oepy KaXeTTITIKTEepiH KEeHEWUTLIreH
KIKTEYAl KO3JEUTIH QJIeyMETTIK-I1e1arOTKaIbIK MOJEIbIe KoLy KaFaalbIH/a,
apHaiibl TienarorTap/plH FaHa €MeC, COHBIMEH Karap OpTYpJIi CaHaTTarbl OiTiM
aTylIbUIapMEH )KYMBIC 1CTEeY YIIIiH >KaJrbl 011iM Oepy MOHIePIHIH OKBITYIBLIAPbI
MEH OHAIPICTIK OKBITY IIe0epiepiHiH OUTIKTIIITH apTTHIPY MIHJIET] ©3€KTi O0IbIIT
OTBIP.

KopsbIThIHABI

XanplKapaidblK JKOHE VYITTBIK HOPMATUBTIK-KYKBIKTBIK —aKTUICPIHIH
Tangaybsl kepcetkeHae, Kazakcran bana Kykbikrapbl Typansl KoHBEHIUSHBI
XKOHE MYTEACKTepPAiH KYKBIKTapbl Typaibl KOHBEHTHHMSHBI KOca aiFaHjiaa,
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parudukanysiaHFaH Ky)KarTap Heri3iHie WHKIIO3UBTI OuliM Oepy »KyiHeciH
OIpTiIHAEN KaJbIITACTBIPBINT Kese[l. ¥YATTBIK 3aHHama, aram aWTKaH[a,
«binim Typans», «bama KyKbIKTapbl TypanbD» koHe «MYMKIHIIT HIEKTeyIi
Oasajap/pl QJICYMETTIK KOHE MEIUINHAIBIK-TICAArOTUKaIBIK KOJJIAy TypabDy
3aHap OanamapaelH OapiblK caHATTapbl, OHBIH IMIIHIE epekiie OiuTiM Oepy
KaXeTTUTiKTepl Oap Oananmap yuriH OuTiM anmyFa TeH KYKbIKTapAabl OekiTemi, Oy
MHKJIFO3UBT1 OUTIM Oepy/IiH KODKETIMIUIITT MEH CarachlH KaMTaMachl3 €Ty YIIiH
OepiK KYKBIKTBIK HET13 Kajlaipl.

ConbiMeH Oipre, eniMi3ne HHKIIO3UBTI OUTiIM Oepy WHCTUTYLHMOHAJIIBI
KYPBUIBIMBIHBIH OpHAybl MEMJIEKETTIK MEKTEIKE JCHIHIT oHE >Kalmbl OUIIM
Oepy YibIMIapbIH/Ia MHKITIO3US TOKIpUOECIH KEHEHTYMEH KaTtap, Oaiadakmranap,
MEKTEITEP, MCUXOIOTHUSIIBIK-MEIUIIMHAIBIK-TICAaTOTUKAIIBIK KOHCYJIbTalUsIap
KOHE OHAJTY OPTAJBIKTAPhl CHSKTHI MaMaHJIAHIBIPBIIFAH MEKeMeJIePIiH
Oencenai namybiMeH Karap kypyae. 2023 sxputra 44% MeMJIEKETTIK MEKTEIKe
JICHIHT1 MEeKeMeJslep WHKIII03Us YIIIH KaFaaiinap TyFbi3ael, an 80 %-maH actam
mekrentep EBK Oap Oananap yiris 011iM amyablH KOJDKETIMILIITTH KaMTaMachl3
eTTi. OcbIFaH KapaMacTaH, MaHbI3bl AMaKTBIK TUCIIpOnopuusiiap Oaiikaaaabl:
WHKITIO3USIHBIH €H KOIl KaMTBUTYBI 1pi Kallanapia *KoHe JKEKeJIereH o0ipIcTapaa
Oaiikananel, an TypkictaH, ATeipay xoHe JKeTicy CUSKTHI OipKaTap eHipiepae
MHKITIO3UBTI MEKeMeJIep/IiH yieci ToMeH OoJbIl Kadyna. by aiiblpMalbuibiKTap
VHKJTIO3UBTI O11iM Oepyre jkaHe KoJ1ay HHPPAKYPbUIBIMBIH KEHEHTYT'e MaKCATThI
OarpITTaNFaH apajapblFH KaKETTUIINH KOpCceTel.

BacTtel Hazapia KaApibIK KaMTaMackl3 €Ty, OUTKEHI Ty3eTy MeJarorukachl
OOWBIHIIA MaMaHAAPAbIH TaNIIbUIBIFBI, OHBIH IimiHAE aedexTonorrap,
JOTOTIEATEP, TCHXOJIOTTap KOHE CypAOINeNarorrap MeH TH(IOoIeaarortap
MaMaHJIap/IbIH JKETICIICYIIIIrT HHKI3UBTI O11iM Oepye cama MeH THIMIUTIKTI
MaHb3AbI mekTelai. COHBIMEH Karap, MeIarorTepii aTrTecTarrtay HOTHKeIepi
MaMaHJIap/IbIH JKapThIChIHAH K601 OUTIMHIH OCNTUICHTeH KT JEHICHiHE KEeTe
aJIMaNTBIHIBIFBIH KOPCETE 1, OVJT OUTIKTUTIKTI )KYHETI TYpAE apTThIPY, TOKipuoere
OarpITTaNIFaH KypcTapnsl eHrizy skoHe EBK Oap GanmamapmeH >KyMmbIC icTeyaiH
KaHa OMJICTepIH Wrepy KaKeTTUIIrH KepceTenl. MHKIIO3US NpUHIUMOTEPIH
TUIMJII JKY3€Te achIpy YIIIH TeAarortep/i, OHIipicTiK OimimM Oepy medepiepin
YKOHE KAl OLTiM OepeTiH MOH MaMaHJIapbIH KEIIeH I TYPE OKBITY MaHbBI3IIbI
OpBIH aJiaJIbl.

2023 XKbUTFBI CTAaTUCTUKANBIK JIEPEKTEP MEKTEIKe JeliHri yibiMaapaa (9
139 6ana), conmai-aKk TEXHUKAJIBIK JKOHE KOCINTIK OimiM Oepy yHbIMIapbiHIa
(3 439 crynent Hemece xanmbl canbiHbIH 0,6%) EBK 06ap OimiMm amymisiiap
CaHBIHBIH TYPaKThI 6Cy YpAICiH Kepcereni. by perte allMaKThIK epeKIIeNniKTep
MEH TeHEPIIK KYPBUIBIM/IBI €CEeTKe aly KaKETTUIIr TYbIHIANABI, OUTKEHI OKY
TonTapblHJa Kei3nap yieci 40%-fa xKybIKTbl Kypaiibl.

KazakcTanaslk ToxxiprOe Oy3yIIbUIBIKTapbl TY3€TyTe KeIeprijiep/l )KOroFa
OarmapiaHfaH MEIUIIMHAIBIK MOJICNJICH, TEH MYMKIHIIKTEepII KaMTaMachl3
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eryre xoHe EBK Oap Oanamapapl >xanmsl OuniM Oepy oprachiHa OipiKTipyre
Hazap ayJaparblH QJICYMETTIK Mojeire OipTiHaen Kemryai kKepceremi. by
eKIYIITHUIBIK MaMaHJaHBIPbUIFAH MEKEMEJIEP/iH KYMBIC ICTeyl MEH YJITTHIK
61111M Oepy cascaThIHbIH OTIIEII CUIIAThIH KOPCETETIH OYKapasIbIK MEKTENITEP MEH
Oamabakranapaarbl HHKITIO3US TOXKIPUOECIHIH KEHEIOTHEH KOpiHEe .

Ocpinaiiiia, KazakcTaHn oHE OHBIH HETI3IHIE ENJIIH epeKIIeNiKTepiHe
OeliMJIeNIeTIH XalblKapaliblK CTaHJApTTap ’KaTKAaH, UHKIIIO3UBTI OUTIM OepyiH
VITTBIK MOJICJIIH KaJIBITITACTHIPY/BIH OeNICeH I Ke3eHiHae. by cananbl onaH api
JIaMbITy OipHelIe GarbITTa KeIeH 11 KYIII )Kirepi KakeT eTei:

1. binim anmymbuiapibiH 0apiiblK CaHATTAPBIHBIH KYKBIKTApbIH ICKE achIpyFa
Oaca Ha3ap ayzapa OTBIPHII, 3aHHAMAJIBIK Oa3aHbl KETUIIIPY.

2. ANMaKTBIK OPTYPIUIIKTI €CelKe ajla OTBIPBIN, cyiiemenney uHppa-
KYpBUIBIMBIH ~ KOHE KeNTereH Jamy Oy3bUiblcTapbl Oap  Oasajmap/biH
KKETTUTIKTEPIH KCHEUTY.

3. Mukmro3uBTi OiniM Oepy karaailblH KypFaH, MEMJICKETTIK JKaIbl O11iM
Oepy JKeTICIH 9pi Kapai KeTUIIIpYy.

4. TonepaHTThl NENAarOTHKANbIK MOJICHHETTI NaMBITYIAbl KOca alFaH[a,
OPTYPIUTIK JKaFlalblHIA JKYMBIC ICTE€yre Tmeaarorrap MeH cyilemenaey
MaMaHIapbIH KYHETl aaspiay.

5. binmim Oepy mpakTUKaTapblH WHHOBAIMSUIBIK JaMBITY, IUQPIBIK JKOHE
OKBITY/IBIH JKEKEJICHAIPLITeH 9/1iCTepl CHT13Y.

6. TonepaHTTBUIBIKTBI FaHa €ME€C, COHBIMEH Oipre opTYPIIUIIKTIH
KYHJIBUIBIFBIH QJIEYMETTIK JIaMy Pecypchl peTiHAe TaHy[bl KO3ICHTIH Koramja
WHKJTIO3US] MOJICHUETIH KaJIBIITACTHIPY.

Ocpunaiimia, Kazakcran 0apibik OananapasiH O1TiM aTyFa TeH KOJDKETIMITLITIT
VIIIiH TYPaKThl KYKBIKTBIK, HHCTUTYIIMOHAJIbI )KOHE KaAPIIbIK HET13/11 Kypa OThIpa,
VHKJTIO3UBTI O11iM Oepy/Ii JaMbITy1a alTapIbIKTal )KETICTIKTepre KOJI JKeTKi3ye.
CoHbIMEH Karap, alMakTBhIK >KOHE HWH(PAKYPBUIBIMIBIK IUCIPOIIOPLHUSIIAP,
OULTIKTI MaMaHJApABIH TaNIIbUIBIFEl JKOHE KOFamja WHKIIO3UBTI MOJICHHETTI
KaJIBIMTACTHIPY KKETTUIIr cakTamyaa. Ockl OarbITTapAbl TOWEKTI 1aMBITy dpOip
Oanara KasakCTaHHBIH XaJbIKapajblK CTaHAAPTTAPBl MEH CTPATETUSIIBIK JaMy
MakcarTapblHa COHKEC KeNETiH KEKE OcCy, TaOBICThl OKBITY KOHE JJIEYMETTIK
MHTETpaIus YIIIH TEeH MYMKIHIIKTepAl KaMTaMachl3 €TeTiH TOJIBIKKAHIbI
MHKJIIO3UBTI1 O11iM Oepy KeHICTITH KypyFa MYMKIHIIK Oepei.
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NHKJIIO3UBHOE OBPA3OBAHUE B PECITIYBJIMKE KA3AXCTAH:
IMPABOBBIE OCHOBbBI U COBPEMEHHOE COCTOAHUE
*Tamabaesa M.K. !, Abunsauna C.K.2, )Keknbaesa b.A 2
*123Kaparanauackuii yausepeutet uM. E.A. bykerosa, Kaparanma, Kazaxcran

AnHoTamusi. B crarke paccMmarpuBaeTCs COBPEMEHHOE COCTOSHUE U
MpaBOBbIE OCHOBBI MHKIIIO3UBHOTO o0Opa3zoBaHus B PecmyOnmuke Kazaxcrah.
Lenp uccnenoBanus 3aKiI0YaeTCS B KOMILUIEKCHOM aHAIIM3€ MEXTyHAPOIHBIX U
HAI[MOHAIILHBIX HOPMATHBHO-TIPABOBBIX AKTOB, PETYIHPYIOIINX WHKIIO3HBHOE
o0Opa3oBaHue, BBIBICHUH TPOOIEMHBIX 30H, TAKMX KaK 1e(PUIINT eJarornyecKux
KaJapoB, HEAOCTAaTOYHAs IMOJArOTOBKA CIEHUAINCTOB U  pPErHOHaJbHbIC
JTUCTIPOTIOPITNH, a TaKXKe OINPENCICHUH IEePCICKTUB JATbHEHIICTO Pa3BUTHUS
HMHKJTFO3UBHOM 00pa30BaTeIbHOM cpebl. MeTOm0I0THs UCCIIeIOBAaHNS OCHOBaHA
Ha aHamu3e M CUHTE3€ MEXIYHapOAHBIX IOKYMEHTOB, BKJIIouas KoHBEHIUIO
OOH o npaBax pebenka u KoHBeHIMIO O MpaBax MHBAJIMJIOB, HAIIMOHAIBHBIX
3akoHOB «O0 o0pazoBanum», «O mpaBax pedeHka» u «O connanabHON U METUKO-
MEaroruH4ecKol MOAJEpKKEe JAeTeld C OrpaHUYCHHBIMH BO3MOXKHOCTSIMIY,
a TaKKe CTATUCTHUYCCKUX JAHHBIX O JICATCIBbHOCTH JIONIKOJIBHBIX, CPEIHHX
u npodeccuoHaNbHBIX 00pa30BaTeNIbHBIX OpraHu3anuil. AHalW3 MOoKa3al
MOJIOKUTENIbHYIO TUHAMUKY BHEAPEHUS WHKIIO3MBHBIX MPAKTUK, POCT YHCIa
YUPEXKIICHUH, CO3MAMOMINX YCIOBUS JUISI WHKIIO3WH, a TAaKXKE YBEIUYCHUC
KOHTHHTEHTA JIETEH U CTYIEHTOB C 0COOBIMU 00pa30BaTeIbHBIMUA TOTPEOHOCTSIMHU.
BTo3keBpeMsBbISBICHBI KITFOUEBBIC TPOOIEMBI: HEI0 CTATOK KBATU (DUIIUPOBAHHBIX
CIEIMAIIMCTOB, PETUOHAIILHBIC PA3INurs B 00SCIICUCHUN WHKITFO3UBHON CpEJIbl
U HEOOXOTUMOCTh (OPMHUPOBAHUS WHKIIO3WBHOW KYJIBTYpPHl B OOIIECTBE.
[TomydeHHble pe3yabTaThl MUMEIOT TEOPETUYECKYHO IIEHHOCTh JI Pa3BUTHUS
HAyYHBIX OCHOB HHKJIFO3UBHOTO 00pa30BaHUS M MPAKTHYECKYIO0 3HAYMMOCTD JJIsI
COBEpIICHCTBOBAHUSI 00pa30BaTENbHON MOJIUTHUKH, TUIAHUPOBAHUS TOATOTOBKU
MeAaroru4ecKuX KaJipoB M OpraHu3anuy o0pa3oBaTeIbHOro Mpolecca ¢ yueToM
Pa3HOOOPA3HBIX MOTPEOHOCTEH 00YJAIOIIUXCS.

KiroueBble ciioBa: MHKIIO3UBHOE O0pa3oBaHUE, IMPABOBBIE OCHOBBI,
ocoObie oOpazoBarenbHble OTpeOHOCTH, Ka3zaxcraH, memarornueckue Kaspebl,
JOCTYITHOCTH 00pa30BaHUs, MEXKIYHAPOIHBIC CTAHIAPTHI, 00pa30BaHUE

INCLUSIVE EDUCATION IN THE REPUBLIC OF KAZAKHSTAN:
LEGAL FRAMEWORK AND CURRENT STATE
*Tamabayeva M.K.'. Abildina S.K.2, Zhekibayeva B.A .}

*123 Karaganda Buketov University, Karaganda, Kazakhstan

Abstract. This article examines the current state and legal foundations
of inclusive education in the Republic of Kazakhstan, with a focus on ensuring
equal educational opportunities for children with special educational needs.
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The aim of the study is a comprehensive analysis of international and national
legal acts regulating inclusive education, identification of problem areas, such
as the shortage of teaching staff, insufficient training of specialists, and regional
disparities, as well as determining prospects for the further development of an
inclusive educational environment. The research methodology is based on the
analysis and synthesis of international documents, including the UN Convention
on the Rights of the Child and the UN Convention on the Rights of Persons
with Disabilities, national laws «On Education», «On the Rights of the Child»,
and «On Social and Medico-Pedagogical Support for Children with Disabilitiesy,
as well as statistical data from preschool, secondary, and vocational education
institutions. The analysis revealed a positive trend in the implementation of
inclusive practices, an increase in the number of institutions creating conditions
for inclusion, and a growing contingent of children and students with special
educational needs. At the same time, key challenges were identified: a shortage
of qualified specialists, regional disparities in the provision of an inclusive
environment, and the need to foster an inclusive culture in society. The results
have theoretical significance for the development of the scientific foundations
of inclusive education and practical value for improving educational policy,
planning teacher training, and organizing the educational process considering the
diverse needs of learners.

Keywords: inclusive education, legal framework, special educational
needs, Kazakhstan, teaching staff, accessibility of education, international
standards, education
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DEVELOPING RESEARCH COMPETENCE IN PRE-SERVICE
FOREIGN LANGUAGE TEACHERS THROUGH HEURISTIC
APPROACHES AND DIGITAL RESOURCES
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Abstract. The article examines the problem of developing research
competence in pre-service foreign language teachers within the context of
educational digitalization. Current requirements for teacher education emphasize
not only the acquisition of subject-specific knowledge but also the cultivation
of research skills, critical thinking, independence, and creativity. Particular
attention is devoted to the heuristic approach, which frames the learning process
as a search for solutions, the discovery of new knowledge, and the independent
performance of research tasks. This approach encourages the development of an
investigative mindset and readiness for continuous professional growth.

The use of digital resources adds a practice-oriented dimension to
the heuristic approach. The digital environment provides access to diverse
information sources, interactive tools for data analysis and visualization, and
opportunities for collaborative project and research activities. It is demonstrated
that the combination of heuristic strategies and digital resources fosters the
development of essential abilities such as defining research objectives, critically
analyzing information, systematizing knowledge, and formulating arguments
and conclusions.

Moreover, the application of digital tools enhances opportunities for
reflection, self-assessment, and the presentation of research outcomes in multiple
formats. Thus, the integration of the heuristic approach with digital resources
serves as a significant and effective condition for the development of research
competence, which is particularly relevant in preparing future foreign language
teachers for professional activity in innovative educational environments.

Keywords: research competence, foreign language teachers, heuristic
approach, digital resources, problem-based learning, reflection, critical thinking,
teacher education

Introduction

Heuristic approach is vital for developing research competence in pre-
service foreign language teachers by providing critical, analytical, and practical
skills needed to tackle global challenges. They promote problem-solving,
independent learning, and active research engagement, enabling students to
apply knowledge creatively.
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The heuristic approach emphasizes discovery, problem-solving, and
independent inquiry rather than the passive reception of knowledge. Polya
(1945) defined heuristics as the art of solving problems through reasoning and
exploration, while Bruner (1961) highlighted the value of discovery in learning.
In education, this approach stimulates critical thinking and research skills (Savin-
Baden & Major, 2004). In foreign language teaching, it enables students to search
for information, analyze sources, and build arguments independently (Littlewood,
2004). When combined with digital resources, the heuristic approach supports
collaborative inquiry and fosters the development of research competence in pre-
service teachers.

Research competence, linked to critical thinking and professional self-
development (Khutorskoy, 2005; Tilbury, 2011), is essential for future teachers,
as language education increasingly addresses sustainability, cultural diversity,
and social justice [1,2]. Research competence fosters critical thinking, a key skill
for addressing sustainability challenges [3].

D. Coghlan (2019) defines action research as a dynamic process blending
behavioral science and organizational experience to solve practical problems,
promoting organizational change and personal growth [4, p.5]. Research skills
are crucial for teachers and should be developed through heuristic methods in
training future foreign language teachers. Professional growth involves self-
education and responsibility for research, key aspects of professional competence.

B. Somekh (2006) highlights flexible research cycles, collaboration,
reflexivity, and social transformation aimed at justice [5, pp.6—8]. S. Kemmis, R.
McTaggart, and R. Nixon (2014) emphasize studying real practices in context to
understand how education shapes cultural and social conditions [6, p.21].

M. Stavruk and L. Danilyuk see research competence as a combination of
knowledge, skills, motivation, and experience, including cognitive, motivational,
indicative, and operational components [7, p.186].

Action research is internationally recognized as a vital method for teacher
professional development, empowering educators to improve their practice
through collaborative inquiry and fostering continuous learning and social change
(Somekh, 2006; Kemmis, McTaggart & Nixon, 2014). It helps teachers adapt to
complex demands and promote inclusive teaching [6].

This study employs action research to develop research competence in pre-
service foreign language teachers. Through iterative cycles of planning, acting,
observing, and reflecting, it provides hands-on research experience that fosters
critical thinking and professional growth. Its collaborative nature suits integration
with heuristic approach and digital resources in teacher education.

In Kazakhstan, the Law on the Status of a Teacher (2019) defines educators’
rights and duties and emphasizes ongoing development. However, teachers’
professional identity and competence remain underdeveloped in practice [8].
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Action research is increasingly viewed as a promising tool for addressing
these challenges by fostering reflective and research-oriented teaching. Integrating
action research methodologies into teacher education aligns with Kazakhstan’s
national reforms aimed at enhancing educational quality and responsiveness.

The novelty of this study lies in focusing on the still evolving status of
teachers within Kazakhstan’s education system. While legal provisions establish
foundational rights and duties, the deeper professionalization of educators,
especially through research and reflective practices, requires further support.
This research contributes to filling that gap by exploring how action research can
effectively promote teacher development in Kazakhstan.

Action Research is relevant because it bridges theory and practice, helping
educators solve real classroom challenges while generating new knowledge.
Its novelty lies in the cyclical process of reflection and action, which ensures
adaptability to changing educational contexts. This approach also promotes
professional growth, reflective practice, and collaborative problem-solving.
Therefore, Action Research serves not only as a methodological tool but also as
an innovative framework for sustainable development in education.

Materials and Methods

This study employed a combination of theoretical and empirical research
methods in order to examine the formation of research competence among pre-
service teachers of foreign languages through heuristic technologies.

A literature review and comparative analysis of works by domestic and
international scholars were conducted to identify the conceptual foundations of
research competence and heuristic learning. Methods of analysis, synthesis,
and generalization were used to clarify the essence of research competence and
to systematize pedagogical principles such as problem-based, cognitive, and
contextual learning. Modeling was applied to construct a step-by-step framework
for the formation of research competence. The model integrated motivational,
instrumental, and pragmatic components, reflecting both professional
requirements and the conditions of modern language teacher education.

To evaluate the current level of awareness and attitudes toward research
competence, a survey was conducted among 60 third-year undergraduate students
enrolled in foreign language teaching programs. The questionnaire focused on
students’ understanding of research competence, its role in professional practice,
and their readiness to engage in research-oriented tasks.

One of the key research methods applied in this study in this study was
modeling. In the humanities, modeling has gained wide recognition as an effective
methodological approach. It is widely regarded as the process of constructing
and substantiating scientific hypothesis regarding the nature and properties of
the phenomenon under investigation. This method is particularly useful when
direct examination of the object proves difficult or impractical. In such cases,
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information is obtained indirectly, by studying a substitute or ‘proxy’ model,
which serves as an essential cognitive tool, enabling the researcher to explore the
characteristics and functioning of the subject under consideration. For modeling
to be effective, a number of requirements must be met. First, completeness, which
refers to the capacity of the model to adequately represent the essential features
of the real object. Second, simplicity and validity, meaning that the model should
provide clear explanations for the observed phenomena. Third, adequacy, which
presupposes maximum similarity with the original subject. Fourth, rationality,
implying the efficient and reasonable use of resources during the application
of the modeling usually involves four interrelated stages:1) constructing the
model;2) analyzing the model itself,3) transferring the knowledge gained from
the model to the original object, and 4) applying this knowledge in practice. At
each stage, it is important establish a sufficient degree of similarity between the
model and the original phenomenon, ¢ ensuring that the essential features are
reflected without striving for complete identity. The effectiveness of the model
depends on the researcher’s prior understanding of the original object, as well as
on the ability to evaluate the cognitive potential of the model created for studying
the given object or phenomenon.

In our study, we formulated several principles that underpin the development
of research competence of future teachers, drawing on the potential of digital
resources. Within the framework of the cognitive approach in pedagogy, the
concept of cognitive learning is aimed at the comprehensive development
of intellectual abilities and skills. It contributes not only to the acquisition of
knowledge, but also to the learner’s capacity to adapt to new conditions of
activity. According to L.Akhmetova. the principle of cognitive learning enables
the integration of natural, subjective, rational, and reflective components of the
individual into a coherent whole through discussion, critical reflection, and self-
regulation. This approach significantly enhances the formation of a person’s
intellectual system and strengthen their capacity for independent research and
decision-making [9, p.49].

Another important guideline is the principle of problem-based learning
This approach emphasizes not only the acquisition of new knowledge but also
the mastery of methods of action and the understanding of the conditions under
which such actions can be most effectively applied. Problem-based learning
presupposes the solution of problem situations that encourage students to seek
new information, develop strategies, and test hypotheses.

As stated by N.Morozova.a problem situation represents a special mental
state of a student, emerging when a task requires the discovery or assimilation of
new knowledge -whether it concerns the subject matter, methods, or contextual
conditions. The acquisition of new knowledge in this case is inseparable from
changes in the learner’s mental state, which become a micro-stage in their overall
intellectual development [10, p.43-51].
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The principle of scientific validity requires rejecting unreliable or speculative
information. As noted by M.N. Skatkin, educational content must be based
on scientific knowledge and not contradict established facts. [11L.Ya. Zorina
interprets the scientific principle as aligning educational content with the current
state of science and introducing students to methods of inquiry and fundamental
cognitive laws. Closely related is the principle of consistency, which ensures the
formation of a coherent system of knowledge, supports the shift toward self-
directed learning, and stimulates creativity. The principle of advanced learning
anticipates future material, helping students assimilate it more effectively later.
Cross-curricular integration, though methodologically complex, optimizes the
learning process and promotes a holistic worldview. Finally, contextual learning
connects theory with real professional and research practice, ensuring meaningful
application of knowledge.

According to A. Verbitsky, the competence-based approach emphasizes
that rapid social and professional changes demand specialists who are highly
qualified, adaptable, tolerant of cultural diversity, and capable of evaluating
and improving their own cognitive strategies. [13]. The principle of reflective
learning. Reflection to a certain extent is a meta-cognitive process, which is the
phenomenon of human thinking aimed at analyzing the ways of human cognition,
awareness of the results [14].

The model of research competence development through digital resources
was built around three key stages. The motivational stage focused on forming
abilities to define research goals, analyze problems, collect and evaluate
information, and draw reasoned conclusions. The input stage developed
instrumental and technological skills, including the use of digital tools, data
analysis, application of theories, and construction of arguments. The output
stage emphasized a heuristic approach, enabling students to critically assess
results, prove their validity, and apply new knowledge in practice.

It is important to emphasize that the development of the above-mentioned
abilities is possible only under the condition that students possess self-reflection,
as well as the ability to articulate their viewpoints and provide resend arguments.

Research competence should be viewed as a multidimensional component
of professional competence, formed through specific skills and personal qualities.
Although these abilities have long been part of a foreign language teacher’s
profile, recent social and scientific changes have given them new dimensions.
For instance, goal-setting is now shaped by digital technologies, while skills
such as analyzing, synthesizing, and comparing information require advanced
critical evaluation due to the abundance of diverse and sometimes contradictory
perspectives.

Furthermore, the research competence of a foreign language teacher implies
the ability to design and implement an original research project in the field of
language teaching. This includes formulating hypothesis, selecting appropriate
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methods, outlining expected results, processing and interpreting empirical data,
as well as presenting findings and drawing substantiated conclusions.

Before implementing the proposed model, it was necessary to determine
how future foreign language teachers perceive the importance of research
competence and whether they consider it an integral part of their professional
activity. To this end, a survey was conducted among 60 third-year undergraduate
students of foreign language teaching programs, who are expected to work as
teachers in secondary schools after graduation.

Can you accept research competence as an integral part of professional
activivities?

30,8% 53,8% m No, it is not an integral part of professinal activities
® Yes, it is an integral part of professinal activities

15,4% It is diffucult to answer the question

Picture 1 — The survey results reveal the extent to which future FL teachers
perceive research competence as an essential component of their professional
practice

The survey results revealed a rather low awareness of the role of research
competence in the professional activity of future foreign language teachers.
According to the first set of data, 53.8% of the respondents did not recognize
research competence as an integral component of their future career. Only 15.4%
acknowledged that their professional work would necessary involve research
activity, while 30.8% of students experienced difficulties in answering the
question.

One of the main reasons for this situation is outdated educational program,
which does not include a separate course aimed at the development of research
skills and does not allocate sufficient hours for teachers and students to explore
the methodologically and producers of conducting school-level research. At the
same time, secondary school administrators often require pupils to conduct small-
scale research projects under teachers’ supervision and present them at regional
and national levels. This creates a contribution: teachers are expected to mentor
students’ research while lacking the necessary preparation themselves.

The second set of results demonstrated that 38.5% of respondence
considered ICT tools to be the most effective means for conducting research.
However, the majority of students preferred traditional sources such as printed
textbooks, academic journals, and direct face-to face communication. This
indicates that while some future teachers are ready to integrate digital tools into
their research activities, many still rely on conventional resources.
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Would you use digital resources to conduct researsch?

15,40% 46,20% m Paper text books and journals are more efficient to

conduct research

m Digital resources are more important to conduct
research

38,50% Face-to-face contact is more reliable to conduct

research

Picture 2 — The findings of the questionnaire demonstrate the crucial role of ICT
in the development of research competence.

Overall, the findings clearly illustrate the necessity of systematic and
targeted training in research competence within teacher education programs.
Without such preparation, future teachers are unlikely to be able to effectively
guide their pupils’ research work or to integrate research.

The third stage of our research involved an experimental verification of
the proposed model. The experiment was carried out at Kazakh Ablai Khan
University of International Relations and World Languages in November 2024. A
total of 16 lessons (32 hours) were delivered in the natural learning environment
of the university, in accordance with the academic schedule.

Two groups of students were identified: a control group and an experimental
group, each consisting of 30 third-year students of the 58011900 Foreign language
Teacher Education program. The experimental group was trained according to
the model we developed, based on heuristic technologies, while the control group
studied according to the traditional curriculum.

The model applied in the experimental group was structured into three
stages and included a specially designed set of heuristic tasks. At the third stage,
students were required to present research papers, which served as the culminating
assignment of the experimental cycle.

The experimental work was organized in mini-groups of 3-5 students, with
each group responsible for developing a research idea derived from the preceding
stages. The preparation of research papers followed several consecutive steps:

1. Planning phase — groups selected their research topic, identified
objectives, and determined the direction of their investigation.

2. Organizational phase — students established a timeline for the project,
selected appropriate research methods, and distributed responsibilities within the

group.
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3. Analytical phase — students conducted independent research using
a variety of methods: studying academic literature; searching and analyzing
Internet resources; applying personal teaching experience; consulting experts;
conducting observations and interviews; summarizing and analyzing collected
data. In addition, students were provided with academic articles in the field of
foreign language teaching. Their tasks included: extracting and summarizing main
ideas, key results, and applied research methods; conducting critical reading and
analysis; applying theoretical frameworks to evaluate the strength of arguments;
preparing detailed reviews of the articles, including practical implications for
foreign language teaching and possible improvements of the proposed methods.

At the final stage, students wrote short scientific papers, formulated
hypotheses, justified their choice of methods, and presented their conclusions.
This process fostered not only the acquisition of research competence but also the
development of critical thinking, teamwork, and academic writing skills.

Results and discussions

The results of the experimental verification clearly demonstrate that the
methodology, which integrated heuristic techniques and targeted digital resources,
was effective in enhancing students’ research competence.

Table 1 — The results of pre and post- experimental diagnostics

Parameters of research|Cross-|EG CG
competence assessment section | Average | Difference  in | Average | Difference in
% rates of growth % | % rates of growth %
An ability to  assess|Pre 2.7% +2.3 2.7% +0.6
information critically and
formulate the problem of|Post |5% 3.3%
research
An ability to collect, analyze | Pre 2.3% +2 2.3% +1.3
and interpret data
Post.  [4.3% 3.6%
An ability to draw the|Pre 2.1% +2 2.3% +0.3
conclusion  related  the
original research question | Post  [4% 2.6%
An ability to apply digital | Pre 2.3% 2.7%
resources for generating
ideas and reflection Post 4% +1.7 3% +0.3
An ability to prove the|Pre 1.7%% |+2.6 2.1% +1.2
significance of the obtained
results with arguments in|Post |4.3% 3.3%
proper English language
An ability to identify|Pre 2.1% +2.5 2.3% +1.3
the areas for practical
application of the results Post 4.6% 3.6%
Average Pre 2.2% +2.1 2.4% +0.8
Post 4.3% 3.2%
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Table 2 — The results of post- experimental cross-sections in EG and CG
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The most notable improvements in the experimental group were observed
in the following parameters:1) ability to prove the significance of the obtained
results in English (+2.6%);2) ability to identify areas for practical application of
research outcomes (+2.5%);3) ability to critically assess information and formulate
research problems (+2.3%).By contrast, the control group demonstrated only
minor progress, with the lowest gains recorded in the ability to draw conclusions
(+0.3%) and the use of digital resources for generating ideas (+0.3%).These
differences, summarized in Table 1, provide compelling evidence of the positive
impact of innovative pedagogical approaches on the development of research
competence among pre-service foreign language teachers.

Summary of Assessed Competence Parameters.

1. Ability to assess information critically and formulate the problem of
research — evaluation of the reliability, relevance, and significance of sources;
clear articulation of research problems.

2. Ability to collect, analyze, and interpret data — systematic data collection
and analysis leading to meaningful insights

3. Ability to draw conclusions — formulation of reasoned judgments directly
related to the research objectives.

4. Ability to apply digital resources for idea generation and reflection —use
of digital tools and platforms to support creativity and metacognition.

5. Ability to justify the significance of obtained results in English — logical
argumentation expressed in linguistically accurate English.

6. Ability to identify areas of practical application of research outcomes —
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recognition of how research findings can be transferred into teaching practice or
further scholarly inquiry.

The obtained data indicate that the inclusion of heuristic technologies
created favorable conditions for the development of critical thinking, problem-
solving, and independent research skills. Digital resources expanded opportunities
for autonomous exploration, reflection, and collaboration, thus reducing the
limitations of time, space, and social anxiety often observed in traditional learning
formats.

These findings underscore the effectiveness of integrating heuristic methods
and digital tools into teacher education programs. Such approaches foster not
only the acquisition of research competence but also the cultivation of essential
professional skills, thereby preparing future teachers for innovative and evidence-
based practice.

The combination of theoretical and empirical methods made it possible to
substantiate the proposed model of research competence formation. The findings
highlight the need to integrate heuristic technologies into teacher training in
order to strengthen students’ readiness for independent inquiry and research-
based professional activity.

Conclusion

The conducted research has made both theoretical and practical contributions
to the realization of the main principles of sustainable development in higher
education. A comprehensive definition of the research competence of future
foreign language teachers has been proposed, conceptualized as a multifaceted
construct that previously lacked detailed consideration in pedagogical literature.

The core abilities comprising research competence have been identified,
including: the ability to analyze, synthesize, and compare information; to detect
existing problems; and to perform complex textual and academic activities. In
accordance with these abilities, a set of pedagogical principles was substantiated:
the principles of problem-based learning, cognitive activity, contextual training,
andreflectivelearning. Reflection, in particular, was emphasized asametacognitive
process enabling students to evaluate their own cognitive strategies and learning
outcomes.

On this basis, a model for the development of research competence through
heuristic technologies was designed and experimentally tested. The results of the
experimental study confirmed its effectiveness: students demonstrated increased
motivation, improved information processing skills, enhanced ability to critically
evaluate data, and a greater capacity for analysis, comparison, and synthesis.
In addition, their creative abilities, professional activity, self-reflection, and
commitment to continuous development showed marked improvement.

The outcomes of the experimental work allow us to characterize the
competence profile of a future foreign language teacher as follows:
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1) independently formulates research problems and selects objects of study
relevant to professional practice;

2) draws logical and evidence-based conclusions; expresses personal
viewpoints supported by critical analysis;

3) demonstrates awareness of the social, cultural, and ideological
significance of research;

4) identifies goals, tasks, and expected outcomes of research, while
assessing its relevance and practical applicability;

5) exhibits creative imagination, critical thinking, and the ability to apply
innovative heuristic techniques for generating ideas and reflection;

6) independently selects methods of problem-solving and research design;

7) provides objective evaluations of research results, substantiates their
significance in proper English, and identifies their areas of application;

8) effectively integrates research outcomes into professional practice and
creates information resources for wider use.

Thus, the study has demonstrated that the integration of digital resources
into teacher education fosters the development of research competence as an
essential professional quality. The findings contribute to pedagogical theory by
clarifying the structure and mechanisms of research competence formation, and
to educational practice by providing a tested model for its implementation.

Future research should further explore the scalability of the proposed model
across different specializations, the role of digital tools in enhancing heuristic
approach, and the long-term effects of research competence development on
teachers’ professional growth.
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«®OPMUPOBAHUE UC CJIEI[OBATEJH)CKOFI KOMIIETEHIIA
Y BYAYIHINUX YUUTEJEN HHOCTPAHHOT' O SI3BIKA
MNOCPEACTBOM 3BPUCTHYECKHUX MOJAXOJ10B U HU®POBBLIX
PECYPCOB»

*barpamoa C.H.!, Kynerungunosa T.A.%, Tynekenosa /I.T.?
*1.23Ka3YMOuMSI nmenn A0binaii xana, Anmarsl, Kazaxcran

AHHoTauusi. B craree paccmarpuBaercs mnpoOiema (OpMHPOBAHUS
HCCIIEIOBATEIbCKON KOMIETEHIIMH OyayluX YYHTeJIeH HHOCTPAHHOIO S3bIKa
B yCIOBUSAX IHdpoBuzanuu obOpazoBaHusi. CoBpeMEeHHbIE TpeOOBaHUS K
po(eCCHOHAIBHON TOATOTOBKE CHENUATNCTOB TMPEAINOIaraloT pa3BUTHE Yy
CTYJIEHTOB HE TOJIbKO MPEJAMETHBIX 3HaHUM, HO M HAaBBIKOB MCCIIE0BATEIbCKON
NEeSATEIbHOCTH, KPUTUYECKOTO MBIIIJIEHUS, CAMOCTOSITENIbHOCTH M KPEATUBHOCTH.
Oco0oe BHMMAaHHE YAEIAETCS 3BPUCTUUYECKOMY IOIXOMLY, KOTOPBIM MO3BOJISET
OpraHM30BaTh YUeOHBIN MpoIIeCcC KaK MPOIeCC MOUCKA, OTKPBITUS HOBOTO 3HAHUS
U CaMOCTOSITEJIBHOIO PEIICHHs] HCCIIeNoBaTeNbCckux 3aaad. OH HarpasieH
Ha (OPMHUPOBAHUE Y CTYIACHTOB MCCIIEOBATEIBCKOTO CTHJIS MBILIUICHUS |
TOTOBHOCTH K TIOCTOSIHHOMY IPO(eCCHOHATbHOMY Pa3BUTHIO.

Hcnonp3oBanue nupoBbIX pecypcoB MPUAAET IBPUCTUIECKOMY MOAXOAY
MIPAaKTUKO-OPHUEHTUPOBAHHBIN Xapakrep. Lludposas cpena odbecneunBaer noctyn
K pa3HOOOpa3HbIM MCTOYHMKAM MH()OPMALUU, UHTEPAKTUBHBIM MHCTPYMEHTaM
aHaJIM3a U BU3yaJIM3alluu JAHHBIX, a TAKXKE CO3AAET YCJIOBUS ISl COBMECTHOM
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MPOEKTHONH M HCCIEAOBATEIbCKON nesTenbHOCTH. [lokazaHo, 4TO codeTaHue
IBPUCTHYECKOTO TMO/X0/a W IU(GPOBBIX CPEACTB CIIOCOOCTBYET Pa3BUTHUIO
y CTYACHTOB TaKHMX KJIIOYEBBIX YMEHMI, Kak IIOCTaHOBKa ILeJel W 3ajad
WCCIIE/IOBAaHMSA, KPUTUYECCKUI aHanu3 WHPOpPMALMU, CUCTeMaTH3alHs 3HaHUMH,
(dhopMynrpoBaHUE ApPIrYMEHTOB U BHIBOJOB.

Kpome TOro, mnpumeHeHue UUGPOBBIX HHCTPYMEHTOB pacCIIUpSET
BO3MO)KHOCTH JIISl PEe(IEKCHH, CaMOOICHKH M TPEACTaBICHUS PE3yJIbTaTOB
WCCIIEIOBaHMUST B pa3NMyHBIX (Qopmarax. Takum o0pa3oM, HHTErpanus
HBPUCTUYECKOTO TOAXONAa M IM(POBBIX PECYPCOB BBICTYNACT BAXHBIM U
3¢ exTuBHBIM ycioBHEM (HOPMHPOBAHUS HCCIIECIOBATEILCKON KOMIICTCHITUH,
YTO OCOOEHHO aKTyallbHO B MOJTOTOBKE OyQyIIUX YYHTENIell HHOCTPAHHOTO
SI3bIKa, PA0OTAIOIINX B MHHOBAIIMOHHON 00pa30BaTEIbHON cpejie.

KiroueBble cj10Ba: Mccae10BaTeNIbCKasi KOMIIETEHTHOCTb, IPENOAaBaTeIn
WHOCTPAHHBIX  SI3bIKOB, OBPUCTUYECKUN MOAXOA, IM(POBBIE PECYPCHI,
poOIEeMHO-OpUEHTUPOBAHHOE 00yUeHHE, pe(IeKCHs, KPUTHUECKOE MBIIIUICHUE,
MeIaroTnYecKoe 00pa3oBaHue

BOJIAINAK HHETEJ TIUII M¥TAJIIMJAEPIHIH 3BEPTTEY
K¥3BIPETTLIITTH O9BPUCTUKAJIBIK TOCIJIZIEP MEH LHITUP®PJIBIK
PECYPCTAP APKbLJIbI JAMBITY
*barpamosa C.H.!, Kynerunaunosa T.A.?, Tynekenona JI.T.?

*123 Aoputaii xaH ateinaarsl KasXKokone OTY, Anmarel, Kazakcran

Angarna. Makanana Oojamak meTen TUTT MYFaTIMACPIHIH 3epPTTEYIILTIK
KY3BIPETTUIINH KaJBIITACTRIPY Moceneci TanmaHanel. Kasipri Oimim  Oepy
KEHICTITHIH ~ IUQPIaHIbIpbUTybl Oy ylepicTi  yHWbIMIacThIpyla >kaHa
MYMKIHAIKTEpMEH KaTap, Olpkarap oJiCHaMaJbIK TaJlalTapibl 1a ajiFa TapTajbl.
Herisri Hazap oKy yjAepiciH HIbFapMalibLIBIK 13/IEHIC TEH >KaHa OuTIMl arry
pEeTiHe KapacThIpaThIH ABPUCTHKAIIBIK TOCUITE aylapbUIFaH. DBPUCTUKAIIBIK TOCLI
CTYAEHTTEPIH 3epTTey MIHAETTEPiH 63 OCTiHIIe MIenTyiHe, TepeKTep/l Tajiayra,
TYKBIPBIMIAp JKacayFa >KOHE TaHBIMIBIK OCJIICEHIUTIKTI apTThIpyFa MYMKIHIIK
Oepeni. An UQPIBIK pecypcTap OHBI JKY3€re achIpyAblH TUIMII KYpalibl OOJIBII
Tabbutaapl. Onap CTyASHTTEP/IH TYPJi aKmapar Ke3lepiHe epKiH KOJ KeTKI3yiH,
HMHTEPAKTUBTI TUIaTGopMasiap apKbUIbl JEPEKTEeP/Il OHJIEYIH, BU3yaTnu3aIusiiaybiH
KOHE O1pJIeCKEeH FhIIBIMU-3€PTTEY KbI3METIH YHBIMIACTHIPYbIH KAMTaMacChl3 €TeIl.

DOBPHUCTUKANBIK TOCUT MeH IHM(PIBIK pecypcTapAblH HHTETrPAIHsCHI
CTYACHTTEpIIH 3€PTTEYNIUIIK JaFablIapblH KEIICHJ1 JaMBITyFa JKaraai
kKacauapl. Aran alTKaHIa, 3€pPTTEY MaKCaThIH aWKbIHAAY, aKIapaTThl Tajaay
KOHE )Kyileney, apryMeHTTep KYpY, CbIHU TYPFBIIAaH OWjay, KOPBITBIHIBI JKacay
JarapuIapbl Kaneinracaabl. COHBIMEH KaTap, DU(GPIBIK Kypaiaap CTYACHTTEPIiH
pednexcusicbiHa, ©31H-031 OaranayblHa, aKaJeMUSJIBIK >Ka3y ToXipuOeciH
KETUINIPYiHEe JKOHE 3epPTTEy HOTIKENEpiH TYpii (opMarTa YChIHYBIHA BIKIAMT
eteni. Mynmaili Toxipube Oomamak MyFamiMAEpIiH KOciOM ecyiHe, FhUIBIMH-
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ofiCTeMENIK KY3BIPETTUIITHIH HbIFAlObIHA KOHE WHHOBALMSJIBIK OuL1IM Oepy
opTachIHa TAOBICTBI KYMBIC iICTEY1HE MYMKIHAIK Oepei. OCchl TYPFBIJIaH aJIFaHa,
IBPUCTUKAIBIK TOCUT MEH LUQPIBIK pEecypcTapAblH YiieciMi 3epTTeylIiTiK
KY3bIPETTUIIKTI KaJbIITaCThIPY/AbIH THUIM/II 9P1 ©3€KT1 TETIr1 OOJIBIN TaObLIaIbI. .

Tipek ce3aep: 3epTTey KY3BIPETTUIIT, MIETET TUIIEpPl MyFaliMIepi,
HBPUCTHUKAIIBIK TOCUI, HUPPIBIK pecypcTap, IpoOieManblK OKbITY, pedIiekcus,
CBIHM OWJIay, MYFaIIMAEP/I1 daspiiay
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STRUCTURAL AND CONTENT MODEL OF TEACHING INTERTEXT
IN MODERN KAZAKH PROSE
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Abstract. Today, the issues of intertext in the study of stylistics of a literary
text attract the attention of scholars. Despite the fact that in linguistics and literary
studies there are many contradictory points of view on intertext, to date, the study
of this issue is being conducted systematically. The associative signs generated
by intertext require a full understanding of the work and the development of
artistic cognition.After all, it covers not only the knowledge of one century, but
also the whole interpretive structure of literature. Therefore, we will consider
Kazakh prose by dividing it into several periods. It is clear that each period has
its own linguistic, stylistic and artistic features. The transmission of intertexts in
the prose of each period also fully includes the signs of the national cultural code.

Itis necessary to develop reading abilitiesto be able to appreciate the stylistic
features of contemporary Kazakh prose. The stylistics of reader comprehension
is also the main area of many interpretive and hermetic analyses. To form such
skills, the framework of prose works in higher education institutions should not
be limited to works written during the years of independence.To form students’
critical abilities and skills of literary analysis, it is necessary to familiarize them
with the works of young contemporary writers. The study of the problems of
teaching periodic intertextual connections in modern Kazakh prose is not
consistent. In addition, there is no special model of teaching intertexts in prose.
The article specifies the effectiveness of teaching intertext in modern Kazakh
prose and develops a structural and content model. The model defines the criteria
for the development of critical-thinking skills of university students through
teaching intertexts in modern Kazakh prose, theoretical-methodological, content-
activity components of training.

Keywords: literature, linguistics, stylistics, prose, intertext, model,
teaching, methodology

Introduction

Theoretical study of prose language allows us to understand the structure
of literary language, stylistic features and ways of creating texts. Such studies are
relevant in the field of literary studies, linguistics and cultural studies.
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Modern Kazakh prose includes various directions and courses, which
is associated with the emergence of new creative approaches and revival of
traditional models. Among them, global themes caused by the influence of
globalization, social problems and in-depth studies of the inner world of the
individual are taken as an object. In addition, modern prose pays special attention
to historical events and the preservation of national heritage.

The use of language in prose texts adapts to different styles and genres.
Stylistic peculiarities are reflected in the author’s linguistic choice. Authors use
various rhetorical devices and metaphors to express their thoughts. Stylistic
analysis helps to understand what point of view the author wanted to convey and
how it was conveyed through the text.

The main purpose of the scientific research is to determine stylistic features
of modern Kazakh prose, prepare structural and content model of teaching
intertexts in the works of young writers. The object of the study is modern Kazakh
prose, the subject of the study is the structural and content model of teaching
intertext in modern Kazakh prose.

The study of stylistic problems of prose begins with the works of A.
Baitursynov and K. Zhubanov.The foundation of stylistics as a separate science
is associated with the name of M. Balakayev. At later stages it was supplemented
by the research of I. Kenesbayev, A. Iskakov, M. Balakayev, R. Syzdykova, E.
Zhanpeisov, S. Issayev, F. Mussabekova, N. H. Demessinova, M. Sergaliyev, N.
Ualiyev, R. Amir, B. Momynova, O. Burkitov, Zh. Kurmanbayeva, B. Khassanov,
T. Konyrov, Kh. Nurmukhanov, Kh. Karimov, B. Shalabay, Sh. Mazhitayeva, D.
Alkebayeva, G. Azimzhanova, S. Aliszhanova, S. Koyanbekova.

According to academician R. Syzdyk: “The analysis of the literary language
and the work of poets and writers, stylistic studies are among the most important
issues that continue to remain in Kazakh linguistics. In particular, the study of
language, prose style of modern young writers allows us to compare trends in the
development of the national language” [1].

Today, the issues of intertext in the study of stylistics of a literary text
attract the attention of scholars. Despite the fact that there are many contradictory
points of view on intertext in linguistics and literary studies, to date, the study of
this issue is being conducted systematically.

The first views on intertext in the science of Kazakh linguistics were
reflected in the works of A. Baitursynuly. In addition, there are studies on intertext
analysis and its theory in the works of B. Maitanov, R. Nurgali, T. Rakhimzhanov,
Zh. Ismagulov, Sh. Eleukenov, A. Adilova, R. Abdykulova. According to A.
Baitursynuly, “a speaker or writer, when he speaks or writes, refers to someone’s
proverb, or speaks or quotes someone else’s words.Quoting or writing proverbs
or someone else’s words is called a quoted sentence”. The sentences given here
are systematized today as quotations, justifications in the works of R. Syzdyk,
B. Shalabay, A. Salkinbay, K. Kuderinova, Sh. Zhalmakhanov, and in literary
science in the works of Z. Akhmetov, T. Bekniyazov, T. Yessembekov.
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Materials and methods

According to A. Adilova, intertext is a work of art created later in time, the
connection of which with other texts is visible through various markers, and the
vocabulary introduced into it by the principle of quotation is a semantic unit;

— intertext or quoted element — a fragment of a foreign-language text or
precedent phenomenon, verbalized at different linguistic levels in an implicit or
explicit way, contributing to the creation of the semantics of the artwork, creating
various associations;

— intertext or intertextual links —general name of connections between
texts;

— pretext or precedent is a text or phenomenon that is considered to be a
known reference created earlier in time [2, 21].

I.P. Ilyin in his book “Modern Foreign Literary Studies” defines this
term as follows: “Every text is an intertext; other texts — texts of the preceding
culture and texts of the contemporary culture surrounding it — are more or less
recognizable in them at different levels.Each text is a new structure formed
by old quotations, fragments, cultural codes, formulas, rhythmic instruments,
fragments of social idioms, etc.: they are all absorbed and intertwined in the
text, as language lives before and around the text. As a necessary prerequisite
for any text, intertextuality cannot be limited to problems of originality and their
influence, it is seen as a general field of anonymous formulas whose origin is
rarely established, involuntary quotations given without quotation marks” [3,
207].

Researcher 1.V. Arnold in his work states: “Intertext is an inclusion of
fragments of another full text or fragments thereof in the form of marked or
unmarked, reconstructed or unchanged quotations, allusions, reminiscences” and
distinguishes 19 types of all features of intertext, inherent in internal and external,
textual and code, syncretic types [4, 69].

Prof. M. Yu. Lotman in his book “Analysis of Poetic Text” in the section
“Foreign Word in Poetic Text” complements and improves this idea, and in “Text
in Text” combines intertext with the concept of linguoculturalology [5, 116].

According to the Russian scientist A.V. Savchenko: “Intertextual text-
forming elements, which are transmitted in the text in a hidden or open form,
contribute to the expansion of the semantic boundaries of the text, creating in the
mind of the reader additional semantic associations, allusions, reminiscences”
[6, 155].

As can be seen from all the above opinions, intertext is an expression of the
connection of a certain text with another text through linguistic units at different
levels. It is represented by the diversity of composition, structure, emotional and
expressive character of linguistic units.

It is known that the term “intertext” is very common when considering
intertextual issues, and this is natural, since many scholars do not distinguish

102 BULLETIN of Ablai Khan KazUIRandWL



Bekpenbetova S.S., Konyrova A.T., Borash R.B., Yerzhanova S.B.

between these two terms and use one instead of the other. That is why the term
intertext in modern scientific circulation includes the following concepts:

—Any text that can be recognized as a “new structure from old quotations”;

—Several texts (or their fragments) that form a single textual space and
whose common elements are not accidental;

—Texts with quotations in their structure, which is often characteristic of
works of art of the postmodernist movement;

—The source text included in the text being created;

—A component that creates the semantics of an artwork — an auxiliary
means of text interpretation.

Due to the mentioned peculiarities, several terms are used as nominative
of such intertextual connections, which sometimes replace each other. Because
of the originality or external structure of semantics, the phenomenon, which is
often recognized as intertextual, can be characterized as “text within text” (Yu.M.
Lotman), “intertextual elements” (N.A. Fateyeva), “intext” (P.Kh. Torop),
“intertext” (I.P. Smirnov), “reminiscence text” (A.A. Suprun), “intertextual
quotations” (I.V. Arnold, Z.A. Sandalova), and “intertextema” (K.P. Sidorenko).
In some of these terms only spatial seme prevails, while others include both
spatial-temporal relationship and the essential feature of the phenomenon.

Intertextual connections are manifested in the literary text in different forms.
Researchers divide the transmission of intertextual connections into several
groups. Thus, the following are distinguished in the grouping of E.A. Popova:
reminiscence, plot variation, quotation, plot variation, stylization, “intertextual-
name game”, allusion, antonomasia, symbolism [7, 11].

According to E.M. Ziegler, intertextual links are formed by imitation,
stylization, paraphrase, narration, contamination, parody, burlesque, apocrypha,
quotation, citation, allusion, reminiscence, pasticcio [8, 120].

To these connections M. V. Trostnikov attributes the following:

1) direct borrowing, quotation, inclusion in the text of statements belonging
to another author;

2) borrowing of an image, a certain hint at the figurative structure of another
work;

3) borrowing of an idea, worldview, method and principle of reflecting the
world — copying alien aesthetics without using the ideas of another author [9, 31].

In A.K. Ziolkowski’s collection there are conventional citation (piece of
text, image, plot), biographical (similarities in the lives of individual writers,
connection with their role in society) and structural (poem size, rhythm, intonation,
rhyme) citation [10, 32].

The terms “borrowing” and “stylization” in the above groupings are also
found in the research of Kazakh literary scholars. It is noticeable that the first
term is used in the form of imitation. S. Talzhanov in his article “On Literary
Influence” cites a fragment (reminiscence) alluding to Krylov’s example in G.
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Musrepov’s novel “Awakened Land” and calls it interchange [11, 57].

Speaking about imitation, T. Shapay says: “Being similar and not looking
like that is synonymous with the word talented. The discovery of the relationship
between “one’s own” and “another’s” in the talented world, the living connection
is a separate science” [12, 233].

R. Syzdyk emphasized the following: “The type of stylization is diverse.
In modern Kazakh fiction it is necessary to search for and analyze works that
have the character of intellectualization, intimization, folklorization. Any of
them expands the field of word choice; looks for the compositional and syntactic
structure of the text of the work, new ways of transmission of monologues and
dialogues, enriches thematic groups of vocabulary”, and drew attention to the
importance of this phenomenon [13, 186]. These opinions indicate that some types
of intertextual connections have not gone unnoticed by domestic researchers.

Results

Intertexts in literary texts can be considered in three contexts. According to
the attitude of the person who wrote the work of fiction, the text and the reader who
reads it, the inclusion of intertexts can be explained from different perspectives.
The writer pursues different purposes when he or she inserts intertext into his
or her work. Differentiating the above conclusions, let us emphasize them as
follows:

1) to cause an association with the artistic work he considered as a reference
text (in this case, to complement, develop, enrich the semantics of his work
through a particular fragment of the pre-text);

2) evaluation (evaluation of one’s own character or the character of the
intertext, which is likely to range from overt empathy to overt contrast);

3) etiquette (the writer’s attitude toward the author of pre-text or the pre-
text is empathic, neutral, or overtly critical);

4) disclosure (conclusion, proof, summarizing, addition, continuation of
one’s own or the character’s opinions);

5) manifestation of linguistic-cultural competence;

6) help the reader interpret the text according to the author’s intent.

As you can see, these are the names of fragments taken from another text
and inserted into a new text, and the new text with this inserted fragment and the
previous texts from which the fragment was taken are named differently.

Thus, the analysis of intertext in artistic prose is a relevant and complex
phenomenon. The associative features created by intertext require a full
understanding of the work and the development of artistic knowledge. After all,
it covers not only the knowledge of one century, but also the whole interpretative
structure of literature.

Kazakh prose is divided into several stages. It is clear that each period has
its own linguistic, stylistic and artistic features. The transmission of intertexts in
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the prose of each period also fully includes the signs of the national cultural code.
In this context, the works of the following authors and their works were examined
as examples: ‘The works of Mahabat Baigut, Roza Mukhanova’ from the middle
generation; Duman Ramazan “Kosh,” “Jyn,” “Kokzhal”; Zhusipbek Korgasbek
“Ulpildek,” “Kaskyr adam,” “Talan.” From the young generation: Aigul
Kemelbayeva’s “Tyrnak,” “Konyrkazy”; AskarAltai’s “Kentavr,” “Sibiroficeri”;
DaurenKuat “On som,” “Tas monsha,” “Muyiz tarak”; SauleDoszhanova
“Kasiret,” “Urey,” “Mynzhyldykmahabbat.” [14, 70].

If the themes of A. Suleimenov’s “Adaskak’ (The Lost) and D. Isabekov’s
“Gauhar tas” (Gem Stone) are based on the names (quotations) of folk songs, then
in the epigraph of A. Suleimenov’s story “Situation” one can observe the signs of
intertext. Such thematic and structural intertexts are not difficult to recognise and
can be traced in many works of the late 19th century.

At the same time, there are often differences in the presentation of
thematic intertexts in the stories of contemporary young writers. For example, D.
Zhylkybay’s stories “Quantum” and “Boketto” are thematically referred to the
intertext. And Almaz Nussup’s story “Tutininoshpesin” (Let not your fire fade)
reminds of T. Akhtanov’s novel “Shyragynsonbesin” (Let not your light go out).
This is also an intertextual connection.

Indeed, every person who lives in a certain linguistic and cultural space and
is exposed to socio-communicative conditions is in one way or another aware
of cultural phenomena in this space and its most important and essential part —
texts, either directly through his own reading or through the narratives of others,
various word uses that remind him of them, reminiscence, advertisements and
resentment in the media.

In some cases, the reader intuitively senses that there is some information
in the work but cannot fully determine what area it relates to. For example,
distinguishing whether the phrase “tafiqytanau” (upturned nose), frequently
occurring in the story “Tabaq bet, tafiqytanau” (Puffy Face, Upturned Nose) by
Ye. Nurakhmet, was a rational phrase reflecting political images in the novels
“Akbilek” by Zh. Aimautov and “Qan men ter” (Blood and Sweat) by A.
Nurpeisov, remains dependent on the individual cognitive activity of each person.

Discussion

To appreciate the stylistic features of modern Kazakh prose, it is necessary
to develop reading abilities. The stylistics of reading comprehension is also the
main area of many interpretive and hermetic analyses. To form such skills, the
limit of prose works in higher education institutions should not be restricted to
works written during the years of independence. In addition, it is necessary to
introduce them to the works of contemporary young writers in order to develop
students’ critical skills and literary analysis skills.

The study of the problems of teaching periodic intertextual links in modern
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Kazakh prose is not consistent. There is no special model of teaching intertexts
in prose.

Since modelis aprojectimage of the studied phenomenon, it fulfills illustrative,
distributive, explanatory and predictive functions. The concept of a model from
the pedagogical point of view in relation to research problems in foreign and
domestic science was described by the following scientists: A.V. Barabanshchikov,
Al Bochkin, A.G. Gain, B.A. Glinsky, V.V. Kraevsky, [P. Podlyasii,
A.P. Seyteshov, Y.G. Neumin, G.K. Nurgaliyeva, K.A. Stoff, N.G. Khmel.

V.V. Kraevsky believes that “modelling is a method of clear systematization
of pedagogical processes, combining theoretical and experimental research”. In
special cases, it can also be used in the sense that it reproduces the features of
the original of interest to the researcher and is a surrogate for representations of
truth [14, 108].

Scientific model is a system that covers the object of research and
implements it mentally or materially. While a pedagogical model determines the
purpose, content, form, method of teaching, ways of management, a scientifically
based model determines the ways of formation and functioning of a complete
pedagogical process or its part. method. Nowadays the modelling method is used
almost in all sciences, and pedagogy is not an exception [15, 46].

In G.I. Sarantsev’s definition, model is a reduced, accumulated knowledge,
reflecting specific features of one subject, phenomenon, giving known, limited
information about it, and the amount of knowledge transferred by the teacher to
the student, who can assimilate the transferred knowledge and apply it in practice
in his life needs.

Thus, the scientific literature gives different characteristics of the concept
of model: model isa measure, a norm; function of the subject of research,
connection, system of elements of reproduction of a certain side of the subject;
indirect description of the inner world of the subject based on mathematical
methods with the help of information-technological means. Currently, the issue
of pedagogical modelling is a multifaceted problem.

0.G. Mishanova emphasizes that the demand of society, standard,
communicative competence of a teacher are taken into account when justifying
the model. Here the author divides into the following blocks: conceptual site
of formation of skills andabilities (setting immediate and prospective goals),
methodological site (position, regularities), project-theoretical site (sociocultural,
motivational, cognitive, activity components), organizational and managerial site
(stages, content conditions), technology (result-evaluation).

The main purpose of the structural and content model in teaching intertexts
in prose works is to develop students’ perception and critical skills. The model
of teaching intertexts in modern Kazakh prose prioritized the meaning of the
concept of skill development. Skill is defined as a synonym for the concepts of
ability, dexterity or as an automated action.
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When considering the development of language and literary skills in
university students, language and literary skills, their ideas, types and ways,
means of their formation are considered as a concept. In this regard, there is
a need to prepare a unified model that contributes to solving the problems of
pedagogy and methodology. The model allows to regulate, understand, analyse,
determine the levels of activity performed by the student with enthusiasm.

The model defines measurements and indicators of critical skills
development of university students through teaching intertexts in modern Kazakh
prose. They are designed to assess the level of critical skills development and
allow demonstrating the effectiveness of the developed model (Table 1).

Table 1 — Structural and content model of development of critical skills of
university students by teaching intertexts in modern Kazakh prose

Purpose:to develop the critical skills of university students by teaching intertexts in
contemporary Kazakh prose.

Objectives: to determine the psychological and pedagogical foundations, to determine the
didactic value of prose works; to establish a model for the development of critical skills by
teaching intertexts, to present the methodological scientific foundations.

The oretical and methodological component

Methodological bases: operational, systemic
basis, cultural, competence, acmeological.
Pedagogical foundations: scientificity and
comprehensibility of knowledge, awareness
and activity and independent action, visibility,
learning and creative activities, personal
orientation, interaction or co-operation,
appropriateness and full application, guidance
by the principles of participation and action.

Psychological foundations: learning motives,
development of thinking operations such as
sensation, perception, comparison, analysis,
generalisation.

Psychological foundations for the
implementation of interdisciplinary links,
defining the role of the critical concept in the
unity of language and speech, thinking.

Rules: differentiation of the artistic level of prose works analyzed during the teaching
process, presentation of a larger number of works by writers with fluent language, high style
and clear thinking, sorting works according to the psychological characteristics of university

students.

Content and activity component

Teaching media: videograms (banners, drawings, tables, charts, diagrams, schemes, slides, story
pictures, etc.), videophonograms (films, multimedia programmes, diafilms, animated films, TV
shows or TV programmes, video recordings, movie fragments, etc.), phonorestories (sound
recordings, phonograms), Internet resources (online dictionaries, knowledge sites, online
Olympiads, online tests, encyclopaedias, etc.), computer-based learning aids (multimedia
materials, electronic reference books, electronic dictionaries, etc.).

Teaching forms:
individual.

collective, group, pair,

Teaching methods: discussion, role-playing
games, training, ICT, PEEC-formula, project
defence, essay, etc.

Evaluation and out come component

Criteria assessment: formative, summative,
self-control, mutual control, reflection;

Result: an individual with developed critical
skills as a result of analysing intertextual
connections in contemporary Kazakh prose.
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The theoretical and methodological component of the model is characterised
by the definition of methodological, pedagogical and psychological foundations
of the methodological system of formation of critical skills of university students,
and methodological bases are the main way of solving the problems defined by
the purpose of the study, which determines the strategies and directions of these
solutions.

The content and activity component is characterised by the conditions
of application of an effective methodological system of perception of modern
Kazakh prose through the analysis of intertexts in the educational process. The
didactic essence and types of teaching prose works, principles and specific
features of their use, problems of implementation by effective teaching methods
are provided.

The content and activity part forms the system of techniques and tasks for
the formation of students’critical skills. Modern Kazakh writers in their works
touch upon complex social problems, give priority to intercultural dialogue
and voice gender issues. This is reflected both in the style of writers and in the
thematic choice.Adaptation of traditional motifs to the modern context is another
important aspect of modern Kazakh prose. In order to strengthen national self-
awareness, writers of this movement revive historical themes and strive for
innovative artistic solutions. That is why the correct orientation of the teacher
plays a big role in the content-activity component of teaching modern Kazakh
prose.

The fundamental prose of the following young writers will be selected for
analysis: Akberen Elgezek, Almaz Myrzakhmet, Almas Nussup, Arman Almenbet,
Ayagul Mantay, Alibek Baibol, Beibit Sarybay, Doskhan Zhylkybay, Darkhan
Beisenbek, Yerbolat Abikenuly, Yerkinbek Serikbay, Zhandos Baidilda, Kanat
Abulkhair, Koishybek Mubarak, Kanat Abulkhair, Kanat Yeskendir, Kuat Kiikbay,
Lira Qonys, Maksat Malik, Miras Mukash, Murat Almasbekuly, Nurlan Kabday,
Omirzhan Abdikhalyk, Serzhan Zakeruly, Serik Sagintay, Aklima Saparbay.

In addition to traditional teaching methods, it is associated with the
introduction of innovative teaching methods and the rational choice of means,
directions and prose works to stabilise students’ learning and cognitive motivation
and increase their interest.

Reflection, feedback and quantitative and qualitative evaluation of the
results of the formation of critical skills of students are defined in the evaluation
and outcome component of the model.

Conclusion

In conclusion, it is important to study the language of artistic prose in the
synchronous dimension and compare it with the language and style of works
of previous periods. This creates opportunities for studying the features of
general linguistic development, features of functional styles, factors influencing
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language, problems of language culture, general peculiarities characteristic of
modern language use. In addition, the proposed model based on our analysis will
allow us to implement a methodological system for the development of students’
critical skills in teaching intertexts in modern Kazakh prose.

Understanding, perception, analysis of each work of art depends on the
writer’s intention and the perception of the readers. In this regard, the stylistics of
a literary text should be considered in unity from the point of view of the linguistic
personality of the author and the reader. One of the main principles is the full
disclosure of the function of the theory of intertextuality in modern Kazakh prose,
conducting a comprehensive analysis, forming “thoughtful readers” in students
and turning them into qualified specialists in the field of theory and methodology
of literature and language.
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KA3IPI'TI KA3AK ITPO3ACBIHAATBI UHTEPMOTIH/I
OKBITYABIH KYPbBIJIBIM/IBIK-MA3MYH/IBIK MOAEJII
*bexnenberoBa C.C. ', KonbipoBa A.T.%, bopam P.b.?, EpxxanoBa C.b.*
1491-Mapabu areiaaarel Kazak YITTBIK YHUBEPCUTETI, AJIMATHI,
Kazakcran
’KP Ipe3umeHTi sxaHbIHAAFBI OacKapy akaneMusichl, Aamarsl, Kazakcran
AGaii arbiHarbl Kazak ¥YITTBIK NeJarorukaiblK YHUBEPCUTETI, AJIMAThI,
Kazakcran

Anparna. byringe kepkeM MOTiH CTHJIMCTHKACHIH 3€pTTEy/e UHTEPMATIH
Mocernenepl FambIMIAap/AbIH Ha3apbhlH aylapThill OTHIp. VHTEpMOTiH >KeHiHJe
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JMHTBUCTHKA MEH OJIeOMETTaHy FhUIBIMBIH/IA KAHMIIBUIBIKTBI KO3KapacTap
Kol OOJFaHbIMEH, OYTiHT1 TaHJa aTajJMBIII MOCEJIEHI 3epTTey JKyHem Typiae
KOJIFa ajbiHa OacTaabl. IHTEPMOTIHHIH TYIBIPaThIH aCCOLMAIMSIIBIK Oenriiepi
UIbIFApMaHbl TOJIBIK TYCIHY/I, 9p1 KOPKEM/IIK TaHBIMIbI JAMBITY/bl KAJKET €TeIl.
OliTkeHi, Oyl Tek Oip FachIpJAbIH MIEHOEPIHAETI TaHBIMJIBI eMec, 9JcONeTTiH
OapJBIK MHTEPIIPETANMSIIBIK IeHOepiH KaMTuabl. COHIBIKTAaH Ka3ak MPOo3achiH
OipHemie Ke3eHre Oeuim KapacThlpambl3. OpOip KE3eHHIH ©31HEe TOH TUIIIK,
CTHUJTMCTHKAJIBIK, KOPKEM/IIK epeKIIeTiKTepl 0ap eKeH Iir aHbIK. OpOip Ke3eHIeT1
npo3ajapAarbl THTEPMATIHAEPIiH Oepityi 1e YATTHIK MOJICHH KOATHIH OeNrinepin
TOJIBIK KAMTHIBI.

Kaszipri kazak mpo3anapbIiHAaFbl CTHIMCTHKAIBIK €PEKIIeITIKTepIi Oaranan
aly YVIIH OKBIPMAHIBIK KaOUIETTI AambITy KaxeT Oonansl. OKbIPMaHHBIH
KaObUTay CTHJIMCTUKACHI J1a KOITETeH HWHTEPIPTAIMSUIBIK, TePMETHBTHKAIBIK
TaJ/aylapAblH Heri3ri epiciH Kypaiasl. MyHaail AarabpuiapAbl KaldbIITacThIpy
yuria KOO-aa npo3aiblK MIbIFapMaliapblH IIETi TOYeCI3IIK KbUIIapbIHAaFbI
uIblFapMaiapMeH mekrenameyi Kaxer. CTyaeHTTep/lIH ChIHU AaFAblIapbiH, 91e0u
Tajjay JaFAbUIaphIH KaJBITACTBIPY VIIIH 3aMaHJac ac >Ka3ylIblIap/blH
[IBIFAPMAIIBUTBIFBIMEH TaHBICTBIPY Jla KOJIFA albIHYBI KaKET. AJl Ka3ipri Kazak
Mpo3aJiapblHaFbl KE3€H 1K MHTEPMOTIH/IK OaillaHbICTapbIH OKBITY MACeJIeIepiH
3eprrey Oipizaimikre emec. [Ipo3anapaarbl HHTEPMOTIHACPA]1 OKBITYIBIH apHAKbI
MoJeni koK. Makamnaia Ka3ipri Ka3ak mpo3ajapbliHIaFrbl HHTEPMOTIH/II OKBITY/IbIH
TUIMIUIIN  HAKTBUIAHBIN,  KYPBUIBIMJBIK-Ma3MYHJIBIK ~ MOZENl  Kacallfbl.
Mogenbae Ka3ipri Kazak Mpo3alapblHIaFbl MHTEPMOTIHIEP/l OKBITY apKbLIbl
KOO cryneHTTepiHIH CHIHU JIaF IbUIAPBIHBIH JaMYBIHBIH OJIIeM/IePi, OKBITYIBIH
TEOPHSITBIK-9/[ICHAMAIIBIK, Ma3MYH/IBIK-OPEKETTIK KOMITOHCHTTEP1 aHBIKTAJI/IbI.

Tipek ce3nep: oneOueT, TMHIBUCTUKA, CTUIMCTHKA, MPO3a, HHTEPMITIH,
MOJIeNb, OKBITY, dIICTEME

CTPYKTYPHO-COAEPXKATEJBHAS MO/IEJIb
NPENNOJABAHUSA MHTEPTEKCTAB COBPEMEHHOM KA3AXCKOM
IMPO3E
*beknenderosa C.C.!, Konsiposa A.T.2, bopam P.B. 3, Ep;xanosa C.B.*
"14Ka3axckuii HAIIMOHANIBHBINH YHUBEpCUTET UM. Asib-Dapadu, Amarsl,

Kazaxcran
?Kazaxckuii HarmoHansHbIH TIe1aroriyeCcKiii YyHUBEPCUTET UMEHH Abast,
Anmarel, Kazaxcran
SAxanemus yrpasienus npu [Ipesunente PK, Anmarsl, Kazaxcran

AnHoTanusi. CeroHs BOIPOCHl HHTEPTEKCTA MPU U3YUEHUU CTUIIMCTHKU
XyJI0’KECTBEHHOI'O TEKCTA ITPUBJIEKAIOT BHUMAaHKE yueHbIX. HecMoTps Ha TO, 4TO
B JIMHI'BUCTUKE U JINTEPATyPOBEIECHUH CYIIECTBYET MHOXKECTBO IIPOTUBOPEYUBBIX
TOYEK 3PECHMS Ha UHTEPTEKCT, HAa CETrOAHAIHUMI JI€Hb U3yYEHHE ITOr0 BOIpOCca
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BENIETCA CHCTEMHO. ACCOITMATHBHBIC 3HAKH, MOPOXKIAEMbIE HHTEPTEKCTOM,
TpeOYIOT TIOJIHOTO TOHMMAHMS TPOU3BEICHUS W PA3BUTHS XYI0XKECTBEHHOTO
MBIIIJICHHUS. B KOHIlE KOHIIOB, 9TO OXBaTbIBA€T HE TOJILKO 3HAHUS OJIHOIO
CTOJIETHSI, HO M BCIO MHTEPIIPETAIMOHHYIO CTPYKTYpy JuTeparypbl. [loatomy
MBI PAacCMOTPUM Ka3aXCKylO TPO3y, pa3lieuB €€ Ha HECKOJbKO IEePHOJIOB.
[ToHsATHO, YTO KaXXAbId MEPUOJI MMEET CBOU S3BIKOBBIC, CTUIUCTUUYECKHE U
XyJIO)KECTBEHHBIE 0COOCHHOCTH. [lepemada MHTEPTEKCTOB B TPO3E KaKIOTO
repuojia TakkKe B TIOJHOM Mepe BKIOYAeT TMPU3HAKKA HAIMOHAJIBLHOTO
KyJIbTypHOTO KOfMa. HeoOxomumo pa3BUBaTh HABBIKM UYTEHHS, YTOOBI HMMETh
BO3MOKHOCTh OIICHUTH CTHIIMCTHUECKHNE OCOOCHHOCTH COBPEMEHHOM Ka3aXCKOM
nmpo3bl. CTUIMCTHKA BOCIPHUATHS YHUTATEJIEM TaKKe SBISICTCS OCHOBHOM
00JIacThI0 MHOTHX WHTEPIPETAIIMOHHBIX W TePMETHYECKHX aHamu30B. Jls
(hopMHUpOBaHUS TaKUX HABBIKOB PAMKHU WM3Y4YEHHUS! TPO3bI B BBICHINX YYEOHBIX
3aBECHUSAX HE JIOJDKHBI OTPAHMYMBATHCS TPOU3BEIACHUSMH, HAMCAHHBIMHU
B TOABl HE3aBUCUMOCTH. [l (opMHUpOBaHUS Yy CTYACHTOB KPUTHUYECKHX
CIOCOOHOCTEH M HABBIKOB JIMTEPATYPHOTO aHAJIM3a HEOOXOAMMO 3HAKOMHUTH UX
C TIPOM3BEJCHHUSIMHU MOJIOJIBIX COBPEMEHHBIX Tucareneil. M3yuenue mpobiem
MPENOJaBaHUs MEPUOJUUECKUX HHTEPTEKCTyaIbHBIX CBSI3€d B COBPEMEHHOM
Ka3axCKOH Mpo3e He SABISETCS MOocieoBaTelbHBIM. KpoMme Toro, He CyIecTByeT
CreaJbHOM MOJIENH MPETIoIaBaHUsl HHTEPTEKCTOB B ITpo3e. B cTaThe yrouHsercs
3¢ (eKTUBHOCTH MPENnoJaBaHUs HHTEPTEKCTa B COBPEMEHHOW Ka3axCKOH Mpo3e u
pa3pabaTbIBaeTCs CTPYKTYpHAs U CoeprKaTeIbHas Mozesb. Mojenb onpenenser
KPUTEPUH PA3BUTHUS HABBIKOB KPUTHYECKOTO MBIIUICHUS Y CTYICHTOB By3a
MOCPEACTBOM MPENoJaBaHus MHTEPTEKCTOB B COBPEMEHHOM Ka3aXCKOW Ipo3e,
TEOPETUKO-METOIOJIOTUUECKUH, COMECPKATEIBHO-ICATETHHOCTHBIM KOMITOHEHTHI
oOy4JeHus.

KuroueBble cJioBa: nureparypa, JHUHIMBUCTHKA, CTWIMCTHKA, IpPO3a,
WHTEPTEKCT, MOJIEIb, MPETOIaBaHNE, METOINKA
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Abstract. This article addresses the qualimetric methods for assessing the
quality of field practice in higher education institutions. The primary aim of the
study is to contribute to improving students’ professional readiness by objectively
and systematically evaluating the quality of field practice. Field practice provides
students with a crucial opportunity to apply theoretical knowledge in real work
environments and develop their professional skills. Therefore, the role of
qualimetric approaches in assessing the quality of practice is highly significant.

During the research, a survey was conducted to determine the impact of
field practice on graduates’ career paths. The survey questions focused on key
aspects such as students’ experiences during practice, acquisition of professional
skills, fairness and effectiveness of assessment methods, and the connection
between theory and practice. This survey enhanced the value of the study by
identifying the strengths and weaknesses of the field practice.

The results demonstrated the effectiveness of qualimetric methods in
assessing the quality of field practice and included concrete recommendations
aimed at improving educational quality. Moreover, the article emphasizes the
importance of implementing a comprehensive evaluation system for field practice
in higher education institutions to enhance the overall quality of education.

Keywords: field practice, qualimetry, quality assessment, educational
system, pedagogical evaluation, professional preparation, research methods,
quality assessment

Introduction

Higher education institutions play a key role in the education system of
the Republic of Kazakhstan. In the context of higher education, field (practical)
training serves as a crucial stage in which students apply their theoretical
knowledge in practice, develop professional skills, and engage in research
activities. Through field practice, students are able to work in real-life settings,
strengthen their competencies, and gain experience that is vital for their future
professional careers.

According to the Law on Education of the Republic of Kazakhstan:
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“The main task of the education system is to create the necessary conditions
for acquiring education aimed at the formation, development, and professional
enhancement of the individual, based on national and universal values, and the
achievements of science and practice” [1].

Therefore, the learning process in higher education institutions should not
be limited to theoretical instruction, but must also be reinforced through practice.
Practical training significantly contributes to the development of competencies
required in the labor market and enhances students’ readiness for employment.

Field practice is particularly important for students majoring in biology. It
enables them to conduct real-world observations and research in natural settings,
thereby deepening their theoretical knowledge and enhancing their scientific
research skills. Through this hands-on experience, students develop creativity,
adaptability, and decision-making abilities. Such practice plays a decisive role
in shaping future biology specialists and improving their competitiveness in the
job market.

However, there is still a lack of objective and systematic mechanisms
for assessing the quality of field practice. In this context, the application of
qualimetric methods offers a promising approach. Qualimetry is a scientific
method that allows for the quantitative evaluation of quality. When applied
in the educational process, it helps enhance the objectivity and precision of
assessment procedures.

The purpose of this research is to develop an effective methodology for
improving comprehensive field practice in the training of biology bachelor
students, with a particular focus on establishing qualimetric foundations for
quality assessment.

The object of the research is the process of training biology bachelor
students through comprehensive field practice.

The subject of the research is the effective organization and assessment of
comprehensive field practice.

Research hypothesis:

If the main objectives and content of the comprehensive field practice
are clearly defined and structured based on qualimetric principles, then the
effectiveness of the training process for future biology teachers will increase,
contributing to the development of their professional competencies [3, p. 25].

Research objectives:

To identify the role of comprehensive field practice in the professional
training of biology bachelor students;

To define the main tasks of field practice in the process of developing
student competencies;

To clarify the essence of research activities that determine the content of
field practice in the training of biology bachelor students.

By addressing these objectives, it is possible to develop a qualimetric
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framework for assessing the quality of field practice, which will ultimately
contribute to the improvement of higher education quality.

Materials and Methods

One of the key components that contribute to the provision of quality
professional education in today’s higher education system is educational field
practice. In higher education institutions, the learning process must not be limited
to theoretical knowledge only but should necessarily be supplemented by hands-
on practical experience. Educational field practice is a crucial phase during which
students apply their theoretical knowledge in real professional settings, develop
essential skills, and adapt to practice-oriented tasks relevant to their field. Through
this experience, students enhance their professional competencies, learn to solve
real-world problems, and evaluate their readiness for the labor market. Therefore,
the quality, effectiveness, and relevance of field practice hold a special place in
the structure of higher education [4, p. 45-47].

In modern education, field practice plays a significant role in improving
students’ professional qualifications. It not only teaches students how to apply
theoretical knowledge in real-life conditions but also prepares them to become
competent professionals. Higher education institutions must integrate practical
training into the academic curriculum, as it enables students to gain real-world
experience related to their future occupations. During educational field practice,
students engage with actual organizations, tackle discipline-specific professional
tasks, and enhance their career readiness. Furthermore, they gain the opportunity
to assess their own development, identify areas for improvement, and strengthen
their competencies. The quality of field practice increases the value of higher
education institutions and plays a direct role in producing qualified and
competitive graduates.

Higher education programs employ a variety of instructional methods
and technologies aimed at preparing students as professionals. In this context,
educational field practice serves as a critical component. The quality and
effectiveness of field practice are influenced by various factors, including
curriculum structure, the professional qualifications of instructors, the quality of
teaching materials, and institutional conditions. In order to ensure and enhance
the quality of education, it is essential to establish an assessment system for
evaluating the quality of educational field practice, which can be based on
qualimetric methods [5, p. 23-25].

Qualimetry is a scientific method that enables the quantitative evaluation
of educational processes and outcomes. This approach allows for the objective
assessment of students’ theoretical knowledge, practical skills, and overall
professional readiness. In addition, it encourages all participants in the educational
process — students, instructors, and institutions — to work more effectively [6,
p. 56-58].
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The main advantage of qualimetric methods lies in their ability to assess
pedagogical processes and outcomes using objective and precise numerical
indicators. These methods enable the accurate evaluation of the quality of field
practice, the development of students’ competencies, and the overall effectiveness
of academic programs. Such data-driven approaches contribute to curriculum
enhancement and the improvement of educational resources.

Moreover, qualimetry helps students better understand their own progress
by presenting clear quantitative results, thereby motivating them to improve.
Instructors and institutions can also use these results to identify gaps and improve
the quality of instruction and practice.

However, it is important to recognize the limitations of qualimetry. In some
cases, relying solely on quantitative indicators may not fully reflect a student’s
development — especially their creative abilities, motivation, personal traits,
or collaboration skills. These aspects of professional growth are difficult to
measure through numbers alone and may be overlooked in a purely quantitative
assessment model.

Thus, while qualimetry is a valuable tool for enhancing the effectiveness
of the educational process, it is important to consider both its capabilities
and its limitations. Quantitative data should be viewed as one part of a more
comprehensive evaluation approach, as the quality and outcomes of education
cannot be accurately measured by a single metric alone.

In the Republic of Kazakhstan, the education system is undergoing a series
of reforms, one of which involves the renewal of the system for organizing
and assessing educational field practice in higher education institutions. In this
context, there is a growing need for new approaches and tools for evaluating the
quality of field practice. Considering the advantages of qualimetric assessment
methods, their application in the evaluation of educational field practice is both
relevant and effective.

Through qualimetric methods, it is possible to conduct a comprehensive
assessment of all key aspects of field practice — including students’ theoretical
knowledge, practical skills, the quality of instructional materials, institutional
conditions, and the structure of the curriculum [7, p. 89-91].

Such a systematic evaluation model contributes to the improvement
of education quality, helps students develop professional skills in real-world
settings, and ensures that they are better prepared for future careers.

Results and discussion

The purpose of this study is to establish qualimetric foundations for assessing
the quality of field practice in higher education institutions. The research identifies
effective methods for evaluating the quality of field practice and emphasizes the
importance of applying these methods within the education system. Additionally,
the study aims to develop the theoretical basis of qualimetric approaches for
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assessing the quality of field practice [8, p. 120-122].

The relevance of this research stems from the necessity to update the
methods of assessing field practice quality to improve the education system and
enhance students’ professional preparation. One of the most effective ways to
increase the quality of education and improve students’ professional readiness
in higher education is through the application of qualimetric methods. The
qualimetric approach allows for a quantitative assessment of all aspects of field
practice, which contributes significantly to enhancing the educational process [9,
p. 132-134].

Survey and Data Analysis

To validate the effectiveness of the proposed qualimetric assessment
methods, a survey was conducted among 100 biology students who recently
completed their field practice. The survey consisted of 10 questions aimed at
gathering information on students’ attitudes towards the practice, its effectiveness,
and challenges encountered. The questions covered the development of
professional skills, fairness of evaluation methods, practical application of
theoretical knowledge, and overall satisfaction.

Summary of Survey Results

Ne | Survey Question Fully Satisfied |Satisfied | Not Satisfied
(%0) (%) (&)

1 | To what extent did the field practice |45 40 15
improve your skills?

2 |Did you face difficulties during the|30 50 20
practice?

3 | Were the evaluation methods fair and | 50 35 15
objective?

4  |How well did the practice demonstrate | 55 35 10
the connection between theory and
practice?

5 |Were the materials and resources |40 45 15
sufficient?

6 |Did the practice increase your|48 42 10
confidence in future employment?

7 |How supportive were the instructors? | 50 38 12

8 |Did the program adequately prepare |46 40 14
you professionally?

9 |Did you feel like a professional |44 42 14
during the practice?

10 |Overall, how satisfied are you with |47 40 13
the field practice?
Analysis

The survey results indicate a high level of student satisfaction with the field
practice. Approximately 85% of respondents believe the practice significantly
enhanced their professional skills and allowed them to apply theoretical
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knowledge in real-life settings. However, around 20% of students reported
insufficient resources and difficulties adapting to practical conditions, indicating
areas for improvement in the organization of the practice.

The fairness and objectivity of evaluation methods received positive
feedback from 85% of students, confirming the effectiveness of qualimetric
methods. This supports the research hypothesis that a clear and structured
assessment system contributes to better educational outcomes.

Qualitative Feedback

Some students highlighted the importance of gaining experience in a natural
environment, which deepened their understanding and boosted their confidence.
For example, one student stated, “The practice gave me the opportunity to apply
theory in real situations, which is crucial for my future profession.” Instructors
also noted that clear and measurable evaluation criteria helped tailor educational
programs to student needs.

Scientific Novelty and Practical Significance

The scientific novelty of this study lies in the development of a
multidimensional qualimetric framework for assessing the quality of field practice
and proposing a new assessment system based on this framework. This system
allows for an objective evaluation of all aspects of the practice and facilitates
the implementation of measures to improve education quality. The findings also
enable improvements in the educational process in higher education institutions,
promote the development of students’ professional skills, and improve the
effective management of pedagogical activities [12, p. 161-163].

This qualimetric approach enables the identification of strengths and
weaknesses within the educational process and supports the implementation of
targeted improvement measures. Furthermore, the clarity and measurability of the
assessment criteria enhance student motivation and contribute to the development
of a culture of professional growth. The proposed system allows for an objective
evaluation of all aspects of field practice and serves as a foundation for implementing
measures aimed at improving the quality of education [11, p. 155-157].

Conclusion

The assessment of the quality of field practice in higher education institutions
is one of the most important and relevant issues in the current educational system.
This practice provides students with the opportunity to master professional skills,
apply theoretical knowledge in practice, and develop into competitive specialists
in the labor market. The assessment of the quality of field practice serves as a
strategic tool aimed at enhancing the effectiveness and quality of educational
programs.

During the research, the qualimetric foundations for assessing the quality
of field practice were clarified, and conclusions were drawn regarding the
necessity and importance of implementing them in higher education institutions.
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The methodology of qualimetry, which evaluates pedagogical processes and
outcomes through quantitative indicators, allows for an objective assessment
of the effectiveness of field practice. This method covers all aspects of the
educational process (students’ knowledge and skills, conditions of practice, and
teachers’ professional qualifications) and helps identify effective ways to improve
the quality of education.

The introduction of qualimetric methods is an important step towards
improving the effectiveness of the assessment system for field practice. These
methods encourage all participants in the educational process—students,
instructors, and educational institutions—to collaborate. By evaluating students’
professional readiness at a high level, educational institutions can optimize
their programs and improve teaching methodologies. Additionally, qualimetric
assessment methods contribute to enhancing students’ professional skills and
achieving higher outcomes in employment.

The study identified the importance of introducing specific indicators and
methods to improve the effectiveness of field practice. For example, clear criteria
for assessing students’ professional skills, evaluating the results of practical tasks,
analyzing workplace experience, and assessing instructors’ qualifications are key
tools aimed at improving the overall quality of the educational process.

Moreover, the advantages of qualimetric evaluation not only improve
the educational process but also enable effective management of educational
institutions. Each institution can update its teaching methodologies, enhance the
effectiveness of practice programs, and objectively evaluate students’ readiness.
This facilitates easier and more accurate monitoring and management of education
quality.

In conclusion, the qualimetric foundations for assessing the quality of field
practice in higher education institutions are an essential tool for improving the
effectiveness of the education system. By continuously enhancing the educational
process, updating curricula, improving instructors’ professional skills, and
implementing a clear system for evaluating students’ professional competencies,
the overall quality of education can be significantly improved.

This research lays the groundwork for creating an effective qualimetric
system for evaluating field practice. In the future, these methods will be widely
applied in educational institutions and will undoubtedly contribute significantly to
improving the quality of higher education in the country. Furthermore, integrating
qualimetric methods across various disciplines within the education system will
further enhance the quality and effectiveness of field practice.

Thus, the qualimetric foundations for assessing the quality of field practice
in higher education institutions offer great opportunities to improve education
quality, develop students’ professional skills, and strengthen their workforce
readiness, while also laying the foundation for implementing forward-looking
strategies.
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KOFAPBI OKY OPBIHAAPBIHJIA OKY- JTAJIAJIBIK
INPAKTUKAHBIH, CAIIACBIH BAF AJIAY/IbIH KBAJIUMETPUSJIBIK
HEI'I31
*Emmmobetosa [.C.!, baiitamesa I V.2, Anyaposa JI.E.?, Ecentypeena I.2K.*
*1.23Ka3aK YITTHIK KbI3/1ap MeJarorukaiblK YHUBepcuTeTi, Anmarel, Kasakctan
“¥XonibekoB ateiHgarel OHTYCTIK Ka3akcTaH menarorukaiblK YHUBEPCUTETI,
IIemvkenT, Kazakcran

Angarna. Makanaga KOFapel OKy OPBIHIAPBIHIA  OKY-JTaTalIbIK
MIPaKTUKaHBIH CalachliH OaraiayIbIH KBAIMMETPHUSUTBIK HET13/1eP1 Kapac ThIPhLUIAIBL.
OKy-nanayblK MpakTUKa — CTYACHTTEPAIH TEOPHSUIBIK OLTIMIEPIH MpaKTHKaAa
KOJJIaHybIHA, KOCIOM JaFIbUIapbIH  JaMBITYbIHA JKOHE FBUIBIMH-3EPTTEY
JKYMBICTApbIH KYprizyiHe MYMKIHAIK OepeTiH MaHBI3Abl KE3€H. 3epTTeydiH
Makcarhl — OKY-JaJIajiblK MPaKTUKaHBIH calachblH Oarajayla KBaJUMETPHSUIBIK
omicTepi maipanaHy apKepUIbl OLTiM Oepy yaepiciH skeTunmipy. JKorapel OKy
OpBIHJIAPBIHAAFBI OKY-JaJallbIK MPaKTUKAHBIH calachlH Oaranay — Oimim Oepy
camachlH apTThIPy MEH CTYASHTTEpAIH KOCiOM JaFibUIapblH J1aMBITYIAFbl
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MaHBI3BI acTiekTiepain Oipi. KBamumerpust — Oimim Oepy yaepicid Oaranayna
CaHJBIK KOHE CamajblK KOPCETKIMITEPre HETI3AeNTeH oJICHAMAJIBIK TOCL.
3eprTey OaphIChIHAA KBATMMETPHSUIBIK JICTEP/IiH OKY-IaJallbIK MPAKTHKAHBIH
THIMIUTITIH Oaranaygarbl pesli MEH MaHbI3bl adKbiHAanaabl. OKy-nanajibiK
MPaKTHKA JKOFApPhl OKY OPBIHIAPBIHIAFEI O11iM Oepy JKyHeCiHIH MaHbI3Ibl 06Tl
peTiHAe CTYASHTTEpAIH alfaH TEOPUSIIBIK OUTIMAEpIH MpakTHKaAa KOJJaHy
MYMKIHJITIH KaMTaMacel3 eteni. by ToxipuOeHiH camackl MEH THUIMIUTIT, 63
Ke3erinze, 0i1im Oepy OarapiaManapblHbIH CallachblHA, OKBITYIBUIAP/IBIH KOCIOH
OUTIKTLIIrHE JKOHE OKY-9IIICTEeMENIIK MaTepHajIap/IblH canachbiHa OailIaHbBICThI
O6ompim  keneni. Ocbl  opaiina, OKy-ZIanainblK TNpPaKTHKaHbIH OarajaHysbl
KBIMMETPHSUIBIK TYPFBIIaH ©3€KTI Moceliere aifHaIbIN OThIp. KBaTuMeTpHsITBIK
omicTep OKY YACpiCiHIET1 opTYpii pakTopiIapIbl CAHIBIK KOPCETKIIITEP apKBLIBI
Oaranayra MYMKIHJIK Oepenai, Oyn OuliM Oepy camachblH apTThIPYAbIH THUIMIL
KOJITAPBIH aHBIKTAyFa KOMEKTECE/I].

3epTTey MaKcaThl — KOFaphl OKY OPbIHIAPbIH/IA OKY-TaJIAJTBIK ITPAKTHKAHBIH
camachlH Oarayiay/blH KBaJUMETPHUSIIBIK HETI3JIEpPiH 93ipJiey, OHBI KETULAIPY
JKOJIIAPBIH aHBIKTAy >KOHE OimiM Oepy YpAiCiHIH THIMALUTITIH apTThIpy. OKy-
JaNanblK MPaKTUKaHBIH TUIMALUTITIH Oarasay 6apbhIChbIHIa KOJIIaHBUIATBIH JIICTED
MEH TOcUIep, COHaii-aK albIHFAaH HOTHKENIEP MEH YCHIHBICTAP OChI )KYMBICTBIH
HET13r1 Ma3MyHBIH Kypaiiabl. byn 3eprrey OuniM Oepy skyieciHaeri oky-aaia
MPAKTUKACBIHBIH CarachlH apTTHIPY YIIIH KBaJIUMETPHIIBIK Oaraay 9iCTepiHiH
MaHBI3IBUIBIFBIH KOPCETE OTHIPHIN, OUTiM Oepy canachlHAarbl pedopmManapibl
JKYy3ere acsIpyFa Heri3 0oja anajpl.

Tipek ce3mep: OKy-TananblK MPaKTHKa, KBAIMMETpPHsI, cama Oaraiayebl,
OutiM Oepy »KyHecl, MeJarorukaiblK Oaranay, KociOW JalbIHIBIK, 3€pTTEY
oxicrepi, cana OGaranaybl

OIIEHKA KAYECTBA MOJIEBOM MMPAKTUKH B BBICIIAX
YUYEBHbBIX 3ABEJEHUAX
*Emumoberosa I.C.', baiitamesa I Y.2, Anyaposa JI.E.?, Ecentypeena . K.*
123K a3axCKUil HAIMOHAIBHBIN )KEHCKHH T1€1arorn4eCKuil YHUBEPCHUTET,
Anmarel, Kazaxcran
* IOxno-Kazaxcranckuil negarornyeckuii yuusepcuteT uMenu O.0Koni0ekos,
IemmkenT, Kazaxcran

AHHoOTanusi. B crarbe paccMarpuBaroTCsi KBAJIMOMETPUUYECKUE OCHOBBI
OLIEHKHU Ka4eCTBa MOJIEBOM MPAKTUKHU B BBHICIINX yueOHBIX 3aBeneHusX. [loneBoii
OIBIT SBJIAECTCS BaXKHBIM JTAIllOM, KOTOPBIM IO3BOJIAET CTYAE€HTaM IIPUMEHATH
TEOPETUYECKUE 3HAHUS Ha TPAKTHKE, Pa3BHBATh NMPO(ecCHOHaIbHbIE HABBIKH
U TPOBOAUTH HAy4YHO-UCCIIEAOBATeIbCcKyl0 paboty. Llens uccienoBanus —
yiy4ieHre 00pa3oBaTeabHOIO IPOLECCa C UCTIONIb30BaHUEM KBATMOMETPHUUECKUX
METOJIOB JUIsl OIIEHKH KayecTBa MOJIEBOM MpakTUkH. OleHKa KauecTBa MOoJIeBOU
IIPAKTUKH B BBICIIUX YUYEOHBIX 3aBEACHUSAX SIBJIAETCS OTHUM M3 Ba)KHBIX aCIIEKTOB
MIOBBIIIEHUS] KaueCcTBa 00pa30BaHUSA U PA3BUTUA MPO(ECCUOHAIBHBIX HaBBIKOB
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cTyneHToB. KBanuomerpus mpezacraBiseT cOOONH METOJOJOTHYECKUI IMOIXO,
WCIIONIB3YIOIINM CHUCTEMY KOJMYECTBEHHBIX M KaueCTBEHHBIX MOKa3areieil as
OLIEHKU 00pa30BaTeNbHOrO Ipolecca. B xone nccienoBanus onpeaenseTcs posib
Y 3HaY€HHUE KBAJTMOMETPUUYECKUX METOJIOB JUUIsl OLEHKHU (P PEKTUBHOCTH MOJIEBOI
npakTuk. [loneBoit OnbIT ABIsAETCA Ba)KHON YacThio 00pa30BaTeIbHON CUCTEMBI
B By3aX, NPEAOCTaBIIsAsA CTYIEHTaM BO3MOXKHOCTb MPHUMEHATh TEOPETUYECKHE
3HaHUs Ha npakTuke. KauecTBo 1 3 peKTUBHOCTH 3TOTO OMbITA, B CBOIO OUEPE/Ib,
3aBUCUT OT KayecTBa 0Opa30BaTeIbHBIX IpOrpammM, MpodhecCHOHATBHOM
KBaJIM(PUKALIMHY IPETNOIaBaTeNei U KadecTBa yueOHO-METOINYECKIX MaTepUaIIOB.
B 3TOM KOHTEKCTE KBaJIMOMETPUUECKAs OLICHKA II0JIE€BON MPAKTUKU CTAHOBUTCS
aKTyaJbHOW 3adauveid. KBanmomeTpuyeckrne METOAbl IO3BOJISIIOT OLIEHUTH
pa3nu4HbIe PaKTOPhI 00Pa30BATEIHLHOTO MPOIIECCa C TOMOIIHIO KOJINYECTBEHHBIX
MoKa3aTesiel, YTO IOMOraeT OINpeneauTb A(PQPEKTUBHbIE NYTH IOBBIILICHUS
KadecTBa 00pa30BaHMS.

Henp uccnenoBanust — pa3paboTKa KBATMOMETPHUUECKUX OCHOB OLIEHKH
KauecTBa IOJEBOM IPAKTUKM B BBICIIMX Y4eOHBIX 3aBeleHUsIX. MeTonsl U
MOJXO/bI, MPUMEHseMble Ul OLEHKH 3()()EeKTUBHOCTU MPAKTHKH, a TaKkKe
MOJTy4YEeHHBIE Pe3ysIbTaThl U PEKOMEHAIUN COCTABIISAIOT OCHOBHOE COZIEpIKaHUE
paboTbl. DTO HCCIENOBaHUE MOJUEPKUBAET BaXKHOCTh KBAaJHMOMETPHUUECKUX
METO/IOB OIIEHKH Ka4yecTBa MPAKTHKH JJIs YAyUIIEHUs] CUCTEMbl 00pa3oBaHUs U
CIIy’KUT OCHOBOM U1 peanu3anuu pegopM B o0pa3oBareibHoil chepe.

KiroueBble ciioBa: 10JIEBOM OMNBIT, KBAJIMOMETpHUS, OLIEHKA KauyecTBa,
oOpa3oBareibHas CHCTEMa, IeJarormyeckasi OIeHKa, MpodeccuoHa bHas
MIOJrOTOBKA, UCCIIEZI0BATEIbCKIE METO/IbI, OLIEHKA KaueCTBa
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OQJIEYMETTIK HEJAT'OI'TIH AUCKYPCUBTIK KY3bIPETTIJIITTH
JAMBITYIBIH 9IICTEPI
*KanbeikoBa A.O.!, ApunoBa b.A.?
*1291-Dapabu ateiHgarsl Kazak YITTeIK yHUBepcHuTeTi, Anmarsl, Kasakcran

Anpgatma. byn  wmakama  oneyMeTTiK  TeJarorThlH — JUCKYPCHBTI
KY3bIPETTUIITH OHBIH KOCiOM JalbIHABIFBIHBIH HETI3r1 AacIleKTICl peTiHJe
3eprTeyre, COHai-aK OKy-TapOue ynepici skarIaiiblHaa OHBI JAMBITY dJIiCTEpiH
kacayra apHanraH. KahaHbIK e3repicTep MeH O11iM 6epy callaChIHBIH KAPKBIH b
JamMybl SKaFdalblHAa MyFaliMIep, OKYyIIbUIAp >KOHE ONapJblH ara-aHallaphbl
apachIHIaFel THIMJII ©3apa iC-KUMBUIIBIH MaHBI3IBLUIBIFEI €PEKIIe ©3¢KTi 0ola
Oactaapl. JIMCKYypCHBTI KY3BIPETTUTIK KOMMYHHUKAIMSIHBI KaMTaMachl3 €TyJIe
LICIIYII peil aTKapajbl, eiTKeHl o1 OuTiM Oepy yIepiciHe KaTbICyIIblUIapibIH,
COHBIH iIIiHJIe MYFaTIMJIep, OKYIIBUIAP )KOHE aTa-aHallap apachlHIaFbl TAOBICTHI
@3apa oOpeKeTTeCyTe BIKIAJ eTe/li. OJIIEYMETTIK Iearor KYMBICBIHBIH OYJT KaFbl
TYCIHICTIK MEH ©3apa TYCIHICTIKKe BIKIAI eTeal, Oy e3 Ke3erinie Oinim Oepy
KOHE OJICYMETTIK HOTHIKEICP/l KaKcapTaIbl.

Makanana ofieyMeTTiK MeAaror ThIH JUCKYPCHBTI KY3bIPETTUIITH TaMBITYFa
OarpITTaNIFaH 9/IicTep MEH Tacinaep Tanaanaasl. Onapably iIiHAe TPEHUHTTED,
CEeMHHapIap, KOOAJIBIK OKBITY oHE 0acKa Ja MelaroruKaibIK 9JIICTep epeKIe
Ke3re Tyceni. beiceni TeIHAAy, MaiibIMIay, AHATIOT )KOHE KAKTHIFBICTAPIBI STy
CHUSIKTBI HET13T1 JaFIplIap/bl )KaKCapTyFa KOMEKTECETIH OKBITY/Ia OCBI dICTEPIl
MPAaKTUKAJIBIK KOJAaHyFa 06aca Ha3ap aylaapbuIajbl.

OJIEYMETTIK ITeJarOTrMKaJIBIK YYKBIM apaChIH/Ia KYPTi31IreH SKCTIEPUMEHTTIK
3epTTey HOTWKENepiHe Kol KOeHUT OemiHemi. ApHAbl OKBITYIbl asKTaraH
KATBICYIIBUTAp JIUCKYPCHBTI  KY3BIPETTLIIK JCHTEHICpIHIH >KaKCapFaHBIH
KepceTTi. bys1 nepekrep YChIHBUIFAaH OKBITY SICTEPIHIH THIMAUTITIH pacTaibl.
DKCIIEPUMEHT HOTHXKeNepl COHBIMEH Karap TPEHUHITEp MEH CEeMHHapiap
KaTBICYIIBUTAP/IBIH JIOTHKAJIBIK TaJAdy, AUAJIOT JKYPri3y JKOHE KaKTBHIFBICTAP/IbI
mienry KaOuIeTiH jKaKcapTa allaThIHBIH KepceTTi. [IpomecTiH canackiH apTThIpy
YILiH O11iM 6epy TEXHOIOTUsTIAPbIH Maii1aTaHyIbIH MaHBI3IbIIBIFBI aTal OT1IEI1.

Makanaga OKBITyFa JKEKe Ke3Kapac acHekTiiepi, KapbIM-KaThIHAC
YIIiH KOJIaliael aTtMocdepa Kypy JXKOHE 3aMaHayW TEXHOJOTHSJIApIbl €HTI3y
KapacThIpblIaAbl. by KaThICymIbUIAPIBIH KaXETTUTIKTEpiHE THIMAI Kayarl
OepeTiH MKeM/Ii OKY OpTachlH KYpyFa KOMEKTeceai. ABTOp Te3 e3repeTiH Oimim
Oepy JKOHE OJICYMETTIK TajlanmTapFa caid OOJy YIIH OJ€yMETTIK TeIarorThiH
JMCKYPCUBTI KY3bIPETTUIIMH Y3/11KC13 JaMbITY KQXKETTITIH aran KepceTes.

CoHpIHzA, JUCKYPCUBTI KY3BIPETTUTIK CaJachHIAFbl Y3IIKCi3 OKy MEH
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KociOM J1laMyAblH MaHbI3AbUIBIFBI aTan eTuiedl. bysn Ourim Oepy yaepiciHiH
camachlH apTTHIPY JXKoHE OiiM Oepy opTachiHAa KAaTBICYIIBUIAPIBIH TAOBICTHI
e3apa OpEeKeTTeCy MapThl OONBIN TaObUTanbl. THIMII KapbIM-KAThIHAC OHIMIII
©3apa OpPEKeTTECTIKTIH Heri3i 0oJbln TaObUIabl, OJ1 KOFaphl OLTIM Oepy KoHE
QJIEyMETTIK HOTHXKeNepre KOl )KeTKi3yTre bIKIal eTe/Il.

Tipek ce3mep: MUCKYPCHUBTIK KY3bIPETTUIIK, KOMMYHUKAIM, 9/IiC, OiIiM
Oepy opTachl, KociOM JalbIHIBIK, OCJICEH1 THIHIAY, TSJIENICy, HHHOBAIMSIIBIK
TEXHOJIOTUsIIap

Kipicne

OJIEYyMETTIK TMENarorTiH JUCKYPCUBTIK Ky3ipeTrtunri — OuriMm 0Oepy
OpTachIHIAFbl  ©3apa  IC-KUMBUIJABIH ~ THIMIUIITIH — AHBIKTAUTBIH  HETI3ri
acniektutepaig Oipi. Kazipri xoramma KOMMYHHKAIUsi MEH QJIEYMETTIK e3apa
OpEKeTTECTIK MaHbBI3/Ibl POJI aTKapaIbl, COHJIBIKTAH JUCKYPCHUBTIK KY3bIPETTLTIKTI
JAMBITY OQJIEYMETTIK MEAarorThlH KOCIOM KBI3METIHAE aca KaKeTTI IaFbiFa
alHamneim OTHIP. by Makamana 013 oleyMETTIK MEJarorTiH KbI3METIHIH MOHIH,
OHBIH JUCKYPCHUBTIK KY3BIPETTUTITIHIH €pEKIIeIIKTePiH, COHTai-aK OHBI TAMBITY
o/licTepi MEH TACUIAEPiH jKaH-KaKThl KapacThIpaMbl3.

OJIeyMETTIK MeJaror KenTereH QyHKUUsIIapbl aTKapa/ibl, COHbIH 1II1H/E
Oamamap MeH oJlapjblH OTOachUIapblHA KOJJay Kepcery, OutiM Oepy yaepiciH
YUBIMIIACTBIPY, COHMIAN-aK OpPTYpJi OJNIEYMETTIK TONTApMEH JKYMBIC Kacay.
OHBIH KBI3METIHIH MaHBI3ABl 06JIirT — OKYyIIBIJIAPMEH, aTa-aHaJapMEH >KOHE
opinTecTepMeH THIMAI KOMMYHHUKAIMs OpHary. J[MCKYpCHBTIK KY3BIPETTLIIK
TEK TUIIIK JaFAbpUIap/bl FaHa eMecC, COHBIMEH Karap OelICeH i ThIHJIAY, dIMIIATHUs
TaHBITY JKOHE KapbIM-KaThIHAC KOHTEKCIH TYCIHY KaOUIETIH € KaMTHIbI.

OJIEYyMETTIK TEAarorThlH KOCiIOM  KY3BIPETTUIIN  OKYy, TOpOHeNiK,
QJIEYMETTIK-TICUXOJOTHSAJIBIK ~ JKOHE  YUBIMAACTBIPYIIBUIBIK — MIiHIETTEpHl
TUIMJII TICITyTe KAKETTI OUTIM, OUTIK KOHE KEKE KACHUETTEP/IIH >KUBIHTHIFbIH
KamMTuAbl. KOMMYHHMKATHBTIK KY3BIPETTUIIK, OHBIH Kypamaac Oemiri —
JTUCKYPCHUBTI KY3BIPETTIIIK MAMaH IBIKTBIH KEKE aCIEKTICI eMec, KalIbl Kociou
KY3bIPETTUIIKTIH OPraHUKAJIBIK 06utiri 60bIn TaObLIa bl

By MakaniaHbIH HETi3r1 MaKcaThl — QJIEyMETTIK MeAarorThiH JUCKYPCHUBTIK
KY3BIPETTUIITIH JAaMBITy OMICTEpiH 3€epTTey JKOHE ONapAblH THUIMIUITH
OKCIIEPUMEHTANIIBI  TYPAC AaHBIKTAy. 3epTTey OOBEKTICI — QJIEYyMETTIK
MearorTepiH, JUCKYPCHBTIK KY3BIPETTIIIr, al 3epTTey IoHI — OKYy-TopOue
NPOIECIHIE  QIEYMEeTTIK  NeNarorrepAiH  TUCKYPCHBTIK  KY3BIPETTUIIrH
JAMBITYZIBIH 9IiCTepl MEH Tacuiaepi. 3epTrey OaphichiHAa 013 Oenriiai aBTopiap
o3ipJIeTeH oNicTepAl KOJJIAHIBIK, OYJI OJeyMETTIK MeAarorTep apachIHIaFbl
JIMCKYPCUBTIK KY3BIPETTUIIK JIeHTeiiH Oaranayra MyMKIHAIK Oepi.

3epTTey TPEHUHITEP, CEMUHApPIIAP JKOHE MHTECPAKTHBTI KypCTap CHUSKTHI
MHHOBAIMSUIBIK ~ TEXHOJOTUSUIApABbl  KOJNJAHy OJEYMETTIK TeJarortepliH
JIMCKYPCUBTIK KY3BIPETTUIIK JEHIeHiH alTapibIKTail apTThIPAThIHBIH KOPCETTI.
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byn omicrep THiMai KaphIM-KaTbIHAC, OEJICEH I THIHAAY KOHE CHIHU TYPFBIIaH
oiJIay JaFaplIapbliH JaMBITYFa OaFbITTAJIFaH.

Marepuanaap MeH dicTep

byn 3eprTey oneymeTTiK TeAarorTapAblH JUCKYPCUBTI KY3BIPETTUIITIH
JAMBITY SJICTEPIH TepeH FBUIBIMH 3€pTTeyre OarbITTalFaH. 3epTTey 9/icTeMeci
KeJIeCl JIEMEHTTEP 11 KAMTH/IbL:

1. FbUIBIMU-TEOPUSTIBIK HETI3AEp MEH 3epTTey MapajurManapbl —
KYHENIK Ke3Kapac IUCKYPCHBTI Ky3bIpeTTi OuTiM Oepy JKyHeciHiH Kypamjac
Oemiri peTiHAe KapacThIpaabl, OHBIH KYPBUIBIMIBIK >KOHE (YHKIIMOHAJIBIK
KypaMJacTapblH TaJaibl; Oencenainikke Herizaenred Tocin (JI.C.Beirorckuid,
A.H.JleoHTbEB) MyF¥ajiM MEH OKYUIBUIAPIBIH ©3apa OpeKeTiH OeJICeHITIK
APKBUIBI JTAMBITBIIATBIH KY3BIPETTEP KUBIHTHIFBI PETIH/IEC aHBIKTANIBI; MOJICHHU-
TapUXH KO3Kapac JUCKYPCHBTI KY3BIPETTLIIK IMOH/IIK XKOHE OJIEYMETTIK KOHTEKCTE
KaJIBINITACATHIHBIH KOPCETEI1; dKoHE KOMMYHHUKATUBTI TUHTBHCTHKA koHe CEFR
KOHLIETILUACH JAUCKYPC KY3bIPETTUIIIHIH JUHTBUCTUKAIBIK Kypajjgap MeEH
KOHTEKCTIK OeriMenyai GyHKITMOHAIBI TYPAE peTTey KaOUICTIH amabl.

2. 3eprrey 00bekTici MeH ToHI. OOBEKTICI — QJIEYMETTIK MenarorTapabiy
Koc10U KY3bIPETTUIITHIH IUCKYPCUBTI Kypamaac 0eJIiri, ajl IoH1 — 0Cbl KY3bIPETTI
JAMBITYZIBIH 9ICTEPl MEH TOCUIIEPIHIH THIMILIIT.

3. 3eprrey omictepi. MplHanap maiganaHbUIAbL: 9eOUETTEpre IOy
JKOHE OTAHIIBIK YKOHE IICTEIIIK aBTOPJIAPIBIH TCOPHUSIIBIK SpekKeIIepiH KyHheney
(HypmaxamenoBa A.B., OtmenenoBa J[.A., Kozmoa A.H. xone T1.6.), A.b.
HypMmyxamenoBa TeIHAAYy, AQMNENJLY, IUATOT JKOHE KAKTBIFBICTAPMABI IIEIIY
JaFIpUIApBIH OarajayFra apHaJIFaH JHUArHOCTHKAIBIK KYpaJapMeH (ajjIbiH-alia
JKOHE KEHIHT1 TeCTiIey), Meara TUCKYpPCThl OarajayFa apHajJFaH MyFalimiepre
apHaJIFaH cayajiHaMma, OeiiHemMarepuasiap MeH HaKThl Me/Ina KarJaiap Heri3iHae
CBIHM OWJIAy/bl Tajay YIIiH JUCKYyCCHsUIap MeH (DOKYC-TONTAap, MPAKTHKAIIBIK
JKaFIaiapapl Tajaaay JKoHe IIeNnM KaObUigay MpolleciH Oaramay YIIiH Kekc-
CTaauiep, COHIa-aK CeMUHAP-TPEHUHT OApBICHIHAA KAThICYIIBUIAP/IbI OaKbLIAY.
QJIJIBIH aJia 931pJICHTEH CIICHApUIIep.

4. Monimertepai eHuey »koHe Tanaay. CaHABIK Tainaay Kypajaapiabl
CaJIBICTBIPY/Ibl, MANBI3ABIK ©3repicTep/l eCenTeyll KoHe t-TeCTTepai KaMTHIbL;
MasMyH/IBI TaJijay apKbUIBI (POKYC-TONTHIK TPAHCKPUITTEPAl KOIATAY >KOHE
caHaTTay apKbUIbI camajibl Tajnaay >Kyprizuiai; Hotuxkenep FbUIBIMU-TEOPHSITBIK
TYKBIPBIMIAPMEH CAIBICTHIPY VIIIH TaKbIPBINTHIK MaTpHUIlAIap/ia KYHETCH]II.

5. 3eprrey kesenuepi. bipiHmi ke3eH opeOuerTepre ajablH aja Moy
KacayIbl OKOHE KOHIIETITyallM3allusiay[dbl, eKIHIII Ke3eHre oJliCTeMeNiK
KypaJIgap/sl JalbIHAAYAbI KOHE OJIap/bl ChIHAKTAH OTKI3y/i, YIIIHII Ke3eHTe
AKCIIEPUMEHTTIK JKOHE OakKpllay TONTAPBIHIA JIUArHOCTUKAIBIK OMICTEepIl
KOJIJIAaHATBIH HETI3T1 SKCIIEPUMEHTTI, TOPTIHII KE3CHI1 JCPEKTepi OHICYIl
KOHE TYCIHAIpYHl, OCCIHII Ke3€H I HOTHXKENEp/i CaJIBICTHIPY/Ibl KOHE Camalibl
TaJ1ay/Ibl KAMTBI/IBL.
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CoHbIMeH, KOIAaHOANBI 9ICTEP KUBIHTBIFBI QJICYMETTIK MeIarorTapabliy
JTUCKYPCUBTI  KY3BIPETTUIINH  JaMBITYAbIH  TEOPHSUIBIK  HETi3JepiH,
JTUATHOCTUKAIBIK KYPAJIJapblH JKOHE MPAKTHKAIBIK MEXaHU3MIIEPIH TOJBIK
CUIIATTANBI.

Hatumxkenep :koHe TAJKbLIAY

JIMCKYpCHUBTIK KY3BIPETTUTIK — OYJI MIeT TUTIHAE AUCKYPCTHl KaObUIIay
KOHE Kypy KaOineTi, OHbIH iliHJE MOTIHAEpAl Kabbuigay kesinae Oenriii Oip
JIMCKYPCTBIK KaybIMIACTBIKTBIH T€3ayPYChIH HHTEPIIPETALIUSIIAY J)KOHE Maiiianany
narapuIapbl. Kazipri mudpIiiblk oJieM KOHTEKCTIHIE MEIUa TUCKYPC KY3bIPETTIIIT
QJIEyMETTIK MeNarorTep YIUiH epeKile MaHbI3Abl, ce0ell oMl aKmaparThl Tanjaay
KOHE MeJlna-KOHTEHTTI ChIHU TYPFBIJIaH KaObLI1ay NaFIbUIapblH KaMTHAB [ 1].

J.N. OTneneHOBThIH ~ TIKIpIHIIE,  JAUCKYPCHUBTI  KY3BIPETTUIIK
KOMMYHUKATHBTIK KY3BIPETTUIIKTIH Kypamaac Oeiiri Oosbin Tabbuiagsl. O
opTYpJi  (YHKUMOHAJIABI CTHIIBJCPAETI JIOTUKANBIK, JOHEKTI JKOHE TyTac
MOJIIMIIEMENIEpll  KYPacThIpy JKoHE TYCIHY KaOUIeTiH, MOJiMJIeMe TypiHe
OalIaHpICTBl TUIMIK Kypajjapael Tapaay KaOutetin Ouimipeni. Tuinik
Marepuaigibl  OipTyTac JKoHE e3apa OalJaHbICTBI MOTIHre (JHMCKYpCKa)
KyHenel OuUTy — JUCKYPCHBTI KY3BIPETTUTIKTIH HETI3T1 AaFabIchl. Juckypc —
AKCTPATMHTBUCTHKANIBIK TapamMeTpiepi (KapbIM-KaTblHACKA KaThICYLIbLIAP/IbIH
KOMMYHHUKATHBTI MakcaTTapbl, KapbIM-KaTbIHAC JKaFJaijapbl, yaKbIT >KOHE
OHTiMeJeCyIIiHIH O1TIMI) )KoHE MOTIHIe TOH TUIMIK CHUIIaTTamaiapsl 0ap ceiney
opeketi» [2].

Ko31moBThIH eHOeriHIe AUCKYPCUBTIK KY3BIPETTIIKTI KYpalThIH KypamFa
Cenbce-Mypcua OOHBIHIIA KEMICIMAUTIK, TYTACTBIK, COUJIECY KYPBUIBIMIAPHI
KOHE ceillecy Ke3iHAe Ke3eKIEeH JXYpyAl CaKTay KaTeropusuiapbl KipeTiHi
aiiteirFad. CoHJlali-aK THIHAAYIIBIHBIH COMIeMIEp/Il AYPHIC PETTUTIKIIEH Kypa
ay KaOUIeTIH KaMTUTBIH JUCKYPCTHIK KY3BIPETTUTIK CHIAThI Typasibl Eypoma
Kenecinin Tingep menbepi (CEFR) manimMaemeci ae kapacTsipbiaaasl [3].

ConniMen Oipre Oimim Oepy xyiecinae C.P. MyrammmMoBa, MyFaTiMHIH
KOCiOM MOICHHETIHIH MaHBI3Abl KypamMaac OeiKTepiHiH 01pi — OHBIH OKBITY MEH
TopOMeNey MakcaTblHA JKETy VIIIH OKYIIbUIAPMEH THUIMII Juayior Kypa Outyi.
Ocpiran OailyIaHBICTBI TEJArOTHKABIK JUCKYPCTBIH MaHBI3Ibl CHITaTTaMalapbl
MEH MYFJIIMHIH IUCKYPCHUBTI KY3bIPETTUTIT1HIH Ma3MYHBI OOMBIHIIIA d31pJIeMeIiep
naiiga 6omna 6actaasl. An, A.H.IIIaMOBTBIH aHbIKTaMachl OOMBIHIIA, TUCKYPCUBTI
KY3BIPETTUTIK — aTaMHBIH KOMMYHHUKATUBTIK MaJIIMIEMEJIep/IiH SpPTYPIi TYpiepiH
TYCiHYy, COHBIMEH KaTap op Typii (YHKIHOHAIABI CTUIBIAE TyTac, YHiIecimMai
HKOHE JIOTUKAJIBIK MAJIIMJIEME KYpacThIpy KaOijieTi.

JleMex, JHCKYpPCHBTI KY3IPeTTUTIK — TEAarorukajiblK JUATOTTHIH
TUIMJIUTITIH JKOHE OUTIM Oepy HOTIDKETEpiHEe KOJ JKETKI3yAl KaMTaMachl3 €TeTiH
KapbIM-KaThIHAC MaKcaThl MEH MIAPTTapblHA OailIaHBICTHI TUIMIK Kypalaapibl
Oapabap TaHgall OTBHIPHIN, MYFAIIMHIH TYTacC, JIOTUKAIBIK YHICCIMII JKOHE
(dbyHKIMOHAIABI OCHIMIENTEH JUCKYPCTHI TYCIHY KOHE KYpacThIpy KaOiieTi.
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Menua nuckypc Ky3bIpeTTUIITHIH Heri3ri aseMeHTi — aptypii BAK
KO3JIepIHEH allbIHFaH aKMaparThl Taljgay >KOHE CBIHM TYPFbIIAH KaObuinay
KaoOineTi, Oy1 )KacTapMeH KYMBIC ICTEHTIH QJIEYMETTIK MeIarorTep YIUIiH epeKiie
MaHbI3bl.  JIMIaKTHKAIBIK TUCKYpC, ©3 Ke3eriHae, OuriM Oepy opTachiHIa
MyFajiM MEH OKYIIbUIap apachlH/Ia akmapar MeH MarblHa alMacyfa BbIKMIal
eTeni, OWI1 OUTIMII KalbIITACTBIPYFa KOHE TAHBIMABIK JaFAbUIAPABI JaMBITYFa
kemekreceni [1].

OKBITY MPOIIECIHIE QJIEYMETTIK NeIarorTep CTyASHTTEP/IIH IUCKYPCHUBTIK
KY3BIPETTUIITH JaMBITY YIIiH MaHbI3/1bI OOJIBIN TaObUIATHIH OUTIMAL TYCIHY MEH
MEHIepy/l KaMTaMachl3 €Ty YIIIH TYCIHAIPYJIep MEH aHbIKTamallap/ibl KOJIIaHybl
kepek. OKbITyZa MbICalfap MEH WUIIOCTPAIUSUIapAbl KOJIJaHy SJIEyMETTIK
ne1arorrepre MaTeprall bl KOMKETIMI1 )KOHE TYCIHIKT1 €Tyre KOMEKTECe/ll, TCOPHSI
MEH IIpaKTHKa apachIHJarbl OAWITAHBICTBHI KAJBINITACTHIPAILL. JIMITaKTHKAIIBIK
JTUCKYpC KOHTEKCTIH/AE aHaJOTHsUIapAbl KOJJAAaHy TOpOHeNeHyIiae >KaHa
yFbIMIapasl OypblHHAaH Oap OuTiMMEH OalIaHBICTBIPY apKbUIbI Oeiimuenyre
koMekTecenl. COHbIMEH Karap, MUIAKTHKAIBIK JTUCKYpPC OapbIChIHIA YFBIMIIAP
MEH uiesapapl KaiTamay OiUTIMII HBIFATyFa KeOMEKTeceli, Oy oJeyMeTTiK
nefarorTepAid OuTiMaepid OeKiTy YIIiH ©3eKTi 00BN TaObUIaTHIH MaTepUaIIbl
ToOpOMeNeHyIIEp/IiH KaKChl MEHIepyiHe MYMKIH/IK Oepeni [2].

Ochb1 OUTIMTI THIMTI TYPJIE YUBIMIIACTHIPY YIIiH, OKBITY 9ICTEP1 MaHBI3IbI
pen atkapansbl. [lenarorukama «OKbITY 9/IiCi» TEpMUHIHE KONITETCH aHBIKTaMasap
OepuireH. OnapaplH KeHOipeyaepiH TOIbIFbIPaK KapacTblpabIK.

AbmusizoBa C.A. «OkpITy omicTtepi — Oy OKy-TopOMEe TpOIECiHIH
MIHJETTEepIHIH KEIICHIH MIeNIyre OarbITTalFaH MYFalliM MEH OKYIIbLIap/IbIH
e3apa 0ailJIaHbICTHI 1C-dPEKETIHIH ToCcUTaEpi» aenal [3].

M.A. KasumoBanblH [4] 3epTTeyiHae omicTep OuniM Oepy MakcaTTapbliHa
KETy JKOHE MOceJeNieplli IIenly >KOIAapbl MEH KYPalIapblHBIH >KHBIHTHIFBI
peTiH/e aHBIKTaJIabI.

®.D. Kopones, B.E. 'Mmypman of1ic KOIgaHBIIATBIH OPEKETTIH JaMybIHBIH
K1 3aHIBUTBIKTAPBIH KOPCETENl JKOHE OCHI MPOIECTIH HEeTi3ri Oenriiepin
AQHBIKTANIBI 1T TY>KBIPBIMIAU B! [5].

[lTon Manaxep o3 eHOeriHme [6] omic OpeKeT eTy epekeIepiHiH
CTaHJApTTAJIFaH JKOHE Olp MOHJI KHUBIHTBIFBI €KeHiH kepcereni. CtaHnaprrap
MEH alKbIHJIBIK 00JIMaca, 9/1ic Te O0ITybl MYMKIH €MecC.

M. Ckytun, K. I'apmuukoBa sxoHe P. MarenukoBa Kenecifiedl aHbIKTama
Oepeni: «OKpITy ofici — OyJl OKYyIIBUIApIBIH JKEKe OachIHAAFbl >KOCMAPIIbI
e3repicTepre KOJI )KeTKi3y YIIIH CaHaJIbl TYPJIE KY3eTe acChlPbUIATHIH MYFaTIMICP
MEH CTYAEHTTEP KBI3METIHIH TEKCEPUITeH KOoHE JKYHeNl JXYMBIC I1CTCHTIH
KYpBUIBIMBD [7].

Cymxara MexTa OKbITY oicTepiH Oip >KaFblHaH OKBITY 9JIICTEpl, eKIHII
JKarbIHaH OKBITY 9JIICTEpl PEeTiHAe KapacThIpyFa 0oaapl Aen ecenrtei/i [8].

CoHbIMEH, OCBl aHBIKTaAMaJIap[bl TalJail Kelle, OKBITYy OJICi JereHiMi3
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— OuriM Oepy MakcaTblHa KETy YIIIH MyFalliM MEH OKYLIbLIapblH e3apa
opeKeTTecy TOCUIIEpiH KaMTHUTBIH KyHelni Tocin Jen aita anambiz. ON OKBITY
MEH OKY 9JICTepiH KaMTHJbI, Ois1iM Oepy MpoleciHiH Heri3i 0oJbIn TaOblIabl
MKOHE OLTIM/II TUIM/I1 MEHIepyTe XKoHe JarIblIap bl JaMbITyFa bIKIAJ €TETiH OKY
OPEKETIHIH 3aHIBUIBIKTAPBIH KOPCETE/I.

JIMCKYpCUBTIK KY3BIPETTLIIK — OyJ1 O1pTyTac, TOTUKAIBIK KYPhUIBIMIAIFaH
MoJIiMIeMeNepll  KaObUIay IKoHE TEHepalusuiay, COHAAM-aK KaFmaiJIbIH
AKCTPAJTUHTBUCTUKAIIBIK EPEKIISTKTEPIH Tangay KaOijmeTi, Oyl oJeyMeTTiK
Mefarorrep YIIiH KociOM KbI3METIHAE epekiie MaHbl3Abl. Jluckyccus —
CTYICHTTEPAIH THIHIAY JKOHE COiJiey MJaFAbUIapblH JIaMBITyFa, OJApJIbIH
JUCKYPCUBTIK KY3BIPETTUIITH KaJIBIIITACTHIPYFa )KOHE OKBITBLIATHIH MaTePHAIIIIbI
TEPEHIPEK TYCIHyre BIKMAJI ETEeTIH MEeIarOrHKaNbIK JAUCKYPCTHIH MAaHBI3IIbI
xaHpsbl. [likipramac OapbIChIHA CTYJEHTTEP MYKHST ThIHJAyFa, CypakK KOFa
YKOHE KOHTEKCTTI TayayFa yipeHeai, Oyl olapIblH ChIHU OiIaybl MEH JI9JIeINIey
JaFIbUTAPBIH TaMBITa/IbI.

Ocpinaiiia, OKbITY 9/icTepl MEH JUCKYPCHUBTIK KY3BIPETTUIIKTIH e3apa
OailTaHpICHI QJIEYMETTIK TIEMAarorTepAiH KOCiOM KBI3METIHIE MaHBI3IBI PO
aTKapajbpl, OWTKEHI THUIMAI OKBITY oicTepl CTYACHTTEPHiH AHCKYPCHUBTIK
KY3bIPETTUIIIH JIaMbITyFa BIKHAJ €Tedl, ajl JUCKYPCHUBTIK KY3bIPETTUIIK
OKYIIBLIAP/IbIH OUTIMJII TEPEHIPEK MEHIepyiHe KoHE ChIHHM OMjIay JaFIbUIapbIH
KaJIBIITACThIPYbIHA KOMEKTECEI.

[likipranacrapasl 0Ky HpoLeciHAe NaiijanaHy TeK JAUCKYPCHUBTIK
KY3BIPETTLUTIKTI KaJbIITACThIpPyFa FaHa €MEC, COHbIMEH KaTap OKYLIbLIapIbIH
BIHTACHIH, IIBIFAPMAIIBUIBIK OHE CBHIHU OMIIAybIH HBIFAWUTYFa BIKMAT ETell.
OJIeyMETTIK NEeIarorThlH AUCKYPCUBTIK KY3BIPETTLIIIT OKY-TOpOHe MpoLEeciHie
MISTTYII POJI aTKapaThIiH MaHBI3IbI ACTICKT OOJIBIT TAOBLIAbI, O©UTKEH] OJ1 THIM/I1
KapbhIM-KaThIHACTHI KAMTaMAacChI3 eTe/li. byt 63 ke3erinae MyFatimMaep, OKyIIbIIap
KOHE OJNIapJblH ara-aHajlapbl apachIHAAFbl KapbIM-KATBIHACTHI HBIFAWTYyFa
KOMeKTeceIl.

bizmiH omeOMeTTiKk momyma JUCKYPCUBTIK KY3BIPETTUTIKTIH HETI3ri
aCIEKTUIEepiH, OHbI IAMBITY SJIICTEPIH JKOHE OChI cajla/larbl 3€pTTEY HOTHXKEJIEPiH
KapacTeipambI3. JIMCKYpCHBTIK KY3BIPETTUTIKKE TUIMIK JaFabliap FaHa eMec,
COHBIMEH KaTap 9JEyMETTIK KOHTEKCTE aKMaparThl THUIMAL JKETKi3y, OenceHmi
THIH/Ay, OHTIMEJIECYIIiHIH XabapiamanapblH TYCIHY >KOHE aJIeKBATThl JKayall
Oepy KaOiIeTTepi e Kipesi.

JIMCKYpCUBTIK KY3bIPETTUTIKKE TUIMIK JaF[bpliap FaHa eMecC, COHBIMEH
Karap oJIEyMETTIK KOHTEKCTE aKMaparThl TUIMJII JKETKI3y, O€JCeHJl ThIHAAY,
OHTIMeNeCyIIiHIH XabapimamanapblH TYCiHY JKOHE aJIeKBaTThl jkKayarm Oepy
kabinertepi e kipeni. C.A.CeliToB 3 3epTTeyiHe AUCKYPCUBTIK KY3BIPETTLIIK
QJIEYyMETTIK IMEeAArorThlH KOCIOM KbI3METIHIH Kypampaac Oeiiri  0osbln
TaOBUIATBIHBIH, OUTKEHI 01 OUTiM Oepy MPOIIECIHIH OPTYPIi KaThICYIIbUIAPIMEH
@3apa OpEKeTTEeCy camachblHa ocep eTeTiHiH aram kepcereni [9]. On conpmaii-
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aK OyJl KY3BIPETTI JAAMbITY CEHIMJI KapbIM-KaTblHAC OpHATyFa >KOHE OapiibIK
KaThICYIIBUTIAP/ABIH KaThICY JEHIeHiH apTThIpyFa KOMEKTECETIHIH aTam oTe/l.

OJIEyMEeTTIK TEAAarorThlH JAUCKYPCUBTIK KY3BIPETTUIINH JaMbITYIbIH
olicTepl MEH TOCUIIAEPIHIH OPTYPJUIrT 3€pTTey JKYMBICHIHBIH MaHBbI3/IbI
acriekTtici 6o TadbuTabl. A.b.HypMyxamenoBa o3 5KYMBICBIH 1A TUCKYPCUBTIK
KY3bIPETTUIITIH apTThIpyFa OarbITTalFaH TPEHUHITEP MEH CeMHHapJapiAbIH
THIMIAUTITIH 3epTTeiial. On OelceHl ThIHAAY >KOHE oNICNACY JaFIbUIapbliH
JAMBITYyFa BIKHOAJI €TETIH PONJIIK OWBIH >KOHE TOMNTHIK TaJIKbLIAy CHSKTHI
WHHOBAIMSUIBIK d1icTepi yehiHa b [ 10]. Byt omicTep oneyMeTTik meaarortep ra
©3/1epiHIH TUIIK JaFIbUIapbIH KETUIIpyTre FaHa eMeC, COHbIMEH KaTap KOHTEKCT
MeH ayIuTopusira OalIaHBICTBI KapbIM-KaThIHACBIH OediMaeyal yipeHyre
MYMKIHJIIK Oepeti.

3epTTeynaep KOpCEeTKEHIEH, AMCKYPCUBTIK KY3BIPETTUIIKTI JaMbITyFa
OarpITTaJFaH OMICTEP/IH THIMIUIIT IKCIEPUMEHTTIK TYpPAE pacTaidybl Kepek.
M.K.TypceiHOBa €3 3epTTeyiH/AE oJIEYMETTIK MEAarorTepliH JAUCKYpPCUBTIK
KY3BIPETTUIIIIH apTThIpy YIIIH OPTYPJl oJICTEpll KOJJaHy HOTHKEIEepIH
Tanaaiael. O MHTEPAKTUBTI TEXHOJOTHSJIAP MEH WHHOBAIMSUIIBIK TOCUIIEp.i
KOJIJJTaHy CaHJIBIK JKOHE CalalbIK KOPCETKIIITEPMEH PacTalaThlH JAUCKYPCUBTIK
KY3BIPETTLIIK JEHIeHIH alTapibIKTald jKaKcapTaThIHbIH aram eTemi [11]. Aran
aiiTkanaa, TypcbiHOBa KypC ThIHIAYIIBUIAPBIHBIH CTYAEHTTEPMEH KOHE OJIapAbIH
ara-aHaJapbIMEH KapbIM-KaThIHAC jKacay IaF[bUIapbl MEH CEHIMAUTIKTEPiHIH
YKaKcapFaHbIH aTarn eTe/ll.

JIMCKYpCHUBTIK KY3BIPETTITIKTI JTAMBITY OJIEYMETTIK TEIarorThiH KociOu
KBI3METIHIH MaHBI3/IbI ACTIEKTiCI OOJBIN TaObLIAbI. 3epTTEyNIep KOPCETKEHICH,
TUIM1 9MIICTEP MEH TACUIAEP/l KOJAAHY AUCKYPCHUBTIK KY3BIPETTUIIK JEHIeHiH
alTapIBIKTal jKaKcapTyFa MYMKIHAIK Oepemi. OJEyMETTIK Teaarorrep fa
OimiM Gepy OpTachlHIa KapbIM-KaThIHAC JKOHE ©3apa dPEKETTECY JaFIblIapblH
KaKcapTyFa KOMEKTECETIH jKaHa 9/IICTep/ll 3€PTTEy KOHE EHII3Y/l KaJIFacTbIpy
MaHBbI3/IbI.

Conpnaii-ak ceiijiey MOJCHHETI 9J€yMETTIK MeJarorTepiaiH JUCKYpPCUBTIK
KY3bIPETTLUIITIHIH MaHbI3/bl acniekTicl Oousbin Tabbliaabl. KapeiM-KaTbiHAC OKY-
TOpOME TpOIIEeCiHAe ISyl PeJl aTKapaTblH Ka3ipri »araaiaa TUIIl cayaTThl
KOHE IYPBIC KOJIJaHy OKYILIBUIAPMEH, aTa-aHaJlapMEH J>KOHE JpilnTecTepMeH
TaOBICTHI ©3apa dPEKETTECY/IIH MIHAETTI HIapThIHA alfHAIA]IbI.

E.}O. Terre xone A.B. babaeBa »XyprisreH 3epTTeyiep, oJEeyMETTIK
KBI3METKEPIIEPIIH COWIey MOJACHUETIHIH JEHreii TeMeH OOJBII KaJblll
OTBIPFaHBIH KepceTendi, Oy ocipece OanamapMeH >KOHE >KacecHipiMIepMEH
KYMBIC jKacay >KarJaiblHIa eJieyll ajaHJaylIbUIbIK TYFbI3aasl. OmapbiH
3epTTeyi QJIEyMETTIK KbI3METKEePIICPAiH KOMIITIT alThUTy MEH TUIAI KOJIAaHy/1a
aliTapibIKTail KaTeaiKTep xK10epeTiHIH KopceTTl, OyJ1 oJlapIbIH KOc101 KYMbIChIHA
YKOHE KIIMEHTTEPTe JIETeH CeHIMIHe Tepic acep eTyi MyMKiH [12].

OJIeyMeTTIK eJarorTepAiH JUCKYPCUBTIK KY3bIPETTUIIK ICHIeHiH apTThIPY
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YIIIH ceiley MOJACHUETIH JaMbITyFa OarbITTaiiFraH OafjapiiaMaiapibl JKy3ere
aceIpy KaxeT. byFaH nypbic allThlTy OOWBIHILIA TPEHUHITEP, TpaMMaTuka MeH
CTHJIb OOMBIHIIIA CEMUHApIIAp, COHAAN-aK 1CKEePIIiK KapbIM-KaTbIHAC 1aF IbLIIapbIH
KaKcapTyra OarbITTaJIFaH NMPAKTUKAJIBIK cabaKTap Kipyl MYMKIH.

Ochburaiiia, ceiaey MOJICHHETI OOMBIHIIA KYMBIC JICYMETTIK TIeAarortep
IIbl asipiay MEeH OUTIKTUIIrH apTTHIPYAbIH KypaMmaac OesiriHe aifHamybl Kepek,
Oyl ©3 Ke3eriHje OoJIap/blH AUCKYPCUBTIK KY3BIPETTUIIIH apTThIpyFa >XKoHE
K2Ci0M KbI3METIHIH TUIMAUTITIHE BIKIIAT €TEII.

[lenarorukanblK — TCHUXOJOTHSINAFB  Ka3ipri 3eprTeyiep QJIeyMEeTTIK
MeAarorTepiy AUCKYPCUBTIK KY3bIPETTUIINH apTThIPY/IbIH HET13I1 9/1iCi peTiHe
JTUAJIOTTIK OKBITYJIBIH MaHBI3IbUIBIFBIH aTan Kepcerei. JuanorTik oKeITy O11imM
Oepy yZIepiciHe KaThICyIIbLIap apachlHIa OelICeH/l O anmacyra, Haesuiapbl
TaJKblIayFa >KOHE CBbIHM Tajjayra OarblTTanFaH. byn TUINIK Aarabliapibl
FaHa eMec, COHBIMEH KaTap KYpPMET, dMIIaTUsl )KOHE BIHTHIMAKTACTBIK CHUSKTHI
QJIEYMETTIK KY3bIpETTep/i JaMbITyFa >karai skacaiinsr [13].

Jlnanortik OKbITyabl OUTIM Oepy YIEpiCIHE €Hri3y MyFaliMJIep MeH
CTYICHTTEpIIH e3apa OeJCeHI OpeKeT eTyiHe MYMKiHmiK Oepemi, Oy o3
Ke3€eriH/le MHKIIO3UBTI OU1iM Oepy OpTachlH KypyFa BIKMAal eTeli. 3epTreynep
KOPCETKEeHIeH, JUAJIOTTIK ToXKipuOenep >KaKChl akaJeMUsUIBIK HOTHUXKEJIepre
YKOHE CTYJICHTTEp apachIHAAFbl KYIITI 9JI€yMETTIK OailaHbICcTapFa bIKIAJ eTell.
Ocbutaiiina, AMATOTTIK TACULAEPHAl KOJNJaHy MYFaliMAEpAIH IHCKYPCUBTIKK
JIaFIpLIAPbIH JKETUIIPIN KaHa KOMMaiibl, COHbIMEH KaTap 9pO0ip KAThICYIIbIHBIH
©3 OWBIH, OWBIH KETKI3yre MYMKIHIIT1 Oap »ajambl TOpOUENiK YHIeCiMIiTIKKe
BIKIAJ €TEe/l.

JInanorTik OKBITYBIH MaHBI3Abl ACTIEKTICI OHIM/I IHUAJoTKa MYMKIHIIK
OepeTiH ©3apa OPEKETTECTIKTIH aWKbIH epekenaepl Oonbim TaObLIaabl. by
epexerniep akmapar anMmacylbl, YKbIMJIBIK MICHIM KaObUIlayJbl JKOHE OKY
JKOHE WJICSUTapMEH aJIMacy YIIiH Kayirci3 KeHICTIKTI yKacalThiH OaaMalapibl
TanKplIayasl KaMTuabl [14]. By mpuHIunTepai olieyMeTTiK KbI3METKepJIepai
CTYICHTTEPMEH, dpINTECTEPMEH KOHE KOFaMIACTHIKIICH THIMAIPEK SpeKeTTecyre
JMaWbIHAAY YIIIH Tikenel oelimMaeyre 0oabl.

Xorapbina alThUIFaHIapbl €CKEPE OTBIPHII, AJIEYMETTIK MeAarorTepii
OKBITY J>KOHE OUTIKTUIriH apTThIpy OarjapiamanapblHa AMAJOITIK OKBITY
o/ICTEpiH KIPIKTIPY OJIAPAbIH AUCKYPCHUBTIK KY3BIPETTLIIIH JaMBITYJbIH JKOHE
OKy TOXIpHOECIHAE ©3€KTiI QJIEYyMETTIK MOceNIeNiep/l IIeNIyre JalbIHAay/IbIH
TUIMJII JKOJIBIH YCBIHABL. byt oficTepaiH THIMALUTITIH OaFanay yIIiH dJIeyMETTIK
MeAarorTepAiy IUCKYPCUBTIK KY3BIPETTLIIK JACHIEJIEpiH aHbIKTAy MAaHbI3/IbI.
l-cyperTe oleyMeTTIK MeaarorTep/IiH AUCKYPCHUBTIK KY3BIPETTUIK JCHrenIepi
KOpceTuIreH, OyJl omapAblH KOciOM KBI3METIHIETT MAaHbBI3Ibl ACIEKTUIepIi
avKprHAak eI [11-15].
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OJIeYMeTTIK DeTarorTepIid JHCKYPCHETI KY3LIPeTTiTIR JeHreiaepi

HHoFapsbi OpTawa -
- - TemeH aeHreun
OeHreu oeHreun
* AKNapaTTbl TEPEH, * /Hannol TakbipoINTapR * lllekTeyni Kapbim-
Tangay; BOMBbIHLWIA Kapbim- KaTblHaC AaFablnapbl;
* Hypaeni TakbipbinTapabl KaTbIHACTBI CaKTaYy; * Qg Bingipygperi
TyCiHaipy; * benceHai ThiHOaY; KUbIHABIKTAP;
* Kypaeni Takpipointap * QHriMmenacylwidi Tyciny * KoHTeHCTTI TyCiHY
BoibiHwa guanor macenenepi
Hyprisy;

* Nanenpey garablnapes;
* JHrimenecywini ceHaipy

Cypet 1 - — OneyMeTTiK eIarorTepaid IUCKYPCUBTIK KY3bIPETTUTIK
JeHreinepi

l-cypeTTe KepCceTUIreH 9JeyMEeTTIK MeAarorTepAiH TUCKYPC-KY3bIPEeTTUTIK
JeHreiIepiH KapacThIpaibIK.

1. JInckypc-KY3bIPETTUTIKTIH KOFapbl JEHIeHIH/IE dJIEyMETTIK MyFalliMaep
KapbIM-KaTbIHAC TIeH TaJAay[blH JaMbIFaH JarabuiapbiHa ue. Omap akmaparTsl
CBHIHU TYpFbI/IaH OarajiayFa KoHe TYCIHAIpYTe, HET13r1 Oiap/bl aHbIKTayFa KoHe
HETI3/IeJITeH KOPBITBIHIBLIAP KacayFra KaOinerTi. Byran opTyp:i ke3kapactapbl
€CKepe OTBIPHIN, AJIEYMETTIK Mocesenep, NCHXOJIOTHSIIBIK ACTEKTUIep >KOHe
NEIarOTUKAJIBIK TEOpHsIap CHSAKTHl KypAeNi YFBIMAAPAbl TYCIHIIPY JKOHE
TAJIKBUIAY MYMKIHJIT1 Kipeai. OIeyMeTTiK TopOuenijep KapaMa-Kaiiibsl Hemece
ce3iMTan Macenenep TaJKbUIAHATBIH JKarjailiapaa 1a ChIHAAPIBl JHAJIOIThI
cakTail anazapl. Onap JIOTUKAIBIK JAJIENAep MEH MbICAJIap KEJITipe OTHIPHIMN, 63
MIKIpJIePiH TYKBIPBIMIAYFa XKOHE HETI3/IeyTre, COHIai-aK CCHIMII IOIeIep MCH
AMOITMOHAJIIBI KOHBEPCHSIIAP/IbI KOJIIaHa OTHIPHIT, OacKamapbIH MiKipiHEe ocep
eTyre mebep.

2. Opra pgeHreiineri IUCKYpPCHBTIK KY3BIPETTUIIKKE HE JJIEyMETTIK
HearorTep KapbIM-KaTbIHAC JaFAbIapBIH )KaKChl MEHTepreH, OYJ1 oapFa sKaJIbl
TaKbIpBINITap/ia QHriMe epOiTiN, ceHiMAl aTMocdepa KalbIITaCThIPYFa MyMKIH/IIK
Oepeni. Omap cyx0arTacylIbIHBI MYKHUST THIHJIAI, HAKTBUIAYIIBI CYpaKTap KOs
ayajapl )KOHE OHBIH KO3KapachlH TYCIHETIHIH kepceTe Oineni. CoHbIMEH Karap,
QJIEYMETTIK IeJarorrep o3reiepiH SMOLUUIIapbl MEH HUETTEPIH AYPHIC TaHbII,
THIM/JII ©3apa OPEKETTECy OpHaTa ayapl.

3. Temen pneHrelaeri AUCKYPCHBTIK KY3BIPETTUTIIKKE W€ OJEYMETTIK
nelarorrep KapbIM-KaTblHAC OapbIChIHA Oenrisi 61p KUbIHABIKTApFa TaIl 00JIabl.
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OnapablH KOMMYHUKATUBTIK AaFAbLIapbl IIEKTEYI1 O0IFaHABIKTaH, SHIIMENIeCyIl
KoJay KaOimeTi TeMeH, OyJI ©3 Ke3eriHjae TYCIHOSYIIUTIK TeH >KaHKajaapra
okenyi MymKiH. CoHaii-aK, oiap ©3 OUIapblH HAKTHI KETKI3y/e KUBIHIBIKTAPFa
Ke3irezi, 0y uaesiap MeH MiKipaepAl TY’KbIPbIM/Iay/ibl KUBIHAATHII, OacKalapMeH
e3apa opeKeTTecyli KypaeneHaipeni. bynan Oenek, olleyMeTTIK KoHE MOJICHH
epEeKIIeNIKTepl KETKUTIKTI JeHreie TyciHe anmay, KOMMYHHKAIHUSHBIH
KOHTEKCTIH IYpBIC KaOblI1aMay cangapblHaH CyX0aTTacyIIbIHBIH Al TKAHBIH KaTe
TYCIHAIPY KayTi TYbIH/IaiIbI.

OJIeyMeTTIK KbI3METKEpJepre apHajfaH JIUCKYPCTBIK KY3BIPETTLIIK
NeHreinepiniy Oysl I1eHOepl KIMEHTTEPMEH, OpINTECTEPMEH JKOHE Kbl
KOFaMJIaCTHIKIEH THUIMA1I OpeKeTTecy YIIIH KOMMYHHUKAUUSIBIK JaFablaapibl
JAMBITYIBIH MaHBI3BUTBIFBIH KOpceTei. JUCKYpPCThIK KY31PETTUTIKTIH KOFaphl
JICHTeH1 QJICYMETTIK TeIarorrepre KypAedal MoceseNepAl COTTI MISHIyre KoHE
OHBI KOKET €TeTIHAepTe KOJIay KOpceTyre MyMKIiHIIK Oepe/i.

JIMCKYpCUBTIK KY3bIPETTUTIKTIH CanaiblK KOPCETKIIITEePi KapbIM-KaThIHACKA
JIETeH CeHIMJUIIK ACHIeiiH, ayIuTOpHsFa 0ailylaHbICThl KApbIM-KAThIHAC CTHJIIH
Oeitimey KaOUIeTiH KoHe KaHKaJIIap/Ibl IIenTy KaOiJeTiH KaMTybl MYMKIH.

3eprTey OapbichiHaa «bidiM KoHE KaHAa WHHOBALMSIIBIK TEXHOJIOTHSIIAP
OpTAJBIFbD aTThl OUTIKTUIIKTI apTThIPy OPTaJbIFbIHAA KCIIEPUMEHT KYPri3uil,
«OJIEYMETTIK TIearorTep/aiH KoCiOM KY3bIPETTUTITIH apTTHIPY» TaKbIPHIOBIHIAFbI
AnmMatsl 00bICHl OOMBIHINA KYpPri3iireH Kypcrapaa. Kypcrap onmaiiH jkoHe
odpdmaitn dhopmarrapeiHaa Kyprizimi. 40 oJeyMeTTIK Meaaror KaTbICHIN, €Ki
TOTKA O6JIH/II: JUCKYPCUBTIK KY3BIPETTUIIIH IaMbITy OOWBIHIIA TPEHWHTTEH
OTKeH 3KcrepuMeHTTiK Totl (20 amam) skoHe 6akputay ToObI (20 agam). [luckypcuBTi
KY3bIPETTLUIIK AeHreilin Oaranay yumiH A.b.Hypmyxamenosa a3ipiereH, ThIHIAY
JIaFIBUTAPBIH, JTOJIEACY/, JHAIOTTHI XKoHE KOH(GIUKTTEPl Iy i Oaraay/ibl
KAMTUTBIH IICTEME MMaliJaTaHbUI/IbI.

TpenuHrke neiiH oHE OJaH KEWiHr1 Oaranay HOTIDKenepl 1-kecrene
KeNTipiireH

Kecre 1 - XKarTbiryFa /1eiiiH KoHE 0J1aH KEH1HTI1 Oaraay HOTHXKeJepl

Tom JKarteiryra neifinri XKarreirynan keiinri Osrepic (%)
oprara 6an oprarma 6an
DKCHEPUMEHTTIK 65 85 +30%
Bakpuiay 66 67 +1.5%
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cBEB8888338 38

HATTEIFYFA OEAIHM OPTALUA HATTBIFYOAH KEWIHTI OPTALLA
BAMN BAMN

H JRCnepimedTTiE [ bakpnay

Cyper 2 - KarbicymbuiapslH IMCKYPCUBTIK KY3bIPETTUTIK JCHI€HiHIH e3repyi

I'padux (l-cyper) eki ToONTarbl KaThICYIIbUIAPABIH JAUCKYPCHBTIK
KY3bIPETTUTIK ACHIeHiHIH ©3repyiH KOpceTe i: SKCIIEPUMEHTTIK XKoHe OaKbLiIay.

- DKCIIEpUMEHTTIK ToIl. TpeHUHTKe Jielin opraiia 6amr 65 6oca, oKyaaH
keiin 85-ke neiin ecti, Oy 30% ecimre coiikec keneni. byn aifrapnbikrai
KaKCapTy IUCKYPCHBTIK KY3BIPETTLTIKTI JaMbITyFa OaFrbITTalFaH OKBITYIbIH
YKOFapbl THIMJIUTITIH KOPCETEI.

- bakpimay ToObI. JKaTThiFyFa neiinri oprama Oamn 66 Oonmsl, an
KATTHIFyJaH KeHiH Ol TeK 67-Te Aeiiin ocTi, Oy Hebapi 1,5% e3repic. by eH a3
’KaKcapTy eIIKaHIail apHaibl apanacycsl3 0akpliay TOObIHA KaThICYIIBUIAPABIH
JMCKYPCUBTIK KY3BIPETTUIIK JIEHTeHi iC )KY31H]Ie e3repicci3 KalFaHbIH KOPCEeTe/Il.

I'paduk OKBITY SKCHEPUMEHTTIK TOMNTA TUCKYPCTBIK KY3BIPETTUIIKTIH
JaMyblHa OH OCep CTKEHiH, aj Oakpliay TOOBIHIA aWTapIIbIKTall e3repicTep
00JIMaraHbIH aHBIK KOPCETEIl.

2-KecTenie TUCKYPCHBTI KY31pETTUTIKTIH 9pTYpJii KOMIIOHEHTTep1 OOMbIHIIA
IKCIIEPUMEHTTIK YKoHE OaKblIay TONTAPBIH CAJBICTRIPY HOTHKEIEPi OSpilireH.

Kecre 2 - 3eprrey HoTHXRKETEP]

JucKypcuBTiK DkcnepumenTTik Tom | XKakcapry bakpiiay To0Obl | JKakcapty
KY3BIPETTLTIK (opramia Gasun) (%) (oprarma Gasr) (%)
Kypamjac Oeiri
TerHmay mJarapUTapsl 70-90 28,6 70 2
AprymeHTanus 60-85 41,7 62-63 1,6
Jwasor xypri3y 65-88 35,4 64-65 1,6
KaxTpIFpicThI 1ICIITY 68-87 27,9 67-68 1,5

“ITEJJATOTHKA FBITBIMIAPBI” cepusicet Ne3 (78) 2025, 127-149 66. 137



OJIEYMETTIK ITEJATOI' TIH JMCKYPCHUBTIK K¥3bIPETTUIIT'TH JAMBITYbIH

3-cypeTTe OSKCIePUMEHTTIK JKOHE OaKbulay TONTApPhI apachIHIAFbI
HOTHOKETIEP/IIH CaJIbICTBIPMAJIbl TaJ/1aybl aHBIK KOPCETLITEH.

KaKTbIFLICThI WeLly

Hwanor wyprisy

AprymeHTtauma

TeiHAay Aafabinapsl

=]

20 40 60 80 100

B HakcapTy (%) B bakpinay To66l (opTawa 6ann) M 3KcnepumeHTTiK Ton (opTawa 6ann)

Cyper 3 - HotmxkenepiiH CaabICTBIPMAIIBI Ty bl

DKCHEpUMEHTTIK JKoHE Oakblaay TONTAPbl aApachIHIAFbl HOTHKENEPIiH
CaJIBICTBIPMAJTBI TAJAYbl OKBITYIBIH JUCKYPCUBTIK KY3BIPETTUTIKTIH JaMyblHA
alftapnelkTaili ocep eTkeHIH KepceTTi. Tannmay OapbIChIHIA TUCKYPCHUBTIK
KY3BIPETTUTIKTIH KeKe Kypamac Oemikrepine 6ara Oepisji, MbICAIbI:

- Terrmay garapIapbl. DKCIEPUMEHTTIK TonTa oprama 6aymt 70-ter 90-ra
neiiH ecTi, Oy 28,6% sxakcapTyasl Ouigipeai. bakpinay ToObIHIA ©3repicTep TeK
2% Gomnnpl.

- AprymMeHTanus. DKCIIepPUMEHTTIK TomTa oprainia 6amr 60-tan 85-ke neiin
(41,7% xaxcapy), 6axpinay ToObIHAA 62-1€H 63-ke neitin (1,6% xaxkcapTy) ecTi.

- [Anasnor xypri3y. DKCIIEpUMEHTTIK TOITa opraiia 6amt 65-ten 88-re neitin
(35,4% »xaxkcapry), Oakpuiay ToObIHIA - 64-TeH 65-ke neitin (1,6% xakcapry).

- KakThIFbICTHI 1I€NTYy. DKCIIEPUMEHTTIK TOITa opTama 0amt 68-1eH 87-re
neitin (27,9% xakcapy), 6akpuiay ToObiHIa 67-1¢H 68-re neitin (1,5% xxakcapry)
OCTi.

byn nepekrep TpEHMHITIH THIMII OOJFAaHBIH JKOHE QJIEYMETTIK
KbI3METKEpIIEp/TIeAarorTep apachlHaa JUCKYPCHUBTIK KY3BIPETTUTIKTIH OapibIK
ACTICKTUICPIH alTapIIbIKTal KaKCapTyFa bIKIAI €TKEHIH pacTanIbl.

Ocplnaiiia, 3epTTey HOTHXKENepl TPEHUHITEP MEH CEMHHApPIap CHUSKTHI
OKBITYJIBIH HMHHOBALMSIIBIK QMICTEpiH KOJNJAHY OJEYMETTIK Ielarorrepiain
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JUCKYPCUBTIK KY3BIPETTUIIK ACHICI1H alTapibIKTail apTThIpaTbIHbIH KOPCETEI.
byn e3 ke3erinie oiapiAblH KOCIOM KbI3METIHE >KOHE CTYAEHTTEpMEH, ara-
aHaJlapMEH JKOHE dpIiNTecTepMEH KapbIM-KaTbIHACBIHA OH 9CEP €Tyl MYMKIiH.
3epTTeydiH albIHFaH HOTHXKENEpl OJIEYMETTIK TMeAarorTepAiH Kociou
IC-OpeKeTi YIIH JUCKYPCHBTIK KY3bIPETTUTIK MAaHBI3ABLUIBIFEIH KOpPCETE/l.
DKCHEPUMEHTTIK TONTAFbl JUCKYPCUBTIK KY3bIPETTUIIK opTarna 6amisHbH 30%-
Fa apTybl THIHJAY, TOJIENJIEY, TUAJIOT KOHE KaHKaIJapAbl eIy CHIKTHI HET13r1
JaFAbUIap/bl JaMbITyFa OarbITTaJIFAH TPEHUHITEP MEH CEMHUHApJapibl €HIi3y
OKBITY TOXKIpUOECIHIH canachlH alTapiIbIKTall )KaKCapTaTbIHBIH KOPCETE/].

Byn e3repicTep oKy yzaepiciHe OH ocep €Tyl MyMKiH, O TKeH1 AUCKYPCUBTIK
KY3bIPETTUIIKTIH ~ JKOFapbliaybl  OKYyIUBUIAPMEH,  aTa-aHaJapMeH  JKOHe
OpINTECTEPMEH THUIMII OpeKeTTecydl keHiamereni. JKorapbl KapbIM-KaTbIHAC
JaraplIapbl 0ap oNeyMEeTTIK IMeJarorrep 3 KIMEHTTEpIHIH KaKeTTUIKTepiH
TYCiHyTe, )KaHKaJIJIap bl IIEITyTe XKoHe KOJIJIay KopCceTeTiH O11iM Oepy opTachiH
KypyFa KabineTTi. by e3 ke3erinze oKy HOTHKeNIepiHiH kKaKcapybIHa KoHe O11iM
Oepy yaepiciHe KaThICYIIbUIAPAbIH KaHAFaTTAHYBIHBIH apTYbIHA OKeITyl MYMKiH.

ANBIHFAH HOTWDKENEpHl o1e0HeT JepeKTepIMEH CallbICThIpY 3epTTey
HOTIKENIEPIHIH JUCKYPCUBTIK KY3BIPETTUIIK cajachIHAAFbl 0ap 3epTTeyiaepMeH
CollkeC  KeJETIHIH  JKOHE  TOJBIKTBIPATBIHBIH  Kepceredl.  Mpicaisl,
A.b.HypMmyxame10BaHbIH €HOET1H/I€ TPEHUHITEP MEH CEeMUHapiap QJIEyMETTIK
MEearorTepiH JAUCKYPCUBTIK KY3BIPETTUITIH apTTHIPYAbIH THIMII dmicTepi
€KEH/IIT1 aTarn eTIITeH, OYJI OCBI 3epTTEYAIH HOTIKeNIepiMeH pactanansl [10].

Conbiven karap, M.K.TypchlHOBaHBIH 3epTTEy/lepi Jie OJEyMETTIK
MEeNarorTepiH KociOM ©cCyiHIH HETi3rl acHekTicl peTiHAe JAUCKYpPCHUBTIK
KY3BIPETTUTIKTI JAMBITY KOKETTUIIriH Kepceteni [11]. DxkcnepumMeHTTIK TonTa
TBIHZQAY, MJQJNENJey >KOHE JAMaJor >KYPridy JaFbUIapblHBIH aNTapibIKTail
KaKCapraHbl Typajbl KOPBITBIHABUIAP 9p TYPJi OKBITY (hopMaTTapbIHbIH
JUCKYPCUBTIK KY3BIPETTUIIKTI JaMbITyFa oCepl KOHE OJapAblH SJIEYMETTIK
CaJIaHBIH KOC10M KbI3METIHE Y3aK MEP3IM/Ii 9CePi CHUSAKTHI opi KapanFbl 3epTTEYIep
YILIH jKaHa acMeKTUIepl amaabl. TopOuenIiiep.

Ocpinaiiia, Oy 3epTTeyaiH HOTHXKeIepl Oap TeopHusulapAbl pacTan KaHa
KOIMaiibl, COHBIMEH Karap QJIEyMETTIK IeJarorrep Jbl Jaspiayia OKbITYIbIH
THIMJII QIICTEPIH OaH dpi 3epJeney KOHE EHIi3y KaKeTTLIIriH aiTa OTBIPHII,
6111M Oepy ToxipuOeciHAeT1 JUCKYPCUBTIK KY3bIPETTUIIK POIIH TYCIHYTE BIKIAJ
erenl.

OJIEyMEeTTIK MEeNarorTepiH JUCKYPCUBTIKK KY3BIPETTIIITIH apTThIPY
OOMBIHILIA 3€pPTTEy HOTHXKENEpl TOJBIFBIPAK KAapacThIPbUIYbl THIC OipHele
(hakTopiapra O0aiJIaHBICTBI 0OJTyBI MYMKIH.

1. KarplcymbapaplH NalbIHIBIK JEHTell. OJIEyMETTIK MeAarorTepIiy
OacTanKpl AAaspIBIFBIHBIH OPTYPJI JACHIeWIepi COHFBI HOTHKETre alTapIibIKTai
ocep ere amap eni. TyThIHYLIBIIapFa KbI3MET KOPCETy CajachIHAAFbl KapbIM-
KaTblHAC TIEH ©3apa JpeKeTTecy OoibIHIIA OYpBIHFBI TKIPUOEC] >KOFaphI
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KaTBICYIIBUTAPBIH JTaFABLIAPhl aWTAPIIBIKTAll >KOFapbl 00abl. by omapmabig
KeloOip KapamaibIM JaFapliapra ue OONFaHJIBIFbIHA JKOHE YCHIHBUIFAH OKBITY
onicrepine oHail Oeifimaenyine GainaHbICTBI OOMYbl MYMKIH.

2. TpeHuHrrep MeH ceMuUHapiapibl OTKI3y KOHTEKCi. TpeHMHrTepaiH
TUIMJIUIITIHE TPEHUHTTEP OTKI3UITEH PEeTPO-aHATMTHKAIBIK KOHTEKCT € ocep
€TKeH Ooiybl MYMKiH. MpIcasbl, erep ceMuHap KOJAay KOHE e3apa KeMeK
arMocdepacbslHa oTce, Oyl KaThICyIIbUIAp/AbIH KOOIpeK KAThICyblHA bIKIAJ
€TTI JKOHE YCHIHBUIFAH JaFIbUIapAbl OEJCeHIl TypHae KOJJaHyFa MYMKIHIIK
6epni. CoHbIMEH Karap, OpHajiacy, KOJIAHJIbl OpTa OHE OKY peCypCTapbhIHBIH
KOJDKETIMAUIIT CUSIKTBI (PaKTOpIIap HOTHXKEIEpre acep eTKeH 00ybl MYMKIH.

3. Ilemarortepaiy sxeke epekienikrepi. KareicymbuiapabpiH MOTHBAIuS,
KaHa HOpCceliepre AalllbIKTBIFBI KOHE ©31H-031 Oaramay MJCHreil CHSKTBI
KEeKe Kacuerrepi ge pen arkapapl. OKyFa JIETeH BIHTAChl JKOFaphl KOHE ©3
KY3BIPETTUTIKTEPIH TaMBITYFa KbI3bIFYIIBIIBIKTAPHI )KOFAPhl MYFATIMIEpP KOCiOU
ecyTe a3 KbI3bIFYIIBUIBIK TAHBITKAHIAPMEH CAJIBICTBIPFAaHAA 03 JaFAblIapbIHBIH
KOFapblIaybIH KOPCETTI.

AHbIKTaNFaH (aKkTopiapAbl €CKepe OTBIPHII, JJIEYMETTIK MeJarorrep ra
JMCKYPCUBTIK KY3BIPETTUTIKKE OKBITYABIH SIICTEpPl MEH TOCUIIEPIH JKETUIIIpY
OoiipIHIIIA O1pHEIe YCHIHBICTAP/IbI YChIHYFA 00JIa/Ib:

1. XKekenenren rociyn. KarplcymbLiapieIH JalbIHBIK JCHI €H1HE HET131eJITeH
OKY/JIBIH JK€Ke KO CTIapJIapbIH JKacay OKbITY/IbIH THIMAUIITIH apTThIPYFa MYMKIHJIIK
Oepeni. by op MyranmiMHIH 63 IEHT€H1H/IE )KYMBIC ICTEY1HE JKOHE JKeKe MaKcaTTap
KOIOBIHA MYMKIHIIK Oepeii, OYJT IeOepIiKTIH KoFapbliayblHa OKEIJIE/I].

2. Konmay armocdepacsin Kypy. Karbicymsimap o3 ToxipuOenepi MeH
KarejepiMeH epKiH OeiceTiHJed KOoJaillibl OKy »arJailblH jkacay MaHbI3/IbI.
byran Kareicymibuiap apachlHIAFbl CEHIMJII KapbIM-KaThIHACTAp/bl JaMbITyFa
BIKIAT €TETIH TONTBHIK OPEKETTEP/i, POJNIIIK OWBIHAApIAsl JKoHE Oacka Ja
MHTEPAKTUBTI 9AICTEPAl KOJIaHy apKbUIbl KOJI )KE€TKI3yre 00Jabl.

3. TpeHuHrTEepAiH V3aKThIFBI MeH Okydenimiri. Kareicymbuiapra
aiFaH OuTIMJEepl MEH JarApUIaphlH OeKiTyre KeOipek YakbIT Oepy YIIiH OKY
OarJapiaManapblH dpTapanTaHAbIPy KOHE y3apTy YCbIHbUIaAbL. AlibiHa Oip per
CUSIKTBI TYPaKThl apajbIKTapMEH KOCBIMIIA CECCHUSUIap/Abl €HTri3y MOTHBAIUsS
JICHIeHiH caKTayFa KOMEKTECe Il KoHe KaThICyIIbUIapFa ©TIITeH TaKbIPBIIITapFa
opajiyra MyMKIHJIIK Oepei.

4. baranay >xoHe Kepi Oainanbic. Kepi OaitmaHbic apKbUIBI KYHENl Typle
yarepimai Oaramay MyfFaniMHIH O€JICEHIUNrIH alTapiablKTail apTTHIPHII,
HOTHOKENIEp/l KakcapTajpl. OpOip TPEHUHITIH COHbIHJA cayaJlHaMajgap MEH
TONTBHIK TaJKbUIAYIAp/Abl MaialiaHy KaThICyIIbUIapFa ©3[EpiHIH KYIITI >KOHE
QJICi3 KAKTapblH JKAKCHIPAK TYCIHYTre J>KOHE JKATTHIKTHIPYNIbUIAPFA TOMTHIH
KOKETTUTIKTEPIHE COMKEC 03 KO3KapacTapblH ©3repTyre MyMKIHJIIK Oeperi.

byn yceIHBICTAp HEFYPJIBIM THIMJI JKOHE OJICYMETTIK IeIarorTep/IiH
KaXeTTUTIKTepiHe OeifimMenren O11iM Oepy opTachIH KypyFa OarbITTajiraH, Oy o3
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Ke3€Tr1HJIe Koci0U KbI3METTET1 INCKYPCUBTIK KY3bIPETTLIIKTIH KOFaphl JIEHreliHe
BIKIAJ €Tyl KepekK.

OJIeyMeTTIK eJarorTepAiH JUCKYPCUBTIK KY3bIPETTUTIK ICHIeHiH apTThIPY
YIIIiH KeJecl HaKThl KEHECTEp MEH CTpaTerusiapabl YChIHYFa 00JIaIb:

1. Temmay nmaraplIapblH OKYHENl TYpAE JKaTTBIKTBIPY. OJEYMETTIK
negarorTep OSJNCEH Il ThIHAY SICTEPiH KOJIaHy apKbUIbl THIHAY JIaFAbUIapbIH
OeliceHll TYpAe NaMBITYbl KepeK. MpIcaibl, OHTIMENECYIIiHI3AIH alWTKaHBIH
KaiiTanayra, HaKTbUIay CYpaKTapblH KOIOFa joHe Kepi OalaHbIc Oepyre KaTThIFa
anacsel3. by cTyneHTTepiH )KoHe oJlap/IbIH 0TOACKIIAPBIHBIH KAKETTLTIKTEpl MEH
ce3iMJIepiH JKaKChl TYCIHyre FaHa eMec, COHbBIMEH Karap CeHiM arMocgepachiH
KYpyFa KeMeKTece/Il.

2. Ci3giH YCTaHBIMIAPBIHBI3ABIH apPryMEHTi. ©3 OWBIHBI3IBI HAKTHI
TYKBIPbIMJAI, J9JeNJey/ll YHpeHy MaHbI3Abl. ©OpbOip MadimjaeMe Yl
apryMEHTIIEH pacTalaTblH «YII HYKTe» OJICIH KOJJaHy YCBHIHBUIAJLL. by
CI3IIH JONENIEPIHI3AIH KYPBUIBIMBIH €CTE CaKTayFa JKOHE MolliMJIeMeNepiHi3re
CEHIMUIIKT] apTThIpyFa KOMEKTECE/I].

3. Kocibu Ttpenunrrepre kKarbicy. JIMCKYPCTBIK AarAbLIapAbl JaMBITY
OOlbIHIIIa MaMaHIaHABIPBIIFAH TPEHUHITEPTe jKoHEe 0acKa J1a OChbIFaH yKcac ic-
urapajgapra YHEMI KaTbICy OUIIM MEH ajiFaH KY3bIPETTUIIKTEP/I1 QJI€yMETTEHIpyTe
KeMeKTece 1. TpeHUHTTep/Il 63 KAKETTITIKTEePiHI3 OH KbI3bIFyIIBLIBIKTAPBIHBI3FA
Kapai TaHJ1ay MaHbI3/bl.

4. OpinTecTepiMeH TaKIpuOE anmacy. OJeyMETTIK IelarorTep apachiHja
MIKip amMacy JKoHe TkipuOe anmacy anaHJapblH KYPY OJapAbIH OUTIKTIIITH
apTThIpyFa KemekTeceni. Kocinkoiinap e31epiHiH TaOBICTHI TaXipuOenepiMeH
JKOHE KUBIHIBIKTAPHIMEH OOJIICETIH TYPaKThl Ke3eCylep HeMece CeMuHapiap
KOMaH/1aJIaFbl TUCKYPCUBTIK KY3bIPETTUTIKTIH JKaJIIbl JCHTEHIH JKOFapbLIaTybI
MYMKiH.

5. 3amaHayu TeXHOJIOTUsIAp/bl KOJAaHy. OJEyMETTIK [eAarorrep Kasipri
3aMaHFbl TEXHOJOTHSUIAPABIH MYMKIHIIKTEpIH OeJCeHl MaiaanaHybl Kepek,
MBICaJIbl, OHJIAWH OKBITY IUIaTdopMaiapsl MeH (opyMaap, olap JAUCKYpPCUBTIK
JTaFrAbpUIapIbl JAMBITY YIIIH KOCBIMIIA PEeCypCTapAbl KaMTaMachl3 €Te alafpl.
Bebunapmnap, oky OcitHenepi )koHe OHJIaitH KypcTap KOKKUEKTEPIHI3/11 KEeHEHTyTe
KOHE ©3apa OPEKETTECY/IiH )KaHa JMIICTEPiH alyFa KOMEKTECEIl.

Teinnay, momenzaey, AUAIOT >KOHE KAKTBIFBICTAPABI IISHIYAIH JKaJIIbI
JKakcapybIMEH Karap, 013 TpPEHUHITEp OapbIChIHIA O31pJCHTCH TUCKYPCHUBTI
KY3BIPETTLTIK QICTEMENIePIHIH iC KY31HAE Kaiail KOJJIaHbUIFaHBIH — ara-aHa
KYKBIFbIHAH aiibI pBUTFaH 0TOACHIIAPAaF bl MEIUAIS MBICAJTBIH 1A KOJIJAHBLIFaHBIH
OaliKaJbIK.

Mortiamon. Kypreni oaeyMeTTiK-35KOHOMUKABIK KUBIHABIKTAPAbl O0acTaH
OTKEpIeH 0TOACHI KaHys 1MIUIIK KaHKaJAap/AblH OpIIyiHe )KOHE KOPFaHIIbUIBIK
OpraHJIapbIHBIH KOJIJaybIHBIH OOJIMaybIlHA OaillaHBICTBI OallachlH albIl TacTay
KayIiHe Tan OOJIIbL.
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Kecre 3 - Ilenaror-meauaropablH HET13r1 9AicTepl

Ka6sunay Cunarrama
DOMnarukaiblK  pediekcusiMer | Myraiim op0Oip ajiam e3 Ke3KapachlH CEHIMJI Typae Oiijipe
OerceH 1l ThIHaay aNaThlH JKOHE ONAP/bIH IIBIHBIMEH THIHIAJIFAHBIH CE3iHe

AJIaTBIH BIHFAIIBI aTMOC(hEpaHbl KYPABL.

KonctpykTuBti aprymenraius | Tapantap e31epiHiH ajaHIayIbUIBIKTaphl MCH YCHIHBICTAPBIH
«TE3UC — JDJICI — MBICAID». AHBIK JKOHC KHCBIHIBI TY)KBIPBIMIAyIbl YHpeHIi, Oy
SMOLMSUIApIaH  [IemiMaepai Oipiecin  i37eyre Kelryre
KOMECKTECTI.

Jwnanorteiy peTTenreH | EHTi3ireH epexenep — ceilliey yakbITBIH IIEKTEy, ©e3apa
(dbopmarsl aiiplnTayra THIMBIM cajly JKOHE KYpMETIeH ceiieyre Oaca
Ha3zap aylapy — «TYHBIKTaH» [IBIFYFa )KOHE KEeJIICUITeH KOJIay
YKOCTIApbIH 93ipiieyre MyMKIHJIK Oepi.

Ocbl maFapUIapblH apKAChIHIa 0TOACHl XKOHE KOPFaHILIBLIBIK OpraHIaphbl
ara-aHa KYKBIKTApbIH KaJIbIHA KENTIpyAiH Ke3eH-Ke3eHIMEH OarnapiamMachiH
KEJIICIIT, OHAJTY MIapajapblHbIH OAPBICHI Typasibl TYPAKThI €cer 0epy MeXaHU3MIiH
O€eKITTI, 9pi Kapall Koj/1ay KepceTy YILiH IICUXOJIOT MIEH JIEYMETTIK KbI3METKEeP/IiH
«CEHIM MIeHOePIH» KypaJlbl.

By mMpIcan AMCKYpCHUBTIK KY3BIPETTUIIK aOCTpaKIUs eMec, MPAKTHKAIBIK
Kypaj, OHCBI3 KYpHell 9JeyMeTTIK MaceieNepAl THIMII HIenly MYMKIH eMec
eKeHIH aHBIK KepceTel. Ocipece MeAHalusHbl KaXeT eTeTiH icTepae (ara-aHa
KYKBIFBIHAH albIpy, OTOACBHUIBIK Jayiap), OeJCeHAl TBhIHIAY SiCTepi, HAKThI
JIoIIeNIep MEH IMAJIOIThIH KaTaH epexerepl KOHCEHCYCKa JKeTyre jKoHe OaaHsbl
Kayirci3 oprara KaTapyra MyMKIiHJIIK Oeperi.

byn camaga MHMCKYpPCHBTIK KY3BIPETTUINK OHE OHBI JIAMBITY TYypaJibl
OUTiMAl TepeHJeTyre OarbITTalFaH OfaH dpl 3epTTey/iH OipHelie OarbITTapblH
aHbIKTayFa 00a bpl. ByFaH AMCKypCUBTIK KY3bIPETTITIKTIH KOIT CaThUIbI IaMybIHA
KoHe OuTiM Oepy cascaTbIHAAFbl ©3TepICTEP CHSAKTBI OpTYPIi (aKTopiIapIbIH
BIKMaJIbIHA OAFbITTAJFAH Y3aK Mep3iMIi 3epTreynep Kipenai. OKbITYIbIH dpTypii
o/licTepiHe, COHBIH INIHJE TONTHIK ©3apa OPEKETTeCy KOHE JpaMaTH3alus
CHUSIKTBI MHHOBAIMSUIBIK TOCUIAEPIe Taiaay >KYpri3y, €H THIMII Toxipuoenepi
aHBIKTAy MaHbI3Abl. MOJICHM JKOHE )Kac acHeKTUIepiH Koca ajfaH/1a, KOHTEKCTTI
3epTTey Oenrit Oip karmaiIapaa KaH1ai TOCUIIEP/IiH )KaKChl )KYMBIC ICTEUTIHIH
aHbIKTayFa KeMekTecei. [lcuxomorus MeH aleyMeTTaHy bl KAMTHTBIH TOHAPAJIBIK
3epTTeyNiep AUCKYPCUBTIK KY3bIPETTUIIK TETIKTEPIH TYCIHYIl TEpEeHIeTe anaibl,
aJl OHbI Oarajay/lblH CTaHIAPTTHl KYpalJapblH Kypy IUarHOCTUKAHBI JQJIpeK
JKYPri3yre >KOHE OpTYpJl KOHTEKCTTEPJErl HOTHXKENIEePAl CalbICThIPMAIIbI
Tajjayra MYMKiHIIK Oepei.

KopbIThIHABI

3eprrey  OapbIChIHAA  QIEYMETTIK  MEJarorTepiiH  JUCKYpPCHUBTIK
KY3BIPETTLIIT1 OnapAblH KociOM KBI3METIHIH THIMIUTITIHE dcep €TETiH Heri3ri
(hakTOp eKeHI AaHBIKTAAbl. ODKCIEPUMEHT HOTHXKeNepl Oakpuiay TOOBIMEH
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CaJIBICTBIPFaH/Ia TPCHUHITEH OTKEH HKCIIEPUMEHTTIK TON KAThICYIIbLIAPBIHBIH
JTUCKYPCHUBTIK KY3BIPETTUIIK JACHTCHIHIH alTapibIKTal jKaKCapFaHbIH KOPCETTI.
JIMCKYpCTBIK ~ KY3BIpETTITiK OoiibiHma oprama Oamn 30%-ra ecti, Oy
KOJIJIaHBUIATBIH OKBITY SICTEPIHIH THIMAUIITIH pacTaiibl.

3epTTeyaiH HeTi3T1 HOTKeepl MbIHAJIAPAbl KAMTHIBI:

1. TpenunrTepaiH TUIMAUITL. TpeHUHITEp MEH CEeMUHapiap CHIKTHI
WHHOBALMSIIBIK OJIICTEP/l KOJJaHy OJIEYMETTIK MEeAarorTepiAiH JUCKYPCHUBTIK
KY3BIPETTIIIK JACHIeHIH alTapiIbIKTall apTThIpaabl, OyJ1 €3 Ke3eTiHIe OJap.IbIH
CTYICHTTEPMEH, aTa-aHAJIapMEH »JKOHE OpINTECTEPMEH KapbIM-KaTbIHACHIH
KaKcapTabl.

2. [JarneumapnaeiH - opTypaimiri.  TeiHmay, [nosnenaey, AUalIor KoHe
KAKTBIFBICTAPbl IIENIy JNAFIbLIAPBIH JAMBITy CTaTUCTHKAJBIK JEpEeKTEepMEH
pacTtanfaH AMCKYPCHUBTIK KY3BIPETTI apTTHIPYIbIH MaHBI3/Ibl aCHEKTICl OOJIbII
TaObLUIAIBI.

3. Y3nmikci3 OimiM anmy KaKeTTUTiri. OJIeyMeTTIK memarortep Ourim Oepy
OpTachIHJAFbl ©3repicTepre )KOHE CTYACHTTEPAIH KaXETTUIIKTepiHe OeliMaery
YIIIiH ©3/1epiHiH O1J1iMiI MEH JIaFAblIapblH YHEMI )KaHAPTHIT OTHIPYBI KEPEK.

By TyKBIpBIMIAp QJIEYMETTIK IeJarorTep/i Kacioun aaspiayablH Kypamiac
0eJ1iri peTiHje AUCKYPCHUBTIK KY3bIPETTUIIK MaHbI3AbUIBIFBIH JKOHE OHBIH OLIiM
Oepy YIepiCiHiH camacblHa 9CEPiH KOPCETE/I.

OJIEyMEeTTIK MeNarorTep/iH AUCKYPCUBTIK KY3BIPETTLIII CajJachIHAAFbI
YKYMBICTBIH OOJalak OarbITTapblH KAMTYbI MYMKIH:

1. XKana TEXHOJIOTUSLIIAPIbI UHTETpalusay. JlucKypcuBTIK
KY3BIPETTUTIKKE YHpeTy >KoHe KakcapTy YLIH HUQPIBIK IuiaTtgopManap MeH
OHJIAiH pecypcTapisl mainanany. byran BeOuWHapmap, OHJIAH KypcTap KOHE
TOXKIpUOE aMacyFa apHaJIFaH UHTEPAKTHUBTI I1aTdhopMaap Kipyi MYMKiH.

2. MamaHgaHaplpplIFal  OaFapaamanapisl  d3ipiaey. OpTypiai  Oinim
Oepy ndeHreiziepi MEH CTYAEHTTEPIIH OpTYpPJl TONTAapbIMEH JKYMBIC ICTEY
EPeKIIeTKTEPl  JKaFJalbIHIAa  JUCKYPCHBTIK  KY3BIPETTUIIKTI  JaMBITyFa
OarpITTaNIFaH OaFapIamanapsl Kypy.

3. Ilonapanslk 3eprrey. JMCKYpCHUBTIK KY3BIPETTUIIK TETIKTEPIH MKOHE
OHBIH O17TiM Oepy yAepiciHe ocepiH KaKChIpaK TYCIHY YIIiH IICHXOJOTHS JKOHE
QJIEyMETTaHy CUSKTHI Oacka cajaJapMeH bIHTBIMAKTACTBIKTHI TEPEHICTY.

4. baramay xoHe Oaxputay. KonmaHbUIaTBIH OMICTEPAIH THIMJIUIITIH
KyHem Typae Oakpuiayra jkoHe Oarajayra MYMKIHJIK OEpeTiH JHCKYpPCHUBTIK
KY3bIPETTUIIK AeHreliH OaranayablH CTaHAapPTThl KypajiapblH 3ipIey.

5. Kocibu koramJacThIKTapAbl KaJbIITACTBIPY. OJEYMETTIK MeJarorrep
VIIiH 63 JKYMBICBIHBIH TXKIpHOECIMEeH, OJICTEpIMEH JKOHE HOTIKEIepiMeH
OesiceTiH XKeJiiep MEH KaybIMIAaCTBIKTap/Ibl KYpPY, OYJI KQCINTeri TUCKYPCHUBTIK
KY3bIPETTUIIKTIH >KaJIlbl IEHTeH1H apTThIpyFa bIKIAJ eTeIl.

Ochuraifiia, oJIEyMETTIK TEIarorTep/IiH JUCKYPCUBTIK KY3BIPETTLIITH
JAMBITY OJIApJbIH KociOM mIeOepiiriH apTThIphIN KaHa KOHMaipl, COHBIMEH
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METO/bI PA3BUTHS JTUCKYPCUBHOM KOMIIETEHTHOCTH
COLUAJIBHOI'O NEJAT'OT'A
*KanbeikoBa A.O.!, Apunosa b.A.?
*12Ka3axcKuil HallMOHAJIbHBIM YHUBEPCUTET UMEHH allb-Dapadu,
Anmarel, Kazaxcran

AnHoranus. Ilempio 1maHHONM  cTaTbu  SBISCTCS  MCCICIOBAHHE
JUCKYPCUBHOM KOMIIETEHTHOCTH COLMAJIBHOIO IIEAarora Kak KIFOYEBOTO
acrekTa ero npodeccuoHaabHON MOATOTOBKH, a TaKXke pa3paboTKa METOAOB ee
Pa3BUTHS B KOHTEKCTE 00pa30BaTeIbHOIO Iporecca. B ycinoBusx modanbHbIX
W3MEHEHUH U CTPEMUTENIBHOIO pa3BUTUS cdepbl 00pa3oBaHMsI Ba)XHOCTb
3G PEKTUBHOTO B3aUMOJEHCTBHS MEJaroroB, y4aluxcsi 1 UX poauTeneil crana
0COOEHHO aKTyajmbHOH. J[MCKypCHBHasi KOMIIETEHTHOCTh UTPAET BaXHEUIIYIO
poib B 00ecre4eHUd KOMMYHHMKAIIMH, MOCKOJIbKY CIIOCOOCTBYET YCIEIIHOMY
B3aMMOJICMCTBUIO  YYaCTHUKOB  0Opa30BaTeIbHOIO  IpoLecca, BKIOYas
npernojaBaresiel, yJamuxcsi 1 poauTesneid. ITOT acleKkT padoThl COLMAIBHOTO
rejarora crocoOCTBYET MOHUMAHMIO U B3aUMOIIOHUMAHUIO, YTO B CBOIO OU€pe/lb
yiydiaeT o0pa3oBaTeIbHbIE U COLMANIbHBIE PE3YIbTAThI.

B crarbe aHamM3upyOTCS METO/bI U ITIOAXO/bI, HAIIPABICHHBIE HA Pa3BUTHE
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JIMCKYPCHUBHOM KOMITETEHTHO CTH COITMAJILHOTO Ite1arora. Cpeu HUX BBLACTISIOTCSI
TPEHUHTH, CEMUHAPBI, IPOCKTHOE 00yUEHHE U IPYyTHE MeJarorniyecKue MeTOIbI.
OOy4eHue nenaeT akIeHT Ha PAKTHYeCKOM IPUMEHEHUH 3TUX METOUK, [IOMOTast
YIYYIIUTh KJIFOYEBHIE HABBIKM, TAKME KaK aKTHBHOE CITyIIAHHWE, PacCyXICHUE,
JIAJIOT M Pa3pelIeHue KOH(IUKTOB.

Bonpmioe  BHWMaHHME  yAENEHO  pe3ylbTaTaM  AKCIEPHUMEHTAIbHBIX
WCCIIC/IOBAaHHM, TIPOBEJICHHBIX CPEIN COLMAIBHO-TIEArOTHIECKUX PAOOTHUKOB.
VY4YacTHUKM, TMPONICIIINE CIeNUaIbHOe OOyYeHHUe, MPOJAEMOHCTPHPOBAIH
MOBBIIIICHUE  YPOBHS  JUCKYPCUBHOW  KOMIETEHTHOCTH. OTH  JaHHBIC
MOATBEPKIAIOT AP PEKTUBHOCTH TPETIaraeMbIX METOIOB 00y4eHus1. Pe3ynbrarh
IKCTIEPUMEHTA TaK)Ke TMOKa3alld, YTO TPEHWHTH M CEMHHAPhl CHOCOOHBI
YAYYIIATH CIIOCOOHOCTH YYACTHUKOB K JIOTHUECKOMY aHATH3Y, BEACHHIO TUAIOTa
U paspemeHnto KoHQUIUMKTOB. [lomdepkuBaeTcsi BaKHOCTh HCIIONB30BAHMS
00pa3oBaTeIbHBIX TEXHOJIOTHUH JIJIS IIOBBIICHUS KAueCTBa MpoIecca.

B crarse paccMaTpuBarOTCs aCTIEKTHI JIMYHOCTHOTO TOAX0AA K 00yUYEHHIO,
CO3JaHMs OJIAarOMPHUATHON arMoCQepsl I OOIICHHS, BHEAPSHHUS COBPEMEHHBIX
TEXHOJIOTHI. DTONIOMOTaeTCO3AaTh rTHOKYI0 cpe Ly 00ydeHus , KoTopasdhhekTnBHO
OTBEYAET MOTPEOHOCTAM YYACTHHUKOB. ABTOp IMOMYEPKUBACT HEOOXOIUMOCTH
MTOCTOSTHHOTO Pa3BHUTHUS TUCKYPCUBHON KOMIIETEHTHOCTH COLMAIBHOTO TIejarora
JUIS. YIOBJIETBOPEHUSI OBICTPO MEHSIONIMXCS 00pa30BaTENbHBIX M COIUATBHBIX
norpeOHOCTEH.

Hakonern, momguepKuBaeTCsS BAXKHOCTh HEMPEPHIBHOIO OOYYCHHS U
po(eCCHOHAIBHOTO Pa3BUTUSI B OOJACTH JTUCKYPCHBHOH KOMIETEHTHOCTH.
DOTO0  sBUSETCS  YCJIOBMEM  TMOBBIINICHHS  KadecTBa  00pa30BaTEIHHOTO
mporiecca W YCIENIHOTO B3aMMOJICHCTBHS YYacCTHUKOB 0Opa30BaTEIbHOM
cpenbl. DddexkTUBHAsT KOMMYHUKAIMS SIBISETCS OCHOBOH TPOTYKTHBHOTO
B3aMMOJCHCTBHS,  CIIOCOOCTBYIONIETO  JOCTHKCHHIO  Oollee  BBICOKHX
00pa3oBaTeIbHBIX U COIMATBHBIX PE3YIIBTATOB.

KawueBble cj10Ba: TUCKYpPCHBHAs KOMIIETEHTHOCTh, KOMMYHHKAIIWS,
MeTof, oOpaszoBarenbHas cpena, npodeccruoHaabHas MOATOTOBKA, AKTHBHOE
CIIyIIaHWe, PAcCyKIeHIE, THHOBAIIMOHHBIE TEXHOJIOTHH

METHODS FOR DEVELOPING THE DISCURSIVE COMPETENCE
OF A SOCIAL EDUCATOR
*Kalykova A.O.!, Arinova B.A.?
*12Al-Farabi Kazakh National University, Almaty, Republic of Kazakhsta

Abstract. The purpose of this article is to study the discursive competence
of a social educator as a key aspect of his/her professional training, as well as to
develop methods for its development in the context of the educational process.
In the context of global changes and rapid development of the education sector,
the importance of effective interaction between teachers, students and their
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parents has become especially relevant. Discursive competence plays a crucial
role in ensuring communication, as it contributes to the successful interaction
of participants in the educational process, including teachers, students and
parents. This aspect of the social educator’s work contributes to understanding
and mutual understanding, which in turn improves educational and social
outcomes.

The article analyzes the methods and approaches aimed at developing the
discursive competence of a social educator. Among them are trainings, seminars,
project-based learning and other pedagogical methods. The training focuses on
the practical application of these methods, helping to improve key skills such as
active listening, reasoning, dialogue and conflict resolution.

Much attention is paid to the results of experimental studies conducted
among social and pedagogical workers. Participants who underwent special
training demonstrated an increase in the level of discursive competence. These
data confirm the effectiveness of the proposed teaching methods. The results
of the experiment also showed that trainings and seminars can improve the
participants’ abilities in logical analysis, dialogue and conflict resolution. The
importance of using educational technologies to improve the quality of the
process is emphasized.

The article discusses aspects of a personal approach to learning, creating a
favorable atmosphere for communication, introducing modern technologies. This
helps to create a flexible learning environment that effectively meets the needs of
participants. The author emphasizes the need for continuous development of the
discursive competence of a social educator to meet rapidly changing educational
and social needs.

Finally, the importance of continuous learning and professional development
in the field of discursive competence is emphasized. This is a condition for
improving the quality of the educational process and successful interaction of
participants in the educational environment. Effective communication is the
basis for productive interaction that contributes to the achievement of higher
educational and social results.

Keywords: discursive competence, communication, method, educational
environment, professional training, active listening, reasoning, innovative
technologies
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AI-ASSISTED SCHOLARLY WRITING IN APPLIED LINGUISTICS
AND LANGUAGE EDUCATION IN KAZAKHSTAN: A SCOPING
REVIEW
*Zadakhanova A.A.', Janserkeyeva E.2, Montgomery, D.P.3, Baissydyk 1.B.*
*12Kazakh National Women’s Teacher Training University, Almaty, Kazakhstan
3Nazarbayev University, Graduate School of Education, Astana , Kazakhstan
*Abai Kazakh National Pedagogical University, Almaty, Kazakhstan

Abstract. This scoping review studies the essential concepts and research
methodologies best suited for exploring Al-assisted academic writing, with a
focus on the context of applied linguistics and language education in Kazakhstan.
The objectives included identifying key concepts, mapping methodological
approaches, assessing emerging trends, revealing gaps and inconsistencies, and
offering recommendations for improved practices. Using the PCC framework, the
included studies involved scholars, educators, and students in Kazakhstan who
addressed the use of Al tools in academic writing. Studies unrelated to academic
writing, the Kazakhstani context, or the relevant fields were excluded. Searches
were carried out in April 2025 across Scopus, Google Scholar, IEEE, and local
databases, and conference proceedings 2021 and 2025 in English. A total of
40 relevant references were analyzed thematically and synthesized narratively.
These studies focused on higher education and the use of tools like Al-driven
writing assistants, grammar checkers, and plagiarism detection software in
academic publishing. Findings indicated growing but cautious adoption of Al
technologies, with common themes including improved writing quality, concerns
over plagiarism, and the need for clear guidelines. The review underscores the
importance of localized research, institutional policy development, and educator
training to ensure ethical and effective Al integration in academic writing
practices.

Keywords: Academic writing, Al-assisted academic writing, applied
linguistics, higher education, scoping review, language education, artificial
intelligence (Al), ChatGPT

Introduction

Artificial intelligence (AI) has swiftly emerged as a pivotal element in the
fields of applied linguistics and language education, fundamentally altering the
interactions of students, educators, and researchers with academic writing. A
notable breakthrough in this field is the development of a large-scale solution.
ChatGPT, a large language model (LLM), utilizes a 175-billion-parameter
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framework and training dataset of over 570GB of textual information to assist in
various tasks, such as paraphrasing, summarization, translation, and formatting
[1]. These AI applications have been integrated into scholarly practices to
enhance efficiency, streamline text creation, and offer tailored feedback. In the
field of higher education, there is an increasing adoption of Al tools by both
students and educators to improve the process of acquiring knowledge, refining
writing abilities, and developing critical thinking skills. One study shows that
approximately 79% of students at one university in Kazakhstan regularly engage
with ChatGPT and similar technologies for their daily tasks [2]. This trend
indicates a significant shift in scholarly approaches. The learning environment as
well as the growing reliance on these technologies raises ethical concerns about
the authenticity of information and the development of independent academic
skills. The significance of Al extends beyond individual applications, as evident
in national education priorities across different countries, such as Kazakhstan.
This emphasizes the importance of understanding how Al tools like ChatGPT
are being used in academic settings and their impact on writing instructional and
scholarly discussions in a multilingual context.

In this scoping review, Al-assisted scholarly writing is defined as the use of
artificial intelligence technologies to aid in the creation, editing, and formatting
of academic papers. This includes LLMs like ChatGPT (https://chat.openai.
com) along with other tools like Write and Improve (https://writeandimprove.
com), Babbel (https://www.babbel.com), Grammarly (https://www.grammarly.
com), and Duolingo (https://www.duolingo.com), which offer improvements in
writing, vocabulary assistance, or automated feedback through natural language
processing (NLP). These resources assist in the creation and improvement of
written content by imitating human-like language skills obtained from an extensive
collection of data. Specifically, ChatGPT is a type of artificial intelligence model
that can generate coherent text responses based on user prompts. It functions as a
productivity booster and an educational tool within academic settings, effectively
aiding the scholarly writing process through interactive prompts that provide
suggestions, corrections, and text generation specifically designed to meet the
objectives of the user.

The integration of artificial intelligence into academic writing processes
presents both advantages and challenges. On one hand, applications such as
ChatGPT and writing and improvement can dramatically enhance the quality of
student writing by offering prompt, automated feedback on crucial elements such
as coherence, vocabulary usage, and grammatical precision that are essential
for effective communication. This is particularly important in standardized tests
such as IELTS [3]. These applications also assist in expanding vocabulary and
organizing written content, which can foster learner autonomy. Conversely,
ongoing ethical concerns surrounding authorship, plagiarism, data privacy, and
overreliance on automation continue to be unresolved [4]. For example, student
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use of Al to create or alter significant content raises concerns about academic
integrity and the authenticity of educational results. These challenges are
particularly significant in areas where digital literacy and academic standards
are still in the process of being established. Additionally, the impact of Al tools
varies across different disciplines. For instance, engineering students exhibit more
concern about the use of artificial intelligence in surveillance compared to their
peers in business disciplines [2]. The differences in perceptions, expectations,
and actual usage trends across various disciplines emphasize the importance of
having a comprehensive understanding of these factors.

Scoping reviews provide a broader overview of the existing literature and
are particularly useful for exploring emerging or complex topics. To synthesize
the diverse range of tools, user demographics, and institutional settings related to
Al-supported academic writing, this scoping review will encompass studies that:

- investigate the use of Al tools in academic writing or language instruction.

- concentrate on higher education settings (students, educators, researchers);
and

- analyze topics such as the effectiveness of tools, ethical issues, user
attitudes, writing quality, and educational outcomes.

By setting these boundaries, the review aims to encompass a wide range of
studies that demonstrate the intricate role of Al in scholarly writing, with a focus
on its impact on the field of language education in Kazakhstan. For example,
Ghorbandordinejad and Kenshinbay [3] analyze the enhancement of error
correction in language acquisition through Al-driven feedback mechanisms, while
Dilzhan [4] highlights the ethical dimensions of student reliance on generative Al
Collectively, these investigations establish a substantial foundation for synthesis,
indicating that a thorough scoping review could effectively delineate existing
knowledge, pinpoint deficiencies, and facilitate future inquiries.

This scoping review aims to investigate and consolidate the existing
literature on Al-supported academic writing within the domains of Applied
Linguistics and Language Education. It aims to identify fundamental concepts,
outline the research methodologies utilized, examine trends in methodology,
reveal gaps and inconsistencies in current research practices, and offer evidence-
based suggestions for optimal research methodologies in forthcoming studies.

Methods and Materials

This scoping review was conducted in accordance with the Preferred
Reporting [tems for Systematic Reviews and Meta-Analyses extension for Scoping
Reviews (PRISMA-ScR) [5] guidelines. The review aimed to systematically
map and synthesize existing research on Al-assisted scholarly writing within the
domains of Applied Linguistics and Language Education, focusing on studies
carried out in Kazakhstan between 2021 and 2025. The overall structure and
eligibility criteria of the review were guided by the Population, Concept, and
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Context (PCC) framework, recommended by the Joanna Briggs Institute [7] for
scoping reviews as outlined in Table 1.
Table -1 Eligibility criteria

Category Inclusion Criteria Exclusion Criteria

Population | Scholars, university faculty, | Individuals outside Kazakhstan,
undergraduate students, | pupils or not people who are not
researchers, postgraduate | involved in language-related
students in Applied | academic writing

Linguistics or Language
Education in Kazakhstan

Concept Research focused on the use | Research about Al tools in
of Al tools for writing other aspects of educational

activity, including materials

development, curriculum

planning, and  communicative
language learning.

Context Kazakhstani academic and | Blogs, social media content
research environment, | news articles, and non-academic
particularly within applied | sources

linguistics and |anguage
education, related to
integration and perception
of Al in scholarly writing
processes

To identify relevant literature for this scoping review a systematic and
comprehensive search strategy was developed. The search was conducted across
a range of international and local academic databases and scholarly indexes,
including Scopus, Web of Science, IEEE, Google Scholar, the National Repository
of Open Access (http://nur.nu.edu.kz), the Abai Kazakh National Pedagogical
University repository, the KazNU digital library, and the Russian Science
Citation Index (RSCI). The search strategy utilized a combination of controlled
vocabulary terms and free-text keywords, connected using Boolean operators
to ensure the retrieval of a broad yet focused range of studies. The following
search terms were applied: (“Al-assisted writing” OR “Al academic writing”
OR “artificial intelligence writing support”) AND (“language education” OR
“applied linguistics”) AND (“Kazakhstan”) AND (“ChatGPT” OR “Grammarly”
OR “Write and Improve”). The search was restricted to studies published between
January 2021 and May 2025. Additionally, a manual hand-search of the reference
lists of added studies acted to identify any additional relevant literature that may
not have been captured via the database searches.

The selection of studies pursued a systematic and transparent process
based on the PRISMA ScR (Preferred Reporting Items for Systematic Reviews
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and Meta-Analyses extension for Scoping Reviews) guidelines [5]. All records
retrieved from the database searches and manual reference searches were imported
into Rayyan, an online screening tool designed to facilitate the management of
systematic review processes. Duplicate records were automatically found and
removed.

Subsequently, two reviewers independently screened the titles and abstracts
of the remaining records against the pre-defined eligibility criteria guided by the
PCC framework. Studies that did not meet the inclusion criteria were excluded at
this stage, with disagreements resolved through discussion or consultation with a
third reviewer when necessary.

The study selection process followed the PRISMA-ScR framework, and the
results are presented using a flow diagram. A total of 89 records were identified
through database searches and additional manual searches. After removing
9 duplicates, 80 records remained for title and abstract screening. During this
initial screening phase, studies were assessed based on the predefined inclusion
and exclusion criteria. 30 records were excluded at this stage for reasons such as
irrelevance to the topic, non-scholarly sources, or lack of focus on Al-assisted
scholarly writing.

Table 4 maps the reviewed publications to thematic clusters identified
during the analysis, allowing for structured categorization of scholarly trends.
Table 5 outlines the data analysis and presentation approach, detailing how themes
were derived and synthesized from the coded data using the PCC framework and
thematic analysis techniques.

Subsequently, 50 full-text articles were retrieved and assessed for eligibility.
After thorough review, 3 studies were excluded, primarily due to a mismatch with
the target population, context, or concept, as well as methodological ineligibility.
Finally, 40 studies were included in the scoping review.

Table 2 - Data extraction

Study Authors Population |AI Tool/ Study Design|Key Outcomes
(Year) Intervention

The Evolution |[Konyrova L. ESL learners |Al in Theoretical |Personalized

of Language (2024) general adaptive ESL

Learning learning; socio—
cultural impact

Adaptive Toishybekova |ESL learners |[Adaptive AI |Conceptual |Al enables

Learning with [& Toishybekov tools personalization

Al (2024) in ESL learning

ChatGPT in Kocyigit & Scholars ChatGPT Analytical |Enhances writing;

Scholarly Zhaksylyk raises ethical

Writing (2023) concerns

Students’ Uaidullakyzy |50 students, [Al in Mixed Positive

Success in et al. (2024) |239 parents, |general methods attitudes;

Using Al 25 teachers limited teacher
confidence
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Google/Yandex |[Kulikov et 1800 Google/ Experimental |Yandex more
Translation |al. (2021) sentences Yandex effective for
Detection Translate Kazakh-Russian—
English
Al Writing Fitria R. 101 EMI Al writing [Mixed methods [Supports pre—
Assistants in |(2025) students tools writing/editing;
EMI overreliance a
concern
Internet Apps [Meiramova & |38 Mobile AI Mixed Increased
& English Bayassilova |university |apps methods literacy through
Literacy (2021) students mobile learning
Al-Driven Ghorbandor L2 learners |[CALL tools Theoretical |Adaptive feedback
Feedback in dinejad & with Al improves writing
L2 Writing Kenshinbay
(2024)
Al in Higher |Tleuzhanova [150 Speech Mixed Al improves
Ed English et al. (2024) |university |analysis, ML |(survey + effectiveness;
Teaching students review) needs
optimization
ChatGPT as Nauryzbayeva |25 teachers |[ChatGPT Mixed Positive
Linguo— & + 250 methods perception;
Creative Bimagambetova |surveys cultural
Resource (2024) considerations
Innovative Nurtazina & |General Al in Theoretical |Individualized
Language Nurseltov learners general learning; teacher
Learning & AT [(2024) as guide
Al and Self- |[Tazhitova et |164 first— Al tools Survey Enhanced self-
Study for al. (2025) year study; risk of
Master’ s master’ s reduced critical
students thinking
Al in ELT: Kudaibergen |General Al in Review Personalized
Traditional AM. (2022) language learning; ethical
vs Digital learning concerns
Al in Kazakh |Orynbassar et |General Al in Policy Positive trends;
Education al. (2023) general review training and
System access gaps
AI-Supported [Assylbekova |25 Secondary |Al text Pre—post-— Improved
Creative N. (2022) students generator test creativity and
Writing coherence
Al in Higher |Alzhanova 15 teachers, |Grammarly, Mixed Improved
Ed Writing A.Y. (2024) |15 students |ChatGPT, methods accuracy; ethical
etc. concerns
Publication Yessirkepov  [Researchers |Scopus, Analytical |Growth with
Activity et al. (2015) indexing ongoing
Analysis challenges
Al for Low— Asmaganbetova |[NLP systems |OCR, TTS, Experimental [85% OCR accuracy;
Resource et al. (2024) NLP improved
Kazakh translation tools
Al for Nurzhan A.B. [MA students |AI writing Review Supports grammar,
Academic (2023) tools critical
Writing thinking, exam
prep
Al in EFL: Kemelbekova 11 teachers, |Al chatbots [Quasi- Al group
Effectiveness |et al. (2024) |51 students experimental |outperformed in
& Prospects speaking
Series “PEDAGOGICAL SCIENCES” Ne 3 (78) 2025, pp. 150-168 155



AI-ASSISTED SCHOLARLY WRITING IN APPLIED LINGUISTICS AND ...

Al in Tourism [Sak (2024) Tourism Al in ELT Literature Personalized

English students review learning; needs

Education human—AI balance

Digital Zhanikeyeva & |Gen Z Quizlet, Mixed Boosted

Resources in |Zhumabekova |students Youglish methods motivation and

FL Teaching (2025) performance

Academic Nesterova Literature |Al tools & Literature [|Factors

Integrity in |& Smakova base plagiarism |review influencing

EFL (2024) misconduct
analyzed

ChatGPT Zhakupova et |30 ChatGPT Quantitative |Academic self-—

Adoption Tool |al. (2024) participants model efficacy most
influential

Al in Azamatova et |64 students |Al + digital |Experimental [Al boosts

Project-Based |al. (2023) tools achievement and

Language Ed retention

Kazakh Kassenkhan et [NLP systems |Diffusion/ Experimental |Progress in low—

Paraphrase al. (2024) Transformer resource NLP

Models models

Al in Aitbayeva B. |Language Mobile AI, Conceptual Personalized

Language (2024) learners apps learning paths

Teaching

ChatGPT in Frigerio Researchers |ChatGPT Exploratory |Ethics

Academic (2023) authorship, bias

Research challenges

Games & Tech |Karimova & Language Digital Theoretical |Engagement,

in Language Galym (2021- |learners games, Al fluency,

Ed 2022) creativity

ChatGPT and Kani A. 52 students |[ChatGPT Quasi- Positive impact

Critical (2024) experimental |on critical

Thinking thinking

TEFL Students [Bekturova et [334 TEFL ChatGPT Quantitative |Satisfaction

& ChatGPT al. (2025) students predicts
continued use

Al-powered Sadiyeva et |General EFL [Al-powered Literature Personalized

tools in al. (2023- learners apps review reflective

English as 2024) learning with

a foreign risks

language

(EFL)

Education

Artificial Smagulov et 50 Al in Survey + Supports Al

intelligence |al. (2025) University |education strategy integration in CS

in education teachers, 30 review education

students
Al & Academic |Askarkyzy & [840 students |ChatGPT, Al |[Survey 65% use weekly;
Integrity Zhunusbekova tools call for clear
(2024) policy
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Formation Abisheva et |60 EFL General Al Mixed Identified 6
of Ethical al. (2024) teachers integration [methods core ethical
Competencies from in EFL; (survey + competences;
for Al Use Kazakhstani [ethical interviews) |teachers lacked
universities |competence confidence in
ethical Al use
Teaching Dilzhan 11 EFL ChatGPT in Qualitative |Recognized
English and (2024) teachers in |EFL teaching |(semi— benefits (idea
Artificial Kazakhstan structured |generation,
Intelligence interviews) |engagement
writing support) ;
The Impact Zheldibayeva, |36 Bolashak [CGScholar Survey—based|Positive
of AI and 2024 scholars platform mixed— correlations
Peer Feedback in a US integrating [methods between Al
on Research university |Al and peer |[study familiarity and
Writing feedback (multiple— |openness to
Skills choice, feedback;
open—ended
questions)
The Role of Bakzhanqgyzy, [Master’ s Various Analytical |[Al tools improve
Artificial 2023 students and |Al-based article/ academic writing
Intelligence teachers writing review skills, save
in the tools time, boost
Development motivation,
of Academic and enhance
Writing organization,
Skills grammar
vocabulary,
and critical
thinking;
Leveraging Al |Bodaubekov et |Undergraduate |Write & Quasi- No significant
to enhance al., 2025 students in a |Improve experimental |difference
writing two—foreign- [platform for between AI-
skills of language automated generated and
senior TFL program, writing teacher feedback
students in private feedback in improving
Kazakhstan: university in writing skills;
A case study Kazakhstan Write & Improve
using equally effective
as traditional
“Write & feedback
Improve”
Students’ Yilmaz et 239 ChatGPT Quantitative, |Positive overall
Perception al., 2024 university survey perception of
of Chat GPT: students ChatGPT; gender
A Technology differences in
Acceptance ease of use;
Model Study major and prior
experience
influenced
perceptions
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The detailed study selection process, along with reasons for exclusions at
the full-text stage, is visually summarized in the PRISMA-ScR flow diagram
(Figure 1).

Table — 3 PRISMA 2020 flow diagram for new systematic reviews which
included searches of databases and registers only

Identification of studies via databases and registers
I
d
e
n
t
i
f
. Records identified from: Scopus,
a IEEEg GD'Jg]E Scholar, and local Records removed bafore serasming: Duplicate
t repositones records removed: (n="9)
: Databases (u=89)
o Registers (n=40) | =———0
n
e
— Records screened: » Fecords excluded:
s | @® @=10
* |
r ] —— Faports not refnieved:
- Feports sought for refneval: =0)
[ p=30)
n
; Reports assessed for eligibility T | o ek
: (m=30) 1 Reason | (n=3)
o Reazon Jn=4)
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|
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Once the 40 publications were selected, they were mapped into three clusters
related to the study’s research questions. As demonstrated in Table 5, studies that
related to multiple clusters were included in each cluster and analyzed separately.
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Table 4 — Mapping the publications to the clusters

Cluster 1: Key Cluster 2: Cluster 3:
Concepts and Research Applications,
Authors and Year Theoretical Methodologies Impact, and
Perspectives Applied to Study | Challenges of Al
on Al-Assisted Al-Assisted Writing Tools
Scholarly Writing Practices| in Language
Writing Education
1 Frigerio A., 2023 v v
2 Fitria, 2025 v
3 Nesterova & Smakova, 2024 v v
4 Kocyigit & Zhaksylyk, 2023 v v
5 Abisheva et al., 2024 \ \
6 Dilzhan, 2024 \d
7 Kani, 2024 v v
8 Aitbayeva, 2024 v v
9 Yessirkepov et al., 2015 N
10 | Orynbassar et al. 2023 v v
11 | Meiramova & Bayassilova, v
2024
12 | Kudaibergen, 2022 v
13 | Askarkyzy & Zhunusbekova, v v
2024
14 | Zheldibayeva, 2024 v v
15 | Assylbekova, 2022 v
16 | Ghorbandordinejad & v v
Kenshinbay, 2024
17 | Yilmaz et al., 2024 v v
18 | Zhakupova et al., 2024 v v
19 | Karimova & Galym, 2021— v v
2022
20 | Kassenkhan et al., 2024 v
21 Uaidullakyzy et al., 2024 \
22 | Assylbekova Nazik, 2022 v
23 Bekturova et al., 2025 \ A
24 Konyrova, 2024 \ \
25 | Azamatova et al., 2023 v v
26 | Tazhitova et al., 2025 A v
27 | Alzhanova, 2024 v v
28 | Kulikov et al., 2021 v v
29 Sak, 2024 v v
30 | Bakzhanqyzy, 2023 v v
31 | Bodaubekov et al., 2025 v v
32 | Zhanikeyeva & v \
Zhumabekova, 2025
33 | Nauryzbayeva & v v
Bimagambetova, 2024
34 | Nurtazina & Nurseltov, 2024 v v
35 | Kemelbekova & \
Myrzakhmetkyzy, 2022
36 | Toishybekova & Toishybekov, v v
2024
37 Tleuzhanova et al., 2024 v \
38 | Asmaganbetova et al., 2024 v v
39 | Sadiyeva et al., 2024 v v
40 | Smagulov et al., 2025 v v
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Thematic analysis is the most appropriate analytical method to identify
patterns within large datasets. The process includes an iterative process of
coding, starting with open codes followed by collapsing and combining similar
codes into categories and themes [6]. The clusters served to organize findings
deductively, while the coding of themes and subthemes within each cluster was
done inductively. In addition, the discrepancies amid the two sets of clusters can
be attributed to thematic overlap, which the reviewers interpreted more broadly.
Consequently, the reviewers tended to consolidate and expand the thematic
groupings beyond the narrower structure produced by the software. A summary
of clusters, key themes, and subthemes are presented in Table 5.

Table 5 - Data analysis and presentation
Cluster Key Themes (Subthemes)
Cluster 1: Key Concepts|- Definitions and scope of Al-assisted scholarly writing (e.g.,

and Theoretical Perspectives
on Al-Assisted Scholarly
Writing (n=34)

generative capabilities, tool classifications, stages of writing
process, disciplinary applications)

- Theoretical frameworks (e.g., socio-cognitive, digital literacy,
academic integrity)

- Perceptions and attitudes toward Al writing tools (student and
instructor perspectives, cultural and institutional differences,
perceived impact on learning)

- FEthical and pedagogical considerations (plagiarism and
authorship, transparency and disclosure, instructional design,
policy and governance)

Cluster 2: Research
Methodologies Applied to
Study Al-Assisted Writing
Practices (n=7)

- Research methods (qualitative, quantitative, mixed-methods)

- Data collection techniques (surveys, interviews, corpus
analysis, experiments)

- Methodological challenges and gaps (lack of longitudinal
studies, inconsistent definitions, underrepresented populations)
- Reporting and analysis standards (transparency in Al use,
absence on common metrics, lack of ethical declarations)

Cluster 3:  Applications,
Impact, and Challenges of Al
Writing Tools in Language
Education (n=29)

- Types of Al tools used (ChatGPT, Grammarly, etc.)

- Effects on writing skills, academic writing practices, and student
engagement (surface-level improvements, increased motivation
or confidence, shifts in writing process)

- Issues ofacademic integrity and plagiarism (detection limitations
and student misunderstanding on institutional policies)

- Reported benefits, barriers, and best practices (accessibility and
support, time efficiency)

Results

Recent research on Al-assisted scholarly writing within Applied Linguistics
and Language Education in Kazakhstan is gradually emerging, including diverse
theoretical frameworks and key concepts. This section presents findings from a
thematic analysis of 40 studies that explored the integration and impact of Al
in academic writing practices. The revealed data capture major themes on key
concepts and theoretical perspectives, research methodologies, applications,
impact, and challenges of Al writing tools in language education. These themes
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divided by clusters highlight the evolving role of Al tools in shaping scholarly
communication, language instruction, and research engagement.

One of the most prominent frameworks applied is the thematic analysis
model, which guided the qualitative exploration of students’ perceptions and
attitudes toward Al in writing assistance [8]. This model helps structure qualitative
data into meaningful themes, which has proven beneficial for interpreting the
pedagogical affordances and limitations of Al writing tools.

Bodaubekov, A., Agaidarova, S., & Zhussipbek, T. carried out a case study
on the Al tool “Write and Improve”, situating their work within the sociocultural
theory of Vygotsky to explore how Al support writing development among TFL
(Teaching Foreign Languages) students [9]. Their work emphasized the interplay
between Al feedback and instructional writing culture.

Another crucial trend involves ethical competence frameworks and need
for explicit instruction on responsible Al usage. For example, Kudritskaya et
al. approached Al-assisted writing via the Responsible Al framework, balancing
innovation, and ethical considerations, specifically based on academic integrity,
plagiarism, and authorship in cross-national settings including Kazakhstan [10].

Dilzhan [4] explored teacher perceptions of ChatGPT in Kazakhstan,
applying Technology Acceptance Models (TAM) blended with pedagogical agent
theory, revealing gaps in digital competence and acceptance that impact on the
effectiveness of Al tools.

Emergent themes in these studies comprise:

- Al as a facilitator of self-directed learning and autonomous academic
writing.

- The integration of adaptive feedback mechanisms and their alignment
with second language acquisition (SLA) theories, particularly focusing on writing
fluency.

Overall, research from Kazakhstan emphasizes an eclectic mix of
sociocultural, ethical, technological acceptance, and adaptive feedback
frameworks, with increasing attention to academic integrity and authorship
dilemmas in the era of Al. Studies explore challenges to traditional authorship,
ethical issues around originality, and varying levels of acceptance among
educators and students. Feedback models also show how Al is reshaping writing
support and teacher-students interaction.

Between 2021 and 2025, research on Al-assisted scholarly writing
in applied linguistics and language education in Kazakhstan has witnessed
notable methodological evolution, reflecting shifts from exploratory to more
rigorous and diversified approaches. To answer RQ 2, which examines the main
methodologies used to study Al tools in Kazakhstan language education, we
provide a chronological overview of research trends. We organize the findings
into three phases to guide the reader through the field’s development:

Early Phase (2021-2023): Exploratory and Descriptive Focus
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Initially, studies leaned heavily on descriptive case studies and qualitative
observations, focusing on teacher and student perceptions of Al tools such as
ChatGPT and Write and Improve [9]. These studies frequently lacked robust data
triangulation and were limited to small samples within specific institutions.

Transition Phase (2023-2024): Mixed-methods and Early Experimental
Designs

From 2023, researchers like Zheldibayeva [12] and Chen & Gong [8]
adopted mixed-methods designs, integrating quantitative pre- and post-tests
alongside thematic qualitative interviews.

Zheldibayeva introduced Cope & Kalantzis’s CGScholar platform in
Kazakhstan, combining Al and peer feedback and measuring improvements in
writing quality utilising both statistical and discourse analysis methods [12].

Recent meta-reviews and bibliometric studies reflect the field’s maturity by
mapping research trends and evaluating methodological approaches. The analysis
helps identify gaps, guide future research, and signal a toward more coordinated
and theory-informed studies on Al in language education.

Current Phase (2024-2025): Advanced Experimental Designs and Ethical
Considerations

In the most current studies, rigorous quasi-experimental methods,
longitudinal tracking, and multi-site data collection have been tremendously
adopted. Ashirbekova & Childibayaev integrated ethical audits into research
protocols, emphasizing academic integrity and authorship dilemmas in Al-
assisted writing [11].

Overall Evolution and Future Directions

The evolution from anecdotal and perception-focused studies to data-
driven, mixed-methods, and ethically nuanced approaches signifies a maturing
field in Kazakhstan. However, scholars still call for broader comparative studies,
integration of critical Al literacy, and longitudinal impact assessments.

Methodological Gaps and Inconsistencies

First, studies like Chen and Gong identify significant issues with small
sample sizes, limited participant diversity, and overreliance on case study
designs, which impede the extrapolation of results to broader academic settings
[5]. Additionally, there is inconsistency in the research methods used, often
mixing qualitative reflections with weak quantitative measurements, which
raises concerns about validity and replicability, as seen in the systematic review
by [13]. Further, through a meta-analysis, pointed out that many studies fail to
adequately describe intervention procedures, participant demographics, or control
conditions, thus weakening the meta-analytical aggregation of data.

Best Practices for Future Research

Mixed Methods & Longitudinal Designs: Combining qualitative inquiry
with rigorous experimental or quasi-experimental designs over extended periods
can help assess both immediate and sustained impacts of Al-assisted writing [8].
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Diverse Participant Pools: Expanding beyond English-major students
or EFL learners to include multilingual, multidisciplinary, and marginalized
learner populations, as recommended by Bacon and Maneerutt, would enhance
generalizability [14].

Critical Al Literacy Integration: Incorporating Critical Al Literacy (CAIL)
frameworks, as demonstrated by Wang and Wang, can help explore how learners
critically engage with Al feedback rather than passively accepting outputs [15]

Focus on Pedagogical Integration Models: Studies should move toward
testing pedagogically sound integration models, such as the APSE model or peer-
assisted Al writing tasks, to examine how Al can complement rather than replace
traditional instruction [15]

In conclusion, systematic, ethically grounded, and pedagogically informed
research methodologies are urgently needed to overcome the present fragmentation
and to support evidence-based practices in Al-assisted scholarly writing.

Discussion

The findings of this review and synthesis reveal that research on Al-assisted
scholarly writing in Kazakhstan’s applied linguistics and language education
sectors is evolving but still displays several methodological and theoretical gaps.
Between 2021 and 2025, there has been a clear shift from exploratory, perception-
based studies to more data-driven and mixed-method approaches. This aligns with
global trends in Al-assisted language learning research [9] but shows distinctive
local dynamics influenced by Kazakhstan’s multilingual education policies and
technological infrastructure, [12].

A key development is the incorporation of peer feedback mechanisms
alongside Al tools, reflecting an emerging notion that Al is not capable of
completely substituting human interaction in the academic writing process. This
blended approach, as showcased by studies using platforms such as CGScholar,
has been shown to enhance writing quality while also fostering collaborative
learning and critical engagement [12].

Despite these advancements, the methodological rigor of multiple studies
remains uneven. While more recent studies have adopted quasi-experimental
and longitudinal designs, limitations persist in terms of participant diversity,
ethical considerations, and integration of critical Al literacy frameworks [11],
[14]. Moreover, there is a noticeable gap in cross-institutional and cross-cultural
comparative studies, which could illuminate how various educational settings
mediate Al tool effectiveness and user acceptance.

The emphasis on developing ethical Al literacy, academic integrity
awareness, and culturally responsive Al practices is gaining momentum but
requires systematic inclusion in both research and pedagogy [8]. Additionally,
corpus-based and computational approaches, though promising, are still
underutilized in Kazakhstan’s applied linguistics research ecosystem, suggesting
an area for future growth.
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Conclusion

This scoping review highlights the emerging role of Al-assisted tools
in enhancing scholarly writing within the fields of applied linguistics and
language education in Kazakhstan. While global advancements demonstrate
crucial potential for Al to support academic productivity, language accuracy,
and research dissemination, the adoption and integration of such technologies
in Kazakhstan remains at an early stage. Existing studies reveal a mixture of
optimism about AI’s capabilities and concerns regarding ethical issues, such as
authorship integrity and cultural appropriateness.

The review identifies a clear need for more localized research to explore how
Al tools can be effectively tailored to the linguistic, educational, and institutional
contexts of Kazakhstan. Additionally, the establishment of clear guidelines and
training for researchers and educators is specific challenges and examine the
pedagogical impact of Al-assisted writing in higher education,

Overall, this review provides a foundation for understanding the current
landscape and points toward promising directions for integrating Al-assisted
scholarly writing in Kazakhstan’s applied linguistics and language education
sectors, ultimately contributing to the advancement of academic quality and
international visibility.

Information about funding: This research was prepared within the
framework of grant funding of young scientists in scientific and (or) scientific-
technical projects for 2025-2027 under the Science Committee of the Ministry
of Science and Higher Education of the Republic of Kazakhstan (Grant Project
Ne AP27511501 Improving Scholarly Writing in Language Education: Critical
Literacy Practices Related to Al-Assisted Academic Publishing in Kazakhstan).

REFERENCES

[1] Hypramm, C., AnubaeBa, M., Yaiinonnakpeissel, 3., & Caprasus, XK. The
role of artificial intelligence in teaching the language: challenges and prospects //
Bulletin KazUIR&WL named after Ablai Khan, Series “Pedagogical Sciences”.
—2025. - Vol. 76(1).

[2] Yilmaz H, Maxutov S, Baitekov A, Balta N. Students’ perception of
ChatGPT: A Technology Acceptance Model study // International Journal of
Educational Technology. — 2023. — Vol. 18(2). — P. 200-218.

[3] Ghorbandordinejad F, Kenshinbay A. Al-driven feedback for error
correction in language acquisition. // Journal of Language Education Research. —
2024. — Vol. 22(2). — P. 33 -50.

[4] Dilzhan A. Ethical challenges in Al-assisted academic writing. Ethics in
Ed